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CHAPTER ONE THE TREATMENT OF' EMOTIONALLY DISTURBED CHILIDREN - ..
PAST AND FRESENT

There 1s no reference +to any scientific efforts concemedvwith
emotionally disturbed children before the eighteenth
century.l) Folklore is particularly silent as are theological
medical; and functional writings. It was not until the
years before and after the French and American revolutions
that the new doctrine of the rights of the individual
engendered humanitarian reforms, For the first time,
handicapped children as well as handicapped adults received
attention,

There was stlll little understanding of the kind of
children's difficulties which showed themselves through
disorganized feeling, thinking, and acting?) Sporadic
attempts at describing the incidences of emotionally
handicapped chlildren reveal the implication of inherent
evil within these children., The following incidence took
place in 1713:

This seven year old girl, the offspring of an
aristocratic family, whose father remarried after
an unheppy first matrimony, offended her noble
and god-fearing stepmother by her peculiar
behavior. Worst of all, she would not join in
the prayers anc was panic-stricken when taken

to the black-robed preacher in the dark and
gloomy chapel. She was placed in the custody of

1. Leo Kanner, "Emotionally Disturbed Children: A Historical
Review," Child Development, XXX11ll,(March,1962) p.97
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a minister who saw in her ways the machinations of
a baneful and Internal power, used a number of i
would-be therapeutic devices. He laid her on a
bench and beat her with a cat-o-nine tails., He
locked her in a dark pantry. He subjected her to
a8 period of starvation. He clothed her in a frock
of burlap. Under these circumstances, the child
did not last very long. She died after a few
months, and everybody was relieved, The minister
was amplyéfewarded for his efforts by the child's
parents.’
Such was the general attitude of the alienists who
described cases of childhood psychoses.
In 1838, a report was made concerning three "little
homicidal maniacs.dn A seven and one-half year-old girl
who had been tossed about between various relatives refused
to play, had temper tantrums, masturbated excessively, and
expressed disappointment that her mother was still alive.
The nelghbors, to teach her a lesson, put flour in a glass
of wine, told her it was arsenic, and forced her to swallow
it. A few years later, however, other such reports began
to reveal an emerging attitude toward discovering the expla-
nations of deflant childhood behavior, 1In 1841, a report
told of a boy who lived with & nurse during the first two
years of his life. When he was taken to his home, he
became palid and depressed, refused to eat, and did not

respond to his parents. On medical advice, the nurse was

3. Ibid,
b Ibid,
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called back and, in her father's words, began to live again,
Eventually, he was separated from the nurse, first for a
few hours, then for a whole‘daj, then for a week, until
finally tte child was accustomed to her absence.

In the last two decades of the nineteenth century,
attempts were made to collect and organize the existing
material on "psychic disorders,™ mental diseases" or’&nsanit%
of children." There was a tendency towasrd fatalism which I
saw in the disorders the irreversible results of heredity,
degeneracy, masturbation, overwork, religious preoccupation,
intestinal parasites, or sudden changes in temperatureﬁ)

The dlarles of Darwin and Pestalozzi, at the turn of
the twentieth century, began to pave the way for the new
sclence of developmentgl psychology. Binet's first draft
of the psychometric scale was made public in 1905; in the
same year, Freud gave'literary form to his theory of infant-
1le sexuality. Three years later, Clifford Beers introduced
the idea of prevention of mental 1llness, focusing on the
need to intercept behavioral devistions at the time of
thelr earliest appearance.s) It was not until the 1930's
that consistent attempts were made to study children with

severe emotlonal disturbasnces from the point of view of
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When Walter finally began to make progress in
learning, he still tried for a long time to keep
separate what he experiences and learned from that
which was emotionally lmportant to him... Most
difficult of all for him were those words esta-
blishing casual connections., But he had to learn
them of course, or he would never have been able
to give up his mechanism of isclating things from
one another... To teach him the word "becsuse"
presented major éifficulties. It required the
patience ané persistence that his teacher could
offer him only because she understood what it
would mean for him to master the word and the
concept "because". After many, many fallures
Walter finally asgreed to write the word on the
blackboard., Slowly and painstaklingly he drew
ratter than wrote the word, and he drew eyes into
the letter "b" and then a hand at the top of the
letter, a hand waving and reaching oqg; only then
could he write the rest of the word,

GERALD PEARSON

Pearson's 1deology 1s akin to Bettelheim's in that they |
both emphasize the importance of bringing unconscious mate-
rial into consciousness in the treatment and education of
emotionally disturbed children.tn In his discussion of the
learning process, Pearson divides learning problems into two
types: those that do not involve neurotic conflict and those
that do. The causes of those learning disorders which
result from ego conflicts include improper conditioning
experiences and disturbed object relations ( the relation-

ship between the child and adults.)

7. Bruno Bettelhelm, Love is Not Enough, (Illinois; Glencoe
¥ree Press,1950)}, p. 157

8., Norris G, Haring and E. Lakin Phillips, Educetin
Emotionally Disturbed Children, (New York: ﬁcGraw-
H Boo CO., s Do
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Learning, since it is a function of the ego, is hamp-
ered when the three parts of personality - the ego, superego,
end 18 - come into conflict., These neurotic conflicts
result in elther an inebility to receive the stimuli from
the learning material or to make meaningful associations and
assimilate the material involved. Further disorders which
are associated with such neurotic conflicts include a dis-
torted plcture of reality and low anxiety tolerance.g)
FRITZ REDL

Redl emphasizes the basic concepts of psychoanalysis
with speciel emphasis on ego development. The basis of
treatment is gained through the understanding of the ego
functioning and how and where it has broken down. Through
a behavioral study of emotionally disturbed children, Redl
has classified many functions of the ego, describing how
the normal ego would have to perform in real 1life situations,
The following listing of these ego functions, Redl warns,
are arbltrary and are presented in an order which promotes
their readibility rather than their importance in sequence, I

1., Frustration tolerance

Children who have low frustration tolerance generally
fall into two different categories: those who are a case of
"{impulse breakthroughf and those who have low frustration

tolerance. In the former case, the child, when presented

with a frustrating experience, does not allow himself to be it

9. Ibid.
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frustrated but instead insists upon total gratification of
the impulses waiting to be released. These children insist
on pouring the entire power of their impulses into the
open, no matter how destructive the results may be,

Low frustration tolerance 1s another problem produced
by children who are not able to cope with the feelings which
accompany the frustration. They demonstrate aggression,
panic, and anxiety, and appear to become wholly unorgenized
as the frustration effects beglin to be felt, This differs
from the flrst category iIn that the irritation is caused
not so much by a breakthrough of lmpulses but rather by the
anxlety feelings resulting from the frustrating situation
itself,

2. Coplng with Insecurity, Anxliety and Fear

The chlldren who are emotionally disturbed differ from
healthy children in that the former show characteristic ways
of coping with anxiety and fear which are destructive to
themselves and possibly to others. Emotionally disturbed
children's egos seem to have to rely on drastic measures
in order to cope with anxiety; they resort to "total flight
and avoidance"ﬂp) or to ferocious attack and diffuse

1
destruction }) of whatever is within thelr physical reach.

10, Fritz Redl and David Wineman, Controls of Within,
(Illinois: Glencoe Free Press, 1952), p. T4-140.

11, 1Ibid.

il
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3. Temptation Resistance
" A healthy ego can glve danger signals when a situastion
which has inherent in it the gratification of impulses also

carries with it future feelings of gullt. No ego is fool-
proof on this account, but the less capable ego does not "
require even a strong impulse to produce unacceptable
behavior. The most tempting situations fall into three
categories: situatlional lure, "gadgetorial" seduction, i
and contegibility,
In the case of situational lure, the disturbed child
J may not need full mobilization of his impulses to steal any
object which is in sight. "The mere accessibility s d
visualized usability of gratifying activities constitutes,
in itself, a heavy pull toward acting out."lZ)
I Gadgetorial seduction suggests the emotionally disturbe&
chlld's inordinate need to enter into the various activities
which the gadget suggests, no matter how inappropriate the
I activity fits the situation of the moment. A clinical
example, given by Redl, illustrates the type of behavior
induced by this ego malfunction:
I took Michael downtown today for his first shop=~
ping trip. In addition to regular shopping, he
had also had a gift coming - a rabbit's foot,
which I had promised him, and we went upstairs to

the toy department where, unfortunately, they had
“ some bowle knives on display. Mike was fascinated

i

h
| 12, Ibid. p. 81
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and, although I tried to avert him, he swiftly

picked up the plastic bowle knife, hefted it and,

although I made an interference gesture and said

'Put it down, Mike; maybe another time we can buy

one,! 1t was too late for he already had sailed it

down the aisle., As it was, no one was in the path

of the knife, but the floor manager was quitelB)

Indignant as he puffed around the counter.e.e”
With contagibllity, the disturbed ego needs only the
i stimulus of the mere visualization of acting-ocut behavior,
With this stimulus the ego breaks down, and contagibility
is high. The health ego may break down in the same situa-
tion but is not so consistently helpless when confronted
with the challenges of contagion,

i, Excitement and Group Psychological Intoxication

The inability to stend up against excltement is another
characteristically faulty ego function which is manifested
by disturbed children., The melting point of the ego under
the impact of excitement is extremely low. Exposure to any
type of excitement, no matter how similar to thelr previous
mood, produces imitation or loss of control in disturbed
children.

5. Sublimation Deafness

The healthy ego can differentiate the usage which a

certain situation or material suggest and the use it is

meant to suggest. For example, a piece of clay may present

N 1tself as a material which may be used as an object to

13, 1Ibid. p. 82
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throw in order to vent aggression., The healthy child can
easily grasp the inherent use of the clay, however, and
begin to use it in customary arts aﬁd crafts usages. The
disturbed child, on the other hand, will rather use the
clay as a weapon for attacK rather than for artistic
purposes.
6. Taking Care of Possessions: Guaranteed Later Use

The disturbed ego has a serious problem in handling
thelr private possessions and gifts, since the objects
involved may be filled with the variabilities of inter-
personal relationships which are associated with the
possessions., The relationship to the possessions may be
invested with éll the distortions of the pathology,.
Interestingly, many of these children whose ego is not yet
developed to handle the possession without conflict will
ask for help by turning over these possessions to an adult's
guardianship,

7. Newness Panic

When confronted with a new situation, the disturbed
ego may react by attempting to make the new situation into
a more familliar one and therefore confusing the reslities
of t he situation with the fantasies associated with an older
and more familiar one. The faulty ego may also react to a
new situation by attempting to master it through assault
and aggression, This reaction is a panic reaction since it

is characterized by nervousness, flustering,and lack of

w—
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goal direction,

8. Controlling the Floodgates of the Past lr

The areas of life situations, which are beyond the

disturbed ego's capacity to cope with, are not confined but
rather encompass a very wide range of thing3 so that the
totality with which a loss of ego control takes place when
the past is brought into consciousness, brings with i¢t,
a total lack of control for the emotionally disturbed child,

9. Disorganization in the Face of Guilt

~Guilt feelings cannot be effeciently coped with by
disturbed chilcdren. Generally these chlldren are not able
to make the necessary steps which might lead to the feelings!
) I contructive extinction. Instead they show a chaotic reactioJ‘
demonstrated by unwillingness to talk about the offense,
aggression toward persons they trust, and general resistance
Il to adult demands,

10. The Evaporation of Self-contributien Links in the “
Causal Chain

The inability to single out their particular contribu=~
tion to a total causal chaln is characteristic of the reality
distortion which disturbed children seem to make, These
M children quickly repress the feelings and motivation, the
intent and intensity of what they did. Also, they forget
In the tumult of activity that follows, the surface
behavior which precipitated the action and destruction. A
chlld involved in a physical battle with another may

A N
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completely repress the initial name-calling which he did
to provoke hls partner,
11, Spontaneous Establishment of Substitute Controls

The temporary dropping out of whatever outside control
support which was instituted generally throws a disturbed
child's ego into helplessness, so that the child cannot
efficiently cope with the impulsivity which breaks through
in place of a substitute control, The ego, in this case,
is not equipped to produce simultaneously any substitution
for t he removed control,

12. Assessing Social Reallty

The ego's inability to assess social reality is the
classic disaﬁility associated with ego malfunctions. The
main areas of disfunction Include interpersonal sensitivities
sensltivity to group code, and assessment of collective mores
Interpersonal sensitivities refers to the inability to
realistically assess another persont's feelings toward one-
self, and similar inabillty to foresee another person's
reactions to one's own behavior.... Sensitivity to group
code refers tothe inabillty to ascertain what will and what
willl not be acceptable to a group of pecers. In not being
able to assess collective mores, the child does not intern-
alize the accepted behavior - which the larger community

expects of him,
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13. Learning from Experience

Disturbed children seem unable to see similarities
between a present situation and one which took place before,
so that needless repetition of incidents, which each time
bring unhappiness, occurs, These children's egos are not
equlipped to make valid inferences from events wrich
occurred before.

1. Reaction to Failure, Success and Mistakes

Fatalistic fear and the inevitability of failure so
permeate the feelings of disturbed children that they
withdraw from some endeavors entirely or develop strong
resistant mechanisms of attempting even under the most
favorable circumstances. Often, also, when the ego does
experience success, it is so success-hungry that all
restraints are thrown off and the child seeks lesser
achievers whose comparison to him will mirror his own
achievement,

With this 1list of ego disturbances, Redl attempts to
clarify the categorical term of "weak" or "poorly functioning
ego" since he has so many specific functlons in everyday
behavior control. Throughout the literature on the education
of emotionally disturbed children, these functions of the
ego are related to the total malfunction of the child.lh)

14. 1Ibid. p. L4O.




RUTH NEWMAN

Ruth Newman, while working under the direction of
Fritz Redl, published some observations about t he character-
istics of emotionally disturbed children and then summarized
the educational needs of these children, based on the
characteristics which she observed. She summarizes the need#
of these children as follows:

1, The emotionally disturbed child needs oppprtunity
to work with various kinds of material in a group. When
he 1s given a permissive atmosphere, he regresses to a three-
or four-year old level in his need to play and in the use of
materials. This is regarded before he can progress up the
educational s cale.

2. Once he is accepted at his functioning level and has
learned to form a relationship with an adult, the youngster
becomes more receptive to academic learning.

3. The environment of the emotionally disturbed, hyper-
active child must be radically modified so that he may un-
learn o0ld learning patterns and learn new ones,

i. The teacher must begin at the academlc level on which
the child is able to perform. The teacher must be
accepting, dependable, and consistent,

5. The disturbed child's program should provide oppor-
tunity for infentile gratification and easy, fast success.

6. He should be offered & surplus of food, care, and

il
]
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affection, This change in environment conditions will cause
the child to give up o0ld defenses. The teacher at first
must accept the unacceptable symptom, later not accept,
and finally, when the sympton is no longer necessary, set
a limit to the behavior.lS)
SUMMARY I
The selections are made to.represent a brief overview of the
trends in psychological theory as it relates to emotionally
disturbed children and further as it relates to educational
facilitlies for these children. The trend shows a progression
which begins with a total lack of understanding and insights
into the problems of such children onward, toward & more
sophisticated recognition of the scope of the problem which
these children present not only to the medical and clinical
world but to the educational world as well.,
The conflicts of opinion which arise in a field which
1s relatively lacking in sophisticated research are many
and unresolved. Some bellieve, as does Bettelheim, that the
psychoanalytic approach which he outlines in the most
effective way to educate these children. Redl's theory of
ego psychology would give to education the task of uncovering
the described ego deficiencies, and then catering tothe

reconstruction of the ego function, Newman presents a change

15, 1Ibid. p. 14
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from these theories in that she suggest a more structured
approach to education for these children, although she doe
advocate permitting regression and immediate infantile
gratification within the classroom situation, which is
characteristic of the more permissive approaches of the
first two theorists., The literature which further discuss
the problems of educating these children presents the same
types of varyling points of view as to the described major

overall trends,

4,4
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CHAPTER TWO DEFINITION OF EMOTIONALLY DISTURBED CHILDREN
As was already noted, a historical review of the
emotional disturbances of children 1s occupled predominately
or almost exclusively with schinophrenia. Psychologists
end educators now realize the large span of illness which
is implied in the term "emotlonally disturbed," and also
recognize that this term is a generlc rather than a specific
one,
Bower has suggested that emotional disturbance exists
on & continuum which may be considered to span five degrees

16) First on the continuum sre the normal

of disability.
problems which are encountered in living., A second more
impeding condition is brought about by bereavement, illness,
Injurye.ec.. Third 1s the still more serious condition in
which emotional reactions could be considerecd less than
normal but do not interfere with adequate adjustmenteecess
At the fourth degree, a child can develop partial adjust-
ment to school but only with professional help, while the
fifth condition makes education impossible in a conventional
school setting. Bower conslders #hese last two conditions
as meeting the definitions of emotlional handicap.

Bower's attempt at definition 1s helpful for those who

are interested in defining emotional disturbance in

16. E1i M. Bower, "The Emotionally Handicapped Child and thd

. School; Present Research Trends and Directions," .
cept
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children as 1t relates to school adjustment. There are

other attempts at defining which prefer to consider the |
disturbance directly as it affects behavior, however,

One such definition defined the emotionally handicapped
child as one whose behavior over an extended period of time
shows the following disabilities:

l. Inability to learn, which cannot be explained by
intellectual deficit, sensory, or general health
factor or by social or ethnic definitions.

2. Inability to work or play of make friends with
children or adults,

3. Inability to act one's age.

. Tnability to shake the blues' or to regard oneself
as good, 1ikeéb1e, or worthy of attention or love.

5. Inability to deal with stressful situstions in
school without becoming 111, having headacheé or
stomachaches, or developing speech difficulties.lz)

Weakness In such as attempt to list behaviors which

indicate disturbance lies in the 1list's inability to cover
all the subtleties which are characteristic of emotional
hendicap but which sre not so easily defined. The list

indeed would be too long to serve as a practical tool for

17. California State Department of Education, The Education
of Emotionally Handicapped Children, A report to the
Californiea Legislature, Prepared Pursuant to Section 1 o
Chapter 2385, Statures of 1957 (California: March, 1961).
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defining emotional handicap, but the mere presence of such
an attempt at definition implies an advance away from the
former points of view which failed to recognize the hetero-
genelty of emotional disturbances in children., Fortunately,
there is now the realization that the term "emotionally
disturbed" is too broad to have any real meaning and needs
clarificsation,

Mandatory legislation In Massachusetts which demands
provision for the education of emotionally disturbed children
defines severely disturbed chilcéren as those children "of
school age who are unable to profitvfrom regular classroom
work but who can profit from an educetional experience and
who are capable of profiting from psychological treastment
as determined by competent psychiatric suthority. All
such children shall have demonstrated persistent and marked
personallity disturbances as evidenced by theilr inability to
tolerate normal classroom discipline and by their inability
to profit from normal classroom teaching."lg)

In this definition 1s the lack of specificity which
mekes the actual recognition of these children still very
difficult. Educators and administrators seem to feel that

such a definition is so loosely constructed that it fails

18, Department of Education and Department of Mental Health,
Regulations Pertainling to the Instruction and Training
of Certein Emotionally Disturbed Chiléren in Accordance
with Genersl Laws, Chapter 1, Section 6. '

1]
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to help them in singling out those chllcdren who are possible
candicdates for speclal educational environments.

Another serious oversight in their definitions is the
lack of differentiastion between the child with an emotional
disturbesnce and the emotionally disturbed child. In the
latter case, the child cannot make constructive relationshlps
with others; in attempting to do so, he elther meets wifh
complete fallure or forms a relationship which is either {}
destructive to himself or to others or to both., This
inability pervades the adjustment of the child and mekes an
adequate adjustment impossible., A chlld with an emotional
disturbance, on the other hand, may be able to make relation=-
ships and adjustments which are adequate enough to carry on
1n life situations, but at certain times, may demonstrate
the characteristics which are found among children whose
total adjustment is unsatisfactory. In providing separate
facllities for educeating, the differentiation between those
children who are actually emotionally disturbed and those
whose disturbance does not effect their total adjustment
must be made,

The definitionsalso do not consider the child who may
seem to be the ideal student in that he perseveres at each
task relentlessly until he has accomplished it. Too often
such a child may be overcompensating and, though he does

not present himself as a discipline problem or learning
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problem, may need special educational fecilities., Since
the emphasis in the described definition is on the child
who presents elther learning or discipline problem in the
reguler classroom, the child who is overcompensating may

be easily overlooked,
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CHAPTER THREE IDENTIFICATION

The procedures for early identification of children
who are emotionally handicapped to the extent that they are
having difficulty in doing school work entall two separate
but interrelated steps. The flrst of these steps involves
the use of a screenlng procedure to icentify the children
who are having ¢i fficulty in school probably because of
emotional handicaps. The second of these steps involves
ldentifying the children in this group whose emotional
hendicaps are sufficiently great to cause extreme difficulty
or even failure in school,

In attempting to identify emotionally disturbed
children from the group of children who are in the regular
classroom, & study was underteken by the California State
Department of Education to develop instruments which the
teacher could use to ldentify emotionally disturbed
children.19“,)

The information used as a basis for comparing emotion-
ally disturbed children with other children in the same
classes was collected by the teachers of the two hundred
classes Included In the study. Each teascher collected
the required information for each child in the class he
was teaching. The information collected included the
following:

1G. California State Department of Educetion, The Education
of Emotionally Handicapped Children,

i
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l. A group IQ test

2. Standardized test scores in reading and arithmetic

3. A personality inventory score on "Thinking About

Yourself™"

. The sociometric results of "A Class Play"

5. The sociometric status of the child's family based

on the father's occupation

6. The teacher's rating of the child's physicel and

emoticnel characteristics

7. The child!'s chronologicel age

In each of the two hundred classes there was at least
one child who had been seen by the clinical staff and judged

to be emotionally disturbed,

The information collected by the two hundred teachers
regarding children in their classes who had been previously
ldentified by the speclalists as emotionally disturbed was
compiled; a separeste compilation was made of the information
regarding other children., The data regarding the children
in the emotionally disturbed group were then compared with
the date regarding the children who had not been identified
as emotionally disturbed and certain conclusions were drawn,

Comparisons were made of the scores on a group IQ test
for the children who had been identified as emotionally
disturbed and those for the children not thus identified

and therefore consicdered to have typical emotional stebility.

il
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An analysis of the information led to the followling

conclusions:

1.

2.

3.

l].o

It

On group tests, the score of the emotionally
disturbed child was significantly below the scores
of the other children,

The emotionally disturbed children were like the
rest of the class on individual psychological tests.
The difference between an individual psychological
test score and a group score of an emotionally

dis turbed child was significant.

The scores for emotionally disturbed children made
on the Wechsler Intelligence Scale for Chkilcdren

had less correlation with their scores on group
tests than was true of thelr scores on the Stanford-
Binet.

is pointed out that although the results on the

group tests indicate that the emotionally disturbed group

is somewhat lower then the results of the average student

in intelligence, it cannot be assumed that there is a real

difference in the intellectual power of the two groups.

The individual test scores of the emotionally disturbed

children Indicate that the loss of voints on group tests

by emotionally disturbed children is probably due to the

effect of the emotional disturbance and not to lesser

actual capacity,.

rk
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Relevant to this point 1ls the work of Wechsler who in
attempting to identify the total amount of intellectual
factors seldom exceeded sixty percent of the total factors
involved.zo)

In a study of three hundred children by Sontag, Barker,
and Nelson conducted in 1955, the children were tested
individually twice a year from age two and one-half until
fifteen years of age. Significant changes in IQ levels
were found for some of the children. In analyzing the
groups who gained the most and lost the most, the authors
concluded that inadequate attention has probably been paid
to the role of lesser levels of anxiety on all levels of
performance.21)

Nevertheless the loss of points on group IQ tests of
children with emotional dilsturbances, whatever the cause,
1s sufficiently significant to enable the classroom teacher
to use the results dlagnostically if the score is appraised
as a function of the child's total personality.

Comparison of the emotlonally disturbed chilcéren with

the other children in the classroom was also made

on the basis of results of achievement tests., The following
{

20. Eli M. Bower, "Comparison of the Characteristics of
Identified Emotionally Disturbed Children with Other
Children In Classes," Reading on the Exceptional Child.
(New York: Appleton-Century-Crofts, 1962), p. 612

21, Ibid.
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results have been made on the reading and arithmetic tests:

1. On reading and arithmetic tests, the score of the
emotionally disturbed child was significantly below
the mean scored by the other children in the classes.,

2. The differences between the emotionally disturbed
children and the other children in the classes were
greater in arithmetic achievement then in reading
aschievement.

3. The differences in reading and arithmetic achievement
between the emotionally disturbed child and the others
In classes became increasingly divergent in higher
grade levels,

The researchers suggest that a possible explanation
of this result might be found by considering the mutually
reinforcing effects of achievement and aé justment,

Relevant to this point is the study of Buswell in 1953
of the interrelationship of achlevement and sdjustment. She
found that achlevement as a factor in adjustment preceeds
rather than follows social acceptability. Buswell demons-
trated that in kindergarten, before academic values a&s such
are stressed, the future achiever is not chosen in socisal
relationships any more frequently than the future non-
achliever. In the first grade, however, when academic
achievement is becoming an important school activity, those |

children who are successful in this type of achievement are

0

|
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also the most socially acceptable.

Anglysis of the differences between these chilcren was
further made by snalyzing the differences in the results on
a personality inventory between the emotlonally disturbed
children and other children in the classes. The s coring
procedure utilizes the difference between the child ranking
to the first question, 'Are you like him or her?!'.

For the purpose of this study, the cifference is called the
discrepancy score. If an iteﬁ were answered as given, the
discrepancy would be two (2). If the x's were in opposite
extremes for each question, the discrepancy score would be
three. If the x's were above and below one another, the
discrepancy score would be zero.

3. This boy hates school.

Are you like him?
Do you want to be like him?

Scores represent the intra-itém differences obtained
as follows: the scoring column on the left, 'most of the
time,' in the inventory 'Thinking about Yourself' is given
a weight of one, the next column a weight of two, the next,
three, and the last, 'seldom or never,' a weight of four,
The difference, if any, between the child's response to the
questions 'Are you like him?' and 'Do you want to be like
him?!' is the child's score for the itemeeeceoe

Items in which the emotionally disturbed boys had a
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greater significant discrepancy from the other boys in the
classes were as follows: “
6. This boy gets into trouble in school.

12, This boy gets to class late.

14, This boy is asked by the teacher to be in charge

when the teacher lesves the room.

18, This boy gets good marks in his school work,

36, This boy is the leader of the class.

39. Tkis boy thinks that most of the children 1like him,
There were only two items of the total fifty-three in which
the discrepancy was greater for the other boys in the classei
a8s compared to the emotinally disturbed boys and only one in

which the difference might be considered significant. This
was the twenty-fifth item 'This boy likes to stay in bed
late in the moming.!'

Items in which emotionally disturbed girls had a greater'

significant discrepancy than other girls in the classes
were as follows:
6. This girl gets in trouble in school.
37. This girl is afraid of her father.
Items approaching significance were:
. This girl thinks her mother doesn't like her,
39. Thils girl thinks that most of the children like her,
47. This girl likes to be a bad girl ia school.
The emotionally disturbad girls had sixteen times in

it
i

o




ﬂ

T

I

A\

which they had less discrepancy (between how they perceived
themselves and how they would like to be) than the rest of
the class. Those items in which the differences appear to
be significent are as follows:

1. This girl plays with her dad.

1L. This girl is asked to be in charge when the teacher

leaves the room.
L45. This girl likes to do daring things,
The following items show the highest average discre-

pancy for the emotionally disturbed boys and the other boys:

Emotionally Pisturbed Boys Other Boys in Classes

14. This boy is asked to be 14. This boy is askeé to be in

in charge when the teacher charge when the teacher leaved
leaves the room. (1.54) the room. (1.21)

36. This boy is the leader 36. This boy 1is the leader

of the class. (1.40) of the class. (1.20)

32. This boy i1s the best- 32. This boy 1s the best-liked

liked boy in the room.(1l.36) boy in the room. (1.36)
9. This boy 1s picked to play 9. This boy is picked to play
on the team. (1.34) on the team., (1.18)

The 1tems with the highest average discrepancy for the
emotionally disturbed girls and the other girls follows: il

Emotionslly Visturbed Girls Other Girls in Classes

32, This girl is the best- 32. This girl is the best-
liked girl in the class.(1.32) liked girl in the class.(1l.16)

T
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6. This girl gets in trouble 1ll. This girl is asked to be
in school. (1.1l4) in charge when the teacher
leaves. (1.27)
7. This girl can go to the 2. This girl worries about
movies anytime she likes.(1.08) tests. (.94)
9. This girl is picked when- 9. This girl is picked when-
ever the class plaeys team ever the class plays team
games. (1.08) games. (.93)
18, This girl gets good marks 36. This girl is the leader
in her school work. (1.08) of the class. (1.,18)

In summary, the following cifferences were found:

1. Emotionally disturbed boys exhibited greater dissatis-
faction with self; i.e. greater discrepancies between self
and wanted self than other boys.

2. The items of greatest discrepancy for the emotionally
disturbed boys are the same items of greatest discrepancy
for the other boys. The differences lie in the size of the
discrepancy.

3. Emotionally disturbed girls show a more passive
relati onship between self and wanted self than emotionally
disturbed boys.

4o Emotionally disturbed girls express greater dissatis-
faction in relationship to their parents than do emotionally
disturbed boys.

Comparisons were also macde of the distribution of

——a—
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choices for positive and negative roles for the emotionally
disturbed children anc other children in the classes.
Comparison of the number of choices made for the two groups

for the positive roles in "A Class Play" in grades four,

five, and six revealed that the distributions are significant
ly different.... In comparison of all grades four, five, and
six for cholces of positive and negative roles for the
emotlonally disturbed group and other children, again,

the differences are significant,

An average of the number of times an emotionally
disturbed child was chosen for each of the twelve roles was
obtained and compared to the average number of times other
children in the classes were selected for each of the twelve
roles. The even-numbered roles were designed as roles
carrying negative or "bad" connotétions; odd-numbered roles
as positive or "gooé" connotetions.... These are characterizaﬁ
as follows:

1. The chilc who is seen by the class positively anc
sees himself positively.

2. The chilé who is seen by the class negatively and sees
himself positively.

3. The chilcd who 1s seen by the class negatively and sees
himself negatively. |

L. The child who is seen by the class negetively ané sees
himself positively.

S. The child who is not seen by the class at all.
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6., The chilc who is seen by the class in a mixture of
positive ané¢ negative relationships.

7. The child who is chosen for a great variety of roles.

The d ata obtained indicated thet emotlonally disturbed
chilcéren fall most in groups two, three, anc five. The
implications of these results include the following:

2. Perception of class positive, self perception negative.
Children who show this pattern may have personality
problems which are overlooked in a typlcal classroom
end may be in need of individual assistance.

3. Perception by the class negative, self perception
positive.

These children may need to distort reality to some

degree to perceive themselves positively, although

their perceptions by their classmates are generally
negative.,

5. Perception by class an equal mixture of positive and
negative.

This reaction incdicates an ambivalent self-perception,

This study also used the teacher-rasting technique,
demonstrating the accuracy of teacher identificatlon., There
are some, however, who believe that accurate icdentification
can be done only by qualified personnel,

In the California study, teachers reported L.l percent
of all children and 26 percent of the emotionally disturbed

children to be overly aggressive or defiant most of the time,

- m——
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Of the emotionally disturbed group, 61 percent were rated
by teachers as overly aggressive or defiant either quite
often or most of the time., In the total group, boys were
reted overly aggressive most of the time twice as often as
girls; in the emotionally disturbed group the rate was 7:1 .
Of 81l the children 6.1 percent were rated overly withdrawn
or timid while 11 percent of the emotionelly disturbed
children were so rated., Of the emotionally disturbed
children, 25 percent were elther overly withdrawn or timid
quite often or most of the tlme.

In the total group, twice as many girls as boys were
rateé¢ overly withdrawn most of the time; in the emotionally
disturbed group twlce as many boys as girls were so rated.
5.l percent of the total group compared to 38 percent of the
emotionally disturbed group were rated as controls problems
most of the time,

Of the total group, 10 percent rated as instructionsal
problems most of the time. Of the emotlonally dilsturbed
group, 52 percent were so rated.

The examiners drew up the following implication
resulting from their study:

1, Children's judgements of other children's personality
are surprisingly accurate, and predictive.
2. Teascher's judgments of emotional disturbances are

very much like the judgment of clinicians.

i
L




3., Teachers selected a greater number of children as
being overly withdrawn most of the time than as overly
aggressive or defiant,

L. At least three children in each average classroom can
be regar ded as having emotional oroblems of sufficient
strength to warrant the appellation, "emotionally disturbed
children."

S. The differences betwen the emotionally disturbed
children and the others seem to increase with each grade
1eve1.22)

In other reports of using teacher identification tech-
niques, the feeling was that this technique is inaccurate.
One such report states that the perceptive qualities of
teachers varied as much as the teachers themselves varies.
The nolsy, disturbing pupil was quickly noticed; wherecas
the shy, fearful, retreating pupil was passed over. It weas
also found that boys received more attention than girls,
Another problem with teacher identification which was per-
ceived was that teachers believed that to cdetect a problem
anc to ask for help with it was a confession of failure
rather than a tribute to professional sensitivity. Elementary

teachers generally were more aware of the personal problems

22, 1Ibid,
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of the puplls than were secondary teachers,

The problem of identification which has been attacked
by the California State Board of.Education still remains
unresolved., There 1is too much dissession and conflict in
reports which have used tescher techniques to make any
declslon as to the efficacy of these reports. Likewise,
there is as yet no available check list which teachers can
use in systematicelly observing behavior to determine whether

behavior points to emotionasl disturbance or not.

States are still unwilling to leave the identification
process to the teachers. In the Massachusetts Law regarding
education of emotionally disturbed children, identification
may be done only by & director of a Mental Center or psy-
chiatric clinic or a psychlatrist in private practice who is
avproved by the Departments of Education and Mental Health?hD
Teachers are included only in the referral process but are
not included in the final determining process.

The regular classroom teacher is a valuable source forp
ldentifying emotionally disturbed children, buy%s yet, her
competencies for determining and selecting these children

are highly debated by psychologists and administrators,

23. George J. Lylton, Mauricio Knobel, and Robert MacNeven,
"The Function of a Psychiatric Diagnostic Unit in the
School System, " American Journal of Orthopsychiatry,
XXX (July, 1960), p. 582.

24. Department of Education and Depertment of Mental
Health, Project 750.

F e




36

H
1.

il
i
i

Y|

CEAPTER FOUR SELECTION AND SCREENING

The process of selecting children who need special
educational facilities has not been fully investigated,
The litersture on emotionally disturbed children offers,
for the most part, only lists of characteristics which could
be used as criteria for such selection. Followlng are some
of the criteria suggested:

l. Chilcren showing hyperactive, distractable, attention

getting behavior; or withdrawn, unco-operative
behavior; or those showing both tendencies.

2. Average or near-average intelligence.

3. The child having been in the school making the
referral at least one year (preferably two) and
having one year (preferably two) educationally
retarded. l

4. The likelihood that the parents could and would
co-oberate. 25)

In axamining this 1list of criteria, one may criticize
the emphasis on the two year preference in relation to the
child's educational retardation. More advantageous to the
pupil might be his earlier identificstion ané selection

for special class placement, since the literature indicated

that special class placement might more adequately handle

25. E. Lakin Phillips and Norris G. Haring, "Results from
Special Techniques for Teaching Emotionally Disturbed
Children," Exceptional Children, XXVI (October,1959) p.65
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the child and his problems. Waiting until the child is
retarded for two years seem to be an unnecessary anc perhaps

even harmful precaution.,

following:

l. A child, .who, because of his serious emotional problem

3.

i.The child who is severely disturbed and unresponsive

A more satisfactory list of criteria includes the

‘other chiidren,‘and who requires disproportionste

A child whose home is so disorgaenized and otherwise

cannot be helped adequately by his regular teacher
but needs the assistance of a specially qualified
Instructor who can give him individual attention and
assistance, preferably in small class. -

A child whose tehavior is a destructive influence on

attention, thus depriving the other children of thelir

educational opportunities,

Inadequate that he requires a change from the home
environment in order to ha&e constru#tive,learning
and_livihg experlence under a teacher who is prepared
to take on some educational responsibilities which

might otherwise be considered the home-rearing functionj

to wholesome educational opportunities and ordinary

26)
psychotherapy; c¢eeee -

26. Romaine Mackie, William C. Kvaraceus, and Others,

Teachers of Children who are Socially and tmotionally

Malacjusted,(U. S. Government Printing Office, 1957) p.9
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In applying smother description of emotionally disturbeﬂ
children to a group of over two huncred children, the

following results were found:

- BOYS GIRLS
BEHAVIOR CLASSIFICATICN number percent number percent
Extremely poor interper- 2l 1y in 7
sonal relations; bizarre
behavior
Shy, inhibited, timid, Ll 26 20 36
fearful
Generally aggressive y2 25 9 16

in many situations

Soclally deliquency,

primarily a cultural

problem where a child 8 5 1 2
gets along with his gang

but not with other groups

Organic 7 in
Other nn 26 22 39

2
Total 156 100 56 100 R

These statistics indicate that emotionally handicaps
can be broken down iﬁto certain categories for the purpose
of identificationand screening. The problem with such
techniques, however, is the tendency to pidgeon-hole children
into categories which are arbitrary, With such a method,

every child falls into one category or another, but one

27. California State Department of Educetion, "The Education
of Emotionally Eandicapped Children."
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I wonders if each child actually fits 1In so neatly to each
of the proposed categories.

L In looking over the criteria which programs have used
in»selecting children, one finds a less fixed anc more
flexible and thorough approach to the screening and selection
of emotionally aisturbed children. The children in Brooklyn,
for example, who were selected for inclusion into a program

I for emotionally disturbed children were withdrawn, submis=

t sive, with low vitality, or were hyperactive or aggressive.
Others had school phobias or marked speech defects. The
entire group showed a reading disability as well as marked:
personality difficulties. Teacher referrals, record cards,
health histories, standardized tests and conferences with
teachers, past and present, as well as with the parents, and
in some cases the psychologist's classroom observations, t

28)

| were the primary sources of selectioi.
When the criteria then are put to work, one can see the

change - the previous lists become more descriptive than

i practically applicable. In order that they be of any real

value, they must be tested according to a systematic research

pattern, As yet, these lists remain unsophisticated and

impractical. The problem of selecting emotionally ¢éisturbed

children for special class placement needs more than the

lists which are now flooding the literature,

28. Louis Hay, "A New School Channel for Helping the Troubled
il Child," American Journal of Orthopsychiatry, XXIII
ﬁ (October, 1953), p. 678,
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CHAPTER FIVE EBUCATIONAL GOALS ”

"The' educational goals :of emotionally
disturbed children is a highly debated  subjects . Some sem
to feel that the program for these children should be "a
watered down" curriculum similaer to the curriculum offered
in the regular classroom., Others point out that the academié‘
process for emotionsally disturbed chlldren needs special
considerations with unique goals,

Supporting the first point of view are those who
believe that educational goals are no different with these
children thean with other children, These goals imvolve the hildren's
d¢irection into the culture by provicing them with opportuni-
ties for self-realization and the achievement necessary
to develop worthwhile skills, feelings, end attitudes so
that they learn their roles and responsibilities in the ma jor
life-function areas. &)

Others view the education process psychoanalytically
and adapt their division of the psychoanalytic process to thel|
educational viewpoint. The division thus seen, includes the
three following phases:

1. The unlearning process first, the neutralization and
unlearning of attitudes which originally inhibited

and distorted the patient's normsl humenization and

second, the unlearning of the now emotionally neutra=-

29. V. Rabinow. "Training Program for the Teachers of the
Hmotionally Disturbed Children," XXVI (February, 1960)p89
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lized symptoms which served as substitutes for properly
ethnicized self-expression and self-realization.
2. The neutral phase, which is seldom mentioned in i
psychoanalytic literature, is one of the relative
' inactivity in that sphere of behavior whose neurotic
emotional foundations and symptomatic manifestations
have just been unlearned.
3. The relearning phase 1is characterized by new and
spontaneous attempts to achlieve, first, self-humaniza-
tion and then self-ethnicization?o)
The latter point of view begins to consider the effect
which emotional disturbance has on the learning process and
~ the way which the learning procedure can be adapted to cope
‘4 with these conditions.
To further evaluate the effect of emotional cisturbance
I on learning, one could consider the daty gathered from one
hour diagnostic interviews with fifty-two childrenal)”
I The children ranged in age from five years to fourteen years;
? they included all dliagnostic categories applicable to child
psychiatry. The children's c omments were first divided into
the topics which were most frequently mentioned. They were
I as follows: , “
30. George Devereux, Therapeutic Education, (New York: Harper
1956), p. 61, I
31 C. E. Shorer, "How Emotionally Disturbed Children View
~ the Schbol, "Exceptional Children, XXVII (December,1960),
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Teble 1 Content of Comments on School in order of
Frequency of Mention '

Behavior difficulty L7
Academic failure 35
Academic success 35
Family 28
Teacher 27
Feeling about school 18

In analyzing the content of these interviews according
to the emotionally disturbed children's perceptions of the

teacher, the following results were found:

Teacher doesn't understand, it's her fault 12 I
leacher does understand and helps 5
™ | The trouble is my fault, but teacher is no help 4
Teacher blames me for another student's fault 3
I 1like the teacher 2
Neutral 232) “
The results of these interviews as shown do indicate
that emotionally cisturbed children présent unique problems
to the classroom teacher which are not being resolved in the
regular classroom. The first table indicates that these
chlldren perceive themselves as behavior problem in the
great majority of cases, probably because their emotional
problems are being overlooked for the sake of maintenance of
~ 32, Ibid.
e —— = =S i




H3d

il

I >

.J
I

order in the classroom, Instead of approaching the child
in the light of his problem, the teacher in the regular
classroom may be invoking punishment on what appears to be
misbehavior, rather than interpreting the behavior in
relation to the child's illness.

The second table indicates that these children Co not
perceive the teacher as a helping agent but rather as one
who is completely unaware of the problems of the child. |
Eowever one wishes to percelve these data, the fact that
these childéren do present unique problems to the fleld of “
education is unmistakable, This experiment dées not of fer
a control group, but one could take a sophisticated guess
that the data gathered from the hypothetical control group
would differ, since data concerning typical children in the classroom

do not reveal = these problems,
Other research in the area of emotionally disturbed $

children and learning disability in children has demonstrate
a complex set of relationships between emotional problems
and educational achievement, Whlle most investigators concui
in the general finding of a close colncidence of emotional
problems and learning disabilities, they often vary with
respect to the theories they advance to account for this
fact.

Blanchard, after evaluating the relations between {
reading disability and difficulties of personality and

emotional cdevelopment 1in seventy-three consecutive cases

it
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' learning experience.

referred to the Philadelphia Child Guidance Clinic, concluded

33) She offered the

that there was no causal relationship.
theory that the reading ¢isebility often arises from the
same source of difficulty in emotional developmeng and in
much the same way. as the accompanying personality or
behavior problems or neurotic symptoms, |

Others see the learning disablility-emotional disturbancg
3h)

problem as mutuelly reinforcing. This school of thought

points out that a disturbed childhood is likely to be

reflected in learning difficultie% and that children who do

poorly in school are likely to develop emotional problems,
Further describing the emotional problems of these

childéren and their effect on the total learning process,

Ruth Newman discusses the emotionally disturbecé child's

35)

unique learning problems. She points out that these l

children have learned from unfortunate experience% end that
their perceptions, altered by these experiences, pervade theﬂ%
The behavior patterns of these children

are the only ways they have of dealing with the world,

33, A. S. Tamkin, "A Survey of Educational Disability in

Emotionally Pisturbed Children," Journal of Educational
Research, LIII (April,1960), p.313

3. Californie State Department of Education, " The Educatior
of Emotionally Handicapped Children, p., 1
35. Ruth C, Newman, "Essential Messages to the»Emoticnally

Listurbed Child at School," Exceptional Children,
1961, pp. 199-204,
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To ask these children to relinquish these patterns is esking
them to rid themselves of the only defenses which they have
found to be successful. Careful planning must include the
consideration of these established patterns.

Many others who are concerned with the education of
emotionally disturbed children put almost total emphasis
in their consideraticn of the effect of emotional disturbance
on learning on the relationship betwen the emotional dlstur-
bance an¢ the malfunction of the ego. They see the functlion
of the school experience with these chiléren as the building
up of the damaged ego. The effect of emotional disturbance
on learning, as they see it, is the ego's inability to cope
with the repeateé failure with which it continues tc¢ -
experience,

Typical of this point of view 1Is the statement of
Doctor Hirschberg, who in his article for the Journal of
Orthopsychiatry, advocates the school experience for emotion-
ally éisturbed children slince it offers tremendous ego-
building potentlal. 6) This potentiel comes from the school's
orientation toward reality, anc its aims of the development
of skill and mastery. Through these sims comes the possible

development of a satisfactory self-image and even of self-

esteem,

36, J. Cotter Hirschberg, "The Role of Educ.tion in the
Treatment of Emotlonally Disturbec¢ Through Planned Ego
Development, " American Journsl of Orthopsychiatry, XXIII

(October 1953) p, 68 —eeeeee e
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The achievement of mastery.and skill through learning
provides the chlld with positive methods for dealing with
anxiety, for changing a previously passive role into an
active role, and for gratifylng needs in accord with their
aims through the use of ego mechanisms and skills. The schoo
In this sense, should provide a well-rounded program in which
each chilc can experience some degree of e ducztionsl success,
no matter how small. This means that ability in any field
of endeavor can have a positive value at first toc the
emotionally disturbed child.

Considering these effects which alter the learning
process and progress on emotionally disturbed chiléren, one
needs to consicer the assessment of progress with these
children, Frequently the educational progress of an
emotionally disturbed child is measured in units which are nof
used as standards of measurement in the ordinary school,...
Such units g« the development of less tensicn within the
¢hild, as decreases in testing demanding behavior, so that
the learning capacity of the child is freed snd = more com-
fortable relationship with the teacher may be estasblished,

In this way the child's educstional progress in the school
program has tobe evaluated in terms of the individual

useful ness of the school experience to the child.3?)
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The ecucational problem in relation to the effect of
emotional disturbance on learning may be summarized as the
problem of neutralizing resistance so that the available
growth potential may function. The form of the resistance
and the manner in which 1t may be neutralized are particular
problems which must take into account the unique qualities
of the indivicdual chilc¢ and hls adaptive and maladaptive

patterns,
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CHAPTER SIX CURRICULUM

The question of the most desirable approach to curri-
culum for emotionally disturbed children is still debatable.
Some believe, as does Bettelheim, that curriculum content
should be totally unstructured, allowing the child to vent
his needs and aggression in any way which the pathology
suggests. There are other points of view which take an
opposite stand, suggesting that the classroom sdhere to
relatively rigid structure and control.

Supporting the point of view that the best classroom
environment for emotionally disturbed children is the
structured one is the experiment which was concducted in

BQ% The children were divided 1into

nine elementary schools.,
three groups, of fifteen children each. The children in
group one were in a highly structured special class environ-
mént with a related sequence of academic tssks, Generslly
the structure of the class wss firm sand non-permissive.
Children in the second group were in fifteen regular
classrooms. Necessary modifications were made for teaching
these children, but the curriculum and methods were similar

to those used with typical children. Group ttree had s

relatively unstructured, permissive, special class setting.

38. C. Lakin Phillips and Norris G. Haring, "Results from
Special Techniques for Teaching Emotlonally Disturbed
Children, " Exceptional Chiléren, p. 67
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Acting out unconscious conflicts was advocated,

The results of this experiment are in favor of the
structured classroom environment, The children in the two
experimental or structured classrooms showed a total educa-
tional gain on the Californla Achievement Test of 1,9 grade
levels. They moved from an initial status of 2.30 grade
levels to 44,20 grade level. This progreess was based on a

mean IQ level (Stanford-Binet) of 104.52 (% 15,00) which was

a8 pretest., The control group of fifteen controls remaining
in & less ordered group environment showed a gain of 1,02
grade levels, over a full academlc year. The experimental
group had a meen exposure time to the structured classrooms
of about six months, since the two experimental groups were
not fully constituted at the beginning of the study.

Parellel to this result, the children in the second
or peripheral control group moved from grade level 5.25.to
6.06, on the same achievement test. The gain of the experi-
ment group over either of the control groups was statistically
significent at{,05,

As to behavioral or social-emotional development, the
experimental children showed statistically reliable progress
in comparison to the two control groups, With each of the
three broad variables )each with twenty~-six items rated on a
pre-test and post-test basis, theexperimental group in the

structured classrooms gained an average of 1.76 points
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compafad to a gain of only .05 points for the matched controls
and a gain of .936 points for the second peripheral control
group. These ratings were made on a seven point scale,
varying from one (lowest) to seven. A gain of 1.00 probably
represents an average gain toward maturity in one year,

Curriculum Content

There 1s still considerable disagreement as what the
curriculum content of classes for emotionally disturbed
children should be. Some advocate emphasis on academic
skills and mastery}while others say that the mastery of these
skills is not the most important score for these children.

In advocating the mastery of academic skills, the
curriculum for the dsturbed child would follow a well-planned
educational program. The skills of reading, language, numbenrs:
and social relationships are vitally Important in this
currlculum, The arts and the social sciences are also of
| mejor concern. On the junior high school level, separation
of content is suggested with English and social studies on
the one hand, ané science and methemstics on the other.gg?

With adolescents, the introduction of social manners
1s prescribed. As the children get older, vocational prepa-

ration takes on more importence.... On an oversall picture,

this point of view is very similar to the philosophy of

39. W. C. Morse, "The Education of Socially Maladjusted and
Emotionally Disturbed Children," Education of Exceptional
Children and Youth, ed. W. M. Crulckshank ancd G. O.
Johnson, (New Jersey; Prentice-Hall,19c8 . 8
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mocCern education with typical children.

Diaagreeing with this point of view are those who feel
that the s chool program must be compatible with the level
of the pupil's interaction rather than with his age. This
viewpoint advocates less adherence to the typical classroom
subject ooverage. For example, older children who are func-
tiloning at the nursery level of behavior, while they cannot
be grouped with preschoolers, may need a nursery-like
situation. On the other hand, a child may have much disturbed
behavior, but still be able to follow a train of curiosity%ol
This school of thought would advocate thet the child's lesd
be followed regar dless of whether the lead be directly
related to specific academic skills in the curriculum.

Content, according to some people, should be relsted
to the reality of the child-and his interests and needsﬁ})
According to this theory, the learning experience when so
related, will be integrated into the personallity with a
decreasing need for the child to maintain defenses.and
patterns which prevent learning, With this point of view

the pedagoglical techniques of the teacher become & me jor tool

LO. Ibid.

4L1. J. Cotter Hirschberg, "The Role of Education in the
Treatment of Emotionally Disturbed Children," American
Journal of Orthopsychiatry, (October, 1953)




%
H

and, supposedly, the need for the teacher to uncover conflict
in orcer to teach emotionally disturbed chlldren does not
exist. The problems which occur in the classroom should not
be those which result from equlvocal conditions established
by the teacher. The teacher, in this case, establishes a
reallity focus on school as a place for learning,

It is further polnted out by this school of thought
that when school has been established as a reality factor,
the children, as they become healthy, begin to ask for
homework ancd are eager for evaluation., This polnt of view
suggests that the school room 1s neither recreational theramy
nor group therapy, although it contains traces of both,
The impliclt concern for the children, it is argued, makes
this reality palatable for emotionally disturbed children.

Contrary to this thought is the viewpolnt that t oo much
emphasis on school as a reality factor brings with it
emphasis on routines which, though customary in the regulsr
classroom and often associated with the school experience,
are upsetting to these children and should be avoided, A
curriculum which is designed for large groups often presents
difficulties to disturbed children, according to this view.
Customary procedures sround the areas of homework, ceremonies
assemblies, saluting the flag, and performances on the part
of the children can present difficulties to disturbed children

both because anxiety is provoked)and because the child can
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distort such procedures to satisfy his own sick needs.

Individualization

There is general agreement in the literature on the
educetion of emotionally disturbed children concerning the
incéividualization of the currlculum content to suit each
crild. Arguments, which are very strongly in favor of this
individualization for these children, support the theory
that these children present to the classroom a wide range
of age, need, ability, and pathology.

Yo begin with, there is the overall ability which the
psychologist assesses by adding his insight to the results
on his performance and verbal scales. It is just as vital,
they feel, to select procedures fitting to the individual's
ability as it is to select material at hic age lewel,

There are other facets to be considered in individual-
1zing the curriculum. It is pointed out that attention spans
differ as well as does assessed ability. The period of
school may be short and interspersed with play crafts or
free time with one child, Another child may have the:§ustainu
Integration to keep at a task“lénger and can use more .
schooling. Many have times when they c annot stand the group

situation in a ¢ lassroom at all., Individualization in such

42. Ruth Lavietes, "The Teacher's Role in the Education
of the Emotionally DPisturbed Child," American Journal
of Orthopsychiatry, XXXII (October, 1962), p.856.
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a case may mean the exclusive one-to-one relationship with

the teacher. Sometimes, as with a psychotic chlld, the

complete energies of the teacher may be needed to bring

about any of the communication which must precede teaching}ﬁ)
The arguments thus concur in their opinion that the best

approach to curriculum is through individualization, As

has been shown, however,.the question'as to what the content

of this curriculum should be is £ill very much an unsettled
)

question,

43. W. C. Morse, "The Education of Socially Maladjusted
Children and Emotionally Disturbed Children," Education
of Exceptional Children and Youth, p. 589
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CHAPTER SEVEN ROLE OF THE TEACHER

There are some basic principles which are related to
the role of the teacher of emotionally disturbed children.
Most believe that the teacher must function in a special role
which integrates both the traditional role of the teacher ard

the clinical role of the psychotherapist.

First, to be a psrt of the total therapeutlic experience,
the teacher-pupil relationship must offer dependable accep-
tance of the child and his dependency strivings, and his need
for securlity -- while at the same time the teacher must have
insight into her own needs as well as the cth1ld's in order
to maintain her freedom to give or to withhold, or to
structure the relationship on the basis of the child.hu)

Moreover, according to this theory, the teacher through
her own attitudes in the relationship helps to develop in the
children a more tolerant superego with resultant increased
ego-strength for the child,

Other points of view are quick to underline the danger
which 1s created when the teacher tries to act as a psycho-
logist enc¢ psychiastrist. When the teacher tries to explain
or to make psychological assessments or delve into psycho=-

therapy, difficulty arises, When this happens, they point

4l Louis Hay, "A New School Channel for Helping the Troubled
Child," American Journal of Orthospychiatry, (October,
1953) p. 678.
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out that the teacher, though she may be unaware that she is
engaging in psychotherapy, is actually doing great harm to
the child.
The teacher's role has been specifically delineated in
a manner ﬁhichclearly separates her role from the role of the
therapist. According to this delineation, the teacher's role
Includes the followings
1. Msking the child feel adequate, hopeful, and unafraid
in the group teacher experience through:

a) undoing distortions in interpersonal relationships
by means of the teacher's behavior toward the child;

b) reducing anxiety in the chiléd through the reduction
of inappropriate expectations from him;

c) presenting benign social reality to a childé who has
experiences distortions in reality perceptions in
the past or who has withdrawn from adapting to
reallty;

d) overcoming resistance to learning through stress on
nonpaining, nondangerous, pleasurable, ego-building
aspects of learning,

2. Substitution of mutual aid for competition and suse
picion of othersPS)"

One can see from this 1list that ther:c is a relationship

5. Ruth Lavietes, The Teacher's Role in the Ecducation of
Emotionally Dlsturbed Children," Americen Journal of
Orthopsychiatry, XXXII (October, 1962), p. 857




between the role of the teacher and the role of the therapls
but leaders in the field of education for emotionally disturb
ed children are very much concerned with drawing a definite
line between these two roles. The teacher-pupil relationship
al lows the educational process to help the child learn, but
1t 1s pointed out that this relationship remains structured
around the purposes of education ané not treatment of the
chila,

The similarities between the theraplst anc the teacher
role are also described. Like the therapist, the teacher of
emotionally disturbed children should have an understancing
of dynamic psychology and should respond to motivations
rather than to symptoms}é)xr Similar to the therapist, the
teacher must have deep self-insight, in order to recognize
the arousal of feelings within herself which are called up
by the behavior of the child, Also like the thérapist, the
teacher must be empathetic to the feelings of the chilcéren
which may be surrounded and camouflaged by many protective
defensgs. The difference between these t wo roles is,
according to this point of view, the way in which the tesacher
and therapist respond to these feelings,

The difference in this reaction to feelings may be
further explained. For example, the teacher may empat?ze

with the child's fear of falling in his lomg division ang

L6. Morss, Education of Exceptional Children and Youth,p.581
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without dlscussing ity may operate to offer support and
through mutual identificstion, reduce the anxlety. The
teacher's efforts are cdirected towards the healthy portions
of the ego, as she works to help this part of the ego to do
the tasks at hand.

The therapist, on the other hand, directs his efforts
toward helping the child explore and understand the crippling
attitude, itself. The meaning of the inner-life is uncovered
and discussed with the hope that insight will develop.h7)
There are teachers who move in the direction of psychotherapy
and therapists who move in the direction of education, so
that strict differentiations are usually arbitrary. Those
who hold this point of view emphasize parenthetically that
any given child may find his integration through education,
through therapy, through both, or neither.hB)

A further difference betﬁeen the roles of the therapist
and the teacher is the way in which they deal with reality}w
The anxlety of the child is dealt with in the educational
process through the use of reality rather than the inter-

50)

pretation of 1t,”"" This can be secen in the following cases:

L7. Ibid,
48. Ibid,

49. J. Cotter Hirshberg, American Journal of Orthopsychiatry,
XXIII (October, 1953), p. 688

50. Ibid.
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The relationship between the chilé and the teacher
is seldom if ever interpreted, whereas in psycho-
therapy, the child-therapist relationship is often
interpreted.
In te aching, the need is to know which defense
patterns are healthy to the particular chilcé in
his conflicts and then to attempt to suvport and
strengthen such defenses; whereas in therepy, the
attempt 1s directed toward the insight into the
nature of the defenses.
In teaching, the teacher tries to help the child
with the reallty pressures which have increased
his need for the disturbed behavior snd to offer
toleraeble end attractiv e reality stimulations at
kis level or capacity to respond; whercas in
therapy the task is to free the child of his own
internal needs for disturbed behavior,
The teacher is focused on the situational present
and offers the child realistic help with &ifficult
petterns of adaptation and learning; whereas the
tberapist focuses on the 'historical present' by
offering hls help in relationship to t?e interna-
1)

lized as well as situationsal conflicts, -
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The closeness in theory ané in practice of the role
of the teacher andé the role of the therapist necessitatesA
that the two work together toward successful rehabi~
litation of the child, This liaison between teacher and
therapist 1s often hampered by conflict, however., Many
authors point out that psychiatrists have much to learn
about school systems and that teachers have much to learn
about psychiatry. - Initielly, a clinically treined psychi-
etrist may be at a loss in the classroom situation., Teachers
1» awe of the psychiatrist's clinical skill, msy not
sufficiently respect their own Judgment ané therefore may
expéct answers from the psychiatbrist,
Another potential source of conflict between the
teacher and psychiatrist is the fact that the former heveto
bear the brunt of the emotionally disturbed student's acting
out -- which is caused, according to some, by the "mobiliza=-
tlon of his o0ld anxieties as & result of the graduasl under-
mining, through gradual insight, of his anxlety-binding
n53)

systems, This feeling then leads to a variety of resent-
ments which find an outlet in a number of attitudes and
activities such as: 1) assumlng an attitude of totsal
passivity which is expressed through constant demands for
guidance; 2) overt or tacit criticism of the doctor; 3) inter

ference with the menagement of the patient; i) complete

lmpersonality which includes a refusal to provide the type

53. George Devereux,Theraspeutic Education, (N.Y,Farpeb) p,32
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of emotional support which the patient might need?h)

In summary, it may be seen that the teacher-learney
relationship is therapeutic only as long as it remains
teaching. The teacher should be secure enough and sufficlently
at peace with her own childhood problems to recognize her
role as a therapeutic educator and not as & theparist,

The theraplst as well needs a grester understanding of the
process of education for typlcal as welles atypical dhildren,
so that he may be in a better position to meaningfully
communicate with the teacher,

Teacher Competencies

The basic problem which faces the teacher of emotionallyl
~disturbed children is how to deal with these children's
relstive inabllity to;row in an environment which is growth
stimulating and how to cope with the children! 8 resistance

S) The literature

to change and resistance to learn,
concerning the competencies of teachers of emotionally
disturbed children generally agrees that the teacher, in
order to successfully cope with this problem, needs special
skills and ebilities,

One revort which describes a successful therapeutic

teacher states that this tescher had a degree of flexibility

Sh. Ibig,

55. Rabinow, BExceptional Children, XXVI, (February, 1960)
p. 290 .
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which all&wed her to discard a favorite method if 1t did
not work; to change her schedule as the needs of the children
dictated; and to accept unconventional classroom behavior.
A more sobhisticated report of a study macde to ascertaln
exactly what are the special competencies, characteristics,
and knowledge necessary for the successful teaching of
emotionally disturbed children is available, however,
A committee of experts complled a list; and the teacher in
the field answered questiomnalres, the results of which were
compiled into another 1list., These two lists were compared,
and there is general agreement between them.57)
The study reveals competencies of two types; those
which are thought of as related to knowledges and concepts,
and those which implied ability to put to use certain skills
and techniques. The knowledges were related to: 1) growth,
development, and emotional disturbances; 2) learning problems}
3) social and cultural determinents; i) agencies and legel
framwork. The second kind of competency dealt with the

teacher's ability to work with colleagues, parents, as well

as with the.children.

56. Lylton, Knobel, and MacNeven, Americen Journal of
Orthopsychiatry, XXX (July, 1960), p. sol

57. Romaine Mackie, William C. Kvaraceus, and Others, Teacher$
of Children Who are Socially and Emotionally Maladjusted,
g. S. Department of Health, Educatlon, and Welfare,
13%%?tin 1957, No. 11 (I. S. Uovernment Printing Office,




In relation to her understanding of growth, development,
and emotional disturbances, the teacher should recognize
the behavior of the emotionally disturbed child as a symptom
of the child's condition and a manifestation of the child's
emotional disturbance. In order that she be able to communi-
cate meaningfully with the medical, psychiatrie, psycholo=-
gical and social work professions, the teacher needs a
speclal understanding and knowledge of physicel, emotional,
end mentasl growth and development.

In understanding social and cultural factors, the
teacher should be able to understand the difference between
maladjustments which are related to social and cultural
phenomena and those disturbances which result ffom poor
human relationships and mental hygiene. The understanding
of the methods of child reearing cross-cultufally is important
in the teacher's total understanding of personality formation

Curriculum for emotionally disturbed children also makes
particular demands on the therapeutic teacher, according
to thlis report. The program for these children must be
adapted to the competencies of the most advanced as well
as the least healthy child in the group. The report compares
the teacher's role in this respect, to the role of the tutor,
who must plan individually for each child, a program which
reaches both the maturity as well as the interest of each

Childo
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Most agree with this report in its cmsideration of
teacher self-understanding as a prerequisite for successful
teaching of emotionally disturbed childéren. The teacher
must be secure enough to admit her limitations and feel no
guilt in admitting to problems which she camnot solve. Most
Important is the teacher's personal assessment of her role
as a therapeutic teacher.,

In working directly with the chlldren, the teacher should
be able to establish an environment in her classroom which
allows for Individual freedom whileat the same time fosters

Indl vidual as well as group control. Discipline Ln the
classroom which 1s imposed shoulé help the children toward
internalized disclpline and self-control. If the children
have self-control problems, which is common among emotionally|
disturbed children, the teacher must be able to accept
objectively the negative and hostile behavior of the children
The need to be 1liked by all her children is a need from
which the teacher of these children must be free, accorcding
to trke report.

It is pointed out that ablility to work with colleagues
is vitally important for the successful teacher if the
educational experience of the child is to fit into the total

therapeutic picture of the child's rehabilitation. Ability
to make interpretations from the case records, towite

aneccotal records, and to Interpret the e ducational experience
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to otter workers as well as to parents are all importance
teacher competencies.

The special class teacher as compared to the teacher
in the regular classroom, according to other reports, needs
more intensive training inadiustment techniques, personality

theory, and mental hygiene.sﬂ)

Additionally, it is suggested
that the thérapeutic teacher nee ds even more paﬁience and
dedication that then regular classroom teacher. She needs

to have the ability to work wlith and understand the children,
an¢ should also be able to view them objectively and keep

from being maudlin or over-identified with them,

In summary, it 1s pointed out both by the cited
research report and other authoritative hypotheses that the
feacher of emotionaily disturbed children needs special
competencies which separate her requirements from those
which are usually attached to the teecher of typical children
Much of the information that is available is bad information,
and the fielc¢ of inquiry on the subject of teacher competen-
cles is still under-explored. The subject needs further -
investigation, not only in relation to teacher competencies
and skills, but also in the proper ways to trailn teachers

in the competencies which are suggested.,

58. Merle E. Frampton end Elena D, Gall, Special Education
for the Exceptional, (Boston, Mass; Porter-sargent,
1956), p. 299
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CHAPTER EIGHT NEEDED RESEARCH

The literature concerning the ecucatlion of emotionally
disturbed chiléren contains little valid and reliable
research, . Much of the research which has been done lacks
the use of control groups, so that one 1s stlll left with
hypothetical results., The following are specific suggestions
for further investigstion:

‘here is a need for the development of standardized
criteria for the purpose of teacher identification of

emotionally disturbed children. <‘he possibility of the

.development of a check list for such identification should

be investigated.

The cdevel opment of an adequate follow-up program for the
icentified chilcdren is enother possible area of investigation
The many different types of placement which are now in prace

tice need to bz evaluated by means of a tool of investiga-
tion which evaluates these programs,

A study should be undertaken to answer the question of
curricular goals for emotionslly disturbecé chiléren. The
literature now available on this question is ¢ivided into
two schools of thought - one s chool advocating an academic
emphasis and the other advocating a personality-adjustment
emphasis,

Some attentlon s'ould be given to the question of

grouping and what the basls of the most beneficial grouping
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should be. Some now advance the idea that grouping should

be done according to the nature and severity of the pathology
wbilé others favor heterogeneous grouping procedures,

The problem of teacher training for emotlonally

disturbed children needs full attention. The problem entails
not only suggestions for the development of an adequate
program but also criteria for screening candidates. Teacher-
certification standards for teacher of emotionally disturbed
children need to be developed.

The development of a special set of teacher materials
which are sulted for emotionally disturbed children is
needed. <he literature suggests that these materials be
neut re1ized, in order that t hey not arousevthe anxieties

of the children, since these anxieties induce the child's

learning resisfance.
" The possibility of using teaching machines and programmed

learning for children whose egos are badly damaged needs

investigation.
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