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CHAPTER 1
PROBLEM AND GENERAL PROCEDURE

Problem

Definition of the problem.-~ The problem is 1o

develop a series of stories for children of third and
fourth grade reading ability. These stories are to dbe
controlled by'such readability factors as found recome
mended through the research done,

h These stories will be built about the stamps avalil-
able to these children which pieture the life and growth
of our United Stetes in an interesting menmer. They will
be so organized as to have a thread of interest Joining

them all in book form,

Justification.~~ There are several reasons why the

writer feels that there is a definite need for material
of this type on the indicated level,

l. As a stamp club adviser for third and fourth grade
children, the writer finds a need for faetual
material on thelr level about stamps and how to
colleet them,

2. Third Grade Soclal Studies cover & unit on communie
cation, During this unit the postoffice and its
services are developed. Tupils become guite inter
ested in stamps and seek stories about then.

e e _,_,g_l_-_,___,



3+ Fourth grade children study many explorers and
begin the study of ocur country. To these children
the need for stamp stories is evident, as they tie
In with their classwork,

4, Children of upper grades whose reading ability is
below grade level will fina interesting facts here
that will correlate with their historywork, and
will encourage a worthwhile hobby.

Scope.~-- This material is limited in range by the

following factors:

l. This material is duilt for third snd fourth grade
realers for further reference.

2. The major part of the book will be stories of
current and past American stamps of hligh interest.

3. An introductory sectlion will take up simple tech-
niques of stamp sollesting through the experiences
of two ehildren.

4, The stories are of basic interest to those children
sollecting stamps alone or in a club, and will lead
to a worthy leisure time interest.

5. The stamps chosen are mainly those obtainsble by
children.

6. Some stamps not obtainable are inecluded becaunse of

their high intereet value.



7. The vocabulary is shecked by the Rinelsnal wora
List,

8. Sentence structure 1s built according to prineciples
compiled by a study of research in this field,

9+ Other factors of readability, as found through a
study of pertinent research, are controlled as far

as possible,
Genersal Proeedure

Study of research on resdability.-- A careful study

of availasble material on readability was made., The use

of vocabulary lists to check for word difficulty was in-
vestigated and a satisfactory list chosen., Factors of
readability in common use were selected for guldes in
controlling the level of the story. Partieular attention
was thus given to breasking down the two topics of vocabu~
lary and sentence structure into sections which could bde
reasured. The Btyle of writing interesting to ehildren,
and the recommended plans for writing satisfactory material

were both the subleots of a study of pertinent research,

Readability level for grade three,-- After choosing

lHenry D, Rinsland. A Basie Vooabulary of Elementary
Sechool Children, The Maecmillan Co., New York, 1945,

636 Y.



the most important factors of readablility, it was necessary f
to find the level of each of these factors for grade three, ﬁ
The vocabdlary level was chosen from the selected list, with
the purpose of the stories in mind. A4 study was made of
third grade basic reading books in the writer's school
gystem in regard to these items, The result was set up to

be a standard for the materisl to be written,

Cholce of subject-matter for stories.-- A definite

plan for choosing the stamps to be ineluded had to be
formed, By reference to current price range of stamps,
thote were chosen which would be representative of the
many topies of United States life and growth, and still

be inexpensive to children. Some stamps were added because
of speclal interest to ehildren, even though they would not
be easlly availadle.

Historiesl data was collected for these stamps both
in regard to the stamps themselves and in connection with
the person or topie pietured, Data from children's books
was supplemented by more advanced material for the sake of

asccurasy.

Organization of subject-matter for stories.-- Guided

by the pertinent research on style and on plans of writing
for children, the writer organized the material with a
slight narrative thread for introduetion, Techrniques of

i
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stamp-collecting were organized in this fiction-type aetting{

Stories of stamps were organized under major topies.

Writing of stories.-- In accordance with the plans

found to0 be recommended for writing for a particular auvdi-
ence, the writer, after becoming familiar with an abundance
of subject-matter for a definite chapter, then wrote the
story directly as she might tell it to the group in question.
This had the advantage of makling each story fit the natural

language pattern of that level easily.

Cheeking stories for readability factors.-- Each story

had each word checked for grade level with the chosen
voeabulary list, Substitutions were msde where necessary.
Each story was compared with the evidence found in the

third grade reading books for number of new words per story. '
The sentence structure was gauged by the research study,

and changed where necessary.

Tabulating data.,-- All information obtained as to the
readability faoctors of each story was tabulated both %o
demonstrate itw level and tc distinguish those particular

words needing teaching.



CHAPTER II
PERTINENT RESEARCH
m
General Elements of Readability

The building of stories for children must have a def-
inite pattern as to readabllity. In orden to form thise
pattern, research must be made to show what forms seem the
most desirable to follow, Most studles on this topic are
found to have been conducted within the last twenty years,
a period within which interest in writing [seientifically
$o £it a particular reading group has been high, Factors
whieh contribute to the readability of bogks are indicated
by Gray and I.ea.ryl as they say: 1

When each aspect of readability has been defined
Precisely for different readers, it seems reasonable to
believe that all the facts may be synthesized and
utilized in the production of more books which look
readable from the point of view of format and organiza~
tion, and which are readable if their content snd style
make them easy and pleasant to read.

Each person has his own eoncept of rﬁadability. Some
give 1t a narrow meaning, largely concern@d with vocabu-
lary. Dale and Chall§ longtime workers 14 this fiela,

1¥i111em S. Gray and Bernice E. Leary. | Wnhat Makes s
Book Readable, The University of Chieago Press, Chicago,
3D, p.DH6 -
tﬂ‘ _ 8Edgar Dale and Jeanne S, Chall, "The Concept of Reada=-

bility", Elementary English, Vol, XXVI, p.23, January, 1949
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%81, January, }528

after summarizing their own work and that of others, arrive

at the following definition:

In the brosdest sense, then, readability is the
sum total (including the interaotions) of all those
elements within a given piece of printed material that
affects the success of a group of readers with it. The
success is the extent to whieh they understand it, read
it at an optium speed, and find it interesting.

Several investigators have tried to reduce this topie
to a formula, which could be applied to item of read-
ing for purposes of rating it as to its best use, The
process requires selecting some basic elements of reada-
bility, and desiding through research by what constant
each one shall be multiplied, 20 that the final figure will
be a rating of diffieunlity, In the fleld of children's
literature, some 0f the best and earliest work is provided
by Vogel and Washburna% In their first puhhiahed formuls
they made use of the following dases: the}number of d&if-
ferent words in 1000, the number of prepositions in 1000,
the mumber of uncommon words in 1000 (using the firet 10,000
words of the Thorndike list as being eommof), and the
number of simple sentences in Y5, :

Any formula of this type is of value pnly to the
extent that it can be easily used., For the saverage person

it ia aiffieunlt to eount‘aecurately and-swiftly the number

Method of Determining Grade Plasement of Children's Reading

lkahel Vogel and Carleton Washdburne, EAn Objestive
Materials,"” Elementary School Jourmal, Vol. XXVI, pp. 373~




of prepositions in a selection. It is slso cumbersome
for checking purposes to use 10,000 worde as & common back-
log. After several years of practical work in applying
reedability techniques to more thanm two thousand books,
the authorsl are found with a revised formula., This newer
formule includes Grades I and I1I, uses 1500 common words
rather than 10,000, end dces not include the preposition
eount, Theee changes furnish data just a8 reliasble and
Just as wvalid but make the work easier.

The three elements that go into this new formuls

are simple:
1. In a thousand words, from & systematic

sampling of the book, how many different

words are there?
2. O0f this same thousand words, how many are not

among the 1500 commonest iIn the English
language€?

3. Out of seventy-five sentences, sampled
systematieally, how many are neither complex
nor eompound?

It is not possible for eny one study to cover the
whole field., Vogel and Washburne deal with the voluntary
reading of c¢hildren. Dale and Challz build a formula from
a study of health materials. They find themselves in s
position comparable to the first-mentioned study; a count

of affixes is either insaccurate or too time-consuming, 4

lcarleton Washburne and Mabel Vogel Morphett, T"Grade
Placement of Children's Books™, Elementary School Journal,
Vol, XXXVIII, p. 359, January, 1938

ZEdgar Dale and Jeanne S. Chall. "A Formula for Pre-
dicting Readability”, Educational Research Bulletin, Vol.
XXV1il, pp. 11-28, January 1, 1948




go0d prediction of readability is obtailned by them with
only two factors, one connected with vocabulary and the
other with sentence strueture. They find the relative
number of words outside their own basal list of 3000 for
a vocabulary mesasure. In sentence structure they are
oconcerned with the average sentence length,

The small number of factors in this study contrasts
with the eight phases chosen by Gray and Leary% Many
similarities are seen, however, in their desceription:

Eight elements seem tc meet the requirements set
up for selection. They are: number of different
hard words; number of easy wordse; percentage of
monosyllablee; number of first-, second-, and
thirdé- person pronouns; average sentence-length

in words; percentage of different worde; number

of prepositional phrases; and number of simple

sentences,

The excellent work done by Lorge? in this field is
based on regular resding lessons. ZSome of hig early
reports explain that he econslders readsbility largely a
matter of comprehensibility, and uses this eriterion in
working out his formula, Thus when his directions are
followed for finding e readability index, the user is

handling materisl based on comprehension of schoocl materisl.

leray and ILeary. op. ¢it., p. 130

ZIrving Lorge. "Predicting Reading Difficulty of
Selections for Children”, Elementary English Review,
Yol. XVI, pp. 229-233, Oetober, 1535




In his work on resdability Lorgel became familiar with
the work of others who were attempting to derive measures
of this faector, In 1944 he expresses his findings in the
following comprehensive summary:

One ar more measures of vocabulary load is used
ag a predictor in every study of readability. The
more usual measures are the following:

e) Number of running words.

(b) Percentage of different words.

(e) Percentage of different infrequent, uncommon,
or hard words.
Percentege of polysyllabic words. ‘
Some weighted messure of vocabulary difficulty.
Vocabulery diversity (related to b%. .
Number of sbetract words,
Number of affixed morphemes (prefixes, in-
flectional endings, etec.).
Percentage of prepositional phrases,
Percentage of indeterminate clauses.
Number of eimple sentences,
Average sentence length. i
Lese frequently, the prediction of readability is based ;
on some messure of human interest, e.g.,

(m) Number of personal pronouns.

(n) Fember of worde expressing human interest,

Eo) Percentage of c¢olorful words,

P) Number of words representing fundamental life

experiences,
(q) Fumber of words usually learned esrly in life
(related to b).

S N i, P T
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Again evaluating readsbllity formulae in 1949, Lorge2
suggests that only four kinds of elements of expression

have been coneidered., These four are vocabulary load,

1
Irving Lorge. "Predicting Readability", Teachers
College Record, Vol, XLV, pp. 404405, March, 1944

2Irving Lorge, "Readadility Formulae--An Evaluation",
Elementary English, Vol., XXVI, pp. 86-95, February, 1949
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sentence structure, idea density, and humen interest. Of
these he finds vocabulary load in scme form to be the most
important., All four phases are messured in many d4ifferent
waye by various writers, Lorge'al own formula for com-
puting what he calls a Readability Index mekes use of only
three predictors, He counts the number of uncommon words,
finds the average sentence length, and discovers the relaw-
tive number of prepeositionsl phrases.

The formula developed by Flesch? using material for
the purpose of selecting reading in sdult education, is
also used for grading children's books, and is of par-
ticular interest because of the fact that it does not
include a definite vocabulary check list for uncommon
words. Fleech deeoribes his formuls and its velue:

The formula combines the measurements of three
language elements: (1) the average sentence lenghk in
words; (2) the number {per hundred words)} of affixes
(prefixes, suffixes, and infleetional endinge); and
(3) the number (per hundred words) of references to
Pevple (by names, pronouns, or certain arbitrarily
ehosen "personal” worde like mother, boy, people).

In contrast to almost all earlier readability formulss,

1t does not take vocabulary diversity into asccount;

instead, the secount of affixee is designed to test the

abstractness rather than the richness of the voesabu~
lary used.

1Irving Lorge. "Predicting Readablility™, Tesachers
College Record, Vol, XLV, pp. 407-413, March, 1944

©Rudolf Flesch, "A Readability Formule in Practice”,
Elementary English, Vol. XXV, p. 344, October, 1948




EBach suthor of a formula finds many followers who are
satisfied with the results. It ies equally true that the
results obtained from these different formulas vary as to
grade index of the Yook studied., For the'purpose of this
study the elements used to judge resdability were of the
greatest importance, It would seem to be true that there
are many different factors which mey be used in some ocom-
bination to prediect readability, and that it shouwld be

possible to choose the most commonly developed ones from

these.

Yocabulary As A Measure Of Resdability
FNearly sll the research workers in this field are
agreed on the importence of voeabulary control to measure
readability, Some of these writers have already been so
quoted in the genersal part of this study. Lorgel explains
his attitude in the following parsgraphs:

Vocadbulary leosd; usually appreised in terms of
vocabulary diversity or in terms of vocabulary rarity.
Divereity is evaluasted as the percentage of different
words in a passage, Rarity is measured in many differ-
ent ways: the relstive number of uncommon or herd
words, or the percentage of words not kmown to echildren
at specified grade levels, or the relstive syllables
per hundred words., Diversity and rarity are, of course,
related; and, obviously, the various measures of rarity
are Just different ways of measuring the same element,

4

l
Irving Lorge. "Readability Formulae--An Evaluation"”,
Elementary English, Vol, XIVI, pp. 90-91, February, 1949
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In generesl, the best single element for the pre-
diction of any aspeet of expressional difriculty is
vocabulary load., The other elements add somewhat to
the predietion, bdut generally not too much.

It is assumed in many vocabulary studies that the
words which are most often used are the easiest to learn.
This is not necessarily true, acceording to Wheeler and
Wheeler% who show that some of the words In the first part
of the Thorndike and Gates lists are quite difficult to
learn, A similar study of lists formed from words which
children know might prove different. In any case the
frequency-of-use technique in determining vocabulary dif-
floulty is found by these authors to be most common. They
eall attention to these methods of vocabulary snalysis:

(1) determining the number of different concepts
rather than number of words used, (2) determining
overlapping vocabularies, (3) percentage of polysylla-
bic words, and (4) relation of the number of different
words to the total used, suggesting that books having
the wider range of vocabulary are certain to be more
diffieunlt,

Sinece the advent of vocabulary lists of manyrkinds, it
has become rather popular for supervisors and teachers to
choose a list, any list, apply it without eriticism, and
thus evaluate reading materials. In reality the authors
of these lists are not satisfied with the completemess of

thelr work, snd 1n most cases see their lists as having

1Lester R, and Viola D. Wheeler. "Selecting Appropriate
Reading Materiasls"™, Elementary English, Vol. XXV, p. 482,
December, 1948




restriected purposes. Dolchl &lves very valuable sugges-~
tions as to the use of vooabulary lists, suggestions devel-
ocred as a result of an intemnsive survey of the field, He
particularly ecalls attention to the following points:

l, Voeadbulary difficulty ie a dasie element in reading

difficulty.
Words are to reading matter what bricks are to a
house.

2. Vocabulary difficulty 1z only ome part of reading
difficulty.

Mere sentence length is a factor in reading diffi-
culty, over and above word difficulty.
Unusual word order or order of sentence partis 1s

also a factor in reading aiffieulty.

Ty ‘14' LTUTI s

Another factor, whieh might be called "idea difficul-

ty", is of greater importance than either of the
above.,

3. Congider the problem of multiple meanings,

4, Meaning vocabulary and sight vocabulary are very
different things.

5. Choose the size of list to fit your needs,

6+ Study the words whieh are "not on the list",
There are no means of tabulation whieh will eom-
Pletely ecover any certain level of daifficulty.
For these reasons, 1t is wise to see if all the
words "not on the 1ist"™ are asctually "beyond the
list" or are more nearly paralliel with it in
diffieultye.

7. Consider the source of a list.
For instance, the word "puppy" and other names for
small animals are very common to chlildren but are
relatively uncommon in use in the adult world. "Puppy"
is listed by Thorndike as in the 5th thousand.

8. Special subjlect matter lists must be considered in
some cases.

Of special consideration to this writer is the topie
in regard to the source of the vocabulary list, since child

usage and child kmowledge are essential.

lE. W. Dolech, "The Use of Vocabulary Lists in Fredicting
Readability and in Developing Reading Materials™, Elementary -

English, Vol. XXVI, pp. 142-147, March, 1949



Sentence Structure as a Measure of Readabllity

The factor of sentence structure in regard to reasda-
bidity is in a peculiar position at the present time. Many
people believe it does have an important bearing on the
topie, dut studies to date are not comprehensive enough
to prove Just how this influence is shown. It 18 possible
to find investigations to prove many varying ldeas in this
field, but there are few surveys of a large size.

Uhll states the belief that materials for beginners
should have sentences without inversions, and with un-
broken phrases, He would like to see short sentences with
few relational words. He 18 careful, however, to add the
Tollowing statement: "An occasional complex sentence or
prepositional phraee, however, is not necessarily = blight
on the style appropriate for even the earliest reading
materiale, as some persons seem to think®,

Burk'sz study of fourth grade books shows a variation
in sentence length of from two to elghty words, In ecom-

Piling her dets she 1g impressed by the absence of definite

1 E
Willis L, Uhl, "The Materials of Reading", Thirty-

Sixth Yearbook, Part I, of the Fatlonal Society for the
Btudy of Fducation, Publiec Sohool Publishing Co., Blooming-

ton, ey Po

ZCassie Burk. "A Study of the Influence of Some Factors
in Style of Composition on the Interest, Comprehension, and
Rate of Reading of Fourth Grade Pupils", Journal of Experi-
mental Edueation, Vol. IV, pp. 303-352, June, 1936




factors of influence in sentence structure. A given type
of sentence produced neither the highest nor the lowest
comprehension seores in her prepared material at this

grade level, After noting that the sentence structure

8eems to have no influence on comprehension, she does add
that short, simple sentencew, and direct conversation in

some types of storles seem to encourage Interest., Since

her study tries to evaluate types of stories at the same

time, the final result is ineonclusive as to specifie

factors,

The study at the fifth-grade level by Halpinl is one
of few which definitely try to show various sentence struc-
tures in order of difficulty as to their effeet on compre-
hension, Her conclusions are:

Elements having no relationship to comprehension
difficulties
l., Kind of sentence as to use; declsratory, exelama-
tory, imperative. |
2., Position of phrasse in sentence.
3. Inclusion or omission of "that" in introducing
subordinate statements.
4, Position of dependent eclause in complex sentence.
5. Order of adjective.
6. Position of participle.
Elements easy in comprehension
l, Simple sentence.
2. Short sentences,
3. Elliptieal statement.
4, "It" entieipatory.
5., Noun in apposition.

lFrances Halpin, Comprehension Difficulties of Various
Sentence Structures, Unpublished Thesis, Boston University,

1943, pp. 64-67



6. Possessive with or without "of".
7. Partitive use of "of",
8. Compound sentences.

1 with a variation of one

A gimllar study dy Henley
grade does not show similar results, The form of study,
the relatively small number of puplls, or the uncontrolled
factors in either study may account for the differences.
Henley does see basically an ease ofreadability in favor
of short simple sentences,

Most of the materisl in this field is either a matter
of opinion, based on incomplete studies, or seemingly

contradictory, It would seem to be & matter of agreement

that the sentence should be varled to avoid monotony, and

and as simple as possible in conjunction with this,

Interest as a Faetor in Readability
There is no question but that interest is an essential
at any level if the book in question is golng to be widely
read. Ease of voeabulary and sentence-structure will
cause this interest to be aroused more readily. It is
assumed in this study that the general topie for the book
considered is already fixed in that it is centered about

socisl studies experiences of proven interest, There is

lRuth Evelyn Henley. Comparison of the Difficulties of
Yarious SentencesStructures, unpublished theslis, Boston
Univeraity, 1938




a poseibility that some elements of style might enhance

the motivation already present., Gates, Peardon, and
Sartoriusl find that a combination of factors affects the
interest of boys , in the following order; surprise, plot,
narrativeness, animalness, liveliness, conversation, fanci.
fulness, and repetition. For girls these factore appear in
& 8lightly dlfferent order; surprise, eonversstion, plot,
narrativeness, liveliness, fancifulness, repetition, moral-
nesas, and animalness,

Dolohzis of practical help te the writer in that he
offers three possible plans which are often used in writing %
for ¢hildren, In the first plan he finds people taking 5
any reading material, eomparing the words with a check %
list, substituting easy words for hard, and hoping for a '

book that has all desirsble gualities. The second plen he
sees used in many school readers, in which someone tries

t0o rewrite material in an easier vocabulary, again with
one eye on & list, The third, and most successful, plan
begins with the writer studying his audience, Dolch ex-

plaina as follows:

1Arthur 1, Gates, Celeste C, Peardon, and Ina C. Sar-
torius. "Studies of Children's Interests in Reading",
Elementary School Journal, Vol. XXXI, p. 670, May, 1931

ZE. W. Dolch, "The Use of Voeabulary Liste in Prediet- i
ing Resdability and in Developing Reading Materials"™,
Elementary English, Vol. XXVI, pP. 147-148, March, 1949



If the writer is writing for children of a certain
grade, he sits in the grade room of varlous schools for
several days and follows the childrem to the play-
ground, listening to how they express themselves.

Then the writer, when he has the "feel" of his sudience,
gits down to write, keeping the audience right before
hiz in his mind's eye., He writes directly to them.
After he has written, he may actually read the mater=~
i1al to the desired sudience and wateh their reaction
or talk with them sbout it. Then, when he thinks he
has "hit it right™ he takes out his word list and
Tigures his percentage. If he 18 wrong, he may alter
a word here or there, but he will not need to do muech.
He will have found the level of his vocabulary and
language pattern »efereliand. He will have created at
that level, not just "adapted” to a level.

Jean Ayer] a well-Xnown author of children's books
which have graded standards, has some suggestions along
thls same line when she advises that the writer cultivate
the acquaintance of the children for whom he is writing,
In writing, he will pretend that he is writing for these
game children, It may need some symplifying, dut this
should be done without spoiling the rhythm of the writing,
and without weskening the narrative. £the believes it will
often be possidle thus to shorten sentences, divide long para-
graphse, and substitute essier words for hard ones by using
a word list,

This type of advice is found so often, that it is
quite possible that 1t is the most pratical, and the most

valuable to follow until such time as larger studlee can

ljesn Ayer. "The Mechenics of Writing for Little Chils
dren”, Elementary English Review, Vol. XVI, ©ppe. 169-1735,
May, 1939




with assurance say exactly what factors technically han-
dled will give better results, DPresent research and
prectice indicete that the best procedure in writing for
children is to know the aundience well enough o that the
story may be easily written in thelr language. A check
list for vocabulary is probably a basic precaution after
writing, Sentence structure at the third grade level, to
the extent that it is not taken care of dy a feeling for
the langusge pattern of the grade, may be checked by & few
fundamental rules as reporied. OQOther factors are not in
common use, and therefore are hot to be considered essential,
Lorge% who has developed a widely used readability
formulsa, nevertheless has this to say on the subjeect:
Readability formulee are no pasnaces, They do not
tell anything about the kind of ideas expressed or the
interrelationships among them, At best, they are yarde
sticks, If they are not inflated into a recipe for
writing, they are a useful adjunet in the objective
evaluation of written and spoken materials., Thelr use,

however, eannot bhe a complete subetitute for the wis-
dom of experience.

lIrving Lorge, "Resadability Formulee~-An Evaluation®,
Elementary English, Vol. XXVI, p. 94, February, 1949
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CHAPTER ILI
™ | DEVELOPMENT OF PROCEDURE

Readability Factors Used in This Paper

According to the research done in Chapter Two, the j

following readehility factors were of importsnce at the |
level of grades three and four. They were thus chosen to
guide the aunthor in writing the stories,

l. The cholce cf vocabulary used must be carefully
made in order that the diffieculty does not become
too great for the reading and understanding of
the child,

2. The number of new words per story must be kept
low, so that the child may understand it easily
without becoming confused or hored innhis attempt
to read it.

3. Though the study Indicated that no one rule must
be rigidly followed, sentences must be so con-
structed as to allow for easy comprehension.

4, The topics chosen for stories must be within the
experience or the Interests of children of this
age.

f”\ 5. The language style in general must be patterned
| after that of the third and fourth grade children

who will be reading the selections.



Vocabulary Standardse

The vocabulary list by Rinslandlseemed appropriate to
use for preparing material for chlidren, because of its
derivation. Data was gathered from more than 200,C00
individual papers written by children from Grades I to
VIII. Administrators were asked to furnish the most natural
and the freest compositions available. These included
personal letters, expositions, original poems, stories,
exam papers, conversation pages recorded from Grade I, and
projectis,

"0f the 25,632 words found in the study, the
14,571 words ococurring three or more times in any one
grade are given in alphabetical order in the following
pages. For each word are glven the following: First,
on the top line is given the actual or raw freguency
with whieh that word occurs in each grade and the total
frequency for all grades; Beceond, on the second line
and directly under the raw frequency 1is given an index
symbol of the frequency group by the hundred, five
hundred, and thousand into which the word falls,

It seems resasonsble to conclude from the data
given end the frequencies of the words that this vocab-
vlary should furnish much more than 90 per cent of the
words for Grade VIII and perhaps more than 98 per cent
of the words for Grade I--with the percentages for the
other grades falling between these limits.

Perhaps writers should list, in basic readers and
basic texts, at least all words with a frequenecy of
three or less in this study, and sll words not listed.

lgenry D. Rinsland. A Bagic Vocabulary of Elementaty
School Children, The Macmillan Co., New York, 1945, Dp.
7-21




The general method of using this list would follow the .
plan described by Buckingham and Doleh (1936); thaet is, -
one first decides how many words would be considered a
'n! word load at the lowest grade level in which the writ-
- ing is accomplished. Then a definitlion as to what con-
stitutes a distinct word must be decided,

"After this declision, the most frequently used
worde in terms of raw frequencies, would be unsed, and/
or some words of a rarer frequency~in a lower grade,
andi/or some words of a higher freguency Iin the next
higher grade,

GRADE II1I
FREQUENCY PER HUNDRED THQUSANRD RUNNING WORDS

From To
12l First hundred 159,.2 4096,.0
1le5 Fifth hundred 2440 31l.4
1b5 First thousand(900-1000) 9.7 11,0
28 1000-1500 5,32 9.61
2% 1500=2000 3438 5,19
3a £000=2500 2.21 3.25"

It was decided to limit the words to the first 2500
on this list, and to list others as new words, Many of
these others would be speclal interest words dealing with
the field of stamp-collecting or proper nouns connected
with the stories of the stamps.

It wae conslidered best to have some guage as to the
number of new words which a third or fourth grade child
conld haendle easily without losing understanding or interest,
In this connectlon a book tabulation was made of several
third grade readers, this level being chosen to represent
the lowest level for whiech the material was being prepared.

Data was obtained for the number of running words, the



number of new words, and the frequency with which & new
word appeared. It was planned to use a similar measure on
the stories written. Taeble I shows the results of the
book tabulation.

Table 1. Vocabulary Data from Third Grade Reading Books

Resding Books Rumber of Number of Retio of New

Running New Words Words to
Words Running Words
&) Z) — (3 4]
Readlng for
Interest.........|32700 1892 1 to 55
The New Alice
and Jerry Books..[42000 1969 1 to 76
Work-Play Books..| 40067 656 1 to 61
Curriculum
Foundation Series| 32773 419 1 to 78
MeaNn.. o002 ..} 36885 558 1l to 66

Sentence Structure Standards
As shown in Chapter Two, research studies provided the
following results to be considered in sentence structure.
One study showed that no given type of sentence rated the
highest or the lowest in comprehension., The short, simple
sentence and direct conversation seemed to encoursge interest.
The various writers seemed to agree that although

sentences should be as simple as possible, they should be




varied to mvoid momotony. One author stated that
occasional complex sentences or prepositional phrases did
not hurt even the earliest reading material,

The present author has tried to write in third-grade
style as to sentence structure. The stories have been :
checked to eliminste long, unwiely, or awkward sentences, ‘
¥uch direct conversation has been used. The auther has
tried to meke the sentences as simple as is consistent

with interest snd variety.

Subject Matter for Stories

The first seven stories are an attempt to interest the
children In collecting stamps end doing it correctly.
These stories stress the need for care and neatness in
handling the stamps. They show the child how to remove
the stamps from envelopes, mount them, meesure the perfor-
atione, use the stamp catalogue, and handle a water-mark
detector. The remsinder of the stories were chosern becsause
of the interest in these topics by the children, and
because they cover a wide range of suvbjects. The story
of sach stamp is written to provide background information

snd to arouse interest in acquiring more knowledge.




Book Style

The research studies read indicsted that the one best
way to get correct book style Bor a particular audience
was to be well acquainted with the conversation of the
grofpe The writer has taught at this grade level for
eight years, and during this time has written many stories
for seatwork and originated many others for the stéry hour.
These have seemed to meet with the approval of the children.
This background of femilisrity has been combined with the
more formal standards listed. The first story was written
freely to fit the group, then checked for vocsabulary and
sentence strueture., Very few changes had to be made.

After several stories were written they were tried with a
third grasde group before continuing.

It seemed desirable to have a central theme to tie the
stories together., A typical American family, with with =
girl in the third grade and a boy about two years older,
was chosen, These children become interested in the pice
tures on stampe, and are guided by the help of an older
boy through the techniques of stamp collecting. Much
conversation was used throughout the stories to keep 1t
interesting. Agood home relstionship with an interested
mother and father was emphasized. A family trip to visit

Netional Farks pictured on stamps closed the book,.

26
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Summary of Resadabllity Dats from Stories

These stories have been written by one fasmiliar with
the third grade language pattern. Thie 1is a basic sheek
on readability., The stories have been put in the hands of
third grade children to note their reactions, They were
able to resd them easily and with understanding. Several
requests were made for other similsar storiee, A stamp elud
of third and fourth grade cshildren found great interest in
looking up their own stamp stories for club reports follow-

ing the use of those in this book. These reactions are
the best proofs of readabiilty.

The stories were checked by the method chosen, some
words were changed, and the following words were listed
ag new in each story orn that basis,

New Worde Listed by Storles

Sorting Treasures The New Stamp Books
treasures Scoteh tape
great-grandfather album
Virginis blank
sighed mounting
grinned
suggested
raiding

chuekled
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Using the Stamp Catalogue
catalogue
cogdition

toga

Secret Marks
watermark
detector
Postal Service
liquiad

Carbvonse

Stamps Have Stories
Volunteer

organlzed

The Statue of Liverty
Statue of Liberty
Ameriecs
France

Independence

Measuring Stamps
gague
perforations

spaces

Stamp Pletures

commenmoratives

The Volunteer Firemen
drifting
Jones
midnight
New Amsterdanm

Peter Stuyvesant

Virginia Dare
Roanoke
Englishmen
Sir Waelter Raleligh

colony
North Cerolinsa




The Charter Oak
a;bof
charter
Connecticut

deserved

Franecis Scott Key
Star Spangled Banner
tingling
Admiral

Fort McHenry

First Transcontinental Rallrcad

driven
Promontory Point, Utah
Arizons
Kevada

California

The Liberty Bell
chosen
Declaration
London
tolled
Justice Marshsall
Philadelphis

Pony Express
equipment
rider

¥issouri

Viking Ship
Lelf Erickson

Columbus
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Planning for a Vacation
signed
Faticnal Parks
014 Failthful
Grand Canyon
Yosemite

Acsdia

Grand Canyon
blanme
mighty

Colorado

" Boy Scouts
uniform
scout
badge
British
Africs
England

fogey

Yosemite National Park
exclaimed
glaecier
cliffs
darkness

ranger

Acadia National Park
¥t. Cadillac
Frenchman's Bay
foam
navy
overlooking

famous

Yellowstone National FPark
Geyser Basin
Morning Glory
elk
herd
erupt

spout
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The =same type of vocesbulary count was made on these
stories as had been madé earlier on the third grade reading
books. The results, listed in Table 2, indleate fewer
new words in ratio to running words than the average text-

book cheeked.

Table 2. Vocabulary Data from Stcries Written

Stories Fumber of Nunber of Ratio of FRew
Running New Words Words to

Words Running Words
{1) (2) (3) {4)

Treasures in the

Attic';OOOCOOOCQ'!. 618 8 lto 77

Sorting Treasures 670 8 1 to 83

The New Stamp Book. 900 4 1 to 228
Using the Stamp

Catalogue.cceoseses 321 3 1l to 107
Measuring Stampse... 270 3 1l %o 90

Secret MarkS.eee.s. 236 5 1 to 47

Stamp Pletures..... 226 2 1l to 113
Stamps Have Storiee 268 2 1 to 134
The Volunteer Firemen 393 5 1l to 78

The Statue of Liberty 333 4 1 to 83

Virginia Darecss... 251 S 1l to 50

The Charter Oak.... 324 4 1l to 83

The Liberty Bell... 315 6 l to 52

Frencis Scott Keye.. 342 8 1 to 42

Pony EXpressS....ee. 281 3 1 to 93

Pirst T. Rallroed.. 179 5 1 to 35

Viking ShipB.e.s.c.s 167 2 1l to 83

Boy SeoutSe.cesceen 268 7 1 to 38

Planning for a Vacation

VacatioNeeescevonse 459 15 1 to 76

Yosemite Nat. Park. 381 4 1 to 95

Grand Canyon..sse-. 252 3 1l to 76

Yellowstone,eeeoeass 669 6 1 to 111
Acadia..ceeceresnene 272 6 1 to 44




The mean was figured for the ratio of new words to
running worde, using the data in Table 2. The result of
one new word in every 78 running words was regarded as
high evidence of readability.

Other factors were checked in the stories and corrected.
The final check wse in their aoturl reading dy third grale
ohildrgn, with good resulte in interest, motivation to

4o further work in stamp-colleoting, and in ease of reading.
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CHAPTER 1V
" STAMP STORIES

Treasures in the Attlec
Sorting Treasures

The New Stamp Book
Using the Stemp Catalogue
Measuring Stamps

Secret Marks

Stamp Pictures

Stamps Have Stories

The Volunteer Firemen
The Statue of Liberty
Virginia Dare

The Charter Osk

The Liberty Bell
Francis Scott Key

Pony Express

Rirset Transcontinental Railrosad
Viking Ships

Boy Secouts

Planning for a Vacation
Yosemite National Park
Grand Canyon

Yellowstone

Acuadis




TREASURES IN THE ATTIC

Bob and Betsy were very quiet. They sat in front of
the window, watching the snowflakes fall slowly to earth,

"What a vacationl® Bob sajd. "Here we are up in the
country, no place to go, and nothing to do."

"And 1t's snowing again," added Betsy.

Dad had said, "Mother needs the rest, and the fresh air
will go you good." So here they were at grandmother's farm
for thelr February vacation. |

Grandmother came in with some old clothes in her arms,
From one hand hung an old three-cornered hat.

With 2 smile she put the c¢lothes in a chair and said,
"When your father was & boy he always wanted to celsbrate
Washington's birthday by dressing up in o0ld costumes from the
attic. I thought maybe you would like to dress up, too."

Bob Jumped up and reached for the queer looking hat.

"What kind of hat is thise, grandma?"

Grandma nodded her head and said, "I knew you would
like that hat, I made it for your dad when he was Washing-
ton in the school play. That's his costume over there."

Bob's bright eyes looked over the chair and he sasked,
"May I really try it on?"

Grandma nodded only once and Bob raced for the other

room, carrying the clothes with him,



Betay had waited as long zs she could. "What am I
!!‘ going to wear?" she asked. Grandmother shook out a long
dress with a very full skirt.

"Oh!" Betsy oried in surprise,"How besutiful!”

Then Grandmea picked up a very pretty fan and, opening
it, showed Betsy just how to hold it.

All safternoon the ehildren played they were George
and Martha Washington. As it drew near supper time,
Grandma called to them. "It's time to put the costumes
away now, Will you carry them bask to the attic for me®
They belong in the big browm trurk.”

Quickly the children elimhbed up the stairs, It was
always fun to go up in the farm sattiec.

Just as Bob bent over to put his costume in the trunk,
his arm hit a nearby box. As it fell over, the cover flew
off, 0ld lettere flew everywhere.

"Oh, Bob!" oried Betsy. "What will Grandma say?"

"Don't talk, but help me pick these up," he ssaid,

For a few minutes they worked hard. Then Bob sald,
"Say, Betsy, these stamps don't look llike any 1 ever saw
on a letter. Here 18 one with Washington wearing a hat
Just like the one I had on today."

CH‘ Betsy looked for a moment. Then she held up her hand
and said, "Look at this etamp. It's the Pllgrims. I won-

der why these stamps are not like the ones we use.”



They were £till hunting for different stampe when
Grandma's volee said, "I wondered why you did not come
down, What is so Interesting?"

Bob and Betsy begarn to talk at onece, holding up
letters as they talked.

"One et & time, plesse," Grandms lsughed,

Betsy eald, "Look at all the stamps. They are pictures
about things we learned in history. I have found six
different ones,”

"Oh, well, I have more than that. I have found nine
different ones,”™ boasted Bob.

Betsy turned and began to hunt again but Brandme ssaid,
"Supper is walilting and getting cold. You must come down
now, You may bring the letters you have found, but you
will have to leave the rest until tomorrow.”

All during the evening the children talked of the
stamps they had found. They hunted in books for stories
about them. As they started for bed, Bob turned and =aid,

"May we really lcok for more stamps tomorrow?” Grandme

nodded,

L



SORTING TREASURES

Early the next morning the ochildren were resdy to start
up the attie stairs, Grandma sald, "I guess I had better
come too, Maybe I can hely you." She knew Just where the
boxes with o0ld letters in them were kept,

One box of letters wae writtem by great-grandfather
during the Civil War., Bob became so interested in looking at
the envelopes with piotures on them that he forgot to keep
hunting for stamps, Suddenly he heard Betsy say, "I like -
this picture of Virginia Dare. I remember reading about
her at school. "He Jumped up and pieking up the different
stamps he had found on envelopes went over to see hers,
Betsy had more than Bob beceuse she had kept hunting.

"Oh dear," sighed Bob, "You are way zhead of me,"

Betsy winked at Grandma, who said with a smile, "I
guaese you have a pretty good sieter, Bob. She has been
saving two of a kind when she eounld find them."

Bob grinned and helped put the boxes away.

Downstairs mother had set up the card tasble and hed
shairs ready for them. Slowly they sort®sd out the envelopes,
"I wish we had a sersp book to put them in," said Betsy, "I
would like to keep them,™

Bob shook his head, "I think you are supposed to take
off the etamps, and that is all you keep."
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Grandmother suggested, "Maybe if you sort them out in
piles, I can find out what you are to do with them." She
went to the telephone and celled Mrs., Hill. Mrs. Hill
sald that she had watched Billy working with his stamps
and she would ask him.

"Billy Hill goes to high school, end he has a stamp
colleetion. He has offered tc come over and help you get
started," she said.

It was not long before the dcorbell rang and Grandmas
brought Billy in.

"Hello there! So you have been raiding your grand-
mother's attiec., I'll bet you have had lots of fun. I re-
remember the first time my mother let me go hunting for
stamps, What did you find?"

Betsy held up her hlue Virginia Dare. "This is my
favorite one," she said.

"Say, that'e a good eopy," said Billy. "Mind if I
look at these otherst”

Time slipped by fast as three hesads bent over the
envelopes. They sorted them ocut by dates on the envelopes
a8 that was the order they would heve in a real stamp book.

"How do we get these stamps off?" asked Bob.

Billy looked at the envelopes for a minute, and then
he said, "I wouldn't teke all of them off. Some of the

old ones, especially those with the picture on the envelope,



are worth more ae they are, The others, just soak the corner

of the envelope in a little cold water and the stamp will
8lide right off, FKever %ry to pull a dry one off,"

Bob chuckled, "I knowe I tried that and tore one in
two."

Billy helped them remove some stamps, They sorted
them carefully to make :: pllegwhere the best stamps were,
the next vest, and the poorest stamps.

" The best must have no tears, the white frame must
be even all the way around, end the black cancels must be
very light,"™ said Bill, "The stamps with only & little of
any of these things wrong with it will go in pile two, The

others we will throw out or use to fill in with only until

we can Tind a better one,”

Just then the telephone rang and grandma callead, "31117&

your nother wants you to come home for supper.”

He jumped up and looked with surprise out of the window;

at a sky fast growing dark, *I am sorry Mrs. Smith, I didn't,

now I had stayed 8o long," he Baid.
Grandma laughed and sai&,"” Do come over sgain, and .-

Billy could you»*=-»r-=~---:4«?" But the children heard no

more for the door closed behind them as they went out into

the hallo
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THE NEW STAMP BOOKS

The morning passed quiekly as Bob and Betsy sorted
stamps and took them from envelopes, At laet Bob pushed
his chalr back and called, "Grandma, where is the glue?"

Grendme hurried in, esaying, "What do you want glue
for?" OShe stopped when she saw a large sheet of paper.

"I think I will stiek my stamps on paper 8o as mnot to
lose them," =aid Bob.

"It is s0 near dinner time, why don't you wait until
this afternmoon? Both of you put on coats and run out to
the mailbox to get the mail.,"

Betsy had been thinking ss she ate dinner, and now she
asked, "Grandme, do you have eny Scotch tape? I think I
will put my stamps in with tape. Then I can pull them out
if I find better ones.”

"Billy is coming baek to help you this afternoon. Why
don't you wait and see what he says?" Grandma got no
farther, Both children were out of their chairs danecing
up and down. "Come,"” she said, "Dinner comes first, =so
finish what you have on your plates.”

Bob and Betsy watched at the window that afternoon
until they saw Billy eoming, "Race you to the doori"®
called Bob, and both children ran through the house.

Biliy had a package under one arm,




Grandma said, "I see you were sble to do some shopping,
Did you get everything?"

"All we need for now," answered Billy, "and here is
your change.”

"What did you get for us, Grandma?" asked Bob,

"Billy will show you," she said, as she went back to
the kitehen.

Soon the package was open. There were two booke, each
with the words "American Stamp Album" onrthe front. Billy
passed a book to each one, saying, "Before you toueh your
book look at your hands, Be sure there is not a bdit of
dirt on them, Always remember that rule snd you will keep
8 nice-looking book."

Bob found a brown spot of chocolate which he hurried
to wash off his hand., When he came back he saw a &mall
envelope on his book. "What is that for?" he asked.

Betsy said, "I know. Billy told me they are stamp
hinges. That's why Grandma 4idn't want us to glue our
stamps on paper,”

Billy picked up one of the stamp hinges and sald,
"jhen you stick this on a stamp it doces not hurt it at all.
If you want to take a stamp out, Just pull it easily and
out it eomes., If you glued 1t in you could not get it out
without tearing the stesmp. Let's look in your books and

see what we find,"



Each opened his book carefully and looked at the first
pege. "Here are plotures of Washington and of Franklin on

gtamps," 2aid Betsy. "There are a lot of blank places, too;"i
"What are the blank places for?" asked Bob.
"Each square is the place for a stamp, If you find one
Just like the picture then you put 1t right over the picture,ﬁ

explained Billy.
He got no farther, for Bobd laughed and said,™ind if I

£ind s stamp with nothing on it I put it in a blank place,”

Everyone laughed, and Betey said, "Mother wouldn't like

that Bob,"
Bod looked ashamed and said, "I know, 1'm sorry, Billy.
I really want to kmow,"
Billy playfully pulled his hair and ssid, "Well, let's
see what they are for." Looking threugh Bob's stamps he
chose one that was just like a pioture except that the
number in the corner was different, He held it up beside
the pieture in the book and asked, "Can you see how this
getamp is different from the pisture?”
Bob and Betsy looked carefully. Then Bob eried, ™I

"have found it, The picture is a two-cent stamp and the

stamp is a three-cent one,”
"So we will put it right in this next blank place,®
said Billy, ®When the pictures are alike but the numbers



are different, put the stamp in the next blank place."

"Watech as I fold this hinge. I am going to put the
shiny side with the glue out, and fold the top down. I
em going to wet the small side and put 1t on the back of
the stamp, TIry it on one of your poor stemps.”

Bob 4id it very quiekly. He watched Betsy as she
slowly put here in place, "Come on," he said, "Let's
lay them on the page to see how they would fit 1f we really
wanted to put them in,"”

Betsy put hers on carefully. It had e nice even white
place around it, Bob looked at his and then at Betsy's.
Somehow his did not fit. It tipped over to one side.

"Guess you got your hinge on a little erooked in your
hurry,"” said Bill,

Bob quiekly picked up the stamp and started to pull
the hinge off.

"Walt a minute,” said Billy. "You have learned lesscon
number one in mounting stamps. Go slowly and get the stamp
where you want it. ILesson number two is, 1f you make a
mistake, never pull off a wet hinge, ILet it dry first.
Then you ecan pull it off without hurting the stamp any."

The minutes flew as they mounted stamps, always check-
ing to be sure they had the right place, and slways mount-
ing each one evenly. When Billy had to leave he said,

"Pomorrow I will show you more ways to tell stamps apart.”
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USING THE STAMP CATALOGUE

¢"5 ¥hen Billy arrived the next day, he brought with him

the Stamp Catalogue from the library., Putting it on the
table he said, "This will help tell us what to look for

on the stamps, All of the stamps are pletured here, It

also tells all of the ways in which the stamps are different?:

Betsy and Bob cerowded cslose and peered into the book.
"What are the priees for on this side?" sasked Betsy.

"The first row tells you how much a used stamp is
worth, and the next row tells you how much a new stamp is
worth. Before you get your hopes up too high, remember
that a stamp, even though used, must be in fine condition
to get that much money. Also look at these cards.," Billy
spresd seversal cards, covered with little squares of many
colors, on the tsgble.

"What are all of those colered squares for, and why
are some of them almost alike?"

"] am glad you said almost, Betsy," said Billy, "because
that little change in shade of a color may be the difference
between o valuable stamp or just a plain one., Look at this
one of Washington. See here in the book there are several
"~ shades, as rose and lake--~--- » Look at the card and see

how near alike they are. Yet one is worth mueh more than

the others.,”



"Why does the book have pictures of Just cormers or
edges of some of the stamps?" asked Bob.

Billy pointed to two of these and ssid, "Look care-
fully and you will see that in this pisture the dutton on
Washington's toga has several lines aeross 1it, but in this
one it does not. In this one the number is Just a little
different, Lock at the edge of the '2'." Both children
looked olosely. Billly added, "Probably you will not hunt
for these little things yet. If I were you I wounld jJjust

see how many different stamps I could find."




MEASURING STAMPS

Billy handed each of the children a small piece of
cardboard with black dots on i1t. "This is a sort of stamp
ruler,"” he said. "We call it a gauge."

"Why do you measure stamps? Most of them are the same
size,” saild Bob,

"Yourmeasure is to tell you the number of holes or
rerforations on the side of each stamp. Look at the little
numbers above each stamp in the ocatalogune. This one says
10% 3y 11, That means there are 10% holes on the top and
eleven on the side,"

Bob looked at one of the stamps and started counting
the holes, Half way up the side he lost his place. Slowly
he started over agein, When he got to the top he said, "I
don’' 't Xnow whether there are 10 or 11 holes. Measure 1t

end see,"

Billy placed the edge of the stamp up to a row of dots,.

"Does 2 dot fit into every hole on the edge of the stamp?”

he asked,
Betsy and Bob looked closely. Betsy answered, "Some do

and some don't,"”

Billy pushed the stamp to the next row of dots, anéd
the ohildren looked again, "Just a fit,” shouted Bob,
"end that is number 10%."

"Shall we measure eash stamp?® asked Betisy.




"Oh, nol"™ Bllly said. "Just the ones that have two
spaceg for them in the book. Then you will only need to
measure with your gauge when the spaces have a different
8ize number.”

The children began turning the pages of the book to
see 1f any of the stamps they had found needed to be

measured.



SECEET MARKS

Billy pulled from his pooket a small box. "I thought
you would like to see my water mark detector,™ he said,
"You won't need to use one very often, and not until you
have become used to ecollecting stamps., But it's fun to
Xxnow about it."

"Some people who were not honest would make stamps of
their own to meke money., Of eourse this was agsainst the
law. The government put a mark in the paper that the stamp
was made on. The mark did not usually show,"

"How could you tell the mark?" asked Betsy., "what
did 1t look like?"

"The first water mark was made of four double lined
letters, They were P S U S, They stood for United States
Postal Service. A part or a whole of one of thess letters
would show on the paper of the stamp,” Billy explained.
"It ig hard to see these letters unless you pour a certain
xind of liguid over them, It is better not to use much of
it in a olosed room, I will put a stamp in this little
dish, pour a little Carbona over it, and watch,”

Bob yelled, "I see itl I see it! The letter S is
beginning to show.”

"Some stamps issued from 1895-1916 had watermarks. See

it you can find one to try before I go."
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STAMP PICTURES

"I am going up to my Uncle Dick's for a visit. 1Is
there anything else you want to know about stamps?" asked
Bill.

Bob thought for a moment and sald, "Betsy and I were
wondering this morning sbout the pietures on the stamps.
Why are there so many different pictures?”

Betsy added, "Why are there so many of some kinds?"

"Those are good questions,™ said Billy. "We have =a
set of Presidents' pictures which are our regular stamps
to use. Then we haeve our commemorative stamps to honor
people, or groups of people, places, or things that
Ameriea is proud of."

"Ie our president's picture now on a stamp?”

Billy smiled and sald, "You have heen doing some real
thinking, Bob. The President cannot have his pieture on
a stamp because no living person has his plicture on one.’

"I have to go now, If you think of anything else
to ask efter you go home, write me."

"It has been very nlee of you to help us 8o much,”
sald Betsy.

"You have made our vacation fun," said Bob.

Billy lesughed. "I have had a good time, too. And
I wasn't really the one to de it., It was the stamps.”



STAMPS HAVE STORIES

Saturday Mr. Smith came for the family., Betsy and Bob
were so eager %o show him thelr stamp books that they counld
talk of nothing else., At last he said, "I tell you what i
we'll do. We have a long drive home, and I want to talk
with Grandma awhile before we leave. You pack things in §
the car now., When we get home this evening we will eit
down and look at the books.”

The children wanted to talk, but they knew father
expected them to obey. They put their suitcases in the
trunk and piled in several boxes. Father and Mother got
in. As they got resdy to go, Bob called, "Grandma, this
was the best vacation I ever hadl"™

"Me too," called Betsy. The ear pulled out of the
yard, It rolled over snowy roads all sfternoon. City

lights were shining when at last they got home,
As soon a8 they had finished supper and the dishes

were washed, Father said, "Now I want to hear gll about
this wonderful vacation."

Quiekly Betsy and Bod opened their books. They took
turns showing Fether stamps, and telling him all the things

they had learned about them.
As Father looked at the stamps he saild, "Why, look
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here! They even have a stamp to honor Volunteer Firemen.,
I used to be & Volunteer Fireman when I lived in the
country."”
"You 4147" eried Betsy. "Tell us about it, Why is
Americs s0 proud of them that they made a stamp for them?"
fJust let me look in a book over here to see when they
first organized," said Dad., "Then I']ll tell you a story

of that stamp,”
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THE VOLURTEER FIREMER

Father sat back in his chair and 8aid, "Small towns
sannot afford to hire men to stay at the fire station all
of the time, Any man in town who is willing to help if he
18 home at the time of a fire becomes a Volunteer Firemen,
When the fire signal sounds, these mer go as fast as they -
cah to the fire etation to help man the fire engine,

"Did you really go when the signal sounded?" Bob asked,

"Meny times," answered Father. "How well I remember
the night Jone's barnm burned, We had just sat down to a
big chicken dinmer, I loocked out of the window and ssw the
wind driven enow arifting in the yard, I said, "Nothing
will get me out of the house tonight.,' Hardly had I
stopped talking when the fire signal reached us,"

"What d4id you do, Daddy?™ Betsy cried.

*1 lcoked at my mother, and she piecked up the hot
chicken to put 1t back on the stove to keep warm, 1
hurried into my warmest elothes and ran up to the fire
etation, MNen were gathering fast, We hurried ocut to the .
Jones'! farm, The barn was on fire. We took turns holding
the hose to wet down the house and to put water on the barn.
The dripping water froze on our faces, It was our good

luek to have the wind blowing away from the house, At last
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we had the animals out safely, although we could not save
the barn. We steyed until every bit of the fire was out.

:It was just midnight when I got home. ¥y clothes
were frozen, When I stepped through the docor, there was
my mother, putting another stiek in the fireplace., A few
minutes lster I had on warm, dry clothes end was starting
on ny dish of chicken.,"

"Oh, Father! Ko wonder they have s stamp for the
Volunteer Firemen," said Bob, Was your town the first to
have them?"

"No," answered Father, "The first fire department
was in New Amsterdam. If you look on your stamp you will
see who started the first one."”

Bob looked down at the red stamp and read, "Peter

Stuyvesant. I know. He was the man with the wooden leg

who was the lesder of the colony there, He did a wonderful

thing when he started the Volunteer Firemen."
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THE STATUE OF LIBERTY

P¥other, which of these stamps will you tell us about?”

said Betsy.

"Well, let me see what stamps you have, Oh, if Father
will help me remember some of the things we saw, I will tell

you about this lovely green one," Mother said,

"What is 1t?" asked Father,

Betsy held it up. "The Statue of Liberty," she said,
"I think I saw another one, a fifteen cent gray one,”

Everyone turned to look for it. A%t last Mother eaid,
"Here it is."

"America must be awfully proud of the Statue of Liberty
to have 8o many pletures of it," said Bob,.

"We are,” sald Dad. "Let Mother tell you the story
and you will see why, We visited the Statue of Liberty once,
A big boat carried us out to Bedloe's Island where the
statue stands in New York Harbor,"

"Where did they get the statue, Hother?"asked Betsy.

"It was a birthday present to America on her 100th
birthday from France., It stands for freedom and liberty,”
Mother went on with the story. "It is the tallest statue
in the world, 152 feet high, When our boat got there, we w
went into the base of the statue through a door. 4in
elevator carried us up through the base to the foot of the



statue, Here we had to start elimbing., How many steps was
it to the top?" Mother asked Dad,

nl168, I think," answered Father, "They wené round and
round."

"Is there any writing on the tablet in her left hand?"
asked Bob,

"Yes," said Mother, "It tells the date of America's
Independence, July 4,1776, In her other hand 1s & huge
toreh shining for the light of liberty to welecome all
people eoming to America,."

Father said, "The arm holding the torech is 40 feet
long. It holds the torech high enough to be seern & long way,"

"I hope we can go see it sometime," eald Bob, as he =sat

looking at the figure on his stamp.



VIRGINIA DARE

"Todey in history class the teacher resd us a story
about the first white child in Ameries,” Betsy told the |
family as they sat about the supper table., "I am going ?
to tell it for my stamp story tonight.” |

¥hen everyone was seated around the fireplasce, Betsy
opened her stamp book and pointed to a large square blue
stamp. In the center of the stamp wes the picture of a
man and a woman with a baby. They were in front of an
0ld house, Betsy reed, "In memory of Virginia Dare, Born
Roanocke, 1587,"

Betsy put the book down, and Mother said, "Tell us,
why should we honor her by haeving a stamp in her memory?"

"An Englishman nsmed Sir Walter Raleigh started the
first white colony in America. He sent some people over
on 8 ship. The ship went to Roanoke Ieland, near North
Carolina,

"The peovle made homes and started a eclony. A little;
girl, named Virginis Dare, was born. She wae the first
white child born in America.”

Betsy stopped talking for s moment, and Bob asked,

"Can you Btill see her home?"
Betsy shook her head snd sald, "No, it disappesred.”

"Betsy, how could it disappesr?" said Bob.



"The ship went back to England for supplies. When it
returned to Roanoke Island, nothing was there, no houses
or peorle.,™

"Where were the people?" asked Bob,

"No one knows, for everything they had,and the people,

too, were gone and were never heard of again.,”



THE CHARTER OAX

g Bob was all ready to have his turn telling s stamp ;
story. He had remembered the lesson on Arbor Day sbout

;1 famous trees. Hisg teacher had helped him find the story
of the "Charter Osk" when he ssked her what book it was

in, Now he could hardly wailt to begin.

|
"l am going to tell a story about a colony in E
Connecticut, and how a tree helped them save their charter §
from the king's soldlers,” he said as he hunted for the !
gstamp.. It was a long purple stamp with the picture of a
big oek tree on it.
"One day the people in this colony received word that
theay could not be a free colony any more, The king was
going to send some men to take the charter he had given
them away.
"Of course the people did not want to lose their
freedom. They talked over many plans and decided on one.
"That night when the king's men came, they took them
to e big building where they had the charter on a table.
Just as the soldiers were about to take the charter, ell
the eandles went out. When the candles were 1it agein,
the charter was gone, The soldiers hunted everywhere but
: could not find it, At last they went home without it.
| "Later one of their men c¢limbed the big oak tree 1n
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front of the building., He pulled thelr charter from sa |
hole way up high," i
"But, Bob," sald Betsy, "What made the candles all
blow out at once, &t the right time?" H
Bob laughed as he =£ald, "That wes part of the plan.

Men walked to stand near the ocandles when they first went g
i

into the building., At a given Bignel each one pinched ‘
out the candle nearest him, Another man ren out the door in,
the dark enf hid the charter.,” |

"The Charter Oak is & good neme for the tree, 1 think

1t deserved to be put on a stamp,” said Father,




THE LIBERTY BELL

"Ch, Mother!" called Bob, "I was chosen %o ring the
Liberty Bell in our school play. Seversl of us read the
part and rang the bell."

Betsy ecame raeing up the steps, "Bob, you rang the
bell best of all," she said, "I was so prouwd of you.
Mother, the bell looked Just like the real Liberty Bell,"

"Tomorrow in school we are each going to tell some-
thing we have learned about the Liberty Bell," said Bob,

Mother smiled snd said, "You can show them your Liberty
Bell stamp. Probably nc one else will even know it is on

a stamp,”

Becb bobbed his head excitedly up and down. "Tonight
we can have a family stamp story and everyone can hunt for
something about the Liberty Bell, Ceme on, Betsy., I want
to go back to school for my history book." Betsy ran after
him as he raced down the street,

That evening Betsy held up the red stamp picturing the
Liberty Bell and said, "This bell rang for freedom whem the
people of Americs decided to be free and signed the
Declaration of Independence.”

Bob added, "It was made in London, and broke twice
before it was used to ring for freedom.,"

Mother sald,"It was oracked while being tolled at the



death of Chief Justice Marshall, It has never been repaired

because it wouldn't be Just as 1t was when it rang for
freedom,”
Dad was last, He thought for a moment hefore saying,

"The bell is 8till in Independence Hall in Fhiladelphisa,
That is where 1t first rang for freedom. Sinee then it has
been rung by being hit with a soft hammer, rung in honor
of other steps toward freecdom.”

Betsy looked down at the bell on the stamp, and then
looked at Bob. "My, I am glad you are going to ring the
bell in the play,® she said.




FRANCIS SCOTT KEY

The family stood on the sidewslk in a crowd of people,
Everyone was waiting for the parade, At lasthit came around |

the corner, First they heard the band playing "The Star
Spangled Banner", Then they saw the flags waving in the

breeze, Bob saw his father reaching up to take off his

hat as the flag went by, so he quickly took his off and

stood at attention, Something about the sound of the mugie,
the waving of the flags, and the 8ight of the tall, straight |

soldlers, mad Bob feel a tingling way to his toes.
The parade moved on up the street, Betsy turned to

¥other and said, "Who wrote sueh 2 beautiful song?"

"Francio Scott Key," she answered.

"Francis Scott Keyl!™ repeated Bobe. "I have his picture
on & stamp, That shall be my stamp story today. 1Isn't it
funny where you find stamp stories? They seem to be every~
where,"

That night Bob was ready to tell his story. "One day
during the War of 1812 an Ameriean doctor was captured by
the British soldiers, He was taken out to an English ship
in the harbor, Here he was held as a prisoner, His many
friends asked Francis Scott Key to go to the British Admiral.
Hr. Xey snd s friend went out in the harbor in a small bosat.

They found the Admiral's-ship, and Mr., Key went aboard. He




persualed the Admiral to free the doctor. OSinece the English
were about tc attack Fort MeHenry, no Americans could leave
until morning.

"The night was dark. The only light wes the flashes
from rockets and the bursting of bomdbs, The two men hcped
the American fort would not surrender, In the flashes of
llght they watched to see if the American flag was still
flying.

"Dawn came, and as fhe sky grew light, they could see
the Americen flag still flying over the fort., Mr. Key was
80 happy that he pulled an o0ld envelope from his pocket

and wrote the words to 'The Ster Spangled Banner!'"




PONY EXFPRESS

M | One afternoon Bob invited Paul Libdy over to see his
stamps., Paul was s year older than Bob, and went to school
in the next grade,

Paul laughed ars they went up the steps, and said, "I
can't see why anyone would want to save bits of paper."”

Bob said, "Just wait.,® He spread out his stamp-
collesting equipment on the table, He opened his book and
began to point to some of the stamps, ™That's Virginila Dare,
first white chilad born in Ameriesa, This one is to honor
Veolunteer Firemen, My Dad wae a Volunteer Firemen when
he lived in the country,”

"Say, there is a Pony Express rider," said Paul. "They
were pretty brave fellows., We have been studying about the
growing of the West,”

"Where 4id he ridet™ asked Bobdb, with a twinkle in his
eye.

""he railroad only went aes far as Missouri, so in 1860
Pony Express Riders began to carry maill on to Californisa,”

"A pony could not run that far,” said Bob.

"0f course not] answered Paul, "They had stations

m with fresh ponies and riders waiting to carry the mail on
to the next place,"”

*Did they ride alone?™ Bod asked.
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"Yes, they did, A rider needed to be very dbrave to
do it.

- In the two years the Pony Express was used they had
80 riders and 400 ponies,"

Bob's eyes were still twinkling when he said, "Thanks
for the stamp story." He explalined how they told stories
of the stamps sfter supper.

"Maybe I can help you agaln soon, because ] Baw
another stamp that looks a lot like a pleture in my history

Booke I will read sbout it tomorrow,™
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FIRST TRARSCONTINEKTAL RAILROAD

Paul was waiting for Bob the next noons "I looked up
that pieture this morning,® he saiad,
"Was it sbout the =ame thing?" Bob asked,

"Yes it was,” said Paul, "The piedture shows a group of

men stsnding aropna. The last spike is being driwmen into
the railroad tracke, A train is waiting to be the first to
£0 over the new track, This was the first trasck all the
way to California,”™

"Did they do something special to celebrate?” asked Bobd,

"The meeting of the tracks was at Promontory Point ,Utsh,
Three states, Arizona, Nevada, and Californis, took part
in the celebration. They furnished an iron epike, a silver
spike, and a gold one to finish the track,"

"It must have been exciting to ride on that first
train,” said Bob,

"My book said that ¢ften they had trouble with Indiaens,
end sometimes they had to drive buffalo off the tracke,
You Xnow, Bob, I am going to ask Mother if I mey have a
stamp book like yours,"” said Paul as he turned in at his

g&te.
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TRE VIKIKG SHIP

"Mother, I have found a very strange stamp picture in
my dook. Will you come see it?™ salled Betsy,

Both Mother andBob came to look at the stamp., "I know
that stamp story,” said Bob. ™"We are building a ship like
that in our room at sehool. Of ecourse ours is small and
covered with raper,” he added, ™"That is a Viking ship,
They built =& dragon head om the front, Those round things
on the sildes are shlields to protest the men, If the wind
went down, the men had to row,

"It must have been very hard to #ow a boat full of men,"
said Betsy,

"0f eourse it was hdﬁ%, but more than one rowed. Many
men rowed at the same time, It wag in a funny boat like
thie one that Leif Ericson came to America, He came long
before Columbus,”

"Betsy looked at Bob, %"Oh, Bobl You must let me come
see the ship you are meking when.it is done."



Boy Scouts
Betsy say with s puzzled look on her face., "I still
don't believe you have found & stamp in honor of you," she
gaid,

Bob laughed and kept saying, "Oh, yes I have. I have
a stamp in my honor."™ At last he held out a gtamp showing
three boys in uniform. The words said, "On my honor I will
do my best." TUnder the Scout badge it sald "Boy Scouts of
America."

"I'm a Boy Scout,"” he said.

"Bob, how did the Boy Scouts get started?"

Bob thought for & minute amd then 8sid, "About fifty
yearse ago a British Army officer was sent to Africa to
train some men to live outdoors. The men were city men,
snd conld do nothing at first, The officer worked out a
plan to help them learn these things. Later when he went
back to England he started the Boy Scouts,m

Betey thought it over and asked, "How did it come to
America?"

"An American was over in England. It was very foggy.
He was having a hard time finding his way around, as he
did not know the streetse. A boy asked him if he eould
help, and showed him where to go. When the man wanted to

pay him, the boy saild,'No thank youn, sir, 1 am a Scout.
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Scouts do not take pay for good turns.'”

Betsy clapped her hands and said, "Did the man tell
Americans gbout this Scout?"

"He did. So now we have Scouts all over America who

try to do their best.”




PLARNING FOR VACATION

"Anybody home?" called Father, as he opened the front
door. A moment later the e¢lisk of feet to0ld him that Bob
end Betsy were racing to meet hinm,

"There is a twinkle in your eye,”™ laughed Betsy.

"What'e the surprise?” i
Dad's arm held her elose. Looking first at Bob, then
at Betsy, he said,"Well, we signed up for vacation dates to-

day, and I am wondering how you want to spend ours when it

comes,”

"How long 4o we have?' asked Bob.

Dad explained that each vacation depended on how mueh
time = man had left from sick leave. "You see,® he said,
"We have a week sieck leave each year and a two week vacation;
As 1 have never used any of my slek leave in all my years
at the offiee, the boss suggeets that I have a two months }
vacation as a reward, Do you think we couwld use it ? And |
what shall we do 7" ‘

By now Mother was standing close by, as excited as
the rest.,"Would you like to go to the seashore?” she asked.
"0r to a lake?"

Betay looked at Bob, and both looked at Mother, Bod
said, "Just a minute,” and he ran:to the other room. When

he came baeck he was carrying his stamp book., It was open



to a page with the National Parks stamps on it. "When Betsyé
and I were putting in our new stamps this morning, we were |
wishing we could visit some of the parks., Could we %"

ry want‘to see'0Old Faithful' shooting up in the air,"
sald Betsy.

"Oh, Dad! Just think of locking down into Grand Canyon§
May we go? Oh, mey we?"

Mother and Dad looked at each other, Both of them
smiled, Dad said, "I never thought of that, but maybe we
could, What dc you think?" he asked Mother,

Mother moved her head slowly back anl forth as she said;
" I guess we will have to do & little resding to find out
how far 1t is and how:mueh 1t would cost,.,”

Two sad faces looked st her, so she hurrled to add,
"Maybe we could send for booklets tonight that will hwlp
une answer these guestions.”

As the days went by, mail began to come telling about
the different perks, It was hard to choose which parks to
vieit, dbut at last four were chosen, They were: Yellowstone
with its geysers, Yosemite with its firefall and huge oliffs,
Grand Canyon with its deep gorge,and Acadia, the only sea-
coast park.

At last the great day csme, and the family was off on

ite way to Yellowstone National Park.




YELLOWSTONE NATIONAL PARK

n | The car slowly stopped at the large gate to the park,
| A tall man in a ranger's uniform came over to the car.
"Hello therel!™ he said. "Going to visit our park for
awhile?™ He hsnded Father a small book ahout the park.
ATter Mr. Smith paid to enter the park, the ranger put a
8tamp on the car window. "Have a good time!" he said as
the car moved on.

The car had not gone far when the children smelled a
gtrange odor. "What do I smell?" asked Bob.

"Oh, look at the steam coming out of the ground,”
eried Betsy.

Mr. Smith stopped the ear, Mother read a nesrdby sign,
"Geyser Basin,”

"Let's walk out where the other people are. They are
looking in the water,” eaild Bob. They walked out over the
ground., There were many craecks from which hot water bubbled.
The steam from the water was very strange smelling.

"Here is another sign," called Betsy., "It says,
"Morning Glory Pocl'. Let's look,"™

They walked over tc¢ the pool. "Why, Mother! It looks
just like your morning glories,” sald Bob., "See how blue
fls | it is. And look at the middle. It grows smaller and

smaller at the bottom,"



Back in the car onee more, they drove toward "0ld
Faithful." Suddenly Betsy squesled, "Oh, Daddy! There is
8 bear!™ A big black bear walked out into the road and
stood still,

"Don't hit him, Daddy!" yelled Bod, as his father
slowly stopped the car, The bear moved around to the side
of the car and stood up.

Mother ssid, "Be careful, children. Don't touech him.
Throw him one of your apples."” Betsy tossed out an apple
and the bear followed after it,

"That's funl!" said Bob.

Dad warned, "These bears are not tame, so do not go
near them,"

The children played a game of animals, Eech waiched
a s8ide of the road to see the most animals. Betsy saw a
big moose and some elk first., Then Bob said, "I wini I
wiﬁ!" He pointed off scross the field., There on a hill-
side was e small herd of buffalo.

"That'e the only wild herd of buffalo left in our
country,” sald Daddy.

They stopped gquite often to wateh geysers shooting
hot water into the sky, until at last they saw a blg hotel
just shesd. Mother looked at the map and sald, "The next
stop will be '0ld Falthful'.," Bod nearly fell off the
seat trying to be the first to see it. They saw only a



group of people standing looking toward a geyser cone.

Dad stopped the ear and they walked over to & ranger.
"When does '01d Faithful' erupt again?” Father asked.

The ranger looked at his watch and said, "In about
five minutes,"

Betsy pulled Daddy's sleeve. "What is it going to
do in five minutes?" she asked.

He smiled and said, "Erupt means it's going %o boil
over, We are going to see the water shoot high in the sair."

Bob looked at the ranger and asked, "How did you know
when the geyser was going to shoot cff?" _

The ranger explained,"'0ld Falithful got its nsme for
being on time, and shooting off Jjust about every hour.
Batter wateh, for it is Just aboﬁt to go right now.”

They looked &t the cone and saw s small stream of
steam floating up. It grew larger and larger, then with a
swish hot water shot straight up in the air. Another
stream followed. Mother said, "How beautifull!" Bob's
eyes were big as he watched each spout of water going a
little higher than the one before. Clouds of steam floated
out from the water. Slowly the spouts became shorter until
at last only a curly thread of steam could be seen,

Betsy sighed. "How can it be so wonderful? No wonder

they put & picture of it on a stamp.”



YOSEMITE NATIONAL PARK

The car moved slowly along between two high walls of
rock., P"May we stop & minute?" Bob asked. He was hunting
for his stamp folder., At last he held up a stamp. "I
thought so," he said., "Those c¢liffs mhead are in the pie-
ture on this stamp.”

"Dad, what made this big erack between the mountains?"
asked Bob.,

"Meny years ago the glacier, packed with ice and snow,
came down here, A8 it moved along it pulled out soft rocks
and dirt and ecarried them along with it. It eracked open
the ground., When it melted, the water formed rivers and
carried awasy even more land,” said Father,

"Look," maid Betsy. "We are going into a hole 1n the
ground.” Sure enough they drove into a long tunnel under
the mountein,

"Oh! There are windows in the mountain!"™ exclaimed
Bob. There ashead of them were large holes cut out through
the side of the mountain, from which they could see the
far away cliffs,

"See the light shead. I think it is the end of the
tunnel,” gaid Mother. As they got near the opening, she
added, "Why, it is like & blg plcture frame. Look at the

beautiful pieture across the valley."




Bob snd Betsy exclaimed, "Ohl"™ at the same time.

"One of the highest waterfalls in the world,” saij
Father., A sllver stream of water dropped in two long steps
down the steep wall of the cliff,

After supper they gethered with many other campers to
see the "Firefall"™, It was pushed from =z cliff high above
the vealley. Father explained, "A ranger is going to phsh
some live coals of fire off the e¢liff. As they fell down it
will look like & waterfall, only it will be fire,"

"But, Deddy," sald Bob, "won't it set the valley on
fire?"

"No," answered Father, "for it is so far down the
live coals will go out before they touch anything.”

A few minutes later the valley lights went out. From
high up in the darkness first a tiny glow and then a long
red stream of fire fell down the c¢liff. It was very gquiet.
When the last coazls went ocut and the lights came on Betsy

said, "Oh, Mother, it was so beautiful I counld hardly

breathe,”



GRAND CANYON

The weather wes. much warmer. BRBetsy said, "I am so
hot I think I shall melt."

The ear pulled up to & heavy guard rall and everyone
got out.

A deep, deep canyon lay before them. Betsy grabbed
for her father's hand., "I'm afraid. Don't let me fall,"
she cried,

"You're all right if you stay back of the rail where
you belong," said Dad, but he held her hand.

Bob looked down, then up the canyon. "Look at the
cplors,” he said. "There are roecks of jJjust about every
color, and lote of red, yellow, and blue."

Mother read from the guide book. "The csnyon is sbout
a mile deep. I don't blame you for being afraid, Betsy.™"

"Did that tiny river maske this big canyon?" asked Bob,
pointing down to & thread-like line in the bottom of the
canyon.

Dad answered, "That tiny blue is a mlle away., I we
were near it, it would be the mighty Colorado river. It
would not look so small then."

They drove down to the Hopi House to see the Indians.

"] hear drums,” said Bob. As they walked around the

corner of the house they saw a group of people watching



some Indians dancing. Bob was s0 excibed he ran ahead,
saying, "Oh, Boy! Real Indians!"

Bob watched the men beating on the Indian drums and
tom-toms, He looked up at his mother and said, "I em sure

£lad our stamps told us to vieit Grand Canyon.,m



ACADIA NATIORAL PARK

Slowly the car traveled up the pine lined road leading
to the top of Mt., Cadillac.

"I wonder what we shall see up here," ssid Betsy.

Bodb held up his stamp folder and showed her =
beautiful blue stemp. "Thie pieture is of the ocean,™ he
said, "Maybe we can see it from up here.”

Mother looked in her guide book, and then told them,
"This is the only National Park by the ses. Mt. Cadillac
is the highest point on the whole east coast.”

When the car stopped, the chlldren ran to the guard
rail and stood looking down over Frenchman's Bay.

Betsy £a1d,"] now why they chose blue for the Acadia
stamp. See how blue the water is until it hits the rocks
end turns to white foam.”

Bob wes looking up the harbor. He turned and said,
"Say, Dad, see our Navy up there." Xveryone loocked and
saw g group of Navy ships.

They ate a pieniec lunch, seated on some rocks over-
looking the ocean. Then Betsy said, "Let's drive down

negr the ocean.”
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They stopped the car near a sign saying "Thunder Hole."

"Be eareful,” sald Father as they got out of the car.




SR

"I don't want anyone to slip on the wet rocks and fall ..
into the ocean.”

They saw other people standing on the rocks, watehing
the waves rush into a large hole between.the rocks. As
they got neser Bob said, "I hear the thunder of the water
now, "

They wetched the water splash over the roeks. Betsy
gsaid, "There is a stamp for s park with a famous river,
one for a famous geyser of hot water, I am glad there is

one for ocesn water."
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