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CHAPTER I

INTROPUCTION

The purpose of this study is (1) to determine the organizatioen,

objectives, and activities of the homeroom in the publicly supported

high schools for Negroes in the state of North Caroline and (2) to

determine the success of the homeroom pregram, in these schools, in

accomplishing its announced objectives and in itg enhancement of the

guidance pregram in these schools as estimated by the principals.

In order to accomplish the major ebjective of this study it was

decided by the writer that it was necessary for him to secure answers

to the following queétiens:

What are the facts concerning the length and frequency of
the homeroom period?

What are the functions performed by the homeroom teachers?
How many pupils are usually assigned to each homeroom teac:her?

How mueh training in the field-of guidance has each homeroom
teacher had?l '

By whom is the homeroom progrem planned?
What are the activities of the homercom program?

To what extent do the pupils participate in the ‘activities
of the homeroom?

To what extent do the homeroom teachers and guidance
counselors cooperate with each other?

What are the reasons, as listed by the principals, for the
failure of the homeroom program in accomplishimg its
announced ebjectives and in its enhancement of the school's
guidance program? .. _

1




The experience of the writef as a teacher in one of the Negro high
schqois of North Carelina, where he was assigned a homerocem, and his
observation of the homeroom programs in other high schools of this state
have suggested the desirability of a sbudy of the homeroem programs of
these schools. |

This study will better equip the writer for the positions of high
school teacher and high school administrator and supervisor. A knowledge
of the‘ facts which this study has produced will be of value te high
school principals, teachers, and guidance counselors in the state of
North Careolina, and te state officials in administering the educational
program of thé state. In a letter under date of October.24, 1949, Dr.
S. B. Duncan, State Superviser of ﬁégro High Schools, State Department
of Publie Instruction, Raleigh, North Carolina, made the following
statement: " .... As a service problem, I believe that your suggested
area for étudjr, 'Curren{; Homeroom Practices in the Publicly Supported
High Schools for Negroes in the State of North Carolina,' will lend

itself to exploration, amnd if properly pursued, result in a study which

should be of value to the schools to ‘be involved in the study and to

others not included." In anether letter dated November 28, 1949, Dr.

Duncan gaid, " .... You certainly have my approval of your problem. I
am of the opinion that the data secured will lend itself to an inter-
pretation which will contribute much toward the improvement of our
homeroom programs. I shallvbe glad to pay for the binding of a copy of
your thesis to be used in this office if such meets with your approval."

In order te secure the data for this study the writer sent inguiry




forms to the principals of the one hundred eighty accredited public
high schools for Negroes in North Carolina, as taken from the
ciirectory of accredited Negro high schools in North Carolina. Eighty-
one (45 per cent) of the one hundred eighty schools completed and
returned the inquiry forms. The eighty-one participating schools range

in size from three teachers to twenty-two teachers and in number of

pupils from seventy-two to six hundred ninety-three.

Definitions.—— For purposes of this study homercem means " .... a
room'presided. over b;; a single teacher to which a class is assigned for
purposes of checking attendance and similar administrative details and
in which educative homeroom ax:‘bivities mey or may not be carried on."l-/

Homeroom teacher means "The teacher to whom pupils report usually at

the beginning of the morning and sfternoon sessions, who serves as the
pupils' counselor, and who is responsible for some formal records

relating to the pupils.“-z-/ " Homeroom group means any group of pupils

" agsigned (on some basis - such as age; sex, grade, intelligence guotient,

 eurriculum, or alphabetical arrangement) to the same room for purposes

of edministration, participation inm extracurricular activities of the
school, etc.é/ Guidance means "aid to pupils in more. wisely purposing,
planning, executing, and eve.lua.%ing the activities which receive their

attention. "ﬁ}./ Guidance program means "that body of services orzanized

1/ Carter V. Good, Editor, Dictionary of Education. McGraw-Hill Book
Company. New York, 1945, p. 205.

._2_/ Loc. cit.

3/ Philip W. L. Cox and John Carr Duff, Guidance By The Classroom
Teacher. Prentice~Hall, Inc. New York, 1946, p. 240.

y Harry A. Greene, Albert N. Jorgensen, and J. Raymond Gerberich,
Measurement and BEvaluation in the Secondary School. Longmans, Green
and Company, Inc. New York, 1943, p. 643.
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specifically to help pupils solve their problems and t6 improve their
planning."l/

Before beginning the actual conétruction of the inguiry form the
writer sought suggestions from several high school principals, homeroom
teachers, and'guidance counselors and from the writer's graduate adviser,
Dr. Roy O. Billett, Professor of Education, Boston University School of
Education, Boston, Massachusetts. The principals, homeroom teachers,

and guidance counselors from whom suggestions were sought were class-

 mates and schoolmates of the writer at Boston University School of

Education. The writer alse made a detailed perusal of the literature
for ideas on the construction of the\inquiry form. TUpon the completion
of the rough draft of the inguiry form, thé writer Ypre-tested" it by
administering it te a;group of principals, homeroom"teachers, éuidance
counselors, and other graduate students, all of whom were classmates of
the writer in a seminar on secondary education at Boston University
School of Education. The eriticisms of these persons and those of the

writer's graduate adviser were carefully noted and g second draft of

l the inquiry form was made. A copy of this draft was sent to the >

Supervisor of Negro High Schools, State Department of Public Instruction,
Raleigh, North Carolina, for his reactions. He made some suggestions
for changes in the form and, in the light of his suggestions, a third

draft of the form was made and submitted to the writer's graduate

adviser for final approval. Altogether the inquiry ferm went through
three revigions before it was sent to the principals of the schools

concerned. A cover letiter was sent along with the ingquiry form te the

"1/ Clifford E. Erickson, A Basic Text for Guidance Workers. Premtice-

Hall, Inc. New York, 1947, p. 8.




one hundred eighty schools concerﬁed.

Thirty days after the inquiry forms had been mailed to the principals
of the schools concerned sixty (33 1/3 per cent) of the prineipals had
returned the completed forms. The writer then sent follow-up letters to
. the principals of all of the schools which had mot returned the forms.
This resulted in the reeceipt of twen’cy-oﬁe additional completed forms.

The validity of the data was checked by developing the inquiry form
so that the different sections of it overlap to some extent. Some of
the items 'in the various sectiops of the inquiry form have the game |
meaning and content as; some of the items in ether gections of the form
but the items are different in form and the terminology used is slightly
different. While the data from the inquiry forms were being tabulated‘
the writer was on the alert for inconsistencies in responses tvo related
items and those responses which wei;;; deemed to be inconsistent were
omitted. A further check on the validity of the data was to ask the
respondents to send the writer a copy of any menuals, plans of erganiza-
tion, or any other printed or mimeographed materiails which explain the
objectives and outline the activities of the homeroom program.

As soon as it appeared that the maximum number of the inquiry forms
had been returned, the data from the forms were tabulated in appropriate
._ columms on cross-section paper, from where they were transferred to
tables. (A table was constructed for each major item in the inguiry form.)
An analysis of the data was made, a chapter summarizing the findings of
the ksmdy was written, and the conclusiens gr@uing out of the study were




CHAPTER II
ANALYSIS OF DATA

This chapter is divided into six sections. In Section A
an analysis of the general data conecerning the schools is made,
Section B concerns itself with the organization of the home-
room, Section C deals with the objectives of the homerooms,
Section E deals with the data concerning the cooperation
between the guidance counselor and the homeroom teachers and
Section ¥ is an analysis of the opinions of the principals

concerning the success of the homeroom program,




A. General Data

Table 1. Percentage of Schools Reporting Utilization of a Guidance

Counselor.
Number~ | - Number of Number of Schools |Percentage of Schools
of | Schools Reporting Utili- |[Reporting Utilizatien
Tegchers |  Returning zation of Guidance of Guidance Coun-—
i Inquiry Form Counselor ‘ selor
1 2 3 4
3 4 1 25
4 12 11 . 91.7
5 20 16 ' ' 80
6 . 7 5 71.4
7 11 11 - 100
8~9 8 8 100
10-13 11 10 90.9
14-15 2 2 100
16-20 3 3 100
Qver 20 .3 3 100
To tal 81 70 86.4

Most of the schools utilize the services of a guidance counselor.
Only 25 per cent of the schools with three teachers use the services of a
guidance counselor while 100 per cent of the schools having 14 or more
teachers make uge of such services. All the schools having seven to nine
teachers also reported that they utilize the services of a guildance
coungelor. The total for the 81 participating schools is 86.4 per cent

(Column 4; Table 1).




Table 2. Status of Guidance Gounselor

e . . Status of Guidance Counselor
- KNumber of Schools
Number - | Reporting utiliza- [ '
of tion of Guidance Part-| Full- |Additional} Other | Totgl
Teachers Counselor time| time |Duty of a |
) i ‘Teagcher
1 2 3 4 5 6 7
3 1 0 0 1 0 1
4 11 : 1 0 10 0 11
5 © 16 3 0 12 1 16
6 5 o | o 5 0 5
7 11 4 0 7 0 11
8-9 8 3 0 5 0 8
10-13 | 10 2 0 8 0 10
14415 2 0 2 0 2
16-20 | 3 o1 o | 2 0 3
Over 20 3 1 6] 2 0 3
Total 70 15 0 54 1 70

None of the schools hag a full-time guidance counselor. Of the 70
schoels which utilize the services of a guidance counselor (Column 1;
Table 2), 15 have a part-time counselor (Column 3; Table 2). A teacher
performs this function in addition to his other duties in 54 (Columm 5;
Deble 2) of the other schools utilizing the services of a guidance
counselor and in one school (Column 6; Table 2) the principal serves as
the guidance coungeler. In a few of the schools the principal assists a

teacher in performing the duties of a guidance counselor.
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Teble 3. Amount of Treining in the Field of Guidance the Guidence Oounselor has hed in 56 of the 81
Cooperating Scheeols.

' Amount of Formal Training Guidance Counselor has had in Field of Guidance

Fumber of
Schools N I , AU D
¥umber |Reporting | None 3 6 ] Bachelor®s| Master's| Other | Number not| Total
of Having a Sm.Hrs: Sm.Hrs.| Sm.Hre.|-Degree with| Degree Report-
Teachers|Guidance ] Major in with ) ing
Counselor Guidance | Major in
: ) Guidance
1 2 3 4 5 £ 7 8 9 10 _ 11
. R ERA - ¢ o o o 5 6 -
4 1 0 4 2 2 0 0 0 3 1
5 16 - 1 3 2 2 1 2 0 5 16
6 5 0 1 0 2 0 0 1 1 5
7 11 1 1l b 1 0 1 0 2 11
8-9 8 o | o 2 2 0 2 0 2 8
10-13| 10 0 4 4 1 0 1 0 0 10
14-15 2 0 0 0 1 0 1 ) 0 2
16-20 3 0 1 0 2 0 ) 0 0 3
Over 20| __3 0 0 0 0 0 2 0 1 3
Total 70 2 15_ 1 15 13 1 — S - 70
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The emount of formal training in the field of guidance which the
guidance counselor has had in 56 of the 70 schools which utilize th.e~
services of a guidance coungeler ranges from none in two schools
(Column 3; Table 3) to & Master's degree with a major im guidance in
nine sehools(Column 8; Table 3). However, the vast majority of the
guidsnce counselors have had either three semester hours, six semester
gours, or nine semester hours of tra%ging in the field of guidance -
the distribution in the three catsgories being approximately the same
(Columns 4, 5, and é; Table 3). In one school (Column @; Table 3),
the guidance counseler has a master's degree with a minor in guidance. .

Table 4. Percentage of Schools Reporting In-Service Training Progranms
in Field of Guidance.

] ' | Number of Schools Percentage of Schools
Number | Number of Schools | Reporting having Reporting Having In-
Oof Returning In-Service Train- Service Training
Teachers - Inquiry Form ing Program in Program in Field of
Field of Guidance Guidance
1 2 3 ’ 4
3 4 1 25
4 12 . 9 75
5 20 10 50
6 7 4  57.1
7 11 7 63.6
890 8 6 75
10-13 11 10 90.9
14-15 2 : 2 160
16-20 g 2 66.7
Over 20 3 3 100
To tal 81 54 66.7
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Two-thirds of the 81 ’échools which cooperated in this study have
progré,ms of in-—service training in the field of guidancel(column 2
Table 4). The range is from 25 per cent to 100 per cent (25 per cent
of the tﬁreemteacher schools have programs of in-gervice gﬁida.nce
training and 100 per cent of the schools which have fourteen or fifteen
teachers have such programs. One hundred per cent of the schools wﬁich
have over twenty teachers also have programs of in-service traéniﬁg in
the field of guidance). Only 50 per cent of the schools which have
five teachers have programs of in«-serviée trgining in the field c;f

guidance, (Column 4: Table 4).
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Table 5. Activities Which are a Part of the Program of In-Service
Guidance Training in 54 _of the Participating Schools.
T ~ Number of Perceﬂ-tage of
Schools Schools
Activity Carrying out Carrying Out
Activity Activity
=) 2 3
1. A portion of each regular faculty
meeting is deveted te consideration
of guidance practices and problems. z2 59.3
2. Meetings are held at the beginning of
the school year to acquaint new
teachers with the school's guidance ,
program. 39 72.2
3. Group conferences of teachers are
held periodically to study the
adjustment needs of individual
pupils. 39 72.2
4. Conferences of individual teachers
and the principal are held to dis-
cuss the guidence needs of ,
particular pupils. 39 72.2
5. A professional library of guidance _
books and pericdicals is maintained 41 75.9
6. Suggested guidance lesson plans and
" materlials are made sveilable to all :
teachers. 20 37.0
7. Selected books and periodicals on
guidance are circulated to all _
teachers ag in a reading circle. 26 48.1
8. Extensgion courses in guldance offered
by a recognized college or univer-
sity are given locally. 4 7.4
9. Opportunities are provided teachers
to participate, under supervision,
in administering, scering, and
interpreting gunidance fests and
_inventories. 21 38.9
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Tgble 5. (comtinued)
Fumber of Percentage of
Sehools _ Schools
Activity Carrying -Out Carrying Out
- Activity Actlvity
T . - 3 2
10. Authorities on guidance are invited
to address the faculty members at
" regular intervals. 17 31.5
11. Other (Please specify)
3 5.8

There is no generasl agreement among the 54 schools which have a

program of in-service guidance training as tc the activities which are a

part of the program. The activities upon which there is the greatest

amount of agreement are (Column 3; Table 5):

&

d.

The

One

Meetings are held at the beginning of the sechool year to
acqueint new teachers with the school's guidance program -
72.2 per cent of the 54 schoels.

Group conferences of teachers are held periodiecally to study
the adjustment needs of individual pupils - 72.2 per cent.

Conferences of individual teachers and the principsl are held
to discuss the guidance needs of particular pupils - 72 2 per
cent. '

A professional library of guidance books and periodicalg is
maintained = 75.9.per cent.

activity on which there is least agreement is(Column 3; Table 5):

Extension courses in guidance offered by a recognized college
or university are given locally -~ 7.4 per cent.

school conducts a mentai health clinie each October and in

another school frequent meetings of a committee on guidance are held.




Table 6. Approximate Number of Hours per Week Devoted to the Program
of In~Service Guidance Training.

Number of Number of Approximate Number Average No
Schools | Schools Listing jof Hours per week | Number - Reply
Reporting] the Number of ‘Devoted to the of Hours
a program! hours per week Program of In- Per School
Yumber | of in- devoted to the | Service Guidance Per Week
of Service | program of in- Training
TeachersiGuldance | service Guidance '
Tragining Training ..
1 2 3 4 5 6
3 1 0 - - 1
4 9 8 : 17.0 | 2.13 1
5 10 5 17.0 ‘ 3.40 5
6 4 4 12.0 3.00 0
7 7 7 14.0 ' 2.00 0
8-9 6 6 8.0 1.33 0
10-13 10 7 12.0 1.71 3
14-15 2 2 Z.O 1.00 0
16-20 2 2 3.0 1.580 0
Over 20 3 2 3.5 1.75 1
Total 54 ‘ 43 88.5 3.06 11

The mean number of hours per week devoted to the program of in-service
training‘in the field of guidance by 43 schools (Column 3; Table 6) 1is
2.06 (Column 5; Table 6). Schools with five teachers devote an average
of 3.40 hours per week to the program of in-service training in the fiela
of guidance (Columns 1 and 5; Tablé 6) while the schools with 14~15
teachers devote only one hour per week to this program (Columns 1 and S

Table 6). Eleven of the 54 schools which have programs of in-services
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training in the field of gulidance did net list the amount of time per
week devbted to in-service train;ng in the field of guidance (Column 6;

Table 6).

Table 7. DPercentage of Schools Reporting Homeroom Organizations.

Fumber of Number of Number of |Percentage of
Number Schools Schools Schools Schools re-
of Returning Reporting Which Have | porting Home-
Teachers | Inquiry Homeroom No Homeroom | room Organi-
' Form Organizationgl Organization zations
1 2 3 4 5
3 4 4 0 100
4 12 -1l 0 91.7
) 20 20 0 100
6 7 ' 6 1 85.7
7 11 1 0 ' 100
8-9 8 8 0 100
10-13 11 4 11 0 100
14-15 2 2 0 100
16-20 3 3 0 100
Over 20 3 3 0 100
Total 81 ‘ 79 1 Q7.5

Seventy-nine (97.5 per cent) of the 81 participating schools
have homeroom organizations (Column 3 and 5; Table 7). One school
is not organized into homerooms (Column 4; Table 7) and one school
dii not indicate whether or not it is organized into homerooms

(Column 8; Table 7).
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Table 8. Percentage of Homeroom Teachers in 70 Schools who have had
Formal Training in the Field of Guidance.

- Number Percentage
Percentages ' of - ef
Sehools : "~ Sehools
1 ‘ _ i 2 3
None | ' 6 8.6
1-5 ' o 2 . . 2.9
6-10 : 6 8.6
11-15 1 | 1.4
16-20 8 11.4
2325 2 \‘ 2.9
26-30 | 2 2.9
81-35 - 4 5.7
3640 6 8.6
41-45 | ) 0.9
46-50 ) | 7 10.0
51-60 ' 3 B 4.3
61-70 4 .7
71-80 . o | 12.7
81-90 | 3 Sl 4.
91-100 i o 1e.e
Total . 70 o - 16006.6

A1l of the homeroom.teachers in seven of the participating schools
have had some formal training in the field of guidance while in six schools
none of the teachers has had such training (Columns 1 and 2; Table 8).

The median is about 35 per cent. Eleven of the 81 participating schools

gave no indicatien of the percentage of their homerocom teachers who have
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had formel training in the field of guidance.

Percentage of Schools which have Printed or Mimeographed

Table 9.
manuals er other forms of printed or Mimeographed materialg
which describe the Homeroom Organizetion, Objectives and
Activities, and the Duties of Homeroem Teachers.
- ' SR
Number of Humber of Percentagel Number of {Percentage
Schools | Scheols which|{ of Schools{ Schools |which gent
which have | have prinied { Which have| which has-J Manuals
Homerecom or mimeo- Manuals Manuals and to the
Number Organiza~ graphed etc., con~| which sent! Writer
of tions Manuals, ete.] cerning a copy to -
Teachers concerning Homeroom the writer
Homeroom
1 2 3 4 5 6
3 4 1 25.0 1 100
4 11 3 27.3 0 0
5 20 7 35.0 ' 0
6 6 3 50.0 1 33.3
7 11 3 27.3 2 66.7
8<9 8 3 37.5 | 0 0
16-13 11 5 45.5 2 40
‘14-~15 2 6] 0.0 0 0
16-20 3 1 83.3 | ) 0
Over 20 3 2 66.7 Q 0
To tal 79 28 35.4: 6 2l.4

Twenty-eight (Colugpm 3; Table 9) of the participating schools claim

to have some form of printed or mimeographed materisls which describe the

organization, objectives, and activities of the homeroom program and the

duties of the homeroom teachers. Only six of these schools sent a copy

of their materials to the writer, however (Column 5; Table 9).

0f the gix

copies of materisls received by the writer‘o’nly one lists the objectives
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and activities of the homeroom. This one comes from a school which has

six teachers. The other five manuals deal, for- the most part, with the

organization of the schoel as a whole and only list.the class or section

of a class assigned to each homercom tescher.

The most frequently mentioned reason for not sendirg the writer a

copy of the material given by the 22 scheols which have manuals or other

printed or mimeographed materials dealing with their homerecem pregram is:

"A1l copies for the current year have been exhausted."

Percentage of Schools which Attempt te Differentiate the

Table 10.
Homeroom Objectives and Activities in the Different Grades
in 62 Schools.
Number of FMamber of Schools Percentage of Schools
Schools which attempt to which Attempt to
Number Responding|] Differentiate Ob- Differentiate Objec—
of to this Jectives and Ac- tives and Activities
Teachers Item tivities in Differ-] of the Different Grades
, , ent Grades
1 2 3 4
3 3 2 66.7
4 8 4 50.0
5 17 7 41.2
8 6 4 66.7
7 5 5 100.0
8-9 7 _ 6 85.7
10-13 9 2 22.2
14-15 1 1 100.0
16-29 3 1 33.3
Over 20 3 2 66.7
Total 62 4 54.8




Sixty-two schools (Column 2; Table 10) responded to the query as
to whether or not any a%ﬁempt-is made to differentiate the homercomn
objectiveg and activities in the different grades. Thirty-four
(54.8 per cent) of the schools which responded do attempt to differentiate
%he objectives and activities of the homercom in the different grades.
(Columns 3 and 4; Table 10). The range is from 22.2 per cent to 100
per cent (Column 4; Table 10). Twenty-eight schools make no attempt
to differentiate the homeroom objectives and activities in the different
grades. Nineteen of the 79 schools which have homercoms did not
indicate whether or not they attempt to differentiate the homeroon

objectives and activities in the different gragdes.
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‘

B. Objectives of the Homereon

Table 11. Percentage of Schools in which the Homerooms Exist
Exclusively for Administrative Purposes.

Number |Number of Number of Schooels in | Percentage of Schools in
of Schools which Homerooms Exist{ which Homerooms Exist for
Teachers jResponding for Administrative Administrative Purposes
to thig item | Purposes only only '
1 2 ' 3 4
3 4 1 25.0
4 11 2 18.2
5 20 2 10.1
6 6 1 16.7
7 11 0 0.0
8-9 8 1 12.5
10-13 11 0 0
14~-15 T2 0 0
16-20 3 0 0
Over 20 3 0 0
Total 79 7 8.9

Nearly all of the homeroom programs are designed for purposes

other than that of performing administrative functions only. The

homerooms in only seven (8.9 per cent) of the 79 schools which have

homerooms exist exclusively for administrative purposes(Columns 3 and 43

Table 11). Those schools in which the homereom does exist exclusively

for administrative purposes are the schools with relatively few teachers

(Columns 1 and 3; Table 11).

The range is from ten per cent of the

schools with five teachers to 25 per cent of the schools which have

three teachers (Columns 1 and 4; Table 11).




Table 12. Objectiveé of the Homerooms in 77 of the Participating Schools.

. | Fumber Percentage
Objectives of of .
Sehools “Schools
1 : _ 2 3
Orientation in School life 67 87.0
Administrative efficiency 39 i 50.6
To serve as study hall 16 19.5
Formulation of desirable public
~opinion 46 59.7
To serve as a supervised haven
for pupils when not engaged :
in other school activities 24 2.2
Guidance
a. General - 57 74.0
b. Educational 49 63.6
¢. Civic 49 63.5
“d. Social 51 ‘ 66.2
e. Moral 44 57.1
f. Proper use of leugure time 43 : 55.9
g. personal 41 53.2
h. other types of guidance
not specified above 3 2.9
Other objectives mot specified above* 2 2.6

The homerooﬁ.organizations in the various scﬂools gerve many
different purposes. No one objective is common to all of the schoels.
Sixty-seven (87 per cent) of the 77 schools which listed their homeroom
objectives have as one of their objectives "oriemtation in school 1ife"
(Columns 2 and 3; Table 12). Genmeral Guidance is an objective of the
hémeroom in about three-fourths of the schools and some form of guidance
is an ebjecfive of the homeroom in from 1/2 to 2/3 of the schools |

(Column 3; Table 12). The homeroom is used as a study hall in about
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1/5 of the schools and it serves "as a supervised haven for pupils when
not engaged in the other activities of the school" in almost one-third
of the schools (Column 3; Table 12). Administrative efficiency is

an objective of the homeroom in half of fhe schools and about three-
fifths of the schools use the homeToom as a means of formulating

desirable public opinien (Column 3; Table 12).




C. Organizstion of the Homeroom

Table 13. Number of Times per Week Each Homeroom Group Meets.

: Fumber of Timeg per Week Bach Homeroom
Nomber | Number ef Schools | - Group Meets
of Which have home- B
Teachers | room organizations ,
Onel Two |Three} Four| Five}Other] No
Time| Timeg|Times |Timesg| Times Answer
1 _ 2 31 4 5 6 7 8 9
3 4 0 0 0 0 3 1 0
4 11 2 0 4 0 2 2 1
5 20 6 0 1 0 11 0 2
6 6 3 9) 0 0 3 6] 2]
7 » 11 - 3 6] ® 0 8 0] 0
8-9 8 2 1 2 0 2 3] | 1
10-13 11 1 1 2 0 5 1 "1
14-15 | 2 1 0 0 0 1 0 0
16-20 | 2 0 2 0 (¢] 1 0 0
. Over 20 3 1] o o | o 1 1 0
Total 79 19 4 9 8] 37 -+ 5 5

Bach homeroom group meets five times per week in half of the 74
schools which reported on the frequency of the meetings of the homercom
group (Column 7; Table 13), The homercom group meets only once per
week in 19 (25.7 per cent) of the sohoois (Column 3; Table 13). The
range is. from four schools im which the homeroom group meets twice per
week to 37 schools in which each homerocom group mests five times per
week. There were no schools in which the homercom group meets four times

per week. (Column 6; Table 13). The homeroom group meets six times per
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week in two schools, ten times per week in one schooel, and 15 times per

week in two schools (Column 8 (ether); Table 13).

Table 14. Length of the Homeroom Period in 71 Schools.

Length of Homeroom Period

Number { Number of Schodls
of which have home-
Teachers| room organiza~ 10| 15 {20 |25 | 30| 35 |40 | 45| 50 55| 60} No
tions M. | M. IM. M. IM, M. | M. [M, | M.} M. | M.| Ans.
1 2 ) 441 5 61 7 8 9110 11 12} 13| 14
3 4 1 1 0 6] (0] 0] 0 0 6] 6] 1 1
4 11 0] 1 1 8] 3 3] 0 31 1 0 1 1l
5 20 0 1 3 0 3 2 1 3 1 0 3 3
6 6 0 0 8 6] 2 ] 0 0] 0 8} 41 O
7 11 8] 47 0 0 2 0 6] 411 0 0 0
8-9 8 0 1 ‘ 0 0 2 0 6] 1 1 1 1 1
10-13 11 0 1 1 8] 3 0 0 310 1 (9] 2
14-15 A 0 6] © 6] 1 6] 0 @) 6] 0 1 @]
16-20 3 ol 110}o0i2|lo0loflolo}lo] oo
Over 20 3 ol 2{olololololi1lojeloelo
Total 79 lil12}{ & 0118 2 115 | 4} 2111 8

M = Minutes

The length of the homercem period ranges from ten mimutes to sixty

minutes (Table 14). For approximately one-fourth (18) of the 71 schools

which indicated the length of their homeroom periods, the lemgth of the

period is 30 minutes (Column 7; Table 14).

The homeroom group meets

for 45 minmutes in 15 (21.1 per cent) of the schools (Column 10; Table 14)

and it meets for 15 minutes in one-sixth (12) of the 71 schools (Column 4;

Table 14).

The homeroom group meets for 60 minutes in 11 (15:5 per cent)
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of the schools (Column 13 Table 14). None of the homeroom groups meets

for a period of 25 Minutes (Column 6; Table 14). One school has five

15-minute and one 60-minute perieds per week.. ...

Tab_le 15. Times When Homeroom Sessioﬁs are Held in the 79 Schools

Woich have Homerooms.

Number Percentage
When Meetings are Held of of
Schools Schools
1 2 3
At the beginning of the school day only 19 24.1
At the end of the school day only 8 10.1
Both at the beginning and at the end of
the School day 20 25.3
During the period Jjust before lunch 22 27.8
During the period just after lunch 7 8.9
Other (not specified above) 3 3.8
Total number of Schools Responding to this
item 79 100.9

There are three popular periods during which homeroom sessions are

held. Approximately one-fourth (27.8 per cent) of the schools hold their

homeroom sessiens during the periecd just before lunch; ene-fourth (25.3

per cent) of the schools hold their homeroom sessions both at the begin~

ning and at the end of the school day; and one-fourth of the schools

(24.1 per cent) hold the homeroom sessiens at the beginning of the school

day only (Columns 1, 2, and 3; Table 15).

The homeroom gessions in 10.2

per cent of the schools are held at the end of the school day only. For

8.9 per cent of the schools the homeroem groups meet during the period
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just after lunch and in 3.8 per cent of the schools they meet at times

other than those specified in Table 15 (Colums 1, 2, and 3; Table 15).

Table 16. Usual Number of Pupils Assigned to Bach Homeroom Teacher

Number Number of Number of Pupils Assigned to Each Teacher
of Schools re=
Teachers Sponding to 0
this item 16-20{ 21-25 | 26-30| 31-35 | 36-40 |Over 40
1 2 3 4 5 6 7 8-
3 3 2 0 ) 1 ) 0
4 7 0 3 2 1 1 0
5 10 1 1 3 3 1 1
6 6 0 1 3 1 1 0
7 9 0 1 ‘1 5 2 0
8-9 7 ) ) 1 4 1 1
10-13 10 0 0 1 4 4 1
14-15 1 0 ) ) 0 1 0
16-20 3 0 0 1 2 0 )
Over 20 3 | 0 0 0 2 1 0
Total 59 3 6 12 23 12 | 3

The usual number of pupils assigned to each homeroom teacher in
approximately 39 per cent (23 schools) of the 59 schools which indicated
the usual number of pupils assigned to each homeroom teacher is from 31
to 35 pupils (Column 6;’4Ta’ble 16). Roughly 20 per cent (12 schools) of
the schools assign from 36 to 40 pupils to each homercom teacher
(Column 7; Table 16); 20 per cent assign from 26 te 30 pupils to each
homeroom teacher (Column 5; Table 16); ten per cent (Bix schoels) assign

from 21 to 25 pupils to each homercom teacher (Column 4; Table 16).
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About five per cent (three schools) assign over 40 pupils to each home-
room Ite‘ac:her and about five per cent assign from 16 to 20 pupils to each
homercom teacher (Column ' and 1; Table 16).

A few of the schools stated that, even though the number of pupils
assigned to each homeroom teacher falls within the 1limits set by Table
16, in reality the zmmbe; of pupils assigned to each homeroom teacher
depends upon the size of the grade because they assign all of the-pupils

in a grade tc one homeroom tesacher.

Table 17. Make-up of Homerooms

‘ Number Percentage
Source of Homeroom Pupils ‘ of of
_ ) Schools Schools
1 ' ' 2 z
Homerooms consist of pupilé from one
grade only : 61 77.2
Homerooms consist of certain propcrtion :
of pupils from each grade in high school 5 6.3
Some homeroomg composed of pupils from : ,
two grades only ‘ 12 15.2
Homerooms consist of boys only or girlis
only 7 1.3
Total 79 100.0-
Other faetors used as a basis for
assigning pupils to homerocoms: .
 Age 8 10.1
Alphabetical order 3 3.8
Intelligence quotients 2 2.6
Random selection . 6 7.6
Curriculum in which enrolled 43 54.4
Extracurricular interests 5 6.3
No reply 12 15.2
Total / 79 100.0
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The majority (77.8 per cent) of the schools assign pupils from one
grade only to each homeroom (Colﬁlﬁn 3; Table 17). Aimost 15 per cent of
the schools have homerooms which are composed of pupils from two grades
only. The schools in which the homerooms consist of pupils from two
grades only sre small schools with either three teachers or four
teachers. Five schools (6.2 per cent)have homerooms which consist of a
certain proportion of pupils from each grade in the high school and one
scheol (1.2 per cent) has homercoms which ‘consist of boys only or girls
only (Column 3; Teble 17). The largest "other factor" used as a basis
of assigning pupils to ‘héxﬂerooms is the curriculum in which the pupils
are eg_rolled. This factor serves as a basis for the assignmentof pupils
to hemer'ooms in 43 schools (53.1 per cent) (Column 3; Table 17). In
the schools which have homerooms composed\of pupils from two grades

only, the most frequeant cembinations are gradés 9 and 10 znd 11 and 12.
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Table 18. Length of Time Pupils Remain with the Same Homeroom Teacher

Number of Schools | Time Pupils Remain with Same Teacher
Number which have

of Homercom Organiza~ ) '

Teachers| tions ' 1 i 2 3 4 No
Semester | Year| Years | Years] Years | Answer

1 2 3 4 5 6 7 8
3 4 0 2 2 6] 9] 0
4 11 0 7 0 0 4 0
5 20 0] 13 1 1 3 2
6 6 0 3 1 1 1 9]
7 11 ‘ 0 6 0 0 5 0
8-9 8 0 4 1 0 3 0
10-13 11 0 5 2 0 4 )
14=-15 2 0 0 0 1 1l 0
16-20 3 o | =2 1 0 0 0
Over 20 3 0 0 1 1 0 1
Total ’ 79 0 42 9 4 21 3

The pupile remain with the same homeroom teécher for one year in
glightly over one-half of the schools (Column 4; Table 18). They réma_,in
with the same teacher f<;r four years in approximately one-fourth of the
schools (Column 7; Table 18), and in one~ninth of the schools the pupils
remain with the‘same homeroom teacher for two yeai's (001umn 5; Table 18).
The pupils in only four schools remain with the same homeroom teacher
for three yéax‘s (Column 6; Teble 18). In no school are the pupils
assigned to the same homercom teacher for one semester only (Colnmri 33

Teble 18).
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Table 19. Percentage of Schools in which Homeroom Teachers have charge
of Pupils of the Same Age and Grade Each Year.

Number of Schools in

Number of [ Percentage of Schools
Number Schools which Homeroom teach-| in which Homeroom
of Responding ers have charge of Teachers have charge
Teachers to this Pupils of Same Age of Pupils of Same Age
Item and Grade each Year and Grade each Year
1 2. 3 4
3 4 3 75.0
4 10 4 40.0
5 18 10 55.5
6 6 4 66.7
7 10 6 40.0
8-9 8 3 37.5
10-13 11 4 36.4
14-15 2 0 0.0
- 16-20 3 2 66.7
Over 20 3 0 0.0
Total 75 36 48.0

The homeroom teachers in 36 schools (48.0 per cent) have charge of
pupiis of the same age and grade each year. The range is from zero per
cent in the schools which have over 20 teachers and in those which have
114 or 15 teachers to 75 per cent in schools which have only three

teachers (Columns 1, 2, 3, and 4; Table 19).




Table 20. Official Titles of the Homeroom Qfficers in 79 Schools.

Numbexr | Percentage
Titles of of

Schools - Schools

1 ‘ 2 3

None 2 2.5
President ' 69 87.3
Vice President 65 82.3
Secretary 65 88.3
Treasurer 64 81.0
Secretary-Treasurer 6 7.8
Chairman 8 10.1
Homeroom Coordinator 8 10.1
Monitor ' 19 24.1
Representative to Student Council 3l ©29.2
Representative to Athletic Council 11 13.9
Cheer Leader ' | 16 20.2
Other 8 10.1
No Answer 1 1.3

The titles of the homeroom officers in the majority of the schools are
.the gsame as those usually found in most organizétions: President (87.3 per
cent), Vice President (82.3 per.cent), Seeretary (82.3 per cent), and
Treasurer (81 per cent). The offices of secretary and treasurer are com-
bined on only 7.6 per cent of the schools. The homerooms in 10 per cent of
the schools have a "homeroom coordinator;" The title of an officer in 39.2

per cent of the schools in "Representative to the Student Council." In 24.1
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per cent of the schools a homeroom officer is called "Monitor." In 20.2

per cent of the schools the homerooms” have a "cheer leader" and in 13.9

per cent of the schools the homerooms have an officer whose title is

"Representative to the Athletic Council.¥

of the schools have officers whose titles are different from thoge listed

The homerocoms in 10.1 per cent

above and in 2.5 per cent of the schools the homerocoms have no officers

(Columns 1, 2, and 3; Table 20). The most frequently mentioned titles

other than those listed above are: Sergeant-at-Arms, Safety patrolman,

end Beporter.

Table 21. How the Officers of the Homerooms are Chosen in 76 Schoolsg

Number Percentage
Method of Choosing Officers of of
Schools Schools
1l 2 3
Elected by homercom pupils 72 94.7
By Majority vote (64) . (84.2)
By plurality vote ( 8 (10.5)
Appointed by the principal 3 4.0
Appointed by the homeroom teacher 1 1.3
To tal 76 100.0

The homeroom officers are chosen by the homerocom pupils in 94.7 per

cent of the schools -~ in 84.2 per cent by majority vote ard in 10.5 per

‘cent by plurality vote. The homeroom officers are appointed by the

principal in 4 per cent of the schools and they are appointed by the

homeroom teacher in 1.3 per cent of the schools (Columns 1 and 3; Table

21).
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Table 22. Length of Time Homeroom Officers Hold Office in 75 Schoolsv

ﬁgﬁgerI;E-Schoolgkr Tenure of Home;;§;=bfficers
Number which have
of Homeroom
Teachers Organizations one One Other Yo
Year Semegter Reply

1 2 3 4 5 6
3 4 4 0 0 0
4 11 ; 10 0 1 0
5 20 15 2 0 3
6 6 4 1 3] 1
7 11 9 2 0 0
8-9 8 E 5 2 ; 1 0
10-13 11 : 10 1 | 0 0
14-15 2 4 2 0 0 0
16-20 3 3 0 9] 0
Over 20 3 3 0 0 0
Total 79 65 8 i 2 4

The tenure of office of the homereom officers in 86.7 per cent
ﬁés schools) of the scﬁools is one year (Column 33 Table 22). In eight
schools (10.6 per cent) the homeroom officers hold office fo¥ one semester
only (Column 4; Table 22). In one school the tenure of office of the
homeroom officers is two years and in another school it is three years

(Column 5 (other); Table 22).
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Table 23. DPercentage of Schools which have a Student Council or
Comparable Organization.

Number of Kumber of Schools|{ Percentage off Number of
Schools Reporting Studenti Schools Re- | Schools which
Fumber Returning Council or Com- porting Stu= [ do not have a
of Inquiry parable organiza-| dent Council | Student Council
Teachersy  form : tion or Comparable| or Comparable
. Organigzation | Organigation
1 2 3 4 5
3 4 1 25.0 3
4 12 5 41.7 7
5 20 13 65.9 7
6 7 4 57.1 3
7 1l 8 72,7 3
8-9 8 | 6 75.0 2
10-13 11 8 73.7 3
14-15 2 1 50.0 1
16-20 3 3 100.0 0
Over 20 3 3 160.0 0
Total 81 ’ 52 64.2 T 29

,Fifty—twp (64.2 per cent) of the 81 schools which participated in
this étudj have a student council or a comparable organization (Columns 3
and 4; Table 23). The range is from 25 per cent in schoolg that have
three teachers o 100 per ceant in schools that have 16 or more teachers
(Column 4; Table 23). Twenty-nine schools (35.8 per cent) have no

student council or comparable organization (Column 5; Table 23).
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Table 24. Percentage of Schools in which the Student Council is
Composed of Representatives from the Homerooms.

Number of Number of Schools| Percentage of Schook
Schools in which Student in which the Student
Number Responding Council is Com~ Council is Composed
of to this posed of Repre- of Representatives
Teachers " Item sentatives fronm from the Homerooms
] the Homercoms
1 2 3 4
3 1 1 100.0
4 5 5 100.0
5 13 12 92.3
6 4 4 100.0
7 8 8 100.0
8-9 6 6 100.9
10-13 8 8 100.0
14-15 l 1 100.0
16~-20 3 3 100.0
Over 20 3 3 100.0
Total 52 51 98.1

The student council is composed of representatives from the home-

rooms in 51 (98.1 per cent) of the 52 schools which have a student

council or comparable organization (Column 3; Table 24).
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Table 25. Status of the Homeroom Representative to the Student Council
in the 61 Schools where the Student Council is Composed of
Representatives from the Homerooms

Number Percentage
Status of ) of
Schools - Schools
1 2 3
President of the Homeroom 2 3.9
A Special Representative from the '
homercom 48 94.1
Other 1 2.0
Total _ | 51 100.0

The homeroom representative to the student countil is a special
representative from the homercoms in 48 (94.1 per cent) of the 51
schools in which the student council is composed of repregentatives
from the homerooms (Columns 2 and 3; Table 25). In one s:;hool the
representative is president of the homeroom and in another school’

(other; Table 25) the representative from the homeroom %o the student

council is Secretary of the homeroom.




Table 26. Percentage of Scheols in which the Homeroom Officers are
Collectively Referred to as the Homeroom Committee

Number of Number of Schools | Percentage of Schools
Schools in which the Home-| in which Homeroom
Yumber Responding room Officers are | Officers are Collec-
of to this Gollectively Ré- tively Referred to as
Teachers Item ferred to as the ~ the Homeroom
Homeroom Committee Committes

1 2 3 4
3 3 1 33.3
4 11 4 36.4
5 15 - 5 33.3
6 6 8] 0.0
7 10 5 50.0
8-9 8 3 37.5
10--13 10 1 10.0
14-15 2 0 0.0
1620 3 1 33.3
Over 20 3 &) 0.0
Total 71 20 28.2

The homeroom officers are collectively referred te ag "the home-

room committee" in only 20 (28.2 per cent) of the 71 schools which

regponded to thig item in the inquiry form. The range is.from zero per

cent to 50 per cent (Columms 3 and 4; Table 26).
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Table 27. Titles of Homeroon Compittees in 61 Scheools

A - Number Percentage
Title of Committee of ‘ ) of
Schools Schoolsg
1 ] 2 3
None ' 18 29.5
Publicity 20 32.8
Dramatics 18 ' 29.5
Debating 8 13.1
Art 1 1.7
Attendance , 15 24.6
Social | | 33 54.1
Citizenship 29 47.6
Other 9 14.8

Sixty-one schools responded to the item concerning the titles of the
homerocom committees. REighteen (29.5 per cent) of the schools have no
>h0meroom committees., Approxiﬁately one-third of the schools have publicity
commit tees in their homerooms, 29.5 per cént have dramatics committees,
13.1 per cent have debating committees, 1.7 per cent have art committees,
24.6 per cent have attendance committees, 54.1 per cent have social
committees, 47.6 per cent have citizenship committees, and 14.8 per cent
have:committees whose titles are different from those listed above.
(Columns 1, 2, and 3; Table 27). ‘The most popular committees are (1)
social committees (54.1 per cent) and (2) citizenship committees (47.6
per cent). The committees mentioned most often under "other" are (1)

program committee, (2) entertainment committee and (3) hospitality commiieal
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D. Aetivities of the Homeroom

Table 28. Percentage of Schools which have a Clearly Defined Homeroom

Program
- Number of Number of Schools] Percentage of Schools
Namber Schools which have a Which have a Clearly
Teagﬁers Responding Clearly Defined " Defined Homeroom
to this Item Homeroom Program Program
1 2 3 4
3 4 3 75.0
4 11 11 100.0
5 18 17 94.4
6 6 5 83.3
7 11 8 72.7
8=9 8 8 160.0
10-13 10 9 90.0
14-15 2 2 100.0
1620 2 2 100.0
Over 20 3 3 100.0
Total 75 68 _ 50.7

FNine-tenths (90.7 per cent) of the schools claim to have a clearly

defined homeroom program while seven (9.3 per cent) say that they do

not have a clearly defined homeroom program (Columns 3 and 4; Table 28).




W

Table 29. How the Homercom Program is Planned in the 75 Schools which
Have a clearly Defined Homeroom Program

‘ . Number Percentage
Method ’ of ' of
Schools _ Schools

1 5 - 2 3
Each homeroom teaché’rfworking ' 3

independently = ‘ 25 33.3
A1l homeroom teachers working

collectively 12 16.0
A committee of teachers 0 0.0
The prineipal 5 6.7
Homeroom teachers and a committee .

of teachers 0 0.0
A committee of teachers and pupils - 15 - 20.0
A committee of homeroom teschers

and pupils 4 5.3
A commifttee of teachers. pupils, and
. the principal 7 9.3
Rach homeroom teacher and the

principal 3 4.0
The homeroom teachers collectively v

and the principal 2 2.7
A committee of pupils 2 2.7
Total 75 100.0

The homeroom program in the various schools is planned in many
different ways. There is no general agreement among the 75 schools which
have a clearly defined homeroom program. The method (each homeroom
teacher working independently) which is used by the greatest number of
schools is not a democratic method. | This method is employed by 33 1/3

per cent of the schools. In 20 per cent of the schools the homeroom
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program is planned by a commitfee composed of teachers and pupils and in

16 per cent of the schools the }:fomeroom program is plsnned by all homeroom

AN

teachers working collect'ively.(oolu:ﬁms 1, 2, end 3; Table 29). The
principal élané\the homeroom pfbgfam_in 6.7 per cent'of'the schoolg. The
pupils participate in the planning of the homeroom program in only 37.3
per cent of the schools while the homeroom program is planned without the
aid of the pupils in 62.7 per cent of the schools (Columns 1, 2, and 3:

Table 29).

Table 30. Administrative Functions which are performed in the Homerooms
of the 79 Schools which are Organized into Homerooms

Puncrions e | e
1 2 3
Checking attendance ‘ 66 83.5
Distributing books and supplies 46 58.2
Recording mar};s on; repoi't cards 42 53.2
Disbributing repord cards Sl e2 78,5
Recording marks on office records 27 34.2

Obtaining from the pupils information '
-requested by the office 60 75.9

Reading notices from the office 38 48.1
Conducting Financial drives 38 48.1
Disciplinary action 24 30.4

Registering pupils at the beginning
of the school year 54 68.4

Preliminary Registration of pupils
in the Spring 24 0.4

Other (not specified above) 7 8.8
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The chief ‘administrative function performed in the homerooms is that

of checking attendance. This function is rerformed in the homercoms of

83.5 per cent of the 79 schools which are organized into homercoms

(Columns 1 and 3; Table 30). Report cards are distributed to the pupils

in the homerooms of 78.5 per ceént of the schools. The homerooms in 75.9

per cent of the schools perform the administrative function of obtaining

from the pupils informations requested by the office. The function: of
registeiing pupils at the beginning of the school year is performed in
the hdmerooms of 68.4 per cent of the schools. BRBooks and supplies are
distributed tc the pupils in 58.2 per cent of the homerooms. The
functions of recording'marks on report cards, reading notices from the
office, and conducting financial drives are performed in the homerooms
of approximately one~half of the schools and the functions of recording

. marks on office records, carrying out disciplinary action against

delinquent pupils, and conducting a preliminary registration of pupile

in the Spring are performed by the_homer@om teachers in approximately

one-third of the schools (Columns 1 and 3; Table 30). Functions other
than those emumerated above are performed in the homerooms of 8.9 per

cent of the schools. The most frequently mentioned function in +this

¢ppacity is that of collecting book rental fees from pupils.
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Table 31. Guidance Activities Performed by the Homeroom Teachers in

79 Schools
Number Percentage
Activities of of
) Schools Schools
1 -2 3

Visit homes of all pupils in homeroom 68 86.1
Vigit homes of failing pupils 45 56.9
Vigit homes of problem cases 49 62.0
Interview all pupils in homeroom 59 4.7
Interview failing pupils only 15 18.9
Assist failing pupils in making up work 59 74.7
Assist Absentees in meking up work 38 48.1
Give mental tests to pupils in homeroon_l 28 35.4
Adminigber vocational preference tests to

pupils or help them to fill out and

interpret self-analysis blanks 28 35.4
Rate pupils on character traits 40 50.6
Discuss subjects offered by the school 60 75.9
Discuss curricula offered by the school 45 56.9
Discuss requirements for graduation 69 87.3
Discuss vocational opportunities or present
 information about vocational opportunities 58 73.4
Discuss requirements for admission to college 69 8’7.3
Discuss opportunities for professional train-
~ ing in higher institutions of learning 48 60.8
Discuss the nature of the work in various
_ vocations ‘ 47 59.9 .
Advise pupils on choice of subjects 60 75.9
Recommend to pupils that they drop subjects 24 30.4
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Table 31. (Continued)

Number Percentage

Activities of of
- Sehools| ~ Schools
1 ; 2. 3
Discuss the extracurricular activities
~ of the school 57 72.2
Discuss personal traits with individual
_ pupils in the homeroom 50 63.3
‘Other (not specified above) 4 5.1

A study of the data concerning the guidance activities performed
by the homeroom teachers shows clearly that most of the guidance »
activities performed in the schools which participatéd in this gtudy
are performed in the homerooms by the homeroom teachers (Table 31).
‘Bight (slightly more than oneathird) of the guidance activities listed
in this table are performed by the homeroom teachers in approxnmately
three-fourths of the schoels and seventeen (77 per cent) of these
activities are performed by the homeroom teachers in one»half or more
of the schools; The range is from 18.9 per cent ("Interview failing

pupils only") to 87.3 per cent ("Discuss requirements for graduation’

and "Discuss requirements for admission to college") (Golumns 1, 2, and 3;

Table 31).
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Table 32. Toplcs on which Homeroom Teachers Instruct their Homeroom

Pupils in 76 Schools

Number Percentage
Topics of of
Schools " Schools
1 2 3
How to study effectively 69 90.8
How to use thékdictionary 59 77.6
How to use the index of a book’ 45 59.2
How to use an encyclopedia 50 65.8
How to use the library- 57 75.0
Other (not specified above) 4 5.3

The homercom teachers in 90.8 per cént of the schools instruct

the pupils in their homerooms on the topic, "How to study effectively.!

In 77.6 per cent of the schools the pupils are glven lessons. on "How

to use the dictionary," "How to use the library," - 75 per cent, "How

to use an encyclopedia" - 65.8 per cent, and "How to use the index of

a book" - 59.2 per cent (Columns 1 and 3; Table 32).

The homeroom

teachers in three schools instruct their pupils on the proper use of

leisure time and those in one school instruct their pupils on the topic

"How to improve my personality® (Other; Table 32).




Table 33. Activities Carried Out in the Homerooms of 79 Schools for
the Purpose of FPrometing School Pride and School Spirit

Number Percentage

Activities of of
: , o Schools | ~ Schools

1 2 3
Boosting school enterprises ' 64 81.0
Rehearsing schools songs and yells | 44 55.8
Studying the history of the schools 28 35.4
Discussing what is needed to make school v
_ life more worth while for the pupils 68 86.1

Other (Not specified above) 2 2.5

The activities which are performed in the homerooms primarily for
the purpose of promoting school activities and school spirit are:
"Discussing what is needed to make school life more worth While for
the pupils" - 86.1 per cent of the schools; "boosting school enterprises!
~ 81 per cent; "Rehearsing school songs and yells," 55.8 per cent; ana
AStudying the history of the school," - 35.4 per cent (Columns 1 and 33

Table 33).
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Table 34. DPercentage of Schools in which Pupils Usually Preside at

H@peroom Sessions

Number of Number of Schools }Percentage of Schools
Numbex Schools in which Pupils in which Pupils
Teachers Responding Usually Preside AT] Usually Preside at
to this Item Homeroom Sessions Homeroom Sessiong
1 2 3 4
3 4 4 100.0
4 11 11 100.0
5 17 17 100.0
6 , 6 6 100.0
7 10 10 100.0
8--9 8 8 100.0
10-13 11 11 100.0
14~15 2 2 100.0
16-20 3 3 100.0
Over 20 3 3 100.0
Total 75 75 100.0

The pupils usually preside at the homeroom sessions in 100 per cent

of the 75 schools which responded to this item in the inquiry form

(Table 34). This is a rather commendable feature of the homeroom

programs in these schoéls because the only way a person can truly learn

to do is by doing.
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Table 35. Percentage of Schools in which Parliamentary Procedure is
Usually Followed at the Homeroom Sessions :
Number of Number of Schools | Percentage of Schools
Schools in which Parlia- in which Parliamentary
Number Responding mentary Procedure | Procedure ig usually
of | to this is usually follow-{ followed at Homeroom
Teachers! Item ed at Homeroom ' Sessions
; Sessions
1 ; 2 3 4
3| 4 4 100.0
4 10 10 100.0
5 . 17 16 94.1
6 6 5 83.3
7 10 10 100.0
8-9 8 8 100.0 "
, 10-13 11 11 100.0
14-15 2 2 100.0
16-20 | 3 3 100.0
Over 20 . 3 3 100.0
To tal ) 74 72 97.3

Parliamentary procedure is usually observed at the homeroom sesgions

in 97.3 per cent of the 74 schools which responded to thig item in the

inguiry form (Columns 2, 3, and 4; Table 35).

Four schools which are

organized into homerooms and in which the pupils do not usually preside

at the homercom sessions stated that the pupils do preside at homerooms

occasionally and that when the pupils preside parlismentary procedure is

observed.,




Table 36. Percentage of Schools in which Homeroom Competitions are

Set Up
"b Number of Number of Schools Pefaéntage of Schools
Nux;xfer Schools in which Home=- in which Homeroom
Teachers Responding Toom competitions| Competitions are Set
fo this Item are Set up up
1 2 3 4
. B 3 3 100.0
4 11 10 " 90.9
5 18 16 i 88.8
6 6 5 "83.3
7 16 10 106.0
8-9 8 7 87.5
10-13 10 9 90.0
14-15 2 2 100.0
16~-20 3 2 66.7
Over 20 3 32 100.0
Total 74 67 80.5

Homeroom competitions are set up in approximately 90 per cent of the

schools which participatedin this study (Table 36).

I\




20

Table 37. Activities in which Homeroom Groups Compete with one Ano..ther
r in 79 Schools . ‘ '

: Fumber " Percentage
Activities . of of
Schools Schools

1 . 2 3
Dramatics 21 26.5
Debating 1w 21.5
Athletics . 45 56.9
Attendance 24 43.0
Scholarship 33 41.8
Assembly Programs ' 47 53.5

]

Financial drives { 53 67.1
Other (Not specified above) | 3 3.8

s

There is no general agreement as to the type of activities in which
the homeroom groups compete with one another. The activity listed by the
greatest number of schools is that of financisl drives (67.1 per cent).
Next comes "Assembly programs" (59.5 per cent). The homeroom groups in
56.9 per cent of the schools compete with one another in "Athletics," 43
per cent in Yattendamce," 41.8 per cent in "Scholarship,” 26.6 per cent
in "drama%icé,” and 21.5 per cent in "debating! (Colums 1, 2, and 3
Table 37). The homercom groups in 3.8 per cent of the schools compete

with one another in singing (Other; Table 37).
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E. Cooperation Between the Guidance Counselor and the Homeroom Teachers

Table 38. TFrequency with which the Results of the Efforts of the
Homeroom Teschers are Made Available to the Guidance

Counselor in 43 Schools

Number Percentage
Frequency of of

Schools Schools

1 2 3

Always 13 0.2
Usually 16 37.2
Frequently 7 16.3
Seldom 4 9.3
Never 3 7.0
Total 43 100 O

Only 43 of the 70 schools which utilize the services of a guidance

counselor indieated whether or not the results of the efforts of the

homeroom teachers in performing guidance activities are made available

%o the guidance counselor (Column 2; Table 38). The frequency with

which these results are made available to the guidance counselor is as

follows: Always - 30.2 per cent of the schools; usually - 37.2 yer cent;

frequently - 16.3 per cent; seldom = 9.3 per cent: and never - 6.9 per

cent (Columns 1, 2, and 3; Table 38).

Boston Universiy
School of Educauon
Library
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Table 39. TFrequency with which the Results of the Efforts of the
Guidsnce Counselor in Performing Guidance Activities
are made Available to the Homeroom Teachers in 41 Schools

N
i Number . Percentage

Freguency . of of

Schools " Schools

1 2 3

Aways 16 29.0
Usually 15 36.6
Frequently 7 17.1
Seldom ‘ 3 7.3
Never 0 0.0
To tal 41 100.0

The results of the efforts of the guidance counselor in performing
guidance activities are never unavgila‘ble to the homeroom teachers in’
any of the 41 schools which responded to this item in the ingquiry form.
These results are always available to the homerooﬁ teachers in 39 per
cent of the schools, usually available in 36.6 per cent, frequently
available in 17.1 per cent, and seldom available in 7.3 per eent of the

schools (Colums 1, 2, and 3; Table 39).
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F. Success of the Homeroom Program

Table 40. The General Attitude of the Teachers Toward the Homeroom
"~ Program as Bstimated by the Principals in-72 Schools

Number  Percentage

Attitude of of
Schools " Sehools
1 : 2 3
Enthusiastic 13 18.1
Favorable 57 79.1
indifferent : 1 ' 1.4
Mildly opposed 1 1.4
Strongly opposed 0. 0.0
Total , 72 100.0

The general attitude of the teachers toward the homeroom progrem

in 72 of the 79 schools which are organized into homerooms ig favorable

in almost four-fifths (79.1 per cent) of the schools. The teachers

have an enthusiastic attitude toward the homeroom program in 18.1 per

cent ofv the schools. They are ‘indifferent toward the homeroom program
in 1.4 per cent of the schools and are mildly opposed to the homerocom

in 1.4 per cent of the schools (Columms 1, 2, and 3; Table 40).
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Table 41. The Success of the Homeroom Program in Accomplishing its
: Announced Objectives - as Estimated by the Principals of

‘%2 Schools
Number Percm@e
Estimate .-of of
Schools Schools
1 2 3
Very successful 14 19.4
Moderately successful 54 75.0
Doubtful 4 5.6
Unsuccessful 0 0.0
To tal 72 100.0

Three-fourths of the principals of 72 schools estimate the home-

room program to be moderately successful in accemplishing its announced

e'bjectiveé. The homeroom program is estimated to be very successful in

accomplishing its announced objectives by the principals in 19.4 per

cent of the schools and the principals in 5.6 per cent of the schools

estimate the success of the homeroom program in achieving its goals as

doubtful. (Columns 1, 2, and 3; Table 41).
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Table 42. The Success of the Homeroom Program in Its Enhancement of

the Guidance Program - As Estimated by the

Principals eof

69 Schools
Number Percentage
Estimate of of
Schools "~ Schools
1 2 3
Very successful 15 21.7
Moderately successful 50 72.5
Doubtful 4 5.8
Unsuccessful 0 0.0
69 100.0

More than one-fifth (21.7 per cent) of the principals in 69 schools

estimate the homeroom program to be very successful in its enhancement

of the guidance program, 72.5 per cent estimate it to be moderately

successful and 5.8 per cent estimate it to be doubtful in this respect.

None of the principals estimates the homeroom program in his school to

be unsuccessful either in acecomplishing its announced objectives or in

its enhancement of the school's guidance program (Columns 1, 2, and 33

Teble 42 and Table 41).
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Table 43. Number of Principals Listing Reasons for Lack of Success v
of Their Homeroom Program in - Accomplishing its Announced
Objectives and in Its Enhancement of the Guldance Program

Namber of Number of I’rincipa,ls Number of Principals
Schools Estimating the Success|Listing Weaknesseg
Number which are of their Homeroom which exist in their
of Organized Program to be Either |Homeroom Programs
Teachers into Doubtful or
Homeroonms Unsuccessful
1 2 3 4
3 4 0
4 11 1 2
5 20 ¢] 2
6 6 0 0
7 11 3 0
8-9 8 ' 0 0
10-13 11 0 4
14-15 2 0 ©
16-20 3 1 0
Over 20 3 0 2
Total 79 5 10

Only five principals (Column 3; Table 43) estimate the success of the

homercom program in their schools as doubtful. Three

of these five

principals estimate the success of the homerocom program in their schools

to be doubtiful both "in accomplishing its announced objectives" and "in

its erhancement of the guidance program,! one principal estimates the

success of hig homeroom program to be doubt ful fin accomplishing ite

ammounced objectives" only and one estimates his homeroom program to be

doubtful "in its enhéncem_ent of the guidance program" only.

None of the




- .f| five principals who estimate the success of their homeroom programs as

doubtful is among the ten principals (Column 4; Table 43) listing

weaknegses in their homeroom programs. Following are some of the

"Weaknesses" listed by the ten principals referred to asbove:
"Lack of time and facilities .... " (three principsls)

"Teachers do not have the time necessary to do 'follow-»ups' -
.and the needi for personnel trained in guidance.® (1 principal)

"Lack of teacher interest." (two principals)

"It is my opinion that our homeroom and guidence programs
~would be very successful if our teaching personnel were
adequate in number and speciel training and our physical
accommodations were gufficient to meet the needs and assure

the comfort of all pupils. Our school is very definitely
overcrowded. " (one principal)

"More time needed." (three principals)




CHAPTER III

SUMMARY OF THE FINDINGS, CONCLUSIONS, AND RECOMMENDATIONS

The administrators and teachers in the publicly supported high
schools for Négroes in the state of North Carolina are very "guidance-
minded." Approximately 86 per cent of these schools utilize the
seﬁiceé of a guidence counselor. The @uties of the guidance eounselor
in over 75 per cent of the schools are performed by a regular teacher
in addition to his other duties. Over 20 per cent of the schools have
a part-time guidence counselor. None of the schools has a full-iime
guidence counselor. Approximately 20 per cent of the teachers who act
as guldance counselors in ad.ditién to their other dut:ies have had nine

semester hours of formal training in the field of guidance; 20 per cent

have had six semester hours; and about 18 per cent have had three semester

hours. More than one-eighth of these teacher-counselors have a Master's
i
degree with a major in guidance. Two-thirds of the schools have in-

service training programs in the field. of guldance. The activities

‘whieh are a part of the program of in-service guidance training in over

70 per cent of the schools are:

Meetings are held at the beginning of the school year to
acguaint new teachers with the school's guidance program.

Group conferences of teachers are held periodically to
study the adjustment needs of individual pupils.

Conferences of individual teachers and the principal are
held to discuss the guidance needs of particular pupils.

A professional library of guidance books and pericdicals
is maintained. -




L.portion of each regular faculty meeting is devoted to the consideration
Lf guidance practices snd problems in nearly three-fifths of the schools
and over one-third of the schools include the folling activities as a

part of their program of in-service guidance ytraining:

Suggested guidance lesson plans and materials are made
" availeble to all teachers.

Selected books and periodicals on guidance are circulated
to all teachers as in =z reading circle.

Opportunities are provided teachers to participate, under
supervision, in administering, scoring, and interpreting
guidance tests and inventories.

Authorities on guidance are invited to address the faculty
members at regular intervals.

The schools which have programs of in-service training in the field of
guldance devote an average of about two hours per week to this program.
Almost a1l (97 per cent to 98 per cent) of the public high schools
for Negroes in North Carclina are 'orga.nized' into homerooms. Approximately
35 per cent of the homeroom teachers have had formal training in the field
of guidance. Over one-third of the schools have printed or mimeographed
manuals or .o’cher forms of printed or mimeographed materials which describe
the organization, objectives, and activities of the homercom teachers.
' However,; it seems that the supp‘ly of such maﬁuals is rather limited
since oﬁ‘ly a little over 20 per cenf of the schools which have manuals or
other printed or mimeographed materials dealing with the homeroom program
gent copies to the writer. The majority of the copies which v&ere
reéeivec{ by the writer do not dea.l at length with the homeroom progrem.
They are concerned with the program of the school as a whole and refer to

the homéroom program only incidentally.
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More than one-half of the schools attempt to differentiate the home-
room objectives and activities in the different grades. Orientation in
school life is an objective of the homeroom program in 87 per cent of
the schools. Approximately two-thirds of ﬁhe schools have the following
objectives: social, civic, and educational guidance, Personal guidance,
proper ‘use_ of leigure time, moral guidance, aéministrat‘ive efficiency,
and the formulation of desirable public opinion are objectives of the
homeroom in over 50 per cent 6f the schools and general guidance is an
objective in 74 per cent of the schools. The homeroom serves as a study
hall in‘ about ore~-fifth of the schools. Approximately 30_pe1f cent of
the schools use the homeroom as a éuperviéed haven for pupils when they
are not engaged in other school activities. The home;oom exists
exclusively for administrative purposes in only 8.6 per cent of the
schools.

Each homeroom \group meetis once per week in gbout one-fourth of the
schools, twice per week in one-gixteenth of them, three times per week
in one-eighth, and five times per week in almost half of the schools.
The length of the homerceom period varies from ten mimites to 60 minutes.
The most popular "lengths" are: 30 minutes — about 22 per cent of the
schools, 45 minutes - about 20 per cent, 15 minutes - 15 per cent, and
60 ‘miniit.ga's,_o 14 per cent. The homeroom sessions are held during the
period |just before lunch by 27.8 per ceﬁt of ?he schools, both at the
beginni;;g andiat the end of the school day - 25.3 per cent, at the be-

ginning of the school day oniy ~ 24,1 per gen'c, at the end of the school

day oniy -~ 10.1 per cent, during the period just after lunch - 8.9 per

. cent, and at various other times - 3.8 per éent.

S
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The ususl number o£ pupils assigned %o each homeroom teacher is:
31-35 pupils in 40 per cent of the schools; 36-40 pupils, 20 per cent;
over 40 pupils, five per.cent; 26-30 pupils,20 per cent; 21-25 pupils,

10 per cent; and 20 or fewer pupils, five per cent. The homerocoms in
over 75 per cent of the schools are composed of pupils from one grade
only. In about 15 per cent of the schools the homerooms are composed of
pupils from two grades only. The'mest popular combinaxioné are grades

9 and 10 and grades 11 and 12. Over half of the schools also take inte
account the curricwlum in which pupils are enrolled;when assigning them‘to
a homercom. The pupils remain with the seme homeroom teacher for a
period of one year in over one-half of the schools. They remain with

the same homeroom teacher for four years in épproximately 20 per cent of
%he schools. Homeroom teachers have charge of pupils of the same age

and gradé each year in nearly 50 per cent of the schools. The official
titles of the homeroom officers in over 80fpér cent of the schools are
the same as those usually found in most §rganizat;ens: Pregident, Vice
President, Secretary; and Treasurer. In addition to the ususl officers
the homerooms in approximately 40 per cent of the schools have an officer
whose title is "Representative to the Student Council," about 25 per cent
have a "Moenitor," and 20 per cent have a "Cheéf Leader." The homerceom
officers are elected by the homerbom pupiis in 95 per cent of the schools -
in 84 p%r cent of the schools by majority vote and in 11 per ceﬁt by
plurali;z vo te.

Al#ost two-thirds (64.2 per cent) of the schools have a student

ccuncif}or cemparable organization. And in 98.1 per cent of the schools




the student council is composed of repregentatives from the homerooms.

The representatives from the homerooms to the student council are seldom
ever regular officers of the homercoms. They are special "representatives
from the homeroom" in 94.1 per cent of the schools.

The homeroom officers are collectively referred to as "the homeroom
committee" in approximately:QB per cent of the schools.

The hemerooms in spproximately hélf of the schools have a "social
committee" and a "citizenship committee." Approximately 30 per cent of
the homerooms have "publicity" and "dramatics" committees and 25 per
cent have a "debating committée.ﬁ

Nine-tenths of the schools have a clearly defined homercom program.
This program is planned by each homeroom teacher working independently
in one-third of the schools. A committee of teachers and pupils plans
this program in one-fifth of the schools and it is planned by all home-
room teachers working collectively in one-sixth of the schools.

The following administirative functions are performed in the home-

rooms of over two-thirds of the schools: checking attendance,
‘distribuxing report cards, obtaining from the pupils information requested
by the office, and registering pupils at the beginning of the school
year. The homeroom teachers in approximately one-half of the schools
also distribute books and supplies, record marks on report cards, read
noticeggfrom the office, and conduct finanecial drives.

' M&?t of the guidance activities performed in the schools’ére performed
by the iomeroom teachers. The homeroom teachers in three~fourths or more

of the schools perform the following guidance activities: visit the
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homes of all pupils in the homeroom, interview all pupils in ‘the home-
room, assist failing pupils in making up work, discuss subjects offered
by the schools, discuss requirem'ents for graduation, discuss requirements
for admission to college, and advise pupils on choice of subjects. Over

50 per cent of the homeroom teachers vigit the homes of failing pupils,

- visit the homes of "problem cases," rate pupils on character traits,

discuss curricula offered by the séhool, discuss vocational o_pportun_ities,
discuss opportlmitieé for professional training in institutions of higher
learning, discuss the nature of the work in various vocations, discuss
the extracurricular activities of the school, and discuss personal

traits with individual pupils in the homeroom.

The homercom teachers in over 50 per cent of the schools instruct the
pupils in their homercoms on the following topics: how to study effec-
tively, how to use the dictionary, how to use the index of a book, how
to use an encyclopedia, and how to use the library.

School pride and school spirit are promoted in the homerooms through
the carrying out of the following activities: boosting school enterprises,
rehesrsing school songs and yells, and discussing what is needed to make
school life more worth while for the pupils.

Pupils usually preside at the homeroom sessions in all of the
schools. Pé.rliamentary procedure is ugually followed at the homerocom
session:’s in approximately 97 per cent of the schoolg. Homeroom
competi%jtions are set up in over 90 per cent of the schools. These
competi%'tions in more than half of the schools are athletics, assembly

prégrams, and financial drives.
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The results of the efforts of the homeroom teachers in the performance
of guidance activities are made available to the guidance counselor in
about one-third of the schools and the results of the efforts of the
guidance counselor in performing guidance activities are made available
to the homercom teachers in asppreximately one-third of the schools.

The general attitn@e of the teachers té;ward the homeroom program is
estimated to be faverable by over 75 per cent of the principals. The
teachers have an enthusiastic attitude toward the homeroom program in
almost 20 pef cent of the schools.

The homeroom program is estimated 'Dy_approximately 75 per cent of
the principals to be moderately successful b.ath'f_m accomplighing itg
announced objectives and in its emhancement of the- guldance program.

The chief reason listed by the principals for the failure of the homeroom

program in being very successful is lack of time and facilities.

Co'nclusions
There is no general over-all homercom program in the majority of the
schools. Bach homeroom teacher worl%ing independently (or each homeroom
teacher, aided by the pupils in his homeroom) plans the homercom program
for his own homeroom group. |
Most of the gqidariée functions performed by the schools are performed

by the homeroom teachers.

Recommendations
1.” That the principals and their staffs devote much time to the

planning of & broad homeroom program. This should include both vertical
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and horizontal planning.

2. That the ébjectives and activities of the homercom program be
reduced to‘ writing and that ways of evaluating the homeroom program be
| devised. The evaluational gctivities will, of necessity, vary from
| school to school.
3. That a program of in-service training iﬁ the field of guidance
'be established in all of the schools. Simce the majority of the
guidance functions performed by the schools are performed by the homeroom
teachers and since only approximately ene-third of the homeroom teachers
have had formal training in the field of guidance an extensive and
intensive program of in-gervice training in the field of guidance will

do much toward increasing the effectiveness of the homercom pregram.
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APPENDIX A

COVER LETTER




100 Walnut Avenue
Roxbury 19, Massachusetts

Dear I,

I am writing to ask for your help in connection with a study that I am
making of "The Current Homeroom Practices in the Publicly Supported High
" Schools for Negroes in the State of North Carolinal, The importance of the
study derives from the fact that the development and maintenance of good home-
room programs in our schools depend upon the understanding and trainlng of the
. principal and his staff in current homeroom.theory and practice,,

The data secured from the enclosed inquiry form on the organization,
objectives, and activities of the homeroom in the publicly supported high schools
for Negroes in North Carolina will be used in a thesis now being prepared under
the direction of Dr, Roy O, Billett, Professor of Education, Boston University.
Most of the answers can be indicated by a simple check mark, I do not wish to
make a comparison of the homeroom practices in these schools with those of other
schools in North Carolina or in any other State, I merely wish to find out what
the homeroom practices in the high schools for Negroes in North Carolina are, No
niames of schools will be used in reporting my findings, This study is of par-
ticular importance to me because I am a North Carolinian and I have taught in
North Carolina for a period of eight years, I would appreciate information about
the homeroom program in your school,

lir, S, E, Duncan, State Supervisor of Negro High Schools, State Department
of Public Instruction, Raleigh, North Garollna, has approved thls problem and
has kindly consented o coonerate with me in the study of it,

Please fill out the enclosed inguiry form and return it to me 1mmed1ately
in the enclosed sel£~addressed stamped envelope,

Your cooperation in this effort will be greatly appreciated, and upon
completion of my study I will be glad to send you a summary of the findings.
May I have the pleasure of hearing from you soon?

Very truly yours,

Enclosures: 2 Lloyd H, Davis
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APPENDIX B

FOLLOW-UP LETTER




e
'/

100 Walnut- Avenue
Roxbury 19; Massachusetts
February 9, 1950

Dear Mr,

‘In a recent check of reburns from the inquiry form sent to you a few
Weeks ago conoerﬁing the YCuryent Homeroom Activities in the i’ublioly Sup—
ported High Schools for Negroes in the State of North Carolinal ;' T note
that yours is not in as yet;

I fully realize how busy you must be with the duties of your office
end with the many requests of this nabure which come to you, but I also
realize how \faiuable the facts (and your of)inions) concerning the homeroom

program in your school will be in this study,

The reéponse has been encouraging up to the present, and I feel sure

that you will help me by gebtting your form into the mail within the next
day or two,

Very truly yours,

Iloyd H, Davis
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B
Approximately how many hours per week are devoted to in-service guidance
training in your school? hours per vreelk,
Is your school organized into homerooms? Bncircle: = Yes No

If "lo", please return this form‘wiﬁhout £illing out the remainder of it.

About what percentage of your homeroom teachers have had formsl train—

_ing in the field of ~uidance? per cent.

N,

Do you have printed or mimeographed mannals or other forms of printed
or mimeographed materials which describe the organization, objectives,
activities, and the duties of the teachers in charge of the homeroomg
of your sohool? Encircle: Yes No

If "Yes", may I have a copy of this material, please? FPlease check:

( ) 1, Copy herewith enclosed  ( ) 2, Copy will be forwarded
B ' ‘upon receipt of §

Do -you make any effort to differentiaté the homeroom objectives and
activities in the different grades in your school?

/

.

Encircle:  Yes o

II.&Data Concerhing the Objectives of the llomeroom,

A,

Does the homersom in your school exist exclusively for checking attend—
ance, making announcements, and assembllnu of pupils for dlsmlssal at
the epd of the school day?

Encircle: Yes No

If "Yes", please rebturn this form without filling out the remainder of it.

ot : .
£ B, What are the objectives of the homeroom in your school? Please check:

( ) 1, Orientation in school life,

( ) 2, Administrative effi’oiengy.

( ) B3, To serve as study ﬁall

( ‘) '4.-Formhlétiqn of desifable public opinion, .
()

5. To serve as a supervised haven for punlls when not engaged
in other school activities,-

{ ) 6. Guldance
£ )» .a, General () ¢, Civic

T .} by Bducational ( ) 4. Social
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( ) e, lioral - . ( ) g. Personal

Al
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( ) £, Proper use of h. Other(Please specify)

Lleisure time

7. Other (Pleasc specify)

TII. Data Ooncerning the Organization of the Homerooms in Your School.

A, How many times per week does eseh homerocom group in your school meet?

times per week,

B, What is the lengsth of the homerocom period in your school? ___minutes.

C, When are the homeroom sessions in your school held? Please cheock:

)
()
)
()
()

1,

R

At the beginning of the school-day only,

At the end of the school—-day only.

Both at the beginning and g.t the end of tne schonl——day.
Daring the period' just before lunch, .

During the period Just after lunch,

Other (Please specify)

-

D, That is the wsual number of pupils asszignod to each homeroom teacher
in your school? pupils, :

E. Does each homeroom in your school consist of pupils from one grade only?

Encircle: Yes ‘Ho -

F. Does cach homeroom in your school consist of a certain proportion of
pupils from each grade in the high school?

Encircles

Ygs  No

G. Are some homerooms in your school composed of pupils' from two grades only?

Encircle:

If "YGSN R

Yes No

from what two grades do these pupils come?. and ____grades.

H, Does each homeroom in your school consist either of boys only or girls

only?

Encirclecs

Yes Yo
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I. Please check any of the following other factors which are used as a
basis for the assignment of pupils bto homerooms in your school:

() 1. Age ( ) 4, Random selection
"‘ ( ) 2, Alphabetical order ( ) 5¢ Curriculum in which
i ’ enrolled,

( ) 3, Imbelligence quoticnts
( ) 6, Extra curricular interests

7. Other (Please specify)

J, How long do the pupils in your school rﬁmaln‘wlth the same homeroom
teacher? years.

E. Do the homeroom teaohers 1n,y0ur school usually have oharge of pupils
of the samc age and grade each year7

Encircle: Yes No

L, What are the official titles of the homeroom officers in your school?

() 1. None () 7. Chalrman
( ) 2, President ( ) 8, Homeroom.coordinator
() 5, Vice President ( ) 9. Vonitor
( ) 4, Secrebary ( ) 10, Represcntative. to
’ Student Council

( ) 5, Treasurer :

, ( ) 11. Reprcsentative to
( ) 6, Sccrebary-Treasurcr Athletic Council

.( ) 12. Cheer Leader

13, Other (Please specify)

M, How are the officers of the homercoms in your school chosen? Please check,

, ( ) 1, Elected by homcroom pupils ( ) 3. Appointed by the
. . . ' : homeroom teacher
‘ ( ) a, By majority votec
4., Other (Please specify)
( ) bs By plurality vote :

{ ) 2, Appointed by the principal
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N, How long do the officers of the homerooms in your. school hold office?
Please check:

( ) 1, One year ( ) 2, One semester B¢ Other (Please specify)

0. Is the student council or other comparable organization in your school
composed of represcntatives from the homerooms?

Encircle: Yes No

If "Yes", what is the status of the representative? Flease check:
( ) 1. Prosident of the homeroom,
(- ) R, A special representative from the homeroom

3. Other (Plcasc specd ify)

P, Are the officers of the homerooms in your school collectlvely reforred
to as the homeroom committee?

Enciypcle: Yos No

Q. What committees represont:.ng onec homeroom only are there in the home-
rooms of your schocl?  Please check:

( ) 1, Yone ( ) 4, Debating ( ) 7, Social
() 2, Publicity ( ) 5y Art () &, Citizenship
( ) 3, Dramatics ( ) 6. Attendawce 9, Other (Please specify)

IV.Z Data Concerning the Activities of the Homeroom,
A, Do yoit have a clearly dei‘inod homeroom program in your school?
Encircle: Yes No
If "Yes", Who plans the homeroom program in yoﬁr' school? Please check:
1., Each homcroom tcacher working independently.
R. A1l homeroom teachers working collectively.

3. & committcee of teaohers

5. Homeroom teachers and a committee of tcachers

¢
¢ )
)
( ) 4. The principal’
()
)

6. A committee of teachers and pupils
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A cormmitbee of homeroom teachers and pupils

. A committee of teachers, pupils and the principal

Each homeroom teacher and principal
Homeroom teachers and principal
A Sommittee of pupils

Other (Please specify)

B, What administrative functions are performed in the homerooms of your

school? Please check:

(
(
(
(
(
(
(
(
(
(
(

) 1'

)
)
)
)
) 6.
)
)
)

9.
) 10,
) 11,

12,

Checking attendance

Distributing books and supplies

Recording marks on report cards

Distribubing revort cards |

Recording marks on office records

Obtaining from the pupils information requested by the
' office

Reading notices from the office ‘

Holdihg subscription drives

Disciplinary action |

Regisﬂering»pupils at the beginning of the school year

Preliminary registration of pupils in the Spring

Other (Please specify)

C. Are any or all of the following guldance activities performed by’the
homeroom teachers in yvour school? = FPlease check:

(
(
(
(
(

) 1.
) 2.
) 3.
)
) 5

J

Visit homes of 211 pupils in homeroqm.
Visit homes of féiling pupils

Visit homes of problem cases

Interview all pupils in homeroom

Interview failing pupils only
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6, Asgist falling pupils in making up work

)

) 7. Assist absentees in making up work

) 8, Give mental tests to pupils in homero_orﬂ
)

9, Give pupils vocational preference tegts or help them
to fill out and interpret self-analysis blanks,

10, Rate pupils on character traits
11, Discuss subjects offered by the school

)

()

( ) 12, Discuss curricula offered by the school
( ) 13, Discuss requirements for graduation
)

14, Discuss vocational .opportunitiss or present information
about vocabtlonal opporbunities,

15, Discuss requirements for admission %o college

( ) 16. Discuss opportumities for professionsl traiming in
higher institutions of learning

17, Discuss the nature of the work.in various wfooations R
18, Advise pupils on ohOice of subjects,

¢ )

()
- () 19, Pecommend to pupils that they drop subjects

( ) 2o, Disouss’the extracurricular activj.ties of the school
()

Rl, Discuss personal traits with individual pupils in the
homeroom '

22. Other (Please specify)

D, Do the homercom teachers in your school instruct the pupils in their
homeroom in any of the following things? Please check:

( ) 1, How %o study effectively { ) 4, How to use an enclopedia
( ) 2. How to use the dictionary { ) 5, How to use the library
(

) 3. How to use the index of a book 6, Other (Please specify)

E. Is the homeroom period in your school used to promote school activities
and school spirit in any of the following ways? Flease checlk:

( ) 1, Boosting school enterprises
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( ) 2, Rehearsing school songs and yells
( ) 3. Studying the history of the school
()

4, Discussing what is needed to make school 1life more vorth
while for the pupils,

5, Other (Please specify)

F. Do pupils usuvally preside at the homeroom sessions in your school?
Encircle: - Yes No

G, Is parliamentary procedure usuélly followed at the homeroom sessions
in your school?

Encircle Yes No
H, Are any homeroom compebitions seb up in your school? Encircle: Yes No

It éo, do the different homerooms compe%e with one another in any of
the following things? Please check:

. ( ) 1, Dramatics ( ) 4, Abtbtendance ( ) 7y Financial drives
( ) 2, Debabting ( ) 5. Scholarship 8., Other

( ) 3, Athletics ( ) - 6, Assembly Programs

v, Data Concerning the Cooperation between the Guidance Gounselor and the Home-
room Teachers, (Please check the applicable items under "A" and "B" ONLY if
a guidance counselor is maintained in your school).

- A, Are the results of the efforts of the homeroom teachers in your school
in performing guidance activities (sec IV — C, 1 — 2R, agbove) made avail-
able to the guldance counselor in your .school? Flease check:

( ) 1, Always
‘ () B, Frequently
( ) 2 Usually
' ( ) 4. Scldom
( ) 5, Never

B, Are the results of the efforts of the suldance counselor in performing
guidance activities made available to the honeroom teachers in your school?
Please check:

( ) 1. Always ( () 3;-Frequenﬁly
( ) 2, Usually () 4. Seldom

( ) 5, Never
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vI. Your opinion Concerming the Success of the Homeroom Program in Your School,

A, That is The gencral attitude of your teachers boward the homeroom program
in your school? Please check:

() L. Enthusiastic () 3 Tndifferent
( ) 2. Favorable ( ) 4, ¥ildy opposed
() 5. Strongly opposed

B, How successful do you estimate the homeroomn program in youwr school to be
in accomplishing 3%s announced objecbives? Please checks

() L. Very guccessful ( ) 3%, Doubbful
() 2 Hoderately guccessful () 4. Unsuccessiul

¢. How would you estimabe the success of ‘the homeroom program in your
school in its enhancement of your guidance program? Please check:

() 1. Very successiul ) ( ) 3. DoubtEul
() 2 Hoderately successiul - ) 4. Unsuccessful

C. If not successful in items npt and “C", above; wherein do you think the
weakness lies? ' L

Y3

% This inquiry form” is adapted from a questionnaire used by Thomas James
Abernethy, Westfield, Massachusebts, in gathering data about the homerooms
in the high schools of Liassachusetts for a-Master of Tducation thesis.at
Boston University, Boston, Massachuscbis, 1934, a ‘ '



