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CHAPTER I

Introduction

Elementary schaol teachers spend the greatest part of
their time working to develop successful meaningful reading
with their pupils. Succgssful living in a demoeratic ecountry
demands that citizens know how to read, and how to make use of
reading. Since reading is such a complex activity, dependent.
upon so many factors, pupils achieve varying degrees of
success. Some have so little suceess that remedial help is
needed.

Once sgkills are taught, they must be used in order to be
retained. Suitable material must be provided for such
practice. As teachers and cliniecians, the. authors have felt.
the need for more high-interest-low vocabulary stories.
accompanied by work-hpok type exercises to £it specific needse.
Since teachers must increasingly meet the individual needs of
each child, they need stories which are interesting to older
children but are on a low wvocabulary level. This workbook is

being prepared as one answer to this problem,

& Statement of the Problem

—————

The purpose of this study is to prepare stories and
exercises to £it the interests and needs of bhoys of sixth grade

age with second grade reading ability.
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The stories in this study have been adaptéd or written
to provide material that boys of sixth grade age will enjoy
reading because the subject matter appeals to them. The
vocabulary has been limited to £it the abilities of a
second grade reader. Many repetitions of these words also
impreve the readibility. With a few exceptions, the words
used are from the Durrell-Sullivan Primary Remedial Reading
List, grade two. |

The exercises following each story are designed to build

increased reading and study skills.

Be. Selection of the Problem

Working in the Boston University Educational Clinic
and teaching in classrooms have shown the writers the need
for stories of high interest-low vocabulary level. Little
learning can take place without interest motivation. Ga‘besy
says MA first requirement of remedial work is that the
pupilts interest be captured". The exercises which accompany
each étory are designed to b;zild and put into pfaetiee reading
and study skills which can be transferred to any reading or
studye.

1. Arthur Gates, Improvement of Reading New York, Macmillan
1950 P. 122
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A group study-:-[;'/ was conducted based on reading disability
cases who were associated with the Beston University Clinic.
Their median age at the time of testing was eleven years,
three months, or grade six age. The median reading level at
the time of testing was low grade three, but the median level
of the Clinic cases was one year lower than the median reading
level of the Non—Clinié: cases. Three out of four of these
cases were boys. On the basis of these findings, these stories
and exercises are designed for boys of sixth grade age with
second grade reading ability.

C. Justification

The supply of reading materials interesitiing and acceptable
to a child of sixth grade age and second grade ability is
inadequate. Publishing companies are increasing the supply of
such material so that some is available but many of them have
no exercises designed to build, or refine skills. According te
Frost“g/ study, there is a definite need for such material to
use for remedial work.

l. Ruth Frost, M. Giles, H. Hacker, T. Walton, YA Follow-Up
Study of 100 Reading Disability Cases, Now Adults, Who
Were Associated With the Boston University Educational

Clinic"*. Unpublished Master's Thesis, Boston University,
1951 P, 299

2+ Ruth Frost, Op. Cite. P. 99




De Scope of the Study

-

The. workbook is composed of fifteen original and
adapted stories with five selected exercises for esche.
The stories are written on subjects found to be of interest
to boys of sixth grade age, with vocabulary and readability
to £it second grade -reading ability. The exercises are
planned to develop improved word analysis, word meaning,

recognition, comprehension, and study skills.

Research Related to Reading Skills
A

Basically the necessary reading skills needed to insure
success in reading are sight vocabulary development, word
recognition, word meaning, word analysis and comprehension.
One of the first steps in developing adequate reading skills
is sight. vocabulary development. Dolchg‘-/ says that. prior to
reading anything a child must know some words. Looking at &
sentence or paragraph, he must be able to recognize some of
the words before he starts to get meaning. This means, as both

D@lch-?-/ and Bus.sellé/ conclude, that he must have a stock

l. Edward W. Dolch, A Manual for Remedial Reading,
Gerrard Press, Champaign, Illinois, 19245 P. 28

2. Ihid. P. 28

3. David H. Russell, Children Learn to Read Ginn and Company,
Boston, Mass., 1949




of sight words to work with, which can be called his sight
vocabulary.

Grayy says of sight vocabulary: In beginning to learn
t0 read the child becomes familiar with symbols for words he
already speaks by having the printed forms of the words
presented to him as wholes in meaningful contexts. Words
learned in this manner are generally referred to as sight
vocabulary. Early reading success depends on the child's
ability to master a basic stock of sight words. This progress
does not end however with the early stages of learning to
read. The development. of an expanding Body of sight. words
must be continued through the primary grades even though it
is later supplemented by word analysis skills. Dolch2 /
further concludes that the size of gight vocabulary is
important, but sa is the speed of recognizing the sight.
vocabulary. A child slow in recognizing his sight words will
be slow in reading. The fact that he ig slow will make the
sentences drag out and consequently cause him to have trouble
with comprehension.

1, William S. Gray, On Their Own in Reading,
.Scott Foresman and Company, New York, 1948
2. Dolch, op. cit. P. 29




McKee.J;.[ gsays: "In order to make the child's task in beginning
siﬁple enough‘ sa,tha,t he can accomplish it with satisfaction
and yet difficult enough to enable him to build the beginnings
of power in word identification and word recognition, the vow-
cabulary of the reading selection should be closely contrelled'ﬁ
Doleh—/ states vocabulary conitrol is intended to enable all
children to read with pleasure because at all times they will
know most of the words. McKee-3-/ feels control should be
exercised on at least the three following points:

1. The number of strange words introduced into each

new selection should be relatively small. This provision
enables the child to get some reading done, keep him from
looking upon reading as the act of identifying words,

and prevents his learning task in word identification
and word recognition from becoming unreasonably
difficults

2. Following its introductien in a given selection,

each word that will be needed at later grade levels
should be given a considerable amount of well

distributed repetition in that selection and in sub-
sequent selectionss This provision makes it possible

for the child to get the practice he needs with words

in order to learn to recognize it readi

3e The reading selections should contain an ample

number of words which contain the phonetic elements to

be taught in the first grade.

l. Paul McKee. The Teaching of Reading in the Elementary
School.. Houghton Mifflin Cempany, Boston, 1948 P. 201,202

2. Edward Dolch. [Teaching Primafy Reading. Champaign,
I1llinois. Garrard Press, 1950 P. 258

3« McKee op. cit. P. 201=202
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Dolch.y suggests that sight vocabulary is built in three ways.

The most common way in school is oral reading in class.
The children watch the text word by word, and when they come
to a word they do not know, they listen to see how it is
pronounced.---~ In silent reading the poor reader may be
instructed when he comes to a strange word to put his finger
under it, lean over to his neighbor, and thus call attention
to the word and have the neighbor say the word gquietly for
him. A third method to teach sight words is through study of
word ligts.
Gray" sgf method includes:
1 Presenting the new word
In informal discussion and incidental situations.
In guided preparation for reading.
2 Retention of word forms.
Careful scrutiny and visual megory
Supplementing with check on meaning:
3 Extension of meaning associations.
Variant meanings may present problems.
Different words with identical forms.
4 Bri:riging, sight words to0 the level of instantaneous

perception.
The need for controlled wocabularies.

l. Edward Dolch. A Manual for Remedial Reading. Champaign,
Illinois, Gerrard Press, 1945 Pp. 30-31

2. Gray, ope cite Pp. 45-51




B. ¥ord Recognition

An integral part of sight vocabulary development is the
ability to recognize words: a skill commonly referred 1o as
word recognition. Durrelly sayss

Difficulties with individual words constitute a
chief handicap of poor readers. Words outside the
readerts experience~ unfamiliar words for wvhich he has.
no meaning~ cause serious difficulty in comprehension
and interpretation at any level. --- Prompt word
recognition is essential for- smooth phrase reading.
If long stops are required in order to recognize and
analyze words, the flow of thought may be interrupted
and the memory of the content reduced. Recognition
must be immediate two avoid extra eye movements.

To overcome~---faulty habits quiek recognition drills
are needed, which may include exg cises both for
individual words and for phrases

Children learn to recognize a. word by the general
appearance of a word rather than by exact letters.
Often a part of a word stands out and serves as a cue
for recall of the whole «~=~ Generally error results from
failure to notice the wordls exact. appearance and a
tendency on the part of the g ild to ignore minor
characteristics of the word.

McKee-%/ says of error that some intermediate grade pupils
cammot. recognize quidkly words encountered prev:iousl;f. Such
trouble usvally is the result of previous failure to adequately
identify the words. These pupils guess at words, confuse

1l. Donald D. Durrell, Improving of Bagic Reading Abilities
World Book Company, New York 1940 P. 162

26 Ibido Po- 162

3. Ibid. P. 171
4. McKee. o0p. cit. P. 400




words with quite similar forms such as went and want, pgy and
day, make reversals such as was and gaw and on and no, and read
toe slowly. In order to help “the: pupdil who cammot reecognize
words quickly; the: teacher f£irst should £ind the troublesome
wordse This can be accomplished hy working alome with the
pupil as he reads. Then the teacher must provide ingtruction
which focuses the pupil's atiention upon the econfusing words.

The chief purpose of word recognition exercises according
to Be.ttsy is to give systematic instruction to develop
independent pronunciation, and to discover the meaning of wordsd
Becausge pronunciation of words is only one part of efficient
and rythmical reading, the learner needs to be versatile in
using many clues to identify words. Because of this,
ingtruction should bhe well balanced, supplying both the
mechanicalt analysis, and the meanings of wordse. The
fimechanicalt analysis of words should always he made in
xieading situations that are meaningful.

The general pattern of a word is a rough form of -
perception which may net apply to certain words. For
example man and was may look alike in general shape.

On the other hand there is & geod visuzl cue where
words hawve a special visual shape, such as apple or ne
other characteristics are recognized. Special
characteristics of a word ht be the double & in
butter, or the two "wheels® (c's) in bicycle: Both the
teacher and puplil may eall-.atitention to similarities to
knownr words. The recognition of familiar parts may
oceur in compound werds such as fireman, or in the case
of "emall words in large wordst. It is important that
the teacher he alert to the application of these four

1. Ehm}ec.tgo Betts, Foundations of Reading Imstruection, Americam
Boo oo New ¥OPK, TORD, Fe HSC




methods in terms of the words a group of children already
recognize, and in terms of what sort of perception will
work in the particular case of a. new word. Always the
teacher will direct attention from any mechaniecal
aspects of recognition over into the meaning of &he
word which the children were originally seeking.l/

Betts2/ szys that ability to diseriminate between word forms
and between word sounds is a skill necessary to developing
word percepticon.

Several types of procedure in developing a word
recognition program are given by various suthorities.
Bett&gf gives seven aids to the recognition of words.

1. Recognition by the general configuration of the

word forme

2+ The noting of word details.

3. Use of context clues.

4, Use of picture clues.

5. Phonics or word analysis.

Ge Syllabication.

7« The dictionary.

Gates‘il/ gives the following steps to word recognition.
1. Induce the pupil to react actively and wigorously

to the word form.

2. Provide guidanece in discovering the most significant
features of the printed word.

3. Encourage the pupil to conduct his own studies of
each new word.
4, Display the word in as many different forms as needed.
l. Russell, op. cit., Pp. 207-208
2: Betts, op. eit., P. 33L
3. Betts, Op. cite, Pp. 242-246

4. Brthur Gates. Op. cite Pp. 242-246
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5. Avoid introducing too many words in a single lessom.
6. Help the pupil to utilize a variety of clues.
7. Help the pupils to see and use the word parts

which are most helpful for word recognition and

to learn to eliminate those that are misleading.

McKeet® s—y steps are:

1. Help the pupil to identify the word thoroughly.
Particular attention must be paid to associating
the correct sounds with at leagt some of the parts
of the form.

2. Provide the pupil with a large amount of simple

reading matier in which the words are repeated
frequently.

ZFe If necessary reteach the use of the context as an
aid in recognizing words.

4. Have the pupils compare closely the forms of the
words which he cenfuses, so that he becomes aware

%f the distinguishing differences between those
orms.

Se Use the chosen words, & few at a time in speecial
exercises in rapid recognition.

Gray?-/ contends that a great help in the independent
recognition of words is the abiliby to discover a wordts

seund from its printed form.

Q@ Word M%.

*

Word meaning is comsidered highly among the reading skills
necessary to successful reading. Russ‘ellé/ reports that a
number of studies of the child's understanding of concepts

1. McKee, op. cit., P« 400

2. William Gray, '"Reading'. Review of Educational Research.
154, April, 1940 .

3. Russell, op. git., P. 198
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~point to the faet that their knowledge of useful words is

very often inadequate throughout much of the elementary
school, but that it develops rather rapidly as the child
maturés. For example, Lacey studied the concepts of 45C

children in the first three grades by a picture test invelving

items of home, school and community life, nature and personal
relationships. These proved to be more difficult for the
children than factual information abeut chjects. Durre11d/
says of word meaningi
wyord meaning is basie. Oceurance of unfamiliar
words in reading material indicates the need of word en-
' pichment through approprizte word meaning exercises.!
Gatea%/ believes that special efforts to define, describe, or
otherwise show meaning more ¢learly will improve the child's
understanding of words not familiar. Bond and Bond®/ state
that there are three phases of levels of word meanings:
1. Simple rec.qgnitioﬁ. = the child attzches some meaning
to the meaning of the symbol.

2. Extensiveness of word meaning - the child attaches

two or more meanings to words that have different
meanings.

3¢ Depth or vividness of meanings <« the deeper under-
standing and greater appreciation of the concept or
concepts involved.
li Dul‘rell, on, c;itc, Po 163
2e Gates, op. cit., P. 136

3. Russell, op. cit., P. 188
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Word concepts and meanings are built in many wiys.
catest saﬁra wrds are made meaningful by association with /
some: thing, situation, event, or assocciation, to experience.
As the child becomes more effiecient in the use of the
language, meanings may be hroadened, c;nriched, or made more
concrete through language activities and through other
experie.nceé with objects and events. The childts stock of
word mezning is bullt up as he hears the words ép_oke:i by
others, by actually speaking them himself, and by relating
both to concrete experiences. Certain prmei}';les, to observe

have been outlined by him.z/

le Teach the pupdls to utilize meanings or context
elies and word form clues simultaneously.

2. Introduce new words in econtext.

3+ Review the word prompily in varied context.

4, Set up exercises which focus the pupilts mind
sharply on the word's meaning.

8. Introduce various follow-up activities in which
the meanings of the words are applied to conerete
situztions.

Ge. Encourage the pupilts effort to derive word meanings

from the context, even in cases in whieh it results
- in error.

Graya/ stresses the importance of context clues in identifying

new words. These clues are important in identifying a sight

word which has originally been learned as a whole. These
Ie C{aﬁes, 8De cite Po 130

2 Ibid., Pp. 246-247

3. Gray
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meaning clues serve as essential aids to children and to
adults in implying the meaning and pronunciation of
unfamiliar words. He has outlined his method of work attack

as follows:
1. How meaning clues function in word attack

a. Context clues may practically insure
identification

be Context clues may merely limit the
possibilities

2 Insuring meaning background for words

- a.e« Through direct response
be By means of discussions and wvisuval aids

3« Developing the child's ability to use meaning clues

ae Anticipation of meaning of a word in context

be Reading on to identify a word from the complete
context.

¢. Combhining meanings with scrutiny of form

de Checking context clues with context clues

e. Identifying specific context clues

Lo Selecting from multiple meanings

D. Word Analysis:

w

Be‘t;bs.-l-‘/ defines the role of word analysis thusly:

“The first major goal of begimning reading instruction is
-the development of a stock of sight words. Usually,

the second major goal is to develop independence in
word recognition by means of word analysis.
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&/ 4In general word analysis activities are designed

to dex;élop independence and versatility in word

recognition.®
Gray-z-/ contends that. phonetic as well as structural analysis
skills may be applied by the reader who wishes to develop
independence in reading. Such application enables the reader
to pronounce many entire unfamiliar words.
Bettst belief is that word mastery includes the careful break~
ing down of word forms and gaining knowledge of word meaning,
Enough skill should be had by the reader in this process to
make for rapid visual diserimination.3/ The teacherts role is
defined and some phonetic system of word analysis justified
when he says that the teacher must teach some gystem of sound-
ing words, in order that the bright children will not discover
a system of their own vhich often is not a wvery good one.
Consequently, we must have some system of phonetics.y
Russell takes his stand on phonetic analysis in reporting
that phonetic analysis is best combined with wisual and context
clues. PSometimes a child guesses at a word from context and

then verifies his guess by some phonetic clues, such as the

1. Ibid., P. 616
e é'ra.y, QEO Cit.’ P. 88
3. ’

4, Russell, op. cite., Pe 215
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beginning consonant sound. Each child should establish a method

of attack on words which is easy to him and which gives him a
gense of security and word power necessary for smooth reading.
Durrell%/ says of word analysis
"Lack of attention to word anzlysis results in guessing
words without any regard to word form or contextM.
Durrellgf further states:

-

Tnstruction in word analysis should be continued in the
intermediate grades. Children should be taught to recognize
similarities and differences in word parts. Word analysis
is an aggregate of transfer skills to be applied in reading
as the need arises. Moreover, there are graded steps in
acquisition. of the several skills and certain levels of
proficiency should be attained in different grades as the
child progresses in his reading ability and finds new need
for analysish.

Gra,%/ reports, écru:biny,_ seeing of the word form, gives clues
to the sounds or meanings of the word, helps to develop
accuracy and power in word attack. This sgkill accompanies
word mastery of the sight vacabulary‘and results as a carry
over into attack on new words.

A good method of attack on words is outlined by Russell,
He labels these activities as a general method of guiding word

analysiss

-

la Dlirrell, ,QR. Cito PPQ ].97"230
2. Ibid. P. 202

3. éray, op. cibs P. 65
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1l.

After a word has been presented in meaningful
context, the teacher may or may not decide to
presen.t it for deliberate study.

If a word is to be studied analytically, the teacher
will usually ask the group to point what seems. to
them the most useful part or characteristic of the
worde

Most new words can be compared to known words with
some similar feature.

The teacher will always direct the group to the
meaning in the larger context. She will also give
many exercises in analysis which relate 1o comprehensior
of the whole.

The teacher should be alert to words frequently
confused by the groupe.

The first grade easy sounds, like those of s and m
should probably be introduced before difficult ones
like those of b and p.

The teacher should always present the whole word as
the meaningful unit first, and then by underlining,
covering or boxing between fingers or hands, she
mey direct attention to a certain part of 'l'.he word.
Word analysis techniques should probably be discon-—
tinued for a time with a. child or group of children
who are extremely slow, word by word readers.

Word analysis technlqp.e& used will correspond to the
general reading ability of the pupil rather than to
his actual growth position.

Complete mastery of one phonetic element. is not
essential before another is introduced, because this
element will be met from time to time in the child's
reading.

The development of sensitivity to phonetic and
structural elements in words and an atiitude of
positive attack on unknown words are more important.
than the study of all the common phonetic elements in
the. language.

Success iIn acquiring word analysis abilities, as in
other areas, depends upon the ability of the teacher
to adjust her methods to the needs of the group,

to: discover the ways in which individual eh:l.ldren.
succeed most readily, and to help each child to
develop the word recognition techniques that are most
helpful to him.

1. Russell, op. cit., Fp. 2192-220
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‘ E. Comprehension.

Children who read mechanically but fail to get
the meaning, do not enjoy reading.esse.s If reading is to
serve any purpose the child must learn to interpret
what he is :c:eadin%; This interpretation becomes the
heart. of reading.- '

This we call comprehension.

Comprehension ==~ involves determining the meah-
ings of words in their language settings, and at the
same time linking the meaning into larger language
patterns, and fusing them into a chain of related
ideas, usually those that the author had in mind as
he wrotes. The reader who can determine the meanings
will be able to follow the authorts ideas at least to
the extent of his own development in language and his
experiential background for understanding --- The reader
who comprehends fully projects himself into the situation
as he reads. To him reading b:;inga not only new
knowledge but new experience.2

Comprehension should mean more than a superficial
"knowing what it says". Instead true comprehension means
associating whatever we read with zll our past. gfperience,.
thus making it part of our thinking and living.

In the larger sense, comprehension results from the

process of "reconstructing the facts behind the symbols.4d/

1. Marion Monroe. Growin % into Reading. New York, Scotts
Foresman Company, Ep. O=,

2. Ibid., P. 172,

3. Dolch, Teaching Primary Reading, ops cite Py 217

4. Betts, gp. git., Pe 521
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1 2« lMcKee, QOpe cite Pe 403

Comprehending printed or spoken material requires a wvery
involved mental operation and it is not to be confused with
ideas picked up or taken over. The person who comprehends.
material accurately for the purpose in mind is the best reader,
concludes Gates.® MceKee2/ Doints out that some intermediate
grade pupils do not understand their reading well because they
read carelessly without paying close atiention to what they are
doinge. To promote aggressive purposeful reading by these
pupils exercises for comprehension should be used.

Authorities hawve suggested various skills to be develaped
within the comprehension field and methods for their develop-
mente.

The following skills are suggested by both Gatesg-/ and Russellé’

1. Reading for the main idea of a selection

2« Reading for significant details

3. Reading to follow directions

4, Reading to predict subsequent. events

5. Reading for evaluation

6. Reading to outline the material

7. Reading for comparison of content with other selection

8+ Reading to remember

9. Skimming te discover gpecific facts -
10. Reading to reach generalization

le G‘a'tes, m. Citxo, P. 388

3. Gates, op. cit., Pp. 360-361
4, Russell, op. cit., P. 171
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McKee™ gives several points to be kept in mind in
relation to special. exercises in comprehension. The reading
material. t.o be used should have no vocabulary difficulties
and. should be of a factual nature. The problems for a reading
selection should be carefully chosen. Some should be simple
enough to call for just a reproduction of what was read.

The variety of problems used should give the pupil praetice in
reading for many purposes. oSulitable exercises ares to read to
discover truth or falsity of a statement, to read to make a
graphic picture of an idea in the selection, to read to choose
appropriate wrds to describe a given matter, to read to answer-
questions, to read to £ind and follow directions. When
exeréiges are used in writien form the pupil should be given
the reading matter and a. work sheet. containing a Iist of
problems for comprehension and space to answer. The pupil
should work alone as in other seabwork, digesting the required
information and giving his answers. When exercises are oral
the teacher gives the problems one at a Lime orally, and after
each problem the pupils should get the information from the
rea‘.ciizigt selection. It might. be concluded as Mo s.eleyg/ states
that reading abilitiea are so interrelated that any division
would be arbitrary, and could not be independent.

l. McKee, op. cit., Pp. 403-404

2. William Moseley. "Original Stories with Exercises for Sixth
Grade Children with Third Grade. Rea.d:mg Abilit; “ Unpubliched
M&LSMMVGPSIEV} 5ty . 1O
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Readsbility

Yhat makes a book readable? According to Webster's
Dictionary, it must be legible, worth reading, and interesting.
By legible, Webster means that it must be capable of being
read, to be worth reading it must be constructive, and to be
Interesting it must hold the readerts attention. Then the
problem is how to apply these basic principles to the teaching
of reading? '

In delving further into the legibility of reading mé.terial,
the findings of leading authorities has resulted in some
Interesting eriteria for the readibility of a baocke. B:cysony
demands lucidity and comprehensibility. Harrisg/ asks for
format, literary form, style, selected vacabulary, and con-
trolled sentence length. BRBoth Lorg_ey and Gray and Lea;ry.%/ cancur
in the opinion that the difficuities‘ a reader experiencesg in
reading are closely related to the number of different hard
words, number of prepositional phrases, and the length of

1. Lyman Bryson, "“What Are Readable Books?* Educational Forum,
12397402 . . -

2+ Theodore L. Harris, “Reading in the High School and College,'*
The Forty-Seventh Yearhook of the National Society for the
Study of Education, University of Chicago Press,Chicago,
1946, P. 122

3. Irving Lorge, "Predicting Reading Difficulty of Selections faj
Children,®* Elementary English Rewview,16:229-233,0ctober,1932

4, William S. Gray and Bernice E. Leary, What Makes & Book Read-
gble, The University of Chicago Press, Chicago,lll.,l1235,FP.16




sentences. Flesh_y augments. these factors with the number of

abstract words and the number- of affixed morphemes.

A. Vocabulary

Research has shown that £irst and foremost among the -~
factors involwved in readablility is the structural elementss
namely, the wo.cabulary and the type of sentences used. AILL
investigators, states Hcrn,.-g-/ agree that of all the strﬁctux:a:l
elements of style, vocabulary is the most important index of

gifficulty. Gray and Learyd/in a classic study on readability

have ranked factors in style as second only to the econtent im
Importance as a factor having the greatest. influence on
rezdability. In another study of readability Gra;yﬁ/ goes on to
gay that. if a reader is given. a. theme in which. he is interested,
the problem of readability is one~third solved; if, in addi-

1. Rudolph Flesh, "Marks of Readable Style," Conteibutionsg to

Education, No. 827, Teachers College, Columbia Universityy
New York, 1943, P. 27

2. Ernest Horn, "“lMethods of Imstruction in Social Studiest
Report of the Commission on the Socizl Studies.,
Charles Scribmer's Sans, New York, 1937, P. 160

3e William Gray and Bernice E. Leary, ope. cibt., P. 14

4, William Se Gray, "Progress in the Study of Readabilityh.
Elementory School dJournal, Vol. 47, May, 1247, P. 491




tion, the style is fitted to his needs and tastes---~that is,
to the scope. of the vocabulary and the kinds of sentences he
reads easily, and to the type of presentation that pleases
him-~-then the problem of readability is almost two-thirds
solved.

Although it. has been established that vocabulary is a
leading factor in readability, aunthorities approach the problem
from variocus points of view. Witty;/ advises teachers from the
firgt grade to college to adapt assigmnments to the resding
gbility of the students who differ as much as six to eight
years in reading competence. OCnly in this manner can the
ability of the pupil be utilized to a maximum and his reading
ability be further developed.

Adams, Gray and Reesed/ go. further when they suggest the rewrit-
ing of material so that the child's attitude toward reading is
improved and consequently gains in reading ability gpe
achieved. .

The matching of z. readents vucabulary‘ to the vocabulary of
the selection to he read creates a problem as there may be
maladjustment due to either side, and while the school tries to
1. Paul A. Witdy, "Reading in the High School and College,!

47th Yearbook, National Society for the Study of Education,
University of Chicago Press, 1946, P. 21

2. 4dams, Gray, and Reese "Teaching Children to Read®
Ronald Press Coe 12402
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Improve the situation by inecreasing the child's vacabulary, it
must also see that the vocabulary of the material read is suited
or adapted to that of the reader.

How can this best be done? Unfortunalely, there are
Iimitations to the value of relying solely upon the use of word
lists based on word counts for voecahulary cantrole The fact
that & book may be written for a fourth grade child, employing
a selectéd vocabulary found in Thorndikels Word List,- does not,
in itself, guarantee that the mzterial is within the understand-
ing of the child, for as Dewayy points out, the vocabulary
level of a word is mo indication that it will be understood as
used in the context. McKe.egl claims that wnthinking adherence
to the: practice of mechanical conformity to word lists can do
great harme It can place in the hands of children material
Jjudged to be é,:tmple which is really far too difficults it can,
also keep from children simple and interesting reading matter
that is judged to be too @ifficult. On the other hand, however,
we £ind that & study made by Robinson®’ indicated that the

1. Joseph C. Dewey, "A Study of Reading Comprehensionm Biffi-

culties in American His t.or{g Studies in Education.New Serieg
#296. University of Iowa Q&TPTZ%"_—‘—"—'—““

2. Paul McKee, "Word Lists and Voeabulary Difficulty in Read-
ing,% Elementary English Review, 141242 Nov. 1937

3. Thomas E. Robinson, “Reading Difficulties in History Texts,"
Unpublished Doctorts.Thesis, Rulgers University, 1240
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ghsence of vocabulary control and the use of abstractness inm
curriculum material after grade three resulted in a marked
increase in reading difficulty.

According to Dalchy practically all school reading th:coughT
out all the grades contains too large a proportion of new
words, or, as Morrison says, the gradient is too steepe.

Dolch claims that there is too much attention to vecabulary
rather than to speed reading, that school reading takes on: the
charzeter of sheer word study, and that the aim should be at
less word study and more ®real reading'.

What proportion, theﬁ., of reading'ma.te‘rial should be new
to the reader? It is agreed that the use of only familiar word
creates a most favorahle condition for guick recognition of
words or speed of reading, thus developing good muscular habitg
of Iong skips to.the right and short fixation. But new words
must be introduced to inerease vocabulary and each new word
produces a regressive movement. Then too many new werds are
ingerted, so as to decrease comprehensionm, it lessens interest
and causes discouragement. Because of these factors, a too
difficult voeczbulary is probably more destructive to good
reading than any other single factor. '

The modern approach to vocabulary contrel calls for a

1. Edward VWm. Dolch, "The Psychology and Teaching of Reading
Ginn and Co., Boston, 1231
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steady learning of new words and a continued use of o0ld words.

Thus a pre-primer may contain from twenty to f£ifty new words,

a primer may contain one hundred new words, and a first reader

one hundred and fifty new words. The pre-primer words are re-—
peated in. the primer, and the primér words in the first reader,

and so on..y In this manner the child reads more known words

~than new words and reading is possible and easy for the average

childe.

B. Sentence Length

While a.x;.tho-rities differ widely as to the effect of
sentence length on comprehension, the consensus of opinion is
that the simple, short sentence, written in an easy straight
forward style, is best suited for the early stages of reading
ingtruction. Dolch®/ is emphatic in his claims that too long
sentences cause breakdown of comprehension, cause re-reading,
lessen interest, arouse feeling of uncertainty that disturbs
all aspects of eye-muscle habits. Awkward phrases, inversion
or complication of word order, or the introduction of new ideas
that are not readily comprehended, all hind.er'the_ reading

Process.

1. Edward W. Dolch WProblems in Reading", The Garrard Press,
Champaign, Illinois, 1948, P. 349 .

2: Edward W. Délch, WThe Psychology and Teaching of Readingt,
Ginn and Coe., Boston, 1931




Both writers and publishers strive continually to produce
Yeagy™ books, but, as one writer points out, care must be taken
to pr;vent short. sentences from becoming s.,tilted and monotonous,
and it is sometimes difficult to use a simplified wvocabulary
without lengthening the sentence, since it usually takes.
several simple words to explain something that often can be
expressed perfectly with one difficult word.t/
As stated previously, the experiments of investigators
concei:ning the effect of sentence length on comprehension are
contradictory and inconclusive, ?ut some. of their findings are
of a highly in’cferesting nature. For instance, Krameng/ found
that students showed greater competence in arithmetic when the
facts of the problem were presented interrogatively, in a
single complex sentence structure than when the information was
expressed in declarative sentences and the requirement of the
problem. were given in supplementary interrogative or imperative
statement. Do.lché/ has gone. to great lengths to demonstrate
the fact that the Bible, which for centuries was man's chief
1. Phyllis E. Thompson, "Historical Stories for Supplementary
Reading with Secondary School Interests and Intermediate
Reading Level!, Unpublighed Master's Thesis,P. 16, Boston
University, 1949 -~ .

2. Grace A. Kramer, "The Effect of Certain Factors in the
Versal Arithmetic.Problem Upon Children's Success in the

Solution", John Hopking University Studies in Education,
#20, Baltimore, John Hopkins Press, 1933

3. Dolch, op. cit., Pp. 145-148
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source of reading amd learning, since 1t was used as a text
book, is an easy book to read due to its limited vocabulary.

A detailed study of the Gospel of St. Mark verified the fact
that. almost half the words used are known to pre-school
children, and nine out of ten are known to grade school
children.: Even a preliminary study of the Bible will convince
one that Dolch could also have stated that the Bible is made up

almost entirely of short, simple sentences.

C. Author-Reader Relationship

*

In considering all the factors which go into making
material readable, the authorts style and the interest and
ability of the reader must not be disregarded. An analysis of
difficuliy of reading material brought out. the fact “that new
ideas of an incomprehensible nature was one of the factors
involved in the problem, but Monroe-:-l:/ reminds us that to gain
new ideas is one of the purposes for which we read, and stories
about people and activities not within the pupil's personal
experience are a source of developing concepts, too. Through
reading he may have vicarious experiences that safcis.fy crucial
needs, therefore, the pupil should find each story new and

exciting, with elements of suspense and surprise that will hold

l. Marion Monrce, op. cit. Pp. 176=177
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his interest and attention during the process of reading. In
much the same vein of thought, Adams, Gray, and Re,es.e-]--/ tell us
that material to be read should be properly mofbiva.ted;; the
exercise resulting in thought-getting, and not mere gymnastic
exercise for the eye.

The day is pa:st when &1l children in any schoolroom are
expe.cﬁed to read in the level of the basic reader.g/ This fact
adds to the problem of readability because, although in the
last fifteen years there have been tremendous advancements made
in developing atitractive books with genuine appeal to the ine
terest of children, there is still a paucity of good reading
material avallable for young readers. Good readable material,
as we know it, must possess certain elements or factors found
in basic readerst controlled vocabulary, controlled level of
sentence structure, worthwhile content unit, and the habit of
getting thoughts from the reading material., Possessing these
qualifications, a book will measure up to the highest criterion|

of readability.

l. Adam, Gray, and Reese, 0p. cit.

-

8+ Adam, Gray, and Reese, Op. cite

»
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Children's Interests
The importance of childrents interests has long been
recognized as a motivating force in learning. Blanche Weeksll
testifies to this in saying YIf a single criterion were to be
satigfied relative to the selection of literature for children,

that criterion woql.d be the childts own reading preference."
In the present day transitional school which aims to provide
the child with necessary skills by using them in interesting
situations and experiences, this interest is increasingly
vital. Dunn®/ further points this out by saying Meducation
should be organized so as to utilize those exi&tiﬁg interests
and develop those that are pot.entlal“, while Wittty and Kopel—/
say "The literature of psychology and education contains ample
evidence —= of the desirability of utilizing children's in=

terests in the daily program of the schooll.

Acknowledging the validily of these and many other suppori-

ing s’i:aﬂc‘.emen‘t.s, one of the major obligations in developing &

reading program is pro‘viding first and second hand experiences

1. Blanche Weeks, Literature and the Ch:n.ld, New York, Silver
Burdett, 1935, P. 15

2., Fannie Dunn, "Interest Factors in Primary Reading Materials't|
New York, Téachers College Contributions ta Education,
Number 113, Columbia University, 1921, F. 1

3. Paul Witty and David Kopel, Reading and the Educative
Process, New York, Ginn and Co., 1939, P. 32
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to enlarge and enrich these interests. The material must be
worthy of being read as well as fitted to meet the individual
and group needs in interest and readability,.

For remedial iInsgtruction, where attitudes of failure and
dislike may have been acquired, interest motivation is even
more imperative, Gafcesy says "the fact that a child has had
special difficulty and is likeiy to be somewhat resistant to
learning makes it even more important <= to have the highest
possible proportion of thrilling, humorous, and satisfying
content® in reading material., Too ofien the material is
either too difficult in structure or too childish in context.,
Witty and Kopel—z-/ illustrate the results of this, saying

The proportion of unfinished books is large among
children of average intelligence, but retarded in
reading ability. The slow reader comprehends little

of what. he reads and seldom reads a book twice,

Children who read inefficiently need structurally

simple material appropriate to. their maturity and in

keeping with their varied interests.
Gre,ya/ says "unless the child is intent upon the meaning and
unless he is motivated by genuine interest in the content,

reading is likely to end with mere word calling." Weekse

also cites the need for independent or free reading, but

L. Arthur Gates, op. cit., P. 1286
2. Witty and Kopel, op. cit., P. 33
3, William S. Gray, op. cit., P. 56
4, Blanche Weeks, op. cit., P. 32
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recognizes that the choice of n;aterial is an important factor
in the development of reading atiitudes, likes and dislikes.,
Dolchl/ also speaks of the need for providing books of appealing
interest, yet on the ability level of the poor reader, or his
reading will be half~hearted and will produce an antagonism to
reading, Durrel1d’ says, WUntil the child enjoys reading he
will not make progressi. )

Nonetheless, read:f.ng power can never be acquired without
independent reading. Bettsg/ believes independent reading
should begin as soon as possible, probably by the time g child
has reached 'firs-t reader level of reading ability. Through
independent reading, the child "broadens his interest and
experience, acquires a feeling of self-confidence in reading
situztions, and applies learnings derived from directed reading
activities®. It is the purpose of these gtories and exercises
ta provideﬁma.térial to £it these qualifications and to develop
skills to prepare retarded readers for independent readﬁ’.ng.

McKe yfeels that a strong interest pull will Yencouprage

& child te attack strange words with sufficient vigor® to assisp

1. EBdward Dolch, Manual for Remedial Readm_g, IlTinois,Garrard
Press, P. 63

2. Donzld D. Durrell, op. cit., P. 20
3. E. &. Betts, op. cit., B. 519
4. Paul McKee, gp. cit., P. 195
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him in their analysis. S'borml/ appears to agree with this,
saying ’ ' '

One of the most vital proﬁiems in the field of
reading is that of arousing children's interest in
reading and creating a desire within.them to pursue
this activity. == Interest begets attention and
learning is acquired more rapidly and permanentliy
when the learner is working at a high level of
attention.

Research, then, seems to indicate that reading materials
must appeal to children's interests, yet must not be beyond
their reading abilities in order to encourage development of
desirable attitudes toward reading, as well as the necessary
skills. .

Many studies have been made dealing with childrents
reading preferences. In general, they tend to show that boys
of middle grade age, Prom nine to twelve, have wider interests
than girls of the same age, with more interest in real life,
science, adventure, travel, or biography. Cundired/ 83ys,
¥Surveys have found that middle graders like adventure,

~

nonsense, and animal storiest. Terman and Lima3/ conducted a

1. Grace Storm and Nila B. 8mith, Reading Activities in Primary
@grades, New York, Ginn and Co., 123Q, B, 54

2. Ruth Cund:.ff ®Childrents Reading Interests‘*, Peabodx
Journal of Educa.t::.on, 2522582, May 1948

3. Lewis Terman and Margare:b Lime, Children's Reading,
New York, D. Appleton»Century Co. , 1980, P. 35-49.
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survey of the amount and type of reading done by & group of
California children. They found boys. at the age of nine show
most interest in real life with Boy Scout, stories and of boy
life everywhere. AL ten there is a growth in interest in
travel and stories of other lands,, in inventions, and mechanies
and a beginning of interest in hiography. At eleven, adventure
and mystery stories come to the fore. By the age of twelve
reading interest reaches its height, with interest shown in
nezrly every field, but with special emphasis on biographies
and hisborical narrative.

Witdy and Kopely carried on an experiment with 3400
children in scheols in Evanston, Illinois to determine: their
interests, for use in remediall reading work. Their findings
showed that boys in grade five ranked Bopular Mechanics and
Boys' Life as their favorite magzzines. A1L boys abave grade
two ranked adventure first, with mystery and detective stories
second. They sa.y:z‘,

The boy typically seeks stories hawing a

pronounced dramatic element or adventure theme, and

this tendency increases from nine to thirteen.

Boys of eleven hecome increasingly interested in

scilence and adventure.

Thorndyke3/ also shows that stories of adventure, sports, and
1. Witty and Kopel, gp._cite, Pe 26

20 Eid.,. PQ 264

3. Robert Thorndyke, A Comparative Study of Children's Readine
Interests, New York, Bureau of Publications, Teachers
College, -Columbia University, 1941, Fp. 24-34&
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war appeal strongly to boys. He found science, exploration,
and travel rated only moderately high.

As the result of a detailed study by Mitchellg-'/ on the
extent and variety of children'!s interests, she reached the
conclusions to which many other investigators agree, that the
reading interests of middle grade children are very broad.
Accordingly this wide variety of interests must be considered
in providing many types of reading material.

Lipnerg/ coneludes thate

Investigators of the problem of interest
have found that. no single quality factor alone
cam determine children's interests. Several factors

working together are likely to be the real basis
of interest.

Mental ability and reading skill apppear to have only
minor importance in influencing children's choices in reading.
This would lead us to infer that interests are similar among
good and poor readers. Hence we do poor readers an injustice
in expecting middle grade age children, with retarded reading
abilities to enjoy stories of easier voecabulary, designed for-
younger children. Lancas.te::ﬁ"/ found. this in his study of I,323
children of grades four through eight, on voluntary reading. '
1. Sarah Mitchell, “Cansiruection and Ewvaluation of a Measure.

of Reading Preference!*,Unpublished Masterts Thesis, Boston
University, Boston, 1244

2. Lipner, A Reading Workbook of Stories and Exercises With
First Grade Voecabulary and Fourth Grade Interests® Unpublished
Masterts Thesis, Boston University, Boston, 1250

3+ Thomas ILancaster,"A Study of the Voluntary Reading of Pupills
ig“{érgg;@a% ;ﬁiﬁq \?‘Illﬁ, ﬂementary School ournaﬁ%&zsza—ga%f
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The poorest readers and the mos;h, rapid, readers apparently
selected the same types of books.. He concludess
Evidently the literary interesits of the two

groups are identical., Bub mechanical difficulties

in many of the interesting boeks are such that the

slow reader becomes discouraged and stops, while

the more skillful reader finigshes.

Thomdykey also reached the same conclusion in contrasting the
resding interests of rapid and slow learners. The study showed
1ittle difference between. the interests of the two groups.

These studies seem to indicate that stories to be used in
remedial reading should be written to appeal to the intereats
of the chronological age of the children, regardless of their
reading difficulity.

It is recognized that many factors must be considered in
the writing of stories gand exercises designed to improve
reading ability. Reading is a complex process involving many
inter-related skills snd abilities. Research still has no
definite answer to many of the questions regarding the problem,
yet It is clear that word recognition, word analysis, word
meaning, and comprehension, and study skills are required.

No one or two methods can be provided to develop these skillsg
rather it is felt that many methods should be used, in varying

situations, and combinations.

1. Robert Thorndyke, op. g¢ite., Pp. 24-34




3.

s’

Nor can a definite pattern be used to guide the selection
of reading material to be so useds. The readability appears to
be determined largely by & combination of vocabulary difficulty
gentence length, and several congiderations indicated by the
authors as "author-readert relationship. Though most writers
agree that :}.‘nterest is of.kprime.* importance as z motivating:
force, there gseems to be little econcurrence as to what,
exactly, does constitute interest value., The findings of
surveys seem to indicate that, at the sixth grade age, hoys!
interests cover a wide area, dependent upon many thingssy bub
generally center around science, adventure, mystery, biography,
or everydsy life. The following stories and exercises have

been selected, puided by these considerations.
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Grateful acknowledgement is mxde by the writers to
Hildred G. Berwick. The following stories have been
adapted from her 1950  Service Paper, A Workbook of
Exercises to Stimulate Reading, to Enrich Concepts,

and to Provide Practice in the Reading Sills ~ Grade

Two Voecabulary Level.

MThe Wright Brothers", "Benjamin Franklin',
A Bird Feeder, "Tommy's New Friend", the Story about

Ve.xmont; "Cla.ra.-Ba.rton“, and "Lost in the Forest.!

> -
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CHAPTER II

The Wright Brothers

Long ago men wanted to £ly. They liked to watch the bhirds
£1y, and this thought came to thems: Why can't men make some~
thing to take the place of wings and go flying? Other people
would laugh at them and say, "Man will never £ly."

There were two men in América. who gave everyf:ody a

surprise. They made a £lying "Kite" that worked. Their

flying "Kite™ looked somethingaiike:a'box kite. The wings were

made of ‘lighﬁ wood.

Even as boys, the Wright brothers liked to see how things
worked. They made many ‘things in their bicycle shop. Their
father wanted them to earn their own money. He wanted them to
find out how things worked. They liked to make new toys, too.

On. December 17, 1903, some men went up the hill at Kitty
Hawk, North Carolina. It was a cold day as the men stood
around trying to keep warm. They watched what the two men did.
Inside the "Kite" was an. engine. One of the men got into the
fKite" and ia.y down on it. Then the engine was started. It
made !some noises. Then it began to roll down hill. The other
man ran along at the side of the "Kitel". It left the running
man behind. o |

Look! Look{ It's moving off the ground. It is off the
grouné n.ox;v.‘ I’b-'s‘fiying,.“ The men looked at each other. It

was hard to believe what they saw.
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Today many new and bigger airplanes £ly above us.
They can f£1ly faster too. It is hard to helieve that airplanes
of today have come from thé Wright, brotherst little £lying
Ritet, They showed that. man could fly, but They never thought.
that ;.n_ £ifty years we could £ly across our country in a few
hoursy or that planes would be used to look for lost people,
to spray fields, or to fight with. Today we see so many
planes that often we do not even look up into the sky when

we hear one.
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Second Grade Words Used

above brother late
ago cap lay
airplane: country left
along earn light
around engine. Tost
behind ever: mind
believe e.\zexryb.ody move
bicycle: field never
ground noise
hill

Additional Words.
Adrpiane-
Wright

December
Kitty Hawk
North. Carolinz.

off

own

pass.
people
roll

show

side
somethingr
stand

start

stoad
thought.
today
tonight.
try
upstairs
warm
watch
wings:

without.

wood
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Complete the outline of the story “The. Wright Brothersh by
writing phrases from the story under each heading helow. ’
I What men wanted to do long ago.

- #A. »

IT Two men give everybody a surprise.

A.

Be

ITT Some things they did as hoys.
&
B.

C.

IV VWhat they did at Kitty Hawk North Carolina.
A,

B.

Co

D.

E.

F.

V The great surprise the men had.

A.

B.

VI Qux airplanes today.

B




VII After 5Q years

-

L.

Ba

Ce

D.

Find, two words contained in each of the big words in the list

below. Write them in the spaces bhelow.

airplane

policeman

something

blackboard

birthday

‘tonight.

upstairs

without.

Put the prefix before each of the words and then write the new

words on the line.

41T

to
take

gide

re under
mind stand
do ground
late pasg
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IV Underline: the meanings of the words as they are used in the

story.
1. £y
move through the air run aw=y
2e cauntry
our land a. place for a farm
3e plane
flat place airplane
4, spray
a small branch sprinkle
Se ground.
the earth cub up

VY Add. ing to these words. Make the necessary changes
Remember when +to take off the ¢ on the end of the words.

1. like 8e lay

2. come Qe start

3. fly 10, roll

4, look 1l., run

5. nake 12.. move

6. stand . 13.. believe

7« watch 14. show
15, use

Gbjectives
Ta give practiece in outlining, including skimming for details.
To develop recognition of words in compound words.
To give practice in recognition of prefixes.

To enrich word meanings.

To develop the ability to use suffix Wing',

£

-




Jack Saves the Pilobk

One day Jack was coming from school. He was walking in
the woodse om his vay home. AlL at once he saw a plane. above
him coming down to the trees. The plane was not going right.
The mobor was making funny noises. dJack thought, "Something
is: not right about that planejg it. is not £lying high enough.t
He stopped, kept very still, and looked at the plane. It was
almost touching the trees. dJack said to himself, "That plane
is going t.o crash when it falls because there is no. place it
can. land *The pilot may he killedt Phat can I do?® He saw the
plane hit. the trees and fall down. The. trees took ene of the
wings off. When the plane landed it was on fire.

HT am afraid the pilot will be killed if T do not do

aome.’cfﬁng‘*, said Jack. "I should go and see if I can help the
piloti, I:Ie, rem. to the piéne. He could see the pilot who
Tooked as if he were asleep. "He cannot get out of there,h
said Jack. "hat can I do?® I-ie wanted to go into the plane
and get the éilat oute But hox& to dd it! He ran to the plane,
reached for the door and pulled it open. He took hold of the
pilote The fire was already getting hot. dJack thought,

uTf I do not get him out. of here he will be killed.h*

ﬁ‘e. pﬁlled at the pilot but. could not move him. The fire

was getiing hotier. He held the pilot and pulled and pulled.
At last he pulled the pilot away. He pulled the man away from




the plane just in time. The plane was all on fire. He
pulled the pilot over Lo a tree away from the plane.

"hat can I do for the pilot-now?® *Will I move him?®
"How can I get him home?® "IFf I let him stay here he may not
ii\ze{'* e needs help&"’n MYhat, can. I doz¢

-
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afraid
already
because
fall(s)
fire
enough
held
high
hit(ting)
hold

gecond Grade Words Used

Additional Words

hold
home:

hot

kept
land
move
noise(s)
place

pulled

cr@sﬂ
kill

motor
pilot

plane

reach(ed)
right
save(s)
should
something
thought

touch(ing)

wood(s)

would:
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Is Write the letter of the correct ending on the line after the

beginning part of the sentence,
1. Wherevws Jack when he saw
the plane?
& How did Jeck know something
was wrong with the plane?

3. How did Jack know the plane
would crash?

4, What did the trees do to the
plane?

8. that was wrong with the
plane when it erashed?

6. How did Jack know the pilot
could not get out of the
plane?

7o After 'Jack got. the plane
door open, what did he do?

& What did Jack ask himgelf
after he pulled the pilot
away from the plane?

B.

Ce
De
E.
.
Ge

He

®What can I do for the
pilot now?.

There was no place to
land..

He looked as if he were
asleep.

Jack was in the woods.

He pulled the pilot out
of the plane.

The trees took off one
of the wings.

The plane made a funny
noise.

The plane was on fire.

II. Find the words in the story that begin with these letiters.

l. sh 6. DL
2 fr ’ 7. h,
3. £l 8. fr ]
4. pl 9. th,
Se st 10. er
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IIT. Number the words in each row to show their alphabetical

order.

Jack ,
échual
mot.or

trees

pilot

woods.

crash
lang

fire

killed

' IV. Write five words that end like these

reach
X,
2e
3.
4o
Se

£00k
1.
24
e
4.
5.

S —————

reach
hold
free
door

asleep.

best
L.
2,
3
4.
S

Ve Weite the letter of the word which is opposite in meaning,

in the space.

l. hot

2. die

3. sky

4o up

2. land
De Lar

c. cold

Qe

like:
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5. near ee. live
.6+ high £. walk
Ze £ly g+ down

ke low

Objectives

To give practice in use of phonograms.

To give practice in associating ideas.

To give practice in the alphabetical arrangement of words
by the first letter.

To enrich word meaning.
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The: Swimming Kite

BenJjamin Franklin was always trying out tricks.
Tis friends Liked %o go along with him to see how things
would turn out. One beautiful day Ben thought he would try
out one of his new tricks. He told the boys he was going
down &o the water. He carried with him a paper kite, a stick,
and some string. Ben came doun to the water, fixed the stick
and string on the kite, and went. into the water. One of the
boys said that Ben was going to let the kite pull him across
the water. Another said he thought Ben was going to sit on
the kite. The big boys thought this was very funny, but the
small boys watched every move Ben made. Ben let out some
string and his kite flew high into the air. The wind ws
strong and good for kite flying. When he was ready, Ben lay
down. on. his back and began to ecross the water. He let the
kite pull him along with the wind. The boys ran to the other
side to the place where Ben was going to land. When he
reached land, they asked him how he liked the ride. He sald
it was fun and he liked the ride. %Do it again', the boys
said. Ben asked them if they wmwnted to try. Ngt one of them
would. So Ben walked around to the other side to start a
second time. This time the kite would not go up beeause the
wind had gone down. That evening the boys all told the story
of Ben Franklin and the swimming kite.

Beston University
Behool of Ecucszidr
Library
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Second Grade Words Used

across
always
around
beabiful
because
began
carried
cross
each
evening
every

fix

T A e e om o a e w ke e M

Additional Words

Benjamin Franklin

Ben

swimming

fly
fun.
high
land
lzy
move

place

reachéd)
ready
ride

second

side

sit

start
story
strong
told
thought
turn

wateh

would




Is Write T if the sentence is True. Write F if the sentence

1. The other hoys were always playing tricks. on Ben.

2. Ben put the kite into the water.

3+ There was a good strong wind that day.
4, Ben wanted to sit on the kite.

5« The wind pulled the kite and the kite pulled Ben.

Ge. A1l the other bays wanted to itry the trick.

————

7+ The second time Ben Fell into the wter.

IT. Number these the way they happened in the story.
__ The kite went into the air.

___ Ben lay dowun in the water.

—__ Ben came down to the water.

— The kite pulled him across.

___ Ben fixed the stick and the string.

ITI. Find words in the story to rhyme with these.

1. bricks . 4. long
2s ground ] - 5. wide
3. brought ________ 6o blew
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IV. Draw a line under the word that makes the sentence true.

l. The kite helped Ben to swing swim sing.

2. The wind had to he strong string stray.

3. Ben's friends want went wind +to watch him.

4. Not. ane of the others would =L£ly sky try the trick.
8¢ At home the boys told the store story start of Ben.

V. One word may be used to mean many things.
Draw a line under the meaning of each of these words as

they dre used in this story.

1. turn out go around
make
happen

Ze wateh lock at
look out

kind of clock

3+ beautiful very pretity
well done

fine

4, flew went into the air
went. fast

went away
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Chjectives.

1.
2.
3.
4e
5.

To
To
To
To

To

check comprehension

develop ability to recall in sequence
increage word analysis skills
increase word recognition ability

increase word-meaning knowledge.
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. £lew so fast that before the boys could ask anything they were

N

A Trip in a. Flying Saucer

-

One hot summer day two boys were dovn hy the water- having
fun. One of the boys happened t.o look up into the sky and was
surprised to see something flying through the air. It flew so
very fast he could hardly make out what it ws. As hef callg&

t0 his friend the ship landed in a nearby field. The boys were

afraid to go close hut wanted to see just what. it could be.
They came near the field and saw three small men with funny
big round eyes step out of a door on top of the ship. They
were afraid when they saw these funny men but stood there and
watched them. One of ’chg men came up to the boys and told
them not. to run awa\.y‘. He told them he was from another planet
and wanted to be friends with the people here. He.asked the
boys to step into the ship to see the inside. Vhen they
stepped inside they did not know, ’t.pe ship started to move.

They were too surprised to say anything. The f£lying saucer

back on the field again and ou_‘c: of the. ship_. The little men
said they had to leave bubt would be back again to see them. ‘
With a good-by they were off. The flying saucer went round
and round faster and faster, higher and higher. The )b oys.
watched t.ill they could see the ship no more. It was time for
dinner as the boys started for home. They knew they had a
gaod story to tell when they got home.
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Second Grade Words Used

afraid
anything
dinner
field
fune
£Iy(ing)
high(er)
home

hot
land(ed)
late

Additionzl Words Used

planet
saucer
good=bye
nearby

sky

leave
men

move
people
round.
ship
something-
start(ed)
step

story
summer
surprised
r

told

to;p-
wateh(ed)

would
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I. Complete the following sentencess

l. The two hoys saw a

=Y

flying through the air.

. Stepped out. of if.

3s They s.aid%hey were fram another —

4+ They could fly at a wvery speed.

&« The boys. were surprised by having a .

II. Mateh the words in row A with the ones that tell about them,

in row B. Write the letter where it should gos

s Shi:g

2« men

3. field

4. bhoys

ae fumy hig round eyes
be where the ship landed
e very much afrasid

de flying saucer

€. very unhappy

III. To make plurals of words ending in a consonant and y, we

usually change the ¥ to i and add eg, like this = gky «

skies
Make.
1.

2e

3e

or £ly = flie-s.

these words plﬁralo

baby
story
party

S ———

4o cCTy
Se body

ST S ——

G+ penny

IV. We hear the short z sound inm at, hat and hend.
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Check the words that have a short a sound.
_land —call __planet. —began

__watch day bad — Stand

VI. Check one that. might he a good title for this story.
The Funny lMen
Fun ]éy the Water

A SBurprise Ride

Objectives

1. To improve recall of details

2, To increase word meanings

3. To increase ability to form plurals

4., To give additionzl practice with vowel sounds

5. To give practice in echoosing a title
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Benjemin Franklin

Janua.ry. I7th is the birthday of Benjamin Franklin.
He. was one of the greatest men iIn American history.

As a boy, he lived in Boston. " Yhen Benjamin was ten years
0ld his father took him into his shop. Here ‘he helped his
father make candles. But he ldked books more than candlew
making so he left the shop.

He went to work for his brother because of his great love
for books. He was happy because he could now get the hest.
books to read. Many nights he sat up late r%a.ding‘ 80 he could
take the book back in the morning.

The story of his tripto Philadelphia is often told. He had
very little moneys. $So he had to make it go as far as he could
t11l1 he. found work. He loocked funny as he walked down the
street with a long roll of bread under each arm. As he walked
along the street he ate another roll. In a doorway stood a girll
who could not help laughing when she saw him. Little did she
think he would become a grest men some day. OFf course she did
not guess that she would hecome: his wife.

He worked for a long time trying to make people of mother
countries friendly with the United States. He went ta the
other caountries to tell them whal a fine land the United States
was. The United States was a new country then and needed help

and friends. He used his time and his money to help this new
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land to grow and be stronge.

He liked t.o meke new things for peaple to uvse, He made &
k:l.nd of open stove which burned wood. Peaople used these
Franklin stoves for a long time. He found a way to make
glasses which would help people to see betlter. He made the
firgt chair which would roeck.

Americans should he proud of Benjamin Franklin. He did
much to help it be a greab country.




I. Yrite the number of the correct ending on the line after thel
' bBeginning part of the sentence.

Benjamin Franklin's birthday 1 in his fatherts shop

He lived in Bostom __.
He went to work | )
Benjemin did mot like
Often he sat up nights

When he: reached Philadei}éhia.

He looked funny:
The girl in the doorway.

* -

This. girl was the one

We should he grateful,

-~

II. Add er to a word in each sentence to make the name of a

person.
He will paint the barn.
He takes care of a ga.rdett.
He lives on a farm.

He will ging on the radio.

He likes to box with his
brother.

He can £ly, an airplane.
He wenbt. to the woods to hunt.

The first one is done for you.

2 reading hooks

3 he had very Little
money

4 walking down the
street

5 comes on January l7th

@ began to laugh abt him

7 who became his wife

8 proud. of Franklin

2 when he was & hoy

10 to make candles

He is & painter
He is &

He is a

|

He is o

|

He is. &
He is a

He is a




IIT. Number the words in each columm to show their alphabeticall
. order. Watch the first and second letters in each word.

The first listis done for Yyoue

arm being coat, dance___ |
aJres.dy_;_______ balance____ child.. draw___ .|
agaj:ast_._____:_ board cost ’ duck |
answer_ bright cries done,

above busy carry_ disappaint

Objectives.
To give practice in associating ideas.
To give practice in building words with suffixes.
To give practice in the a.lpha;be.tical arrangement of words
by the second letter,
To give practice in rhyming words.

To give practice in f£inding beginning blends.
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IV. Find the word in Row B that rhymes with one in Row A.

Draw & line to match them.

Ll
2o
Se
4e
Se
G.
7w
- Be
e
10

Y. Find a word in the stbry'tlai,begins.with~thase.letters.

L.
2.
3.
4.

Se

A.
%hqg
nights
late
story
trip
walks
street.
could
larnd.

glass

1.
2e
3.
4o
Se
Ge
e
8
2.
10.

-

B.
talks.
brass
stop
lights
glory
ate
drip
brand
should

asweet

gr_________ Ge tf_______

sh
th
br
st
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r

above
airplane
already
answer
arm
balance
barn
because
being
board

bright.

Additional Words.

American(s)

Second grade words used.

busy
candle
care
carry
child
coat
cost
country
course
cries
dance

disappaint.

Benjamin Frenklin

Bos.ton.
history

danuary

Philadelphia
. United States

done.

draw
duck.

found

friendly
great
late
lefl
love
need

after

peaple
proud
radio
reach:
raotl
sat
stood
ten
itk
tey

wife

yeaxr
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Ma.rco Pola

Marco Polo was @ young boy when his father asked him if
he: would Iike. to take a trip with him to China. This made.
Marco very happy. People in those days did not take such
long trips away from home and. China was a. land far, far- away.
First they went a. long way by water. They wisited in many
strange places along the way. They saw many beautiful things
tooe. Then they went. a long way by land. Some people they met
on the way were not friendly to them. Mamy days and nights
passed and Marco and his father went on. Then one day they
came. t.0 the country of China. They went to see the: ruler of
Chinz who was the Great Khan. He was wvery kind to Mareco Polo
and his father. He asked them t.o live with him in his big
beautiful house. Marco and his father were wvery happy to
live with the Great Kham. They learned to speak as the people
in China spoke. They also saw many beautiful things in
China. They.lived for mny years with the Great. Khame. Then
one day they thought. it. was time for them to go back to their
own land againe. The Great Khan was gorry to seé them leave.
He gave them many beautiful presents to take home with them.
At last Marco. Polo and his fathex left China to go back to
their own land once again. They always remembered the:
beatiful and strange land of China and also the kindness of
the Great Khane.




Second Grade Words Used

Additional Words Used

I.

also
alyays
beautiful
country
happy

home.

great

Marco Palo

Kharr
Chinz
ruler

strange

king
land
learn(ed)
left
long
pass(ed)
people:

remerber
speak
thought.
would

visit(ed)

Number the sentences in the order in which they happened

in the storye.

They stopped in many strange plaeces along the waye

The. Polos. went on a long trip by land and by waters

They came to the country of China.

They lsarneé to speak like: the poeple of China,

Marco and his father went. t.0 see the Great. Kham.

The Great Khan gave the Polos mamy fine presents,
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ITX. Put. the right words in these sentences.

1. The trip made Marco .
2+Marco. was a,. boy when he went. on the tripe
3+ The trdip took them ower: and. .

4, The Great XKhan was.

5. The Great. Khan gave them many to

home:.

III. Here are some chort ways of writing some words.

the two: words these were made £rom.

1. can't. 4. theytve
2. didn*t - 5. wetve,
3« wWerentt 6. youltve

IVe Write two words that end with these letters.

ake ahk ack ound:
I. 1. 1. X.
2. 2. 2. 2,

Ve The short sound of the letter g is in on, hot, of.
the words here that have & short o sound.
- 1. not — e spoke:
e Z.g0 — 5. Polo

Se S0y _____6- SftOPB'

to Marco and his father.

take

Wreite

Check
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Gbjectives

1. To inecrease the ability to recall details in sequence.

2. To increase simple recall ability.

3. To increase knowledge of contractions.
4. To inerease ability to recognize and use phonograms,

5. To increase knowledge of wowel sounds.
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A Bird Feeder

A good. dinner will always bring your bird neighbors. In
this way they are just like people. When snow and iece cover
the ground, it is not easy flor our wild bird friends. Some
birds stay with us all winter so they will eat. what. people. put
out for- them. ' ‘

There is something you can do to help the birds. You
might have a surprise some day when you hear a happy song from
your bird company. A bird feeder will bring them close to your:
house. There gre mny kinds of bird feeders which are easy to
make. First, get a piece of wood. Make. several big holes In the
wood. Fill the holes with different things, such as fat and
bread crumbs. Then make some small holes under the big holes.
Put small sticks in these holes for the birds to sit on while
they eat from the hig holes. They will eat almost any ecrumbs
frox the table. You may put this feeder in a tree. Another
good place for it is just outside your window.

Some birds will eat only seeds. You can plant. sun
flowers in your garden in the spring. Saye their seeds. TWhen
winter comes put them on your bdird feeder. Watch how scon they
are gone and how happy the birds are to find them.

Birds are like people in another way toa. Sometimes one:
big bird will want all the food. He will drive all the: smaller

ones away. Did you ever know someone who was Iike that?
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Birds seem to know when ib. is going to snow. They will
come t.0 your feeder before the snow starts. They will eat zll
they can hefore it ,e.::omes. Then they can hide in a safe place
until the snow has stopped. You will see they will waste na
time: when they have found. the food again. They will f£ly away
guickly and tell their friends. In no time you will have a
company of birds to watche. Thelr happy song will be a tthank
yoult for your bread crumbs and fab.
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Second. Grade Worgis Used.

Almos't
always
apples
arm
because.
bring
cap
cart
close
cpa;t
company
cover
crumbs.
different.
dress
drive

easy

Additignal Words

fat

egg
face
fat.
feeder
feel
£ilk
first
floor
flower
found.
friend
garden
ground.
hear
hide
hole:
ice

-

king

merry-go-round
might

mouth

neck

outside:

people

piece

pins.

place

plant

" guickly

. roof

save
school
several
shoe
smalk
snow

something

aometime

song
steps
stone
table
truck
village
waste

watch

wild
window;s
winbter

wood
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I. If you were going to make a bird feeder, show hy numbering
the séntences below the order in which you would do the follow=
ing things.

Make several holes in the wood.

Put, emall sticks in the holes for the hirds to sit on

Under the hig holes make small holes.

You must get a piece of wood.

F1i1I the holes with fat. and bread crumbs.

II. Finish these sentences.

l. Birds are Iike people because

2. Birds have a hard time in winter because,

3. The birds that stay with us will

4, Yhen you help them, they will

S. They will eat.

6+ A good place for a bird feeder is

7+ When they £ind ik, they will
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III. Four of the words in each row of words below belong

IV.

together in meaning. One word does not belong with. the
otherg. Find. this 6ne word and. cross. it out. The first

row is. done for you.

shoe: ° coat dress cap ~stoBg~

neck arm face feel mouth

town city school village country

roof water porch steps £loor

cart truck kite train merry-go=round
milk pins egg cake apple

red blue white grass black

Alphabetige these words in each column. Number the words

as they should go.

SEREEEE

dinner

day

different.

good
erumbs.
sticks
£ly
quickly

friends
gardens
from
window
place
food
table

happy

NRRRERN

\4

bird
seeds
snow
bring
stopped
wa.tch
holes
starts




V. Obj ect.ives:
To. further the ability to recall the sequence of detailse
To improve the ability t.o draw conclusions. \
To. Purther the ability to classify.
To. give practice in alphabetizing words.
To develop the ability to recognize the parts of words.




Tommy?s New Friend

Tommy and Dad were on their way home from the woods in the
truck. It was very cold as they were riding along from the
wood. lot. They had worked hard cutting wood all day. It
would be good. t.o get back to their warm house again. Mother
always had a hot dinner ready for her hungry men.

Just at the turn in the road Tommy thought he saw some-
thing walking along at the side of the ‘road.

¥Look! Dad! Do you see something walking along the side
of the road?" asked Tommy. At that minute it was gone.

o, I don't Tommy," said Dad.

‘]:,‘ommy was sure. it mﬁst be some. lost animal without a home.
He did not. sleep well that. night thinking about the poor animal
in the woods. It was such a cold night too.

The day after they went out in the truck to the same
place in the road. They saw three small dogs pulling something
into the woods.

They went back home for some bread. They left it just off
the road vhere they had seen the dogs. Each day for a week
they did this. They put the bread in a box.

Tommy said,i'They seem to watch for us to bring the bread.
A short time after we leave the bread, it is gone.t

On Sunday they put a box trap out. in the woods. When

they went back later, there was a dog in it. He was so wild
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they could nat. take him oute They had to carry out the dog in
6 the box. .

Tommy was a happy baoy now. He put the dog in a warm place
and gave him something to eat. The dog began to bark as if to
say "Thank youlf. '

Vhen Tommy moves, the dog is right behind him. He will

not let Tommy mowve away from him. Can you guess why?
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Second Grade Words Used

along: -
always
animal
behind
bring
carry
close
fair
friend
gone.
guess.
hot
kind

late
left.
lost
lot.
mear:
minute,
move
near
off
poor
proud
pull.

quiet.

Additional Words

Tommy
Sunday

- -

right
seem
seen
short.
side.
small
something
such
sure
thought.
trap
truck

turn
wa.lk

wa T
wa.tch
week
well
wild
without
wood

year
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I. Number the sentences below in the order in which they
happened in the story.
Tommy could not sleep that nighi:;

Dad and Tommy were riding home in the truck.

They left some bread near the road.

Tommy saw something along the road.
The. dog stays with Tommy all the time.
When he went. back there was a dog in it.

‘They put. a box trap in the woodse.

II. Add the suffix 1y to each of these words and then write

the new word on the line.

1. kind __ kindly 5. close
2+ proud 6. quiet
3. friend 7. fair
4, year 8.+ soft.

IIT. The word watch has several meanings. Put an X before
the sentence which shows how wateh is used in the story.
1. He has & watch to tell the time.
2. He will keep watch all night.
3. John will watch for the birds.
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IV. Find these words. Put down the guide words you find at.

the. t.ap. of the pagee

1. lot. 6. trap
2. minute___ ' 7. later _
3. lost 8. wild
4, just 9. carry
5. bread 10. bark

V. Weite the two. words that mske up these words.
1. without.

2. something

3. landlord

4, workman

5« saneone.

6+ doghouse.

Objectives
To ﬂur’ohej: the ability to recall the sequence of details.
To give practice in building words with suffixes.
To enrich word meanings.
To give practice in use of the dictionary..

To develop the ability to distinguish word forms.




The. Indian

Several years ago Tke. Elsenhower sat on the Army side of
the football f£ield watching a. great Indian play against the
Army line. The Indian from the Indian School was playing the
Army football line as if it were Jjust full of holes. Soon it
was Ike's turn to go into the game. Ike knew that he would
have to étop that Indian or the game. would be lost to the Army
team. He took his place as the left half-back. Then he
turned to the right half-back and told him to get hold of the
Indian high in the next play and he would catch him low.

They thought. if they got hold of the Indian that. way they would
surely put the Indian out of the game. When the Indian came
through the line the two Army men held him as they had
planned. When the play was ended and the two men got up,

the Indian was out cold. on the ground. Ike and his friend
thought. tlat was the end of the game for the Indian, butb
instead they had a surprise. The Indiam came out on the
£ield for that. play and for many more plays. He surprised
everybody with his running, jumping, end catching. Army lost
the game, which ended at 27 to G.

Ike is now our president. The Indian's name is
Wa=-Tho-Huck, which means Bright Path. Most of the world knows
him as Jim Thorpe, and will always remember what.a great.

player he wase




Second Grade Words Used

ago
always.
body
bright
cold
end(ed)
every
field.
foot.
full
game.
great
ground

Additional Words

Ike Eisenhower
Indian
president

Jim Thorpe
pa.'t.h.’
Wa-tho~huck

held
high
hole
hold

ingtead

Jjump(ing)

knew
left.
line
lost
low

next.

ouxr

place
right.
remember
sat.
several
side
surprise(d)
thought.
through
told .
turn
watch(ing?)

world




IT. Find a word in the story that. means the same as:

IT.

1. looking at 4. not high
2. many - 5. all the people
3e WAy up . Ge nearly all

Some. of these things tell about. Eisenhower. Some of them
tell about the Indian. Write E if it is about
Eisenhower or I if it is about the Indian.

_1le on the Army line

2+ against the Army line

. 3e planned how to stop a man
4. is our president

5. could not win the game

6. was a great football player

7+ could not be put out of the game.

IIT. Take the endings off these words to find the base word.

Write the base worde.
l. catching 4. turned,

2+ jumping 5. ended,

3. playing 6. watched




IV. We hear the short u sound in up, us, and under.

Check the words here that have a short i sound.

— L. run 4. but
2+ youw 5. Jjust
3e Jump G, sure

Ve

Cross out the word that. is not right.
L. The Indian was saw not in the Army line
2. Tke and hig friend made a place plan.

3e The Indian fell on no the ground.

4. He was not out our of the game long.

Se The world will por not forget the great player.

Objectives

Lo
2
Se
4.
Se

To increase understanding of word meanings.
To develop ability to classify information.
To increase ability to anmalyze words.

To increase knowledge of vowel sounds.

To increase ability to differentizte between

word. forms.

confusing




1. How happy Betty and Bob were when Grandfather asked them to

his farm in Vermont. They always liked to0 go to
Grandfatherts because there was always plenty to do there.

They were glad he did not disappoint them.

2."8apts runningi! came the call early one morning. This ig

Se

L

"the. call you would expect to hear too. Oh, what fun they
would have nowd ‘

It was a beautiful day. Overhead there was a bright sun.
Many other boys and girls came to help Grandfather.

They were dressed in warm coats, caps and snow suits.
There is snow on the ground yet, and it is very cold,
You see, these children had no school for a week so they
could help with the sugaring. It all seems more like play
than work for them. ,

Bob. and the men start for the woods. He watched the men
tap the maple trees. TWhen they tap the tree, they make a
hole in the bark into the wood. They hang buckets under
the holes to catch the sap. They must have put out a

hundred buckets on these mple trees.

5. They made a fire outside the barn. Bob and his friends cut

the wood for the fire. It must be kept going night and
day. Someone must watch the fire all the time. No matter
how much sap gets on him, he doesn!t care as long as he

can stay with the men.




6. Then Grandfather sald, "Tonight. we shall have a sugar partyd
The young people sometimes sing and dance.

7. Grandfather put hot syugar on the snow and it got hard. He
gave it to Bob. He put. some in his mouth. "Oh, what a fine
taste,® he said. 'Everybody ate and ate. Such a taste!

8. WI'1l always remember this party" said Betty. It will be

hard to wait for another year t.0 come.t

~
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Second Grade Words Used

always.
ate
barn
bark
because
bright
cap
clown
coat
dance

diime

disappoint.
dress

ear

early
everybody
expect.
farm

feathers

ground
head

hear

hole

Additional Words Used

Betty
Bob
bucket

Vermont

hundred
ice.

It llA
kept.
maple
more
mouth
people
plenty
pretty
pumpkin

remember

sap
school
seems
side
snow
some.~
thing
some~
time
start
such
sugar
sun

taste

these
tonight
turn
way
wa.tch
week
wings
wood
year
yet
Joung-




T. Draw a line under the best title for this story.

& Farm iIn Vermont How to Tap Trees
Cutting Wood Making a Fire
Maple~Sugar Time No ~Schooi Week

II. Write the number of the paragraph on the line in front of
the phrase. In which paragraph does it tell aboutbs
. how they dressed —an early call
__;people have a good tdme ___something good to eatd
—work at Grandfather's —_something she cammot forget

keeping the fire going hanging out the buckets

IIT. Read each sentence and draw & line under the correct word

at. the right.

We see things with our earse Yes. No
The hot. sun can turn ice to water. Yes No
Cats have wings. Yes No
Pumpkins are good t.o eate. - Yes No
Apples grow on maple ‘c.iees.. Yes No
A dii:me is more tham a hundred. Yes ¥o
Wood comes from trees. Yes No,
Children must eat and sleep. Yes No.
Clowns are funny people. Yes No

Dogs have pretiy feathers. Yes No.




IV. Add er and est 1o the folIowing wonds.

1. wide 6 cold
2o thick 7. raugh,
3e smooth & young:
4. bright, 2. tough
5. warm 10« hard

Ve Find the meanings of these words in the dictionary.
Write the meaning which is used in the story.
1. farm
2+ plenty
3+ disappoint
4, overhead

5. expect

Objectives °
To give practice in recognizing the major idea.
To improve the ability to recognize minor details.
To give practice in making Jjudgements.
To giwve practice in using suffixes.

Ta enrich word meanings.
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Clzara Barton

Ask any boy or girl in an Oxford school about. the: "Angel
off the Battlefield,™ and the answer will surely be Clara
Barton.
Her birthday comes on Christmas. Her brothers and sisters
thought this was the best Christmas present they could get.
No baby ever had more love and care from & family.
Her brothers and sisters played with her and began hélp»ing
l:Ler when. she was wvery younge. Clara got. most of her
schooling' at home--in the warm kitchen in the winter time,
and in the summer under the tree in the yard. Her brother,
David, showed her how to ride a horse. Nother would take
her little girl into the kitchem and show her how to make
breade
When she was very young she had her first training as a
nurse. She was only tem when her brother David had a bad
fall. For almost two. years he lay in bed. She would stay
with David, care for him, t.ill he was strong and well
again. Day after day she was with him and never left him
even for a minute. One day she said, “Some day we will
walk aout of this room together.®™ It was a proud day for
her when David took hold of her arm and walked out. into

the yard.
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Clara. Barton was one of the fires muirses to go on a
battlefield. When they said thab a battlefield was no
place for a woman, she said, "I am not afraid of the battle
field.* At last they said she could go.

For two years Clara Barton and her helpers took care of
these men. Qften she made hot porridge for these hungry
men who had been hurt.

While she was in Swituzerland she learned of the work of the
Red Cross. $She said, "I will try to make my people under-
stand the Red Cross.'t

When she came back home she went to see the President.

He said he would help her. He made her the first
President of the Red Cross.

¥
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Second Grade Words Used

@ afraid.
almost
animal
answer
arm
around
bad

bright.
care
erack
different.

draw

battlefield

Oxford

Christmas

David.

@, Red Cross
Pregident.
angel

nurse

Clara Barton

Switzerland

even
ever
fall
first
goes
ground
hear
hold
kitchen
last
late
lay

learn:

Additim-}axl Words Used

left
love:
mean.
minute
more
mast
never
nurse:
often
only
people:
proud

room

school
scream
show
smile
strong
sumzer
cure:
supely
sway
ten
these:
thought
till

together

took
train

walk
warm
welk
while
winter
word
yard
year

young
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I. These sentences tell the main idea in this story. Write

the. number of the paragraph on the line in front of the

sentences In which paragraph does it. tells

The place where she learned her lessons.

She hears about. the Red Cross.

Clara Barton was the Angel of the Battlefield.
She took care of hexr brother David.

Clara Barton becomes the first President of the

American Red Cross.

She came as a Chrisimas present.
She helped the men who were hurte.
Clara. Barton goes to the Battlefield.

IT. Make the words and meaning fit. Before each word write

the number of its meaning.

know 1.

horse 2e

—__young 3e
present. 4.
Y ard. Se

—__ different 6.
love Te

prQU.dL Se
hold ’ Q.

animal

not old

something given

a place around a house
to be sure

very pleased

keep

not the same:

with each other

together 0. to like




IIT. Make new words. ILeave off the first letter of each word
below. Write the new word on the line. The first one is

done for: you.

smile. mile: graound, place
erack seream late
draw bright svEy

IV. Find the prefix in each. of these words from the story.
Write ane other word using each prefix.

I. about

2+ present

3. begam
4. zlmost.

5. understand.

Ve Find the ending in each of these words from the storye.
Write one other word using each suffix,

le halpezr

2. family

3« played

4. helping
8. strong
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Cbjectives
To develop the ability to read to find the main idea.
To develop the ability to use definitions to identify new
words..
To further the ability to recognize rhyming words.
Tao give practice iIn identifying and using prefixes.

To giwve practice in identifying and using suffixes.
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Lost. In The Forest

Johmny, like most boys, liked to go hunting. One bright
winter day, Johnny's friend, David asked him if he would like
ta go hunting with him. Like all good boys, Jehnny asked his
mother if he could go. ©She said that she did not care if he
would be a good baoy and get his work done early. Of course
Johhny said. that he would.

They hunted zll day, and before they knew it., it began to
get dark. The boys started back, but they could see that they
were lost in the forest.

David and Johnny walked on and on. Pretly soon they saw
a barn. VWhen they got to it the boys saw that there were no
people araund it. David and Johnny made &l) the noise they
could, but no one heard them. It was too dark to see anything,
but they found. their way into the barn. They found some straw
on the floor on which they lzy. The boys wanted to go to
sleep but it was too cold. Then, too, they would almogt get
ta sleep when they would hear a queer noige. What do you
suppose it. was? It was a cat looking for something to eat.
They did not know that it was a wild cat. They were plenty
afraid, just the same, and began. to scream. dJust then they saw
a gtrong light and heard a noise; then & bright light was on
thems A policeman was holding a light, and they could see the
wild cat that the policeman had killed. Then a lot of people




9.

came iIn from a1l around. They wanted to. know the reason for
the boys being in the barn, so the boys had to tell them
everything they could remember. The two mothers had called
"the police station about. their poor boys when they did not
come home. Everybody was as happy to have the boys back as

they were to be backe
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Second Grade Words Used

afraid,
almost
around.
ate
barn
because.
began
being
bright.
busy
course
dark

done

Johnny

David.

earLyA
everybody

everything

£loor
forest
friend
hear
heard
hold
hole
hunt.

knexr

lay
light
lost

Lot

mos:t
noise
people
plenty
policeman

poor

prebiy
queer
reason
remember
seream
start
strong
suppose:
wild

winter
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I. Write the number of the correct ending on the line after thel
" peginning part of the sentence.
Johnny and David went hunting: 8 I. to be back home

Johnny was a. good boy because 2. they did not think
about time

They were so busy that. 3¢ 1t was so ecold
The boys were afraid of__ 4. the gqueer noise

They could not slieep because__ 5. he did his work

The. boys. did not know that, 6. the cat was wild
Everybody was happy because 7« the cat had been killed
Johnny and David were glad ___ 8. in the winter time

IT. Use a dictionary to find the meaning of each word below.
If you £ind a word with more then one meaning, choose the
one. that £its the story.

hunt,

straw

plenty

Iot

strong

IIT. In the words listed below, mark only the long vowels.
hole gueer hunt. old kill barn

ate mar, reason winter noise most.
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IV. Number the events as they happened in the storys,.

Ve Write five words that end like each of these words.

bright,
L.
2o
Se
4o
Se

Ohjectives

care

I.
e
Se
4o
e

-The,; boys started home.

1.

2.

S
Lo
5.

1.
Ze
e
Lo
Se

David and Johmy saw a barmn.

David and Johmny went. buniting.

The boys went. t.o slkeep on the strawe.
They were happy to be home.

The policeman killed the wildcat.

back

To develop the ability to associate ideas.

To give practice in use of the dictionary.

To give practice in recognizing the long and short vowels in

words.

To develop the ability to recall the sequence of details.

To give practice in building rhyming words.

a
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The Trip to the Moon
Part I
Tom was not happy! His father was going away. He would

miss him but that was not all, beecause Tom.wanted to go too.
He was twelve, but his father told him that he was too small.
He would have to wait till sometime when he was oclder. His
father Was, going to fly a rockel to the moon which was a long
way from earth. This would be the first time that men had
gone to the moon. Tom also wanmted to see the moon. He
wanted to fly with his father. He thought that it would be
fun to be with the men while they landed on the moon. for the
first time. His father said UNo"* and when he said no it was
not

Tom thought, "I would do anything to go. There should be
something that I can dol" Today was the day that the men were
leaving in the rocket. iom, with his mother and the rest of
the children, were at the airport waiting to see his father
leave. There were lots of people at. the airport to see the
rocket go. This was a big day! Mother and the children were
not happy because Father was leaving. The rest of the men
who were going with him came over. They were all ready to go.
Father said good-bye and left with them. Tom looked around
and saw the rocket, a great, bright, silver one, with its nose
aimost to the sky. Tom thought, "Father has gonel I am

afraid that T shall not ever go. I shall have to stay behind."

v
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Trip to the Moon

Remedial Word List

Second Grade

afraid
almost,
already
also
anything
around
at
because
behind
bright.
could
ever
father
fly
fun
gone
great

hepoy

land.

(( leave(ing)

(

Chapter 1

Vocabulary words taken from the Durrell Sullivan Primary

men
miss
people
rest
should
small
something
sometime.
stay
today
told
wait.

while.

]

|
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Additional Words.

Tom silwver
rocket nose.
moon sky
earth

airport

I. Write the number of the correct ending on the line after
the beginning of the sentence.

A. Tom was very sad because l. big and silver colored

B. Father was going to 2+ ‘the moon

C. Lots of people came 3« his fathér was going
away

D. The rocket was 4. were left far behind

Ee. Soon all the people, 5. the moon was up high

6. to see the rocket go up|

II. Add ez to the underlined word to make a new word. The

first one. is done for you.

1

He will Lteach boys and girls. He is a_teacher .

He will £1ly a. plane. He is a .
She will bake. bread. She. is a .
He will catech a. ball. He is a .

We will play a game. We are .

|
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III. Write the short words thxt. make each long word.

1. flying ‘ S. wings
2. stopped 6. pulled
3. landed 7. getting
4. killed 8. stays

IV. We hearthe short ¢ sound in went, pen, and well. Check

the. words here thé,t, have the short g sound.

bed. new best,
men_____ meet ‘they:
people_, send____ then

V. Check the sentence under A that tells the main thought in
the first paragraph. Then check the sentence under B that
tells the main thought in the next paragraph.

A
Tom. wanted to go on the trip to the mmon with his fathern.
The moon was a long way £rom the earth.

Father was going away on a long trip with some men.

B
__The men were leaving on the rocket.
___Many people came t0 see them off, but Tom was unhappy.
___The rocket looked bright and shining in the sky.
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Cbjectives

To check comprehension.

To increase word analysis ability.

To increase additional practice in wowel sounds.

To give practice in finding the min idea
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The Trip to the Moon
Part II
All at once Tom saw something in his hand. It was his

father's watch. Tom remembered that his father had let him
hold it. on the way to the airport. "“What have I done?h
thought Tom. "Father needs his own watch. I should not have
kept it.' He told his mother. She said,"Oh, my! Father has
+0 have his watch." Tom asked, "May I try to find him and
give it to him?" Mother said, "Well all right, I don't. mind,
see if you can." So Tom went to £ind his father.

There were:hlots of people at the airport. "How can I
find Father with =ll these people?t Tom thought. The one
thing he could see was the rocket. He thought that if he went
to the rocket his father might be there. He had a bad time
getting past all the people to get to the place where the
rocket. was. At last he was at the rocket. WMy, but it was
bigl MIf anything will take men to the moon, that willl
WHow can I find him? He needs his watch. He cannot go
without it. If T want to see him enough, I have to get into
the rocket. I know that he will be there."

When Tom reached the rocket, he saw that there were men
outside the rocket who would not let people: in. WHowwill I
get in?" he thought. "The men will not let me in." He saw
men busy putting big boxes on the rocket. There w,ére several

big boxes where Tom was. "If I can hide in one of the boxes,
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no one can see me go Into the rocket.® He looked around at
the boxes. One was on its side. He thought, “If I get in herg
they will put me on the rocket. He pulled up the top, and
went into the bhax. He sat down. My, but the box was dark!

He sat as still as he could. Some men outside said, "Come om,
let us get this last box on the rocket." They took the hox
with Tom in it and put it on the rocket.

Tom thought, "The only way that. I can find Father is to
stay here till I hear him. If he is not here now they may put
me off.% He did not move for & long t.ime. Everything was very]
quiet. AlL at once there was a big noise and Tom was pushed
against the box. %Oh, what shall I do?! he thought.

"The rocket is on its way to the mooni!
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Trip to the Moon

Vocabulary words taken from the Durrell Sullivan Primary

Remedial Word List Grade IT

already
anything
around.
at.
bad
boxes
busy
caould
dark
done.
donltt
enough

everything .

Additional Words

pushed.

outside

father
gone,
hide
hold
kept.
late
lots
mex
mindg
move.
needs
noise

only

over
own
pass
people
place.
pull
quiet
reaéh
remember
right.
sat
second

several

shall
should
side
something
start{ed)
these'
thought.
told

top

wait.

watch




I. We hear the short I in pin, sik,

and Little.

Check the words hez?e that have the short. i sound.

trip side
ride ' tip.
tiime. wing

find

big
thing

II. Find the words that mean the same, draw lines comnecting

them.

let us dontt. did not. itts

do not letts it. is didn't
can not can't that is thatts
will not.  wan't should not  shouldn't

IIT. Write the short words which make each longer word.

1. airport e
2¢ hﬁngeli 8e
3. something Qe
4. without 10.
5. into 1l.
6. outside 12.

boxes. .

pushed

against,

pulled

nothing

rocket
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IV. ¥Write the vowels you hear in each. worde

l. Tom. 7+ mother

2. wanted ________ 8. going ______
3. moon Q. children

4, other _____ 10. people

5. father. 11. rocket

6. off 12, silver

V. Write a word opposite in meaning to each word below.

lea sad ___ 6. many

2. going : 7. something
" 3. finst 8¢ back ___
4. sky Qe 0off

S« big 10. gone. ____

Oﬁg’ectives

To, increase knowledge of vowel sounds.

To begin knowledge of diacritiecal marks.

To inerease knowledge of formation of contractions.
To increase knowledge. of compound words.

To increase word meaning conceptbs.
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1. Tom thought.,, "What have I done?  Here I am in the rocket on

' father. Tom told his father why he was there. His father

2. He loved living in the rocket with the men. One day they

Trip to the. Moon
Part IIT

ﬁ]y way to the moon. What. will Father say? I should £find
him and tell him that T am heve®. All at. once there were
noises outside. The top of Tom's box was pulled up and &
hand reached in. TWhen it hit Tom it was pulled out right
away. Some man. said, "I don't know what is in that box.
Let us have a looki" At that, hands reached in and pulled

Tom out. When the: men knew who he was they took him to his

said, "Tom, you should not have come along, but we cannot

go pack now." So Tom stayed.

were told to land. They were at the moon. All the men putb
on space suits and Tom had one made smaller. When the door
was opened, they looked out on a different world. ALL
around them was rocky ground as far as the eye could see.
There were no trees, no grass, nothing but rocks! From
inside the rocket it looked as if it were night on the moon,
for everything was dark. Once they were outside Tom could
see the sun in the sky as big and bright as could be. Along]
with the sun in the sky they could see the stars too. The
sky did not look like the sky on earth but was a cold dark

black. When Tom was outside the rocket for a while he knew
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that the moon was different from earth. He had a very light.

feeling as if there was nothing to him at all. He found that}

he could Jjump up about thirty feet. His father told him to
stay near the rocket so that he would not get lost. Tom
kept busy helping the men as they looked for things to bring
back to earth.

3 After the rocket had been on the moon about seven days, and
the. men had everything they wanted they went back into the
rocket to start back to earth. As the rocket left the moon
Tom thought, "To think that. a short time ago I believed that
I would never go to the moon, and now here I am just coming
back fram mants f£irst trip to the moon. I guess that if you:

wish long emough and hard enmough your wish will come true.t
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Trip to the Moon Chapter IIT

Vocabulary taken, from the Durrell Sullivan Primary Remedial

Word List Grade II

ago. ground
along hit
around Jump

at kept
believe knew
be‘ land
bright left.
bring light
busy lost
cold men
dark noise(s)
different. pull(ed)
done. reach(ed)
don't short.
enough should
everything small
‘father start.
feet. stay

Additional Words

felt world grass

space suits rocky inside.

sun
thought
told
top
true:
while

would

stars
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I. Number these the way they happened in the story

S————

The men found things to take brack to the earth.

They put. on space suits for living on the moon.

Tom was pulled out of his box.

_ It was seven days before they left for home.

Father said Tom could stay on the rocket.
Tom found he could jump very high.

II. Check each word where you hear the short sound of the

letter at the top of the row.

2 & i 2 e
__hand _men __time __rack —_Jump
_day _tree —bthink _btola ~pull
__an . enough __like - __longr __sure
__stay — help —bring __hot. __oup
__was —_smaller __trip on —_truck

III. Check the sentence that. best tells about each paragraph

in this part of the story.

L. Tom was ingide the box.

Tom told his father why he had come in the rocket.

When Tom was found, Father said he could stay.
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2e All the men put on space suits for living on

the moon.

the earth.

Tom could jump up about 30 feetb.

3e They went home. after staying for 7 days.

Tom was very happy as they went. home.

Tom wert on the first trip to the moon.

IV. Take off thege endings and write the base word

A. B.
noises pulled
hands reached
rocky: stayed
bigger ‘ opened,
helping looked

Ve Add the suffix less +to the base words in row 4.

Add  the suffix ing +to the base words in row B.

Living on the moon was very different than on
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Objectives

1. To check comprehension of sequence.
2. To review short vowel sounds. ‘
3. To give practice in summarizing paragraphsS.
4. To increase. ability to recognize base words.

5. To increase knowledge of how to use suffixes.
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CHAPTER III

;@ Suggestions for Further Research

- .

I. An evaluation of these stories and exercises by use in

f{ea&z’.ng, Clinies and remedial reading situations.

2. An evalnation of these stories and exercises by use in

classroom situationse

3+ The construction of stories and selected exercises ta fit

other age interests and reading abilities.

%Y
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