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CHAPTER I 

INTRODUCTION 

The problem.-- Aggressive behavior and methods of deal­

.ing with it are subj ectl of lmi versal concern to those engaged 

in the education of the very young. Teachers, who are other-

wise very skillful, oftrn have little understanding of the ag­

gressive behavior of cJildren and of suitable techniques for 

dealing with ite To mJny teachers, hostility and its expres­

sion in aggressive behj/vior, is a thing to be condemned, re­

pressed or even denied These teachers expend their energies 

. in an eff'ort to elimin /te all outward signs of' aggression or 

conflict behavior in tJieir classrooms. Other teachers go to 

the opposite extreme, ~ive no g~idance at all and allow f'ull 

expression to childrenfs aggressive impulses5 Parents show 

the same cohfusiOn toof :t'luctuO:ting from those who are over­

restrictive to those who are over-permissive. Nursery-school 

teachers, particularly/. need to lmow more about how to treat 

the aggressive behavio~ of young children, because pre-school 

age children are mos.t ikely to be overt in the expression of' 

their aggressive impulses; ~aving, as yet, developed few con­

trols of' their own. 

Autnor's interes in the subjecte-- The author has been 

interested in this suJject for many years, both from the point 
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of view of a nursery-so ool teacher and that of a parent. The 

author has both brought up and taught children during each of 

the extreme periods of heories of child development; the period 

of rigid·schedules, the of complete freedom of expression, 

and finally the middle The question of how to handle 

the aggressive behavior of childrenha.s been a deep concern for 

many years. Regardless of the theory popular at the time, it 

never seemed wholeheart dly wise, either to repress aggressive 

behavior or to allow it complete freedom of expression. This 

study stems from the author's attempt to gain a broader under­

standing of methods of ~reating children's aggressive behavior 

and to formulate a working phil~sophy to serve her in her role 

as nursery-school teachlr and parent of three children. 

The purpose of thil study is to test the .effectiveness 

of t_eaching techniques ln ,the aggressive behavior of four-year­

olds in the nursery schlol.. The experiment, carried on by the 

)llethod oJ: direct observition, concerns itself with only the 

anti-social types. of ag · ressive acts directed. against other 

children or their acti'Vlties. 

Basis for establis in the criteria for this investi a-. 

· tion.-- Twelve years o~ nursery-school teaching, fifteen years 

·of parenthood, criticallobservations of children's aggressive 

behavior, two psychiatr e seminars on children's emotions, in­

tensive reading and tholght on the subject, form the basis of 

establishing the criterla for this investigation., 



. I 

CHAPTER II 
t 

LITERtURE IN THE FIELD 

1. Some Olinions on the Subject 

Aggression in gener1al. ~- A serious consideration of' any 

o:f the problems of .. human growth and development must take into 

account the processes as ociated.with the emotional reactions 

of the child. Much has 1 een written about the emotional be­

havior of children. Theiemotions have been described as h~gh­
ly stirred-up s.tates o:f I he organism and have been said to 

" •••• represent. nature 1 s provision for the motivation of' be-

. havior •• " ."1/ Aggression1·can be classified as .one of the 
. . . I 

stronger manifestations of emotional behavior. 

self' is one of consideraile breadth. 

The term it ... 

. . . I . 
2/ 

According to Symonds, 

the term aggression has four distinct meanings: 

" ..... self-asseJtiveness and vigor of movement ..... 
an act of hostilitylwith the intention of attack and 
destruction •••• to·g,in possession of a person or an 
objec.t •••• to gain control or dominance or management 
of another person •• jj"" . . ll . 

Menninger says: "The pl' oblem of' lif'e is the problem of' con-

1/Louis P. Thorpe, Child Psychology and Development, The Ron~ 
ald Press Company, New Ydrk, 1946, p. 366. · 

2/Percival M. Symonds,. "Jggression, "·Encyclopedia. of Child 
Guidance, The Philosophidal Library, New York, 1943, p. 11 • 

..2,/Kar1 Menninger, Love A ainst Hate, Harcourt, Brace and Com­
pany, New York, 19 2, p. 1190. 

-3-
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trolling and directing Jggressioiis•" 
I . 

4 

Constructive.as;eec-tis of aggression.-- Although aggression 

is usually thought of a~ an undesirable quality and the word 
i 

is. often used only in i,s negative sense.' it is important to 

remember that the posit4ve influences of aggression play a 

significant part in the Jdevelopment of personality. A person-
\ . 

ality with no aggressiveFess in it does. not function well in 

our particular society. I Aggression is an important ingredient 
. I . 

in the development o:f le!ad.ership and.· is the basis. of many of 

the worthwhile accomplisbents of man. Aggression in its · · 

broader sense can be co~structiye and a motivating force tovmrd 

progress and fruitful ac\complisbment. 

Contribution to :eerlsonality structure •. -- Babies. and young 
. I . 

infants are not usually ~hought of in terms of aggression; but 

beginning in the earlies~ stages of development and continu­

ing throughout life, agg~.ession is an element of. considerable 
I 1/ 

value in the process of growth and' learning. Symonds 
. I . . 

aggression as essential for growth. He says: 

sees 

. . . . I . . 
"Children can only learn to ·separate themselves from 

their parents by sl?w degrees, by putting forth aggres­
sive energy and acting independently and by reacting to 
parents with a certain degree of opposition.'' · 2/ . . I 

Stephen- emphasizes the\importance of the aggressive impulses 

when they are used by the child in helping to defend himself 

1/0p. cit .. , p. 11 .. · 
l 
! 
; 

Z/Karin Stephen, "Aggres~ion in Early .Childhood," Br.itish Jour­
nal o:r. Medical Psychology (1939), 18:189 

;-· 
·I 
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and to secure satisfactton of his needs and desires. He says:· 

" •••.• in the f~ce of frustration or privation a child 
rea¢ts with rage az?_d aggression, and this reaction has a 
useful function tojperform if it is directed either towards 
attacking and getting rid of the source of pain or towards 
getting mastery ov~r the desired and frustrating object9 
From this it would!follow that aggression is essential for 
successful living, !and that we should be entirely misguided 
if we aimed. at eradicating. it, which is just as well ·since 
the task would certainly be beyond us." 

I . 
• I 

Frustration.and agJression.~~ It is generally believed 

that :fr~jtration normal~y leads to· aggression. According to 

Symonds there are tbret4 kinds of frustration that lead to ag­

gression. They are depJivation or unfulfilled desire, inter­

ference or restriction o\f activity and attack from without 
I 

threatening harm, pain dr some kind of discom:fort. · He says: 
! 
I 

" •••• aggressioln is the most primitive and.universal 
response to frustra;tion ••• 9aggression has two main func­
tions: 1 to wrest s\atisf'actions from .the outside world, 
and 2 to destroy tb:e source of pain •••• "· 

y I . . . . 
Dollard has made :a very thorough study of frustration 

. I 

i : . 
and its relation to aggr

1

ession. He calls it the. f'rustration-

aggr·ession hypothesis an!d in his work, aggression, frustra~ 
I 

tion and their relationspips are defined. He defines aggrea-

' I 
I. sion as: 
I 
I . . 

" •••• an act whbse goal-response is injury to an or-
ganism (or organism~surrogate) •••• that response, which 
follows frustration~ reduces only the secondary, frustr·a­
tion~produced instigation, and leaves t~e strength of the 
original instigation unaf'fected." 

I 
! 

1/Ibid., p. 11. l 
c/John Dollard, Leonard W. Doob, Neal E. Miller, 0. H. Mowrer, 
Robert R. Sears, Frustration and Aggression, Yale University 
Press, New Haven, 1939, p. 11. 
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I " . . Frustration, he derines:as •••• that condition which exists 
. . ! . . . l/ 

when a goal-response suffers irtter.ference." He round that 
. i 

the amount of .frustration directly influences the strength of' 
I 

instigation to aggressi9n and that the inhibition of acts of' 
i 

direct aggression constitutes anadditional .frustration, which 
i 
I 

in turn instigates aggr~ssion against the inhibitor. Aggres­
! 

. i . 
sion, then, tends to beldisplaced.to other objects and ex-

pressed in modified fo~. Sublimation is a socially approved 

modi.fication. 
I 
I 

From this study, ir can be deduced that aggression is a 
I 

necessary consequence o$ .frustration. However, the consequen-
1 

tial aggression may tak~ many .forms of' expression. The expres-
., 
I 

sion may be direct, ove~t and an obvious reaction to the .frus-

tration involved; or i.f\the inhibition to the direct act of' 
I 

I 
aggression is too great) the expression may become displaced 

I . 
.from one object to anot:qer, changed in .form or in extreme cases, 

I 
I 

turned back against the !self. A thoughtful examination of the 
I 
I 

material of' this study, !strongly suggests that expression of' 

aggression, in one way dr another, is necessary when .frustra-
i 

tion presents itself. lit also suggests the therapeutic value 
I . 

of the aggre s.s i ve. act irl releasing the emotional tension that 

is caused by .frustratio~. Aggression is thus portrayed as an 
' 

I , i 
aid, helpf'ul in defendirig the personality from the anxiety 

i 

which would inevitably r!esult f'rom unreleased .frustration,. 
I 

i 
i 

1/John Dollard, .... o..._p...;."'__;;.c.;;;;i-t.], p. 11. 

I 



7 
11 

Stephen speaks of the dangers of unreleased frustration, 

saying: 

" •••• what is really disruptive is not passion itself 
but impotent passion, passion which is inhibited and frus­
trated so that it cannot be discharged in a smoothly co-or­
dinated way." 

2/ 
Effects on physical health .... - Teagarden- describes the 

effects of violent emotion upon the autonomic nervous system. 

Strong emotions and the thoracicolumbar division of the auto­

nomic nervous system prepare the body for the.strains and the 

stresses of emergencie.s. The e.f.fects of strong emotion on the 

heart, stomach and other organs, may be felt for a long. time 

afterward. She states that:. 

n ...... a child who is allowed to grow up having con­
stant fits of anger and rage, or suffering debilitating 
fears all the time will have .his thorac.icolumbar system 
'in gear 1 far too frequently. Such a child will suffer 
not only from the.standpoint of social acceptance and 
mental hygiene, but also from the. standpoint. of physical 
health." 

Anti~ social aggression in. young children.-- Throughout 

the literature concerning itself with the development of the 

pre-school age child, there seems to be. a universal accept­

ance of the normality of aggressive behavior among children 
. 3/ 

of this age. Isaacs- sees it as representing quite a def-· 

inite stage in social development and believes. that aggres-

1/0p. cit., p. 182. 

2/Florence M. Teagarden, Ohild.Ps cholo 
Workers, Prentice-Hall, I~n~c~.~,~N~e~w~Y~·=or~k~,~~~~~~~~~~ 

.2,/Susan Isaacs, SocialDevelopnient in Young Children, Har­
court, Brace and Company, New York, 1937, p. 231, 232. 
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sLv.e behavior contributes to a greater freedom or feeling and 

action, indicating that the child is less inhipited by anxiety. 
l/ . .. h ld Murphy, in her intensive studies on sympathy in young c i -

ren, round a definite correlation to exist between sympathetic 

and aggressive behavior in children. Children who scored high 

in sympathy reeords.also exhibited considerable unsympathetic 

behavior and score.d high in aggression.. She also found that 

both aggressive and friendly responses increase with age dur-2/ .. . . 
ing the pre-school years. Isaacs describes the aggressive 

behavior of young children vividly: 

"The group relations of children.under seven·are 
unstable, not because their goodwill for each other is 

. weak, but because their hostility is equally strong •••• 
They love and they hate with an equal simplicity and 
wholeheartedness, and they may pass in a moment from 
rondness to anger, from co-operation to quarrels and 
tearsa They have not yet learned to select their im­
pulses along the lines of congenial friendships and 
selected loyalties." · 

Part of the socializationprocess.-- All or this seems 

to bear out the same general theory that children or pre­

school age are quick to love and equally quick to hate in 

their relationships with one another. However, neither the 

depth of their love nor the intensity of their hate is in any 

way comparable to the adult expression of these emotions. 

Rather, it is impulsive, quite brief and more often than not, 
. . ' . ' 

a part of the socialization process of the young child. Young 

1/Lois Barclay Murphy, Social Behavior and Child P·ersonality, 
Columbia University Press, New. York, 1937. 
2/Susan Isaacs, The Children ·we Teachj-Univer'sity of London 
Press, Ltd., 1937, p. 91. 
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children lack experience in handling themselves in social sit-

ua.tions and are likely to be quite primitive in their reactions 
11 

Carmichael to the normal g;Lve and take of group play. v .. agrees 

with Isaacs that aggressive behavior is a normal part of the 

socialization process of young children. He says: 

".a •• such aggressive behavior frequently is mild in 
nature and arises as an incidental feature of the child's 
general. activity as he moves about, explores his environ­
ment, interferes with others, or seeks to obtain their 
material or to protect his own possessions. Occasionally 
a child's anger is: aroused when he is re.bu:f.fed by other 
children whose play he tries to join~ .. a.Fighting and bick­
ering, usually of a relatively mild sort, are likely to 
occur most frequently in the relations of children who 
associate with each other agood deal and whose.relation­
ship with one another is predominantly of a friendly sort. 
The child who is most active socially and who is most ver­
satile in his social contacts is also likely to get into 
a larger number of situations in which controversy may 
arise than is a. child who is less enterprising." 

Correlation of aggression.to the generalactivity o'£ the 
11 

child.-- cTersild sees aggression as correlated to a high 

degree with the general activity of. the child and pictures it 

as a normal part of the social friendly intercourse among young 

children. He observes that aggression against.another child 

may serve many purposes, both friendly and unfriendly. He also 

notes that many of the conflicts of pre-school children center 

about protecting or procuring play materials, and this is due 

1/Leonard Carmichael, Manual of Child Psychology, .John Wiley 
and Sons, Inc., New York, 1946, p. 77'2. 

2/0p. cit. 

3/Arthur T. cTersild, Child Psychology, Prentice-Hall, Inc., 
New York, 1940. 
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to the f'act that ideas involving propertY rights and sharing 
. 1/ 

and taking turns have not yet been :rormed. Jersild also 

comments, as do several other wri te:-rs, on the conf'usion that 

must arise in the l;i).inds of children, when they are strongly 

admonished by their parents never to hit or f'ight, but they 

f'ind. that in their play group, membt~rship status precludes a 

certain amount of' hitting and fight:lng in· order to be t re-· 

spectably' accepted. Moreover, theJ:-e is the problem of when 

aggressive action is justifiable, aB in the case of self-de-

tense. Many writers have concerned themselves with a diacus-
1/ 

sion of' this problem and Jersild 1~tates: 

n a~ •• if the child is a soc~iable creature, occassions 
are bound to arise when he is practically forced to de­
fend his interests and his rights. If the child does not 
rise to his own def'ense, he practically is denied the 
freedom to share and enjoy the ·social contacts and oppor­
tunities afforded by the group situation •• uan adult's 
abstract moral.stand against aggression may be splendid 
as a general rule of' conduct ~ld yet may be artif'icial 
and needlessly rigid when brought to bear against the 
normal little tussles which arise in the social relations 
of young children. Training in morals and good conduct 
should proceed with due regard f'or the abilities and 
problems of' children at diff'eremt stages of' their growth." 

Z.j . 
Explosion of'. energies theory .. --· Wolf'f' approaches the 

subject of' aggression in the young cihild f'rom another point 

of' view and sees the aggression o:f the young child as an ex­

plosion o:f his energies. He says: . 

"The behavior of' aggression has a di:fferent signif'­
ieance in the preschool child and in the adult. Aggres-

1/0p. cit., P• 403 
2/Werner Wol:ff, The Personality of' the Preschool Child, Grune 
and Stratton, New York, 1946, p. 40. 
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sion in the adult is the direction of energies of the 
adult's sel,.f against non-selves; but the child, for whom 
the self and non-self are not yet differentiated, does 
not direct his aggressiveness. The aggressiveness of 
the young child is an explo·sion of his. energies, as is 
the case with his other bodily functions •••• The child 
attacking another person is not interested in the reac­
tion of that person, but in the experience of his own 
explosion." 

This particular theory would seem to be illustrated by the 

large number of incidents observable in the aggressive acts 

of children of pre-school age,>'Where it seems that the child 
., . ' 

treats the victim of his aggress·ion more like .an inanimate 

object than like another person,.. It is possible that his 

seeming lack of concern. at such tim1ss, stems from the very 

nature of his childish explosive aggressiveness. 

The role of education.-- Many :statements appear concern­

ing the value of educational processes, in the treatment of 
1/ 

anti-social aggression in young children. S-ymonds states: 

"The solution of the problem of destructive aggres­
sion rests mainly with education, for it is only through 
education that aggressiveness c~an be turned into con­
structive channels." 

The nursery school can s~rve a most useful purpose by provid­

ing ample opportunities for active play and the working off 

of aggressive tendencies through socd ... al play under the skill­

ful guidance of understanding teaehElrs. In o.ur culture, it 

is a recognized fact that a certain amount·of personal combat 

and destructiveness is a wholesome :l.ngredient of the soeia.l 

1/Ibid., p. 11. 
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play of ~oung children. This serves as a relief or acts as a 

safety valve, draining off the aggressive feelings of the grow-
l/ . 

~ng child. Hartley- speaks of the values for the child, to 

be gained from dramatic play, saying: "dramatic play can theo­

retically offset some of the inevitable frustrations of life 

and help him adapt to the real world." Children can work out 

and work through their aggressions through dramatic play and 

thereby come to understand them better. Play of this kind is 

strongly influenced by the child's dominant need to grow up. 

Teaching sociall:y useful techniques and providing accept­

able outlets for aggression.-- One of the functions of educa­

tion is represented to be that of channeling aggression and 

providing socially acceptable methods of expression for the 
. . ~ 

aggressive feelings of children. Menninger speaks of' child-

ren's need to be taught socially useful techniques. He.says:: 

"Children don't need to be. taught that they are ag­
gressive or that other people are aggressive; they need 
to be taught the techniques whereby these aggressions can 
be disposed of •••• Under the benevolent inf'luence of a 
teacher whose fairness and friendliness and af'fection for 
her children are unclouded by. •Confusion or resentment of' 
her role, ·the child has not only a model but a technique 
for mastering aggressions or directing them fruitfully 
•••• the child's motive in learning is based upon certain 
instinctual needs •••• the need for exchanging love with· 
other human beings and the need for expressing in so­
cially approved ways the aggressive tendencies." 

yRuth E. Hartley, Lawrence K. Frank, Robert M. Goldens on, 
Understanding Children's Pla:y:, Columbia University Press, 
New York, 19 2, p. 19. 

2/0p. cit., p •. 251, 247. 
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Bacmeister calls aggression a strong ego urge and suggests 

that teachers work especially toward providing socially ac­

ceptable outlets for it and toward building up positive social 

satisfactions to.balance it .. Among the acceptable outlets, 

she suggests turn~g the child's aggressive feelings against 

inanimate objects, and suggests pounding the clay, punching 

the punching bag and spanking the dolls e Her description of 

the release of feelings, both hostile and pleasant, through 

the medium of expression of the creative arts and music is 
' ' 

one to be seriously considered by the nursery-school teacher, 

because young children are not alw.ays able to talk out their 

feelings the way an adult. can. Through painting, a child can 

release and discharge deep feelings that he could not possi-

bly express in words. Af'ter the us'e ot such artistic outlets, 

children often seem in a better mood. 
11 

Bacmeister, along with other;s, aiso believes that the 

young child needs education in social skills and in the hand­

ling of his aggressive impulses. She says: 

" ... e.he will need teaching. 1 Please 1 and 'thank you' 
will help him with adults. Talring turns, sharing, ex­
changing(and persuading others to do the same) will get 
him further with the .children. He can learn to get sat..­
isfaetion from helping other children and.win their help 
whenhe wants it, to cooperate and to lead, aswell as to 
keep hands off and let them alone if they prefer •••• Bas­
ically the problem is learning to like and respect them 
as people, and to considel' their wishes.. That is not easy. 

The world and youngsters being what they are, a child 

1/Rhoda W. Bacmeister, Your Child. B.Iitd Other People, Little, 
Brown and Company, Boston, 19SO, p. 221 •. 



also needs to-learn how to meet aggression and to defend 
himself' and his rights when necessary. Part of it is in­
stinctive, but there are skills involved too. One needs 
not only courage, a good healthy resentment of injury, 
a.nd some knowl.edge ·of' the manly art of' aelf'-defense, but 
an idea of' where to draw the line. There have to be lim­
ita on what one may use as a w,eapon (teeth? rakes?) and 
ot.her concepts of what constitutes a f'air f'-ight." · 

The role o~ the nurser:y-school teacher.-- The role.o:f the 

nursery-school teacher assumes considerable importance in the 

treatment of' aggressive behavior. The teache:r provides f'or 

this both. in the planning of'. the nu:t:>aery school environment 

and in her consideration of' the various techniques to be used 

in the treatment of' aggressive beha·11ior. She needs consider-

able insight into the personality dt~velopment of' young child­

ren and must formulate ~or herself a thoughtful and dynamic 

philosophy of' discipline, commensurate with the growth needs 

of' young children. She must be "tolerant and accepting of .a 

child and yet plan for a ehild1 s gr()wth in more mature direc-
. 1/ 
tiona. n She must have a capacity for warm and meaningful 

relationships with other people and possess sufficient emo­

tional maturity for appreciating and understanding other peo-
. 2/. . 

ple :for their intrinsic value. Freud says that teachers 

should endeavor to find a middle course somewhere between 

l/Percival M. Symonds, The Dynamics of Parent-Child Relation­
ships, Bureau of Publications Teachetrs Co'llege, Columbia Uni­
versity, New York,_l949, p. 111. 

?;}Anna Freud, 1'Psychoanalysis and the Training of' the Young 
Child," The Psychoanalytic Quarterly, New York (January 1935) 
14::15. ·. . ' . , 
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repression and the .full expression o.f aggression. She states: 

nThe instinctual urge must not be driven into repres~ 
sion., thus preventing its sublimation, i.e., its diversion 
into other and acceptable charu~els, nor must it be allowed 
.full satis.faction •••• The path t;o mental health lies some­
where between these two extrem•~s .. tt 

An excellent description o.f the role of the nursery-school 

teacher in the treatment o.f aggress:lve behavior is to be found 
. 1/ ·. 

in the 1950 Yearboo~where they state: 

"By and large, .feelings must be expressed i.f we are 
going to learn ways o.f dealing with them that are satis­
.fying to the lndi vidu{:l-1.· and aceeptable to the groups in 
which he lives •••• recognition of. inner and outer reality 
is shown by the good nursery-s<~hool teacher. She does . 
not say to Johnny as he raises a shovel to strike Susan, 
1 don 1 t do that; that's bad.' 8he is likely to say some-
thing o.f this sort: 1 I know-you are angry at Susan be­
cause she knocked down your sandhouse~ But you can 1 t hit 
Susan. It would hurt her. Come with me and we will .find 
some nails and wood; we can potmd them into the wood over 
there at that work bench.' This teacher has acted in an 
e.f.fective way. She has recognized and accepted the .feel­
ing; it is real and, in that SEmse, valid. She has set 
social limi ta and given reasonfl .for those- limits. She has 
o.f.fered a socially acceptable y.,ray o.f releasing tensions." 

:Combination o.f education and mt:Lturation.-- The nursery-
-

school teacher must not only concern herself with techniques 

.for guidance, but must also be mindf'ul of' the inner .forces of' 

growth and maturation, and the readi.ness to learn. Reynolds 
2:/ 

speaks o.f this, when she describes the di.f.ficulties that child= 

ren experience in learning to get along with each other. She 

1/Association .for Supervision and Curriculum Development, Fos­
tering Mental Health in. our Schools, (1950 Yearbook), National 
Education Associ~tion, Washington, D.C~, P• 7. 

g;/Martha May Reynolds, Children .from .. Se.ed to Saplings, McGraw­
Hill..Book Company, Inc., New York, 1951, p .. 92:. 
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describes it as a complicated process_, involving an under-

standing o:f the rights and :feelings o:f others. She speaks o:f 

the social techniques o:f children a:s crude, their language. as 
. .· . . 1/ 

meager and their experiences as limlted. She says~ 

11 How much this is due to training and how much to 
inner growth o:f muscles and brain and nerve connections 
we do not lrn~ow,. but undoubtedly each contributes its 
share. It would be o:f no use to try. to.· make year-old 
babies play nicely together; they are not su:f:ficiently 
developed to learn this :from even the most skill:ful 
teache,r, and, on the other hand matliration alone will 
not accomplish it. It takes the right combination o:f 
these two to develop the ability to make satisfying 
.social relations .. n · · 

Discipline .. --The literature on discipline bears a rela~ 

tionship to this study because-this study is concerned with 

the e:f:fectiveness o:f the techniques used by nursery ... school 

teachers in the treatment o:f aggressive behavior. Discipline 

is essentially treatment and in its derivatory sense may be 
y 

thought o:f as 1 treatment suited to a learnert _coming :from 

the Latin origins o:f the component parts o:f the word. 

To many people, the term discipline has become con:fused 

in meaning and erroneously considered synonymous with the term 

punishment. Pimisbment involves inflicting a penalty :for an 

o:f:fense and has a distinct element of. revenge in it. Blatz 
3/ 

calls discipline ua plan o:f training~ not, as is usually im.-

1/Martha May Reynolds, op. cit., p~ 92. 

2/Abigail A. Eliot, Lecture on Child Psychology, Boston Uni-
versity, January 3, 1951. · 

3/William E. Blatz, Understandina the Young Child, William 
Morrow and Company, New York, 19 4, .P. 57. . 
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plied, a system oi' chastisement.~' 
1/ 

Rexi'ord sees disciplirie 

as "training the child in a desirable adaptation to reality." 

She believes that controls need to be put up, not only to pro­

tect'other children and adults, but also to help the child 

learn to manage his own i'eelings, his wishes and his impulses. 
2/ 

Washburn- believes that .children need to know two cer-

tainties in their rel;ationshipswith disciplining adults. The 

i'irst is that the adult will be consistent and just. The sec­

ond has to do with unconditional love; the fact that the child 

needs to know that the disciplining adult does not love him 

any less, even though she disapproves oi' what he has done. 

The philosophy oi' unconditional love, as an important i'actor 
3/ 

in discipline, is also outlined by F'rank who says: 

rrWhat you really want to do in your discipline is 
a. to show the child clearly that some acts are not wise, 
not helpful, not what 1we 1 do and b. to show or tell him 
that you can go on respecting and admiring and loving him 
all the time •••• Discipline can help the child be clear 
about what is permitted and what is not. ·You make a child 
emotionally stronger when you give him the feeling that 
there are social rules, necessary rules •••• omit the terms 
bad or naughty ..... you can make the child understand that 
although what he did was not acceptable, he himseli' was 
not 1 bad t or 'naughty'. Also, by ruling out terms such 
as 1bad boy' 1 bad girl', you don't give the child a pic­
ture of himsel.f as all 'bad 1 ••••• parents help the child to 
build up an image oi' himseli'. Ii' time after time he is 
told that he i~ a 1bad boy', then he may begin to get a 
rather gloomy picture oi' himself. 11 

1/Dr. Eveolene Rexi'ord, Seminar on Children's Emotions, The 
Douglas Thom Clinic, Boston, Massachusetts, March 1951. · 

2/Ruth Wendell Washburn, Children Know Their Friends, William 
Morrow and Company, New York, 1949, p. 35. · . 
2/Mary and Lawrence K. Frank, How to Help Your Child .in School, 
The Viking Press, New York, 19SO, p. 24, 2S. 
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1/ 

Baruch has made one of the most recent contributions 

to the literature on discipline. She presents a new philos­

ophy of discipline, in which she re~:wmmends. accepting the 

child's feelings, both good and bad, and mirroring them. She 

says: 

"When we fail to help a child release his feelings, 
when we handle him so that he denies them and pushes them 
into his unconscious mind, they move out of his control. 
He becomes blind to them. He c~an no longer see them. He 
can do nothing about them •••• SE~lf-control lies in the 
other direction.. It lies in k~~eping the 'bad' feelings 
in the open until they work thomselves out.. It lies in 
helping children learn to direc~t their :f'eelings into un­
hurtful and harmless channels. Learning to channelize is 
learniUg.to control. For then they steer their feelings. 
Then they do control their emotions. By directing the 
type of expression; not be denying what exists.n 

Generalized opinions on aggresE~ion.~- There seems to be 

a universal acceptance of the normality of' aggressive behav­

ior among children of pre-school age•. Many writers consider 

it an important part of the socialization process; correlated 

to the general activity of the child, as a normal part of the 

social friendly intercourse among young children. 

Even in its anti~social sehse, aggre~sion is generally 

conceded to be a normal component of· the personality of the 

pre-school age child. However, if' aggression is.to be consid­

ered as a valuable tool in personality growth and adjustment;; 

it is essential that educators endeavor, not only to under~ 

stand, but also to constructively guide children in socially 

acceptable methods of .expression of their aggressive :f'eelings. 

1/Dorothy Walter Baruch, New Ways in Discipline, Whittlesey 
House, McGraw-~ll Book Company, Inc., New York, 1949, p. 71,72. 
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2.. Research Studies on Aggressive Behavior 

Aggressive behavior.-~ Some research.has been done on the 

subject or anti-social aggression in rour-year-old children in 

the nursery school. Most or this research centers around quan­

titative and qualitative analyses or acts or anti~social aggres-

sion and the conflicts or quarrels or children or nursery school 

age.. The primary concern oi' ·the investigators has been either 

the attitudes or young children toward their aggressive reel-

ings and behavior or an investigation or the amount and inten­

sity or conrlict behavior among children o:r this age; its rela­

tion to age, sex, or environmental dirrerenees. 

Purposes or investigations.-= One or the earliest pieces 
1/ 

or research on the subject was made by Goodenough in an at..:. 

tempt to discover .the rrequency, dtiration, causes and methods 

or handling anger outbursts among children in the home .• Green 

conducted an investigation in order to determine the relative 

roles o:r group play and quarreling inthe socialization proc-

2/ 

ess, to study age and sex dif'rerenc~s:; and to analyze the types 
ll . 

or play in which quarrels arise. Caille made a study or 

1/Florence Le ·Goodenough, Anger in Young Children, Institute 
o:r Child Weli'are, Monograph Series Number 9, The University of 
Minnesota Press, Minneapolis, 1931. · 

2/Elise Hart Green, nFriendships and Quarrels among Preschool 
Children," Child Development (1933), 4::237-2.52 • 

..2,/Ruth Kennedy·. Caille, Resistant Behavior or Preschool Child­
~, Child Development Monographs Number 11, Bureau or·Publi­
cations, Teachers College·columbia University, New York, 1933. 
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resistance· in the pre~sehool child in order to investigate 

the immediate causes, types of responses, and general situa-
. . 1/ 

tiona surrounding resistance. Dawe analyzed 200 quarrels 

of·pre-school children, with the aim of studying and analyz.., 

ing them as they arose spontaneously in a·relatively uncon-. . . ?J . . . 
trolled social environment. Jersild and Markey made a study 

for the purpose of recording and analyzing aggressive, resist..-

ant and hostile acts, as exhibited by children in t:P,eir deal~ 
. ;) . ./ . . 

ings with one another. Hattwick studied 60 behavior items 

in nursery-school children to determine sex differences in 
J±l . .· ·. 

behavior. Hattwick also conducted an investigation to de"':" 

·termine the influence o:f nursery school attendance upon the 
5/ 

behavior and personality of the young child. Roff and Ro:ff 

analyzed the variance of conflict behavior in pre-.school 

l7Helen C •. Dawe, "·An Analysis of. Two Hundred Quarrels of Pre­
school Children," Child. Developmeri.'t· (1934), . 5 :139..;.157. 

_gjArthur T·. ·. J'ersild and Frances V. Markey, Conflicts between 
Preschool Children, Child.Development Monographs, Number 2l, 
Bureau of Publications, Teachers College Columbia Uni·versi ty, 
New York, 1935, pp. 1~180. . . . 

,2./LaBerta A. Hattwick, "Se;K Differences in Behavior of Nursery 
School Children," Child Development (December,l937), 8!343-355. 

ft/Berta Weiss Hattwick, "The Influence of Nursery Sch~ol At ... 
tendance upon the Behavior and Personality of the Pre-school 
Child.," The Journal of EXJ?e.rimental Education (1937) ,5:-180-190 • 

.,2./Merrill Roff and Louise Ro:f.f, "An Analysis of the Variance 
of Conflict Behavior in Preschool Children," Child Development, 
(1940)' ll :43-60. . . . . 



21 
1/. ·. 

children. Fi te made a study of children 1 s attitudes toward 

physical aggression .:a.s they were· seen to develope in and ·.·.. y· 
through their s.ocia.llife in nursery school. · Baruch car,.;. 

ried on an investigation in<order to ga.in.insight into the· 
.. · .: . ~~ 

lives and emotions of nursery=school children. Appel made 

a. study of the·. aggr~ssive. behavior of nursery-school, children . 

and of tea.cherst methods of dealing with this behavior. Muste 11/ . .. . 
and Sharpe . investigated pre-school c.hildren from two .Amer-

ican environments-in order to discover the possible relation­

ships between. factors of age, sex, gross environmental dif'fer­

ences on the one hand and the .frequency and types of aggres­

sivebehavior, the techniques of response to aggression on the 
. . .· . ' ':2_/ 

other hand. C:urwood · studied the te.cJ:miques of the nursery-

school teacher il:i establishing good .social relations in a 

group or three-year-old children.in. a nursery school situation. 

lj'M:ary Delafield Fite,· Aggressive Behaviorin Young Children 
and Children's Attitudes toward Aggression3 Genetic Psychology 
Monographs, The Journal Press, Provi!lcetown,. Massachusetts, 
(1940), 22:151~319e · 

(!/Dorothy w. Baruch, !'Aggression During Doll Play in a Pre­
school," The American Journal of Orthopsychiatry (April, 1941), 
11:252-259. . .· ·. . . . . . . . ·.. . .·. ·.. . .. 

1/Madeleine Hunt Appel, "Aggressive Behavior of Nursery School 
Children and Adult Procedures in Dealing with such Behavior," 
Journalof Experimental Education (December, 1942), 11:185-199· 

}±/Myra J. Muste and Doris F •. Sharpe, .'•some Influential Factors 
in the Determination of Aggressive Behavior in Preschool Child-
ren," Child Development (1947), 18:11-28. . 

.2,/Sarah .T. C:urwood, Social .Relations· of Three Year Old Child­
ren in a Nursery School, Unpublish~d masters .thesis, Boston 
UniversitySchool·of Education, 194-7. 
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1/ 
Goodman investigated the role of the nursery~school teacher 

2/ 
in developing social from anti,-social behavior. BoYr!ton-

made a study to disc.over ·the various techniques. used by the 

teachers in two nursery schools to develope social from anti~ 

social behavior and to evaluate the relative effectiveness of 
JJ 

·the various techniques.. ·Sears made ari. intensive study of 

child training and its effects on personality and endeavored, 

specifically, to investigate the consequences of punishing, 

children for their aggressive behavior. 

Methods of investigation.-- Although a variety of methods 

were used, the larger number of the investigations were carried 

on by direct observation of children in nursery ·schools •. Di-
. . 

rect observation is trthe method by which behavior is recorded 

while ~i is in th~/rocess of.qccurring,in its natural set~ 

ting." Curwood · made observations in a nursery school of 

complete incidents of social behavior where teachers entered 

in. Direct observations in 14 different nursery schools were 

1/Cecile Cohen Goodmari, The Role of·. the Nursery School. Teacher 
in Developing Social f.rom Anti.;.Social Behavior, Unpublished . 
masters thesis, Boston University School of Education, 1947. 

2/Marjorie Boynton, Evaluation of Three Teacher Techniques in 
the Socialization Process. of Eighty-Five Nursery School Child­
~' Unpublished masters thesis, Boston University School of 
Education' ·1948. · 

3/Robert R. Sears, "Spare the Rod," Harvard Alumni Bulletin 
TFebruary 10, 1951), pp .. 384-388. . 

)1/Madeleine HuntAppel, op. cit., p. 185 • 

.2/0p. cit .. 



1/ 
used. by Appel to record 641 aggressive episodes. 

ll 
Goodman 

23 
2/. 

and Boynton each used original check lists and 16 three hour 
. ' ·. ·, ' . . 

observations in two different types ·of nursery schools to ob .. 
. l±l .. . 

· tain their data. Dawe employed the behavior. sampling tech.;.. 

nique, using a stop watch which was started immediately upon 
. . 

noting evidences of a struggle and stopped when the issue was 
- :21 

settled or when the teacher.inter:fered. Jersild and Markey 

observed each· child in a nursery school environment for 1.5 

mii1utes at a time. Using a stop watch, they recorded all ac..;o 

tivities that might be construed as belllgerent, defensive,.· 

offensive, resistan.t or provocative· :on the part of the child . 6/ . • . 
·who was being observed. Oaille- also made use of time con~ · -· 

trolled observations of free play in a nursery school; obtain­

·ing 1002: five minute observations, including data on acquies-.. ·. . .. 11 . 
cence, aggression and. resistance. Green us.ed the time sam-

pling teehniq~e, . observing each child in a nursery school. en­

vironment for a 30 ~econd_interval. Children W6l'6 'observed 

in a varied order from day to day, in order ·to guard against 

1/Ibid. 

2/0p. cit. 

,2./ Op • cit. 

l:t/Op. cit. 

'.2/0p. cit. 

6/0p. cit. 

1/.0p_ •· cit. 



errors that might have arisen ir a given child had always been 

observed early or late. in the play period. 

Three investigators used the method of direct observation 

in nursery school, supplementef;by experimental situations and 

interviews with parents.. Fite made an intensive study of a 

rew individual children and used di:r>ect obs-ervation of their 
. . 

play in a nursery school at f'r.equent intervals over a period 

of 1 1/4 years.. She added to this, data compiled from inter ... 

views with parents an'd. with teachers,-·and the data rrom two 

kinds of experimental situations; namely, interpretation of 

pictures portraying-~aggressi ve behavior, ··either thrOugh ver .... . . . 2/ 
balization or through doll playe Baruch made full observa-

tional recor.ds of_ they activities of children in the nursery 

school.situation and in addition used material from frequent 
. . . 

. . 

. pa.l;'ent conferences (with fathers and_with mothers, each sep-

arately). She also employed an experimental situation, using 
' . . . :Jj . 

play with dolls representing the child 1 s family. Sears 

used the method of direct observation and obtained measures 

of aggressiveness. in nursery school play over a four-month 

period of' t.ime. At the end of this period of time, he em-

ployed the interview method, asking mothers to·report in de­

tail their own behavior .toward their child's aggressive acts. 

1/0p,. .ei t. 

2/0p. cit. 

3/0p. cit .. 



An experimental situation, doll play with a famiiy of dolls 

who lived in a six=rOO:!Il dollhouse, was then used. The child­

ren were presented with 'the dolls· on .two occ:asions for about 

20 minutes each,. in an effort to: measure each child's aggres= 

siveness in fantasy6 Comparisons o:r: the three kinds o'f data 

were then made. 

Only three investigl:l.tors made no use of direct .observa-
1/ 

tional methods .in nursery schools. Muste and Sha+'pe · uti~ 

. lized two standardized experimental situations in which the 

' play materials and the children present could be contro'lled •. : 

One situation involved a toy farm with barn, animals, ma­

chines, and people .. ·The ~ther·situation centered about a wash 

tub.half-filled withwater:, equippedwith small floating to-ys. 

Children were paired in· va.rious ways, according to sex and age 

·differences or similarities, a,.nd were observed in the experi~ 
. . . . 

mental situation for 15 minutes•· Inaddition, case studies of 

individuals within each of the environments represented were· 

.. made. in order to add knowledge of environmental background to· 
' . ' 2/ .. 

the interpretation of aggressive behavior. Hattwick was 

the only investigator to use· a behavior rating scale. She re­

corded the frequency.with·which 60 particular types of behav-·.. ,, . .·· ·.. v. 
ior had occurred during a month. Goodenough. enlisted the 

1/0p.. cit. 

2/LaBerta W. Ha ttwick, o,:e. · cit .. 

2./.0p. cit. 
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cooperation of a group of intelligent mothers, in making her . 

observations of anger.in young children.. Mothers kept records 

for one month of the anger outbursts of children.in their 

homes ... Daily record sheets were kept, recording the child's 

general condition and a. full descr'iptiqn of· each anger out-
.· ·: ' .· : :. .· 

burst (time, place, duration, provocation, type of behavior, 
. . 

direction,.after .... effects, methods of control,and outcome). 
. . . . 

Characteristic·s. of ·aggr~ssive behavior .. -= Many different 
. . 

kinds of acts of B.nti-social aggression were ·.found in. the data 

of investigators.. These included hi:tting, biting., kick~ng, 

bossing, grabbing toys, refusing toshare or. take turns, tem ... 

per tantrums, breaking toys, interfering with activities of . . . . 1/ 
other children, pushing, pulling and many others. Fits-

found that children·naturally tended to express their feelings 

in open aggression which is the most simple and direct form. 
2/ 

The most outstanding characteristic of Hattwick's pehavior 

rating scale was the prevalence of aggressive, extroverted 

. types of behavior such as.::. aggressive approaches to other 

children, negativism to adults, marked phys=i;.cal activity, 

grabbing toys, attacking, refusing to share, bossing, ref'us-

al of f'oods, breakingtoys, rushing into.danger, and temper . u .. . . .. 
outbursts. Curwood, · in .her stud:y .. pf the social relations 

1/Ibid. 

2/Ibid .. --· 
3/Ibid. 

.. 
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of three-year-old children in a nursery school, found that 

39 percent of all social situations fell into the category 
Y· 

of aggressive behavior. Baruch reported that more than .two 

thirds of the children showed aggression.in some.form, indi-

eating that aggression was.a commonmanifestation at all ages. 

She found .that methods of showing aggression varied consider~ 

ably and included separating one member of' the family from the 

others in the doll-play experiment, spanking them, burying 

them under boxes or pillows, crushing or twisting them, call­

ing them names, drowliing them in the toilet or putting fecal 

matter on them. Aggression was found to be frequently con­

nected with the toilet and with elimination. Jersild and Mar-
2/ . . . 

key reported an average .of one conflict e.very five minutes. 

·They ranged from hitting-' oiting and kicking to milder types 

of aggressive aet·s. Two thirds oi' the conflicts were preeip ... 

itated by overt or verbal aggression ag~inst another child's 

materials, possessions, space or play activities; approximately 

one third were precipitated by aggression .against the person· 

of another child. They tabula ted their data in four ca tego.-

ries (1) physical acts of aggression or defense centering . 

around material, sp~ce or activities (2) physical acts of ag­

gression and defense centering around.attacks on another per­

son (3) verbal acts of aggression and defense (4) weeps, cries, 

1/Ibid. 

2/Ibid. 
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1/ 

calls teacher 3 calls· for help, displ_ ays_ anger. Both Goodman y . 
and Appel found that a great many aggressive acts were 

?J 
caused by conflict ov~r possession of' ;~;>roperty. In Appel's 

study, 36 percent of the acts of anti-social behavior fell 
1) 

into this category. In Goodman's study, the majority of them 

did. She observed aggressive behavior of' eight types (1) c.on~ 

flict over possessions (2) conflict over taking turns (3) in­

trusion of n~w child into activity C4) rivalry for teacher's. 

attention (5) crowding' ( 9) hitting, pulling, pushing, biting, •. ··. ' . . 37 . 
spitting.· Similar categories were used by Boynton- in addi-

tion to conflict over use of equipment, teasing, annoying, 

swearing, destruction of equipment and disrupting group activ­

ity. She found that just three kinds of situations accounted 

for 67 percent of all the aggressive ·behavior. in her data; 

they were teasing and annoying; coJ;lfliet over :u~i of equip­

ment and conflict over possessions.. Goodenough listed as· 

causes for anger; desire for attention, inability to make de'"' 

sires understood, thwarted desire to share in the activities 

of others, difficulties over.sharing possessions, disagree­

ments with playmates, problems of social adjustment, and con.:.. ·. . 5/ . . ·•· 
i'licts with authority. Green found-that the activity which 

17Ibid. ---
2/Ibid. 

3/Ibid. 

lJ/Ibid. 

5/Ibid. 
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provoked .the most quarrels, in relation to the number of 

times it was participated in, was sand play; aggressive behav­

ior occurred one fourth of the time. Next in order (one fifth) 

came construction work and dramatic play, followed by (one 

sixth) play with.toys and .destructive and meddlesome acts • .Y . . . 
Caille found that children resisted other children more than 

2/ 
they resisted adults e Dawe, i.n· analyzing 200 quarrels of 

pre-school children, found that the average duration of quar-
. 2./ 1±1 

rels was 23 secondse In.agreement with Goodman and .Appel, 

she also found that the majority of quarrels were started by 
2/ 

a struggle for possessionse Dawe observed aggressive behav-

.i0r within four categories (1) possessions (2) physical vio­

lence (3) interference with activity (4) social adjustment. 

Her data showed that pushing and pulling were the most common 

motor activity and crying, forbidding, and commanding were the 
2.1 

most common vocal activities. She states: 

"The.most striking thing about motor activity is 
that it is almost invariably present as the most prom­
inent aspect of the quarrel. The brevity of the quar­
rel and the apparent lac~ of disagreeable after-effects 
would indicate that the child 'drains offt his anger 
through motor activity and gets it out of his system.rr 

1/Ibide 

2/Ibid • 

..2/Ibid. 

]±/Ibid .. 

~/Helen C. Dawe, Ibid., p. 1,55. 
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Sex di.fferences ..... ~ Most o.f the investigators reported 

sex di.f.ferences in the aggressive behavior of nursery-school 

children.. In a few o.f the investigations, no attempt was made 
1/ 

to record sex di.f.ferences. Ro.f.f and Ro.f.f differed .from the 

majority of the investigators in that ,they found that sex dif­

.ferences in their groups were completely negligible in rela­

tion to aggressive behavior. All o.f the other investigators 

found that boys exhibited considerably more aggressive behav-
2/ . 

ior than did girls... Goodenou~ reported sex di.fferences in 

the f'requency of anger outbursts as in favor o.f boys at all 

.ages a.fter two years. The boys also lead ih striking and hit­

ting, which seemed to increase with age during the pre~school· 
3/ . . . 

period~ Green .. ·.found s igni.ficant sex di.f.ferences; · the data 

showing that the average quarrelsomeness index for all the 

boys combined was considerably higher than that o.f all the 

girls. She als.o .found that. boys quarrel with boys the most 

.frequently. For the purposes o.f this investigation, it is 

interesting to note that she says: 

" •••• the highest quarrelsomeness index obtained by 
the girls is found at the three year level, and there­
a.fter there is.a steady decrease.. The boys do not reach 
their high point until .four years o.f age, but this too is 
followed by a decrease •• ~·.Many points o.f evidence in this 
study lead to the conclusion that girls are more advanced 
in their social development than are boys. The .fact that 
the nmp.ber o.f .friends that girls have, reaches the peak 

1/0p. cit. 

2/Ibid .. 

3/Ibid;. 
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and begins to deciine earlier, that girls reach their 
high point of: qtiaJ:>relsomeness earlier, and that the ratio 
ot: their quarrels to their t:rieb.dships is consistently 
less ..... all.lend credence to this hypothesis.'' 1/ 
2/ . ·.. . ·. . -

Caille round sex dif:f:erences in which the boys exceeded·the 

girls in aggression by an amount which approached very closely 
. : . . . . . . J.l .. 
to statistical. signit:icance (99 chances in 100). Dawe also 

t:ourid a true sex dit:t:erence. Boys.· were round to quarrel more 

t:requently and were more aggressive than girls during quarrels. 
. . . .1±1 . 

Her t:indings correl·ated with Green's in showing that girls 

reached the peak of: their aggressive behavior during their 

third year or about a year earlier than boys do. Girls cried 

more than boys and gave slightly more t:actual comments. In 

agreement with previous· research, det:inite sex dift:erences 
2.1 

were also noted by. Jersild and Markey. Boys exhibited both 

a higher average number of: aggressive acts and of: conflicts 

won •.. .Boys hit more than girls and showed a larger number of 

acts of: attack and defense in connection with materials. This· 

study round no conclusive sex dif:t:erenc·es in verbalization dur­

ing cont:liets, although the girls.cried and screamed more than 

the boys.. The sex dif:t:erences w~re found to increase as _child­

ren grow older.. At the age of: t:our years, boys do more hitting 

1/Elise Hart Green, Ibid., p. 250. 

2/Ibid • 

.2/Ibid. 

)±/Ibid • 

.2/Ibid. 
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Hattwick also 
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and less screaming and crying than girls .. 

found that boys significantly tended to be more aggressive 

than girls; attacking, grabbiil.g toys, having temp.er outbursts, 

rushing into danger, and refusing to share more than girls .. 

in only one aspect of' behavior, bossing of' others; did girls 

show the more aggressive tendency. Since bossing involves 

verbalization, it is not surprising that girls,.with their 

superiority in speech development, exceeded boys on this item. . . 2/ . 
Sex differences were noted by Muste and Sharpe · who reported 

that boys lead· in frequency of aggression;. in grabbing mate= 

rials, and in dynamic, outgoing responaes·to aggression in 

counter~aggression.. Girls used more verbal techniques than 

did boys. Only in offers to compromise or share, were boys 
. 21 

found to surpass girls in the use of verbalization. Boynton, 

in agreement with many other investigators, found that boys 

exhibited considerablymo:re aggressive behavior than girls; 

62 percent and J8 percent, respectively. 

Age differences.~- Most of the investigators also re-· 

ported age differences~ although a f'ew investigations did not 
. . . . !!:/ 

record any information about age differences. Ca.ille did 

not find any significant relationship between age and a.ggres-

Y,Ibid. · 

2/Ibid. 

J/Ibid. 

1!/Ibid. 
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siva behavior. Goodenough found .that hitting and striking 
. . 

reached a peak in four.;..year-c:>ld boys· and tb.at .four-year-olds 

were found to show anger :rD.bst o·.ften· in connection with dif'fi-
- ' ' ·._ •' 

cul ties arising during play with other· children,. The problem 

of social adjustment seemed. to const·itute the most frequent 

single source o.f anger outbu~;sts among .four-year-olds. The·· 

anger outbursts of younger chil~en were.found to occur most 

frequentl-y during solitary ·play. · Possibly, because o.f. the 

inability of the young child to successfully manipulate his 

physical environment, he is often irritated at this early age • 
. 2/ ' ' . · .. · '' '. ,' ' 

Green found that the .size of the friendship index increased 

regularly with age, as childre.n tended to be.come more. social-· 
' ' 

ized and the quarrelsome-friendship index showed. a steady de-

crease as children. grew older and became well enougb. adjusted 

in. their s1/ial development to play with other children amica­

bly. Dawe found that the quarrels of older children lasted 

longer than those of. younger children and that there was a 

tendency for aggressiveness and retaliation to increase with 

age,. The younger children started the most quarrels, but the 

older children played a more aggressive role during the quar-. ·' ' ' 1±1 . 
rel.s.. Jersild and Markey noted that conflict behavior 

1/Ibid. 

2/Ibid. --
.2./Ibid. 

}±/Ibid. 
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showed a decline with age after the age of three. Hattwick 

found that certain techniques of social adjustment showed 

greater improvement for four-year-olds than for three-year­

olds. Refusing to share, grabbing toys and attacking others 

were found to be considerably less for the four-year-old group 

with the longer nursery school experience. This would seem 

. to have two implications for. the present investigation (1) nur­

sery-school experience, .indirectly including the role of the 

teacher, has some influence on children's ability to handle 

their aggressive .feelings (2) four-year-olds are the most re­

ceptive to the guidance a nursery a chool offers along these 2./ . - ' 
lines. Hattwick says: 

"This would suggest that not until they are four­
years of age have childrenmattired sufficiently to get 
the most benefit .fr.om their contacts with other child-
ren in the nursery school. · · 

In compliance with routines, tbree-year-olds seem 
to profit more from the nursery school experience, while 
in te~hniques of social adjustment •••• the four-year-olds 
seem to show the greater advance. '• 
11 . . .. 

Baruch found that 78 percent .of. the four-year-olds displayed 

aggression, representing the largest percentage of any of the 
~/ . . . ' 

age groups. Appel's. investigation showed that the aggressive 

behavior of four-year-olds' was accompanied by a stronger dis­

play of emotion and was more directed than that of other ages. 

·:r/Ibid. 

2/Ibid .. , P• 185, 1'89. 

2./Ibid. 

!!:/Ibid. 
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Four-year~olds were found to carry their aggressive behavior 

into more stages and t() meet ,the sit,uation more positively 

.and ef'f'ectively when they were victims of' aggression •. Muste 
·. 1/ . . . ·. ' 
and Sharpe- reported that, as chil.dren grew older, an in ... 

erease was found in the frequenc,y of. aggression. 

Generalized findings on.aggressive behavior.-- The gener­

. alized findings of these research studies would .EJeem to indi­

cate that aggressiv~ b~havior serves ,a useful purpose in the 
. . . 

development. of children and that it' is a vi tal part of the 

socialization process.. In finding a positive relationship . , . y 
between friendliness and quarreling, Green says:: 

"It is probabl~ that quarreling is an essential part 
of' friendly social intercourse ...... quarreling is a social~ 
izing agent and enmities are not likely to result. Play 
that includes .quarreling and making Up, is excellent 
training and probably ,teaches. children to minimize their 
grievances and to be good sports." 

3. Research Studies Concerned Primarily 

with·· Teaching Tecbniques 

Teaching t·echniques.- Ver·y little research is available · 

on the role of the nursery-school t.each,er in relation to her 

treatment of acts ·of anti-social aggression. A very small 

·number of investigatorshave concerned themselves primarily 

with teaching techniques 8 but with a variety of ages on the 

pre-school level. There is no ;investigation of' the nursery= 

,•: ·. 

1/Ibid. 

g/Ibid., P• 251. 



school teacher's treatment of' acts of' anti-social aggression 

exclusively on the f'our=year-old age level. 

Four investigators concerned themselves primarily with 

the teaching techniques. of' n-ursery-school teachers • They were 
1/ ?;/ . ~/ .. · 1-lJ 

Appel, Goodmanll Boynton, and Curwood.. All but one of' 

these investigations considered the techniques used by nur­

sery=school teachers, specifically in relation to the aggres­

sive behavior of pre=school children. The main emphasis of 
. . ~/ 

the other investigation, Curwood's, was on the different tech-

niques used by teachers to e stablis.h, maintain and spread good 

social relations in a group of' three-year~old children in a 

nursery school situation • 
. 1/ 1/ 

Appel's investigation.-- Appel classified the methods 

used by teachers in dealing with aggressive behavior, desig­

nating some as 'teaching techniques' and others as 'ending 

techniques'~ Teaching techniques included explaining prop­

erty rights, urging self-defense, suggesting a solution, sug­

gesting children find a solution~ interpreting, encouraging 

i'riendly acts, making light oi' troubles or hurts, requiring 

good manners, disapproval and suggesting retaliation.. Ending 

techniques included diyerting, separating, removing, restrain-

lJibid .. 

2/Ibid. 

3/Ibid. 

~/Ibid. 
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ing, arbitrary decisions and enforcing rules .. 

O.f the e~ding techniques, diverting and separating were 

succe·ss.ful most. of the. time; 93 percent and 8~ percent, re-
. . . 

spectively; they were rated,·good 95 percent a,nd 75 percent, 

respectively. Diverting appeared >to be more desirable be-

cause it provided for the redirection of.energy into new aetiv-. 

ity, thereby reducing frustration and consequent aggression. 

Arbitrary decisions V{ere· rated 65 percent effective but only 

5.7 percent good. Although it. wa~ sometimes necessary to use 

ending techniques, .on the whole, it was considered better guid-

ance to use·techniques more.sui.ted to the learning situation. 

Of' the teaching teQhniques us~d, interpreting the wishes,. 

:feelings, and purpose~ of one child to .. another~ ranked high; 

71 percent effective and 89percentgood,. This finding is of 

considerable significance to/nursery=school teachers and Appel 
1/ 

suggests:: · 

1'Since failure in understanding • is one of the causes 
ofhostility betweeri hU:man beings, teachers can make a. 
.contribution by fostering from the early years the habit 
of seeking out and trying to understand the purposes and. 
feelings of others •" · 

Explaining property rights, .another technique which encouraged 
·' . . 

consideration for others, ranked 69 percent effe.ctive and 42 
. . 

percent good. Suggestions were almost equally effective, 66 
. ' . . . 

percent,, and were rated good 83 percent of the time. Sugges;;;. 

tions were more successf'ul when the.· teacher was clever in 
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making her suggestions ~it .in with the children's purposes. 

Disapproval or moralizing seemed. to put children on the de~enR 

sive and was e~~eetive only 4o percent o~ the·time; the child­

ren becoming occupied with their emotional relationships with 

adults rather than being ~ree to consider what behavior would 

be constructive in the particular situation involved. Verbal"¥ 

ization was e~fective only 33 percent o~ the times used, be~ 

cause children o~ nursery~school age are not s~ficiently ma­

ture to rely completely on verbal adjustment. Some techniques 

were considered unsatis~actory.beeaus~ they lacked realism, 

such as telling children that 1we don't hit', when in reality 

children o~ten have .to hit to maintain their rights and hold 

their· place in their group. 

The.best techniques ·were those that avoided unnecessary 

blocking of children's purposes and energies.. A negative ap­

proach was found to be desirable only when accompanied by an 

explanation and when acceptable outlets were suggestede It 

was f'ound .help~ul if' teachers provided plenty of' harmless out­

lets ~or destructive aggressiv~ ~eelings, such as clay to 

thump and nails to hammer. Young children are only beginning 

to learn to tolerate ~rustration and theref'ore techniques that 
. ' .. 

caused too much i'rustration: were.:t'ound to be undesirable at 

this age level because they only f'pstered eounter=aggression. . 11 ' 
Although Appel believes that teachers need to inter~ere 
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when one child is endangering or taking advantage of another, 

she cautions that teacher guidance. should be at a minimum in 

many minor conflicts because the limits that children set for 

each other in th~ir c.ounter=aggressions are often more easily 

assimila·ted by the aggressor and involve less frustration than 

it the frustrating ·agent were a beloved·parent or teacher, 

whose interference maybe interpreted as r~jection or lack of 

love. Through first hand experience, children learn a great 

deal from each other about the realities of social intercourse. 
1/ . 1/ 

Goodman's investigation.-- Goodman· classified teach-

. ing techniques used for dealing with anti-social. behavior of'. 

nursery.,..school children. as ignoring, moving toward situation, 

encouraging, disapproving, moralizing, interpreting Wishes O·r 

feelings of one child to another, explaining property rights, 

directing to new activity, suggesting solution, sympathizing 

verbally or physically, supplying equipment, assisting in use 

of equipment, removing child from group, . removing equipment, 

and restraining child. Results were classified as complying 

gladly,· wandering around aimlessly,. continuing anti~social be­

havior, resolving into social behavior, leaving the situation 

spontaneously without teacher suggestion, entering new activ­

ity, physically or verbally attacking teae:her or another child7 

and continuing the activity tha.t was interrupted, either soli­

tary or social. No significant findings emerged from this par­

ticular study. On the whole more positive, sympathetictech-
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niques offering a concrete solution were followed by more sat­

isfactory results, but this tendency was not very marked. 
1./ 1/ ... 

Boynton's investigation .... - Boynton divide.d teaching 

techniques for dealing with aggre~sive behavior into three 

main classifications (1) obstructing the drive of the child· 

(2) recanalizingthe drive.of the child (3) appeasing the 

drive of the childa ·The obstructing approach included remov.., 

ing child, removing equipment, suggesting unrelated activity, 

stating rule, giving order, admonishing, disapproving, inter-

prating standpoint of victim to aggressor~ The recanalizing 

approach included suggesting acceptable outlet for aggression, 

modifying use of equipment, suggesting reconciliation of claims, 

and supplying new similar equipment. The appeasing approach 

included tolerating situation and supporting the aggressor. 

Outcomes were classified as continuing anti-social behavior, 

developing social·behavior, leaving situation to start new 

anti-social behavior, and leaving situation to start new so­

cial behavior. 

The data yielded.the following results concerning the 

effectiveness of techniques used by nursery-school teachers 

in the treatment of aggressive behavior. Teachers were sue ... 

cessful 69 percent of the time. They used obstructing ap­

proaches 73 percent of' the time, recanalizing approaches 18 

percent of the time and appeasing approaches 9 percent of' the 



time. The recanalizing approach was successful 89 percent of 

the time, the p.ppeasing approach 79 percent~ and the obstruct­

ing approach 62 percent.. In 87 percent of the cases where 

teachers failed, they had used. obstructing approaches, in 6 

percent of the. failures a recanalizing approach, and in 6 per­

cent an appeasing approach, The· recanalizing approach was 

found to be the most effective one ;for nursery~school teachers. 

Not .only did it·sJ:iow the highest percentage of success~ but 

it seemed to be the most adequate one from the point of' view 

of the child because the·child was able to continue in the 

·desired activity, ·satisfying his· original dr.ive and secure in 

.the knowledge that his new behavior was approved by teachers. 
. 1/ . . . 1/. 

Curwood's investigation.-- Curwocid listed as tech-

niques for handling aggressive behavior, trying to.f'ind out 

the cause, redirecting the behavior into desirable channels 

in harmony with the original motive, maintaining the estab-
. . 

lished rules of right and wrong, removing the aggressor or 

the.disputed object from the immediate situation, and redi­

recting interest into a desirable activity. It is interest­

ing to note that the teacher entered into the social relations 

of tbree-year-old children most often ~n situations involving 

aggressive behavior ( 39 percent of' all situations). The rea­

sons for the teacher's interference· were to prevent physical 



harm, to give the child more social control than he could e:x:-

ercise alone,, and to maintain group standards of conformity. 

The guidance of the teacher was largely ·posit.ive, although it 

was called forth in response to negative behavior on the part 

of the children. Almost one fourth of these incidents repre~ 

sented attempts, on the part of' the teacher, to guide child= 

ren in similar directions to which they were originally going .. 

4.. Research Studies in which Teaching Techniques· 

Were Included as a Minor Portion of the Data. 

Teaching techniques .... ...; Some research workers have given 

consideration to the role of the nursery-school teacher as a 

minor portion of their study,· sometimes including it in the 

analysis of their data, and sometimes merely mentioning it in 

the summary under . educational implications. In other inves..,. 

tigations, teaching techniques have been so far divorced from 

the interests of the investigator as to warrant discarding 

the data, if teachers interfered with the aggressive behavior 

of nursery-school children. However, even the investigations 

that concerned themselves primarily with the underlying causes 

of' conflict behavior or the methods children used to solve 

their own quarrels, gave some recognition to the fact that 

the nursery-school teacher's role is signif'.icant. Jersild 
1/ -

and Markey, in concluding their study of conflicts between 

1/Ibid. 



pre .... school children~ state: "The present :findings suggest the 

need of' a critical· study of'. the techniques used by nursery~ 
11 ' 

school teachers in deEding with conflict behavior. u 
2/ 3/ ~/ 

Green's, Dawe 1 s, and Roff' and Roi'i''s investigations.--

These three investigators reported negatively regarding the 

ini'luence.of' teaching techniques on aggressive behavior o:f nur~ 
2/ 

sery~school children. ·Green said that teachers were present, 

but they did not interf'ere unless there was danger of' physical 

injury or unfairnesse I:f teachers inter:fered with any child 
11 

who was being observed,. the record was discarded. Dawe was 

also not interested in teaching techniques. She chose the . . 

morning free-play period for her observations particularly, 

becaus~ teacher-control was at a minimum then. The observer 

terminated her observations whenever the teacher inter:fered. 
~/ . 

Ro:f:f and Rof':f reported that their data indicated that nei-

ther the number o:f teachers nor the amount o:f teacher inter• 

:ference with coni'licts had any marked e:f:fect. 
2.1 ' 2.1 

Goodenough's investigation.-- Goodenough :found that 

the methods o:f control used most often by parents of children 

who had :frequent outbursts of anger, were granting o:f the child's: 

1/Ibid., p. 177• 

2/Ibid. 

3/Ibid. 

~/Ibid. 

,2/Ibid. 



desire, removing source of' trouble, ·coaxing, soothing, and, 

threatening. Methods of' control used most often by parents 

44 

of' children who had f'ew outbursts of' anger were diverting the 

c~ld•s attention, reasoning, ignoring the outburst, isolation, 

and scolding. It was also concluded that the immediate ef'f'ee-

tiveness of' a method does not always correspond to its value 

in training f'or self'-.control on similar occasions. 
1/ . 

Jersild and Markey's • investigation.-- This particular 
' 

study included in its aim~ the investigation of' the behavior 

of' adults toward children• s altercations. Three kinds of' 

teacher interferences were recorded (1) teacher intervenes 

during conf'lict, gives command or suggestion and children keep 

on f'ighting (2) te;acher interf'eres and terminates conf'lict ·be­

f'ore either child has prevailed over the other (3) teacher en-

ters situation af'ter children have apparently themselves 

brought the conf'liet to an.end. 

Conf'licts occurred most f'requently in the group with the 

smallest number of' teachers. It was of'ten observed that an 

aggressor would stop activity when the teacher ~preached. 

Theref'ore, more teachers had the ef'f'ect of' reducing the num­

ber of' conf'licts, quite apart f'rom the actual interferences. 

The nursery-school group that showed the smallest amount of' 

conf'lict behavior was subject to the most restraint by teach­

ers. However, the data also indicated that restraints that 
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were imposed by teachers did not progressively lower the fre-

·quency of conf'lict behavior, but had only a temporary inhib­

iting effect, because this same group showed an increase in 

aggressive behavior the following year in a kindergarten with 

less teacher interference. On the other hand, the children 

who were less interfered with and who were allowed to use 

their own methods of solving conflicts did not grow progres-

sively more combative, but showed a very slight decline in 

aggressive behavior the next year. 

The investigators were unable to advance specific recom-

mendations about the effect of teacher guidance on children's 

combative behavior. They merely· stated that the methods used 

did not bring about a progressive decline in aggressive behav­

ior. They did, however, observe that theteachers used the 

same bland methods in terminating violent disputes as in ter-
.. ·. . . '. ··.· y' 

minating milder conflicts. They stated: 

"From the point o:f view of the child, it must have 
been difficult to distinguish between the teacher's ob­
jections to distinctly grave trespasses and her objec­
tions to aggressions of a mild and relatively innocuous. 
sort. It is possible that a little less striving :for 
angelie.per:fection through efforts to curtail all minor 
disputes among children, . and a little mor-'!9 s.everi ty in 
dealing with the child .when it seems that discipline 
actually is needed, would have a more salutary effect. n 

2} . ,· . 2/ . 
Fits's investigation.-- Fite ·makes considerable men-

tion of the role of the teacher i.n the :formation of children's 

1/Ibid •. , p. 17S-176. 

2/Ibid. ---. 
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attitudes toward aggressive behavior. Techniques, used most 

frequently by teachers in handling aggressive behavior, were 

making suggestions either for play or for a way out of the dif­

ficulty, getting the child to settle the conflict by verbal-

ization, and removing the aggressor from the situation. Less 

frequently, teachers were.found to usetechniques such as 

pointing out to the aggressor that he is hurting the other 

child, interpret~g the wishes of the victim, changing the 

subject, having the child make restitution, pointing out the 

consequences of his act, telling him that he deserved the re-

taliation he received, and a few simple prohibitions. 

The immediate responses to these techniques were varied, 

but it was noted that techniques were more successful if they 

led to a satisfaction of the wants and needs of .all parties in 

the c•onflict. The teacher 1 s cooperation in actively helping 

attain a solution seemed to be the most realistic and success-

ful technique of treating aggressive behavior in the nursery 

school. Verbalization, as a technique, was found to be only 
1/ 

moderately successful. Fite thought that this was due to 

the teacher's apparent assumption that verbalization should 

be a way of making clear just what the aggressor or the vic­

tim wants; whereas the child is, in reality, looking for a way 

out and not for more expression of feeling. 
1/ 

Fits believes that an important consideration of the 
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teacher in treating aggression shoul.d be the deeper implica­

tions of the treatments used and not the iinmediate resuli:is. 

A child has a deep need. to win, love and at the same time must 

have some ·outlet for aggressive feelings. Unconditional ac-

ceptance of the children by their teachers was found to be 

more important than any of the techniques they used: 

"However the .children behaved, the teachers funda­
mentally accE;3pted them and the childrenresponded to this 
fundamental feeling more than to any techniques the teach-
ers tried to use. If 1/ ' ' .... 27 . . . ' 
Muste and Sharpe' s- investigation.:..- In this study, the 

role of the teacher is merely given passing mention in their 

description of the rigid school, where the children were 

thought to be inhibited in the :expression of aggressive drives 

for fear of weakening t~eir already uncertain relationships 

with adults. Mention is also made of the teacher in the col-

lege nursery school describing the warm, individual, and affec-

tionate relationship that seemed to ex:ist between teachers and . . . 3/ 
children. These investigators, in agreement with Fite, also 

' . 

noted that, under pressure from controlling adults, some child-

ren find indirect expression for their aggression becau~e they 

are fearful of losing the love of adults •. · 

1/Ibid .. , p. 294. 

2/Ibid. 

3/Ibid. 
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Caille 1 s- investigation.-- Caille .found that the vari-

ation seemed to lie, not so much in the techniques the teachers 

used, but in such intangible elements as the general personal­

ity o.f the teacher, her actions, tone o.f voice, and emotional 

condition. Some teachers appeared to be superior to others in 

their ability to make children.understand that they expected 

positive responses. 
2/ 

Baruch' s- investigation.-- Concerning the role o.f the 

teacher in the treatment o.f aggressive behavior in the nur..;. . :21 . 
sery school, Baruch states: 

"The importance o.f guidaneeat this early age was 
visibly enumeraife.d in almost as many instances as there 
were children. The average teacher, however, is ill­
equipped .for guidance. She has, .for one thing, not 
learned to admit and understand children's aggressions. 
She denies their existence. She tries to make children 
be 'sweet' and 1 socialrr. In consequence, the children 
do not have suf.ficient opportunities to face and live 
through their aggressive .feelings, and so have greater 
dif.ficulty in handling such .feelings realistically as 
they go through life. When aggression does crop up, 
the pressure of· guilt all too frequently leads into the 
sort of solution that is far .from constructive, either 
to their own personality or to the society in whieh 
they live. Cari teachers learn to admit, without too 
great anxiety, that aggression in young children is nor­
mal? This is a question of indisputable importance." 

The student-teachers, who as part o.f their training partic­

ipated in this doll-play experiment, were found to be percep­

tibly in.fluenced in their attitudes toward aggressive behavior 

1/Ibid. 

2/Ibid. 

3/Ibid., p. 257-258 
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and changed their approach to children from externally di­

rected teaching to a more fundamentally centered guidance. 

They were able to consider a display of aggression, not as a 

personal.af.front, but rather as a.normal part o.f the emotional 

and social development of children. They became more natural 

and spontaneous in their ability to work with children, and 

because of their increased understanding they tended to do 

less o.f the sort of guiding that would enhance the child's 

sense o.f guilt. 
1/ 

Sears's- .investigation.-- The direct observations in the 

nursery school, coupled with the parent interviews, indicated 

that., up to a certain point, the children who were more severe-

ly punished by their parents displayed more aggression in the 

nursery school than children who were punished only slightly. 

However, it was observed that in cases o.f extremely severe 

punishment, involving repeated spankings and threats of deser­

tion, the children tended to show less aggressiveness at the 

nursery school. 

The doll-play experiment was :used.to test the prediction 

that the most severely punished children, who were inhibited 

in the overt expression o.f their aggression, would show the 

highest expression in their .fantasies.. Measures of' each 

child's aggressiveness in fantasy were obtained by finding 

the percentage o.f· his total acts that were of an aggressive 
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nature in the doll-play experiment. For comparison purposes, 

children were classified in three groups (1) punished little 

(2) moderately punished (3) severely punished. Although the 

first and third groups rated low in measures of actual aggres­

siveness in the nurs·ery school, group three (the severely pun­

ished children) were found to be significantly more aggressive 

in their fantasy than either of the other groups. Although 

mothers had been able to make children non-aggressive and com-

pliant in their. overt social behavior by using -very severe 
' ',•,' 

punishments, they had not been able .to eliminate the basic 

hostility within tfJ.e child. 

The data suggests that very severe punishment i'or aggres­

sion is an undesiraple method of d·eveloping in children a 

. strong moral sense about injuring others. · This is based on 

evidence that unreleased hostility interi'er~s with children's 

ability to identify. themselves succ~ssfully wi'th their parents, 

and identification is considered to be an important mechanism . . 1/ 
by which morality is inculcated into young children. Sears 

states: 

" •••• punishment of aggression in childhood is itself. 
a frustration i'or the child, and hence actually increases 
his tendency to be aggressive as long as the punishment is 
not too severe.. Further., when the severity is great enough 
to reduce actual aggressive b~haviorin ;r-eal life, there is 
nevertheless a strong residual tendency toward aggressive....: 
ness in fantasy. And finally, when this residual aggres­
sion exists, there is a tendency for it to spill over and 

1/Ibid .. , P• 388. 



pervade such apparently non-social beliet' systems as 
those involving religion and theories ot' illness. 
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Obvious],y no society can exist. if its members are 
at one another's throats constantly. There must be some 
degree of control. This suggests that we might well 
search t'or the causes of aggression and for other meth­
ods of control than punishment." 

Generalized :findings on teaching.techniques.-- In general~ 

investigators t'ound a higher percentage of success in the use 

ot' the more positive techniques that took into consideration 

the child's feelings and purposes. It was t'ound helpful it' 

teachers provided plenty ot' harmless outlets for aggression. 

Although some re.search has been done in an et't'ort to dis­

cover suitable methods ot' handling the aggressive behavior ot' 

young children, much more research still needs to be done. 
1/ 

Redl speaks of this need, when he says: 

" •••• more studies (need to) be made on the dynamics 
of int'lueneing behavior. To know why things happen is 
only halt' the job. The next step is to know how to deal 
with behavior •••• to find a much more precise instrumen­
tology t'or 1 intert'ering 1 with it •••• " 

1/Fri tz Redl, 11Are Parents Worrying About the Wrong Things?" 
Child Study (Summer 19.53), p. 7. 
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CHAPTER III 

THE SUBJECTS 

Nursery schools.-- Nursery schools·have been established 
. ' 

:Cor a suf':Ciciently long time to have proved their value in the 
1/ 

field o:r the education o:r the young child;. Read defines the 

nursery school as: 

"a school serving the needs o:r two-, three-, and 
:rour-year-old children by o:r:rering them experiences 
adapted 'to wha.t is now known a bout the growth needs o:r 
these age leveis. It ·shares with parents the responsi­
bility :Cor promoting sound growth in a period when growth 
is rapid and important." 

In addition to its educational value, the nursery school has 

made a significant contribution to research through its use 

as· a laboratory :Cor learning about human behavior. 

One need only look at the Iowa Studies and the achieve­

ments o:r schools like the Merrill Palmer to ascertain the 

values o:r nursery education. However, it does not necessarily 

follow that all nursery schools are equally good; and the in-
. . 

adequacies o:r some, make it necessary to tell what a good nur-

sery school is. Unfortunately, legislation concerning stan­

dards :Cor nursery· schools is still relatively inadequate and 

the result has been that many so..:. called .1 nursery schools' have 

. been allowed to function with inadequate facilities, untrained 

ij'Katherine H. Read, The·Nursery School, W. B. Saunders Com­
pany, Philadelphia,· 19)0, p. ·17. 

-52..:. 
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staffs unsuitable equipment, and over-crowded conditions. 

Because of this lack of uniformly good standards for nursery 

schools and because the nursepy school movement is still rel­

atively a newcomer to the educational field, many popular mis­

conceptions have sprung up concerning the function of the nur­

sery school. Therefore, it seems valuable to make an attempt 

to define, in so far as it is possible, what is meant by a 

good nursery school. 

The good nursery school gives careful consideration to 

many factors. The educational objectives embrace the all­

round adjustment of the child -- physically, emotionally, men­

tally, and socially~ promoting the health, safety, happiness, 

and iearning of each child within the group. The equipment 

is planned to meet the needs of young children; providing· 

opportunities for both large. and small musciLe activity, social 

and dramat,ic play, experience.s with creative materials such 

as moist clay, easel paints, finger paints," water play, blocks, 

stories, music, rhythms, science experiences etc. The group­

ings are small and informal and there is ample opportunity for 

free play and experimentation.. The program is flexible enough 

to provide for individual differences in the children and to 

meet the needs of each child in the group. There is plenty 

of space for play,. both indoors and outdoors, and standards 

for building safety, fire precautions, good sanitation and 

health conditions are maintained. The teaching staff consists 

of teachers who are adequately prepared in the specific field 
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of nursery education and child development~ This includes 

. courses in child development and psychology, methods and mate­

rials, family and community life, and supervised practice­

teaching in nursery schools. The good teacher of young child-

.ren also possesses personal attributes that contribute to her 
i/ 

suitability as a nursery-school teacher, described as: 

"The good teacher of young children is a person with 
a warm, genuine liking for children and an awareness of 
their emotional needs, apart from her o'wn. She is suffi-:­
ciently mature to be able· to establish good relationships · 
with adults and takes a professional responsibility for 
her work. She realizes that the nursery school experience 
is but one part of the child.' s life and, therefore, seeks 
to work constructively with his parents and the other 
adults important to him. The good teacher has a comfort­
able attitude toward authority, deals with out-of-bounds 
behavior in a non-punitive way, but can set up appropriate 
limitations to a child's activity when these are needed. 
She is responsive and spontaneous but sufficiently calm 
and secure within herself·. to create a milieu of conf'idence 
and support within which the young child can grow." 

The goodnursery school affords parents the opportunity to ob..:. 

serve their child in relation to other children of similar age; 

as well as the opportunity to observe children other than their 

own and to draw some conclusions from their observations, con-

cerni~g the normal character of much of their own child's behav..:. 

ior. Opportunities for individual conferences, for group dis­

cussions with parents and teachers provide the important rela­

tionships between home ·and school. 

1/Subcommittee on Day Care Standards and Licensing Procedures, 
Recommended Minimum and Preferred Standards for Agencies Giv­
in Da Care to Children under Seven Years of A e, Massachu­
setts Department of Public Health, 19 2, pe 
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The values of a nursery school experience are described 
1/ 

by Biber as enriching 

" •••• the life of the young child, bringing to greater 
fulfillment the impulses which are natural to him at this 
stage of his development. Further, it has been indicated 
how important are the attitudes surrounding these experi­
ences in relation to his growing sense of ego, his ex­
tended kinship .feelings beyond the limits of home and fam­
ily, the develop:i:n~nt of his.creative and expressive capac­
ities, his confidence in his own ability to discover, in­
vent, and solve problems, his·, indirect resolution of emo­
tional problema through s:ymbolized dramatic play •••• Cer­
tain features of nursery school are distinct from those of 
the home. For the sake of the child's wholesome growth as 
a paychologically·independerit individual there is great 
value in his realizing as early and as deeply as possible 
that the world outside the home and family holds a full 
measure of ·warmth and security, great possibilities for 
pleasure and accomplishment. For some of the specific 
problema of his emotional development the nursery school 
has a distinct contribution to make just because his 
teachers, though intimate and close to him, a.re not as 
emotionally involved with him as are his.parents, because 
there are children to enjoy with whom he does not have to 
wqrk out sibling relationships, because the stage can be 
set forhis childish interests and activities without 
interfering with the needs and preferences o.f adult liv­
ing. For many children there is healthy satisfaction, 
also, in the expanded opportunities for achieving skills 
that add to one's feelings o.f·independence and, more than 
that, an emerging sense of h~ving a ·life of one's own." 

Thus, the world of the small child is extended through a 

nursery school experience. The nursery school is a supplement 

to the home rather than a substitute and makes its own unique 

contribution to the all-round development of the young child. 

A description of the school used in this study.-- The. 

school used in this study is a.small private nursery school, 

1/Barbara Biber, How Can Nursery School Be Expected to Bene­
fit a Child?, New York State Association for Nursery Educa­
tion, New Yor]j::, 1949, pp. 4-5. 
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located in a suburban community~ Its building is an eight 

room house, converted into a nursery school from a private 

dwelling. There are two large fenced-in play yards, provid­

ing sunny and shaded tireas. Several large trees, a pine grove, 

and a stone wall complete the natural·setting of the yard. In 

addition to the standard t-ype of nursery school yard equipment 

(swings, slide, sand-box, wheel toys, packing boxes and planks, 

jungle~gym, etc~) there is a small play-house under the porch 

and two pet rabbits are .each housed in their own sturdy cages. 

Indoors, the first f'loor is used by a group of' 18 four­

year-old children and the second floor is used by a group of' 

12 three-year~old children. Each department has a large room, 

two or three small rooms and a bathroom. There are individual 

cubbies f'or each child 1 s clothing and 1 treasures'. There are 

built-in easels f'or painting, enamel-top tables f'or finger­

painting, low sinks f'or water~play, low shelves with moist 

clay, crayons, manila paper, puzzles, scissors, paste, games, 

books, etc. Building blocks and accessories to construction 

are arranged on low shelves with plenty of floor space nearby 

:for building. There is a completely equipped housekeeping cor­

ner and 'dress-up' clothes are provided. A piano, phonograph, 

and various musical instruments (drums, sticks, xylophone, 

bells, etc.) are available f'or musical experiences. There.is 

an indoor climbing apparatus, swing, and small slide to provide 

f'or active indoor play. A mid-morning lunch o:f f'·ruit juice and 
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crackers is served at small tables, with the children seated 

on small size chairs. Individually owned rest mats (kapok . 

f'illed and plastic covered on the side that touches the f'loor) 

are used for mid~morning rest. Table 1 shows the approximate 

daily schedule f'or t:qe school. · 

Table -1.. Approximate Daily Schedule 

Time 

t l) 

8:45 a.m ...... 

8:45-9:30 •••• 
9:30-10:30 .... 
10:20-10 :,30. ·_ 
10: ~0-10 :Ljp •• 
10:40-10:55 •• 
10:5.5-11:10 •• 
11:00-11::45 •• 
11:45il ... * ••• 

Activity 

( 2) 

Arrival at school and morn­
ing health inspection 
Outdoor play 
Indoor activities 
Toilet routine 
Juice and crackers 
Rest 
Music and rhythms or story 
Outdoor play 
Dismissal 

The school is staf'f'ed by a director, .assistant teacher, 

and six student-teachers. The director teaches the four-year­

old group. She is a college graduate and has done graduate 

work in pre-school education toward a masters degree; she is 

married and has three children. 

There are ri.o specif'ied racial;'. religious, cultural or 

economic requirements f'or admission, and children are admitted 

in order of' application, with preference given to neighbor­

hood children or younger siblings of previous pupils. A phys-



ical examination is required and certificates of immuniza­

tion to diphtheria, whooping cough and vaccination against 

small pox have to be filed. 
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The four-year-old group.-- The data for this study was 

collected in the four-year-old group, between the dates of 

October 1, 1951 and July 31, 1952. There were eighteen child-

ren in this group; nine boys and nine girls. For the summer 

session, three boys and one girl were.added to the group, some 

of the previous members of the group were no longer present, 

and some younger children shared the same playground. The 

size of the groupremained the same. The staff consisted of 

one teacher and three student~teachers. 

Table 2 shows the educational and occupational levels of 

the parents of each child. 

Table 2. Educational and Occupational Levels of Parents 

Childts Occupation Edue:ation Occupation Education 
Name of Father of Father of Mother, of Mother 

before 
marriage 

(1) (2) {3) (4) (5) 

Alice •• ,. Business College Student College 
.Arriy •••••• Business. High school Business Business 

school 
Arthur.· •• Professional College Student College 
Billy •••• Semi-profes- High school Prof'essional College 

sional 
Galvin ••• Business High school Business High school 
Eddie.,. •• Professional College Professional College 
Emily •••• Professional College Business College 

(concluded on next page) 



Table 2. (concluded) 

Childt s 
Name 

.. ( 1) . 

Occupation 
of Father 

(2) 

Harry ..... Professional 
Howard ••• Professional 
Isabel ••• Professional 
Laura ••• ~ Professional 
Mark ••••• Professional 
Michael •• Business 
Mickey ••• Business 

Nancy •••• Military 
Natalie •• Professional 
Neil .... o. Professional 
Nellie ••• Business 

Noreen ••• Business 

Norma •••• Skilled­
trade 

Ralph •• ". Professional 
Timothy. • Military 

Education· 
of Father 

L1) . 

College 
College 
College 
College 
College 
College 
College 

College 
College 
College 
High school 

Qollege 

Occupation 
of' Mother, 
before 
marriage 

Student 
Professional 
Student 
Professional 
Professional 
Business· 
Business 

Professional 
Business 
Professional 
Semi-profes­
sional 
Business 

Education 
of Mother 

_l2l 

College 
College 
College 
College 
College 
College 
Business 
school 
College 
College 
College 
High school 

Business 
school 
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High school Business High school 

College 
Coll~ge 

Profes~ional College 
Professional Professional 

Training 

The majority of .these. children come :t:rom well-educated.parents; 

most o:f whom are both college graduates and many of whom hold 

graduate degrees. ·Eighty percent o:f the :fathers and sixty-:four 

percent o:f the mothers are college graduates. The parents o:f 

the children are engaged in business or professional careers 
. . 

predominantly; the :fathers being university pro:fessors, phy~ 

sicians, business men,· electricians, engineers, teachers, pho­

tographers, builders;, ·naval of:ficers a.nd army o:f:ficers. 
. . 

The children used in this study ranged in age :from four 
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years to .four years and eleven months; the average age was 

four years and five months .at the mid~point of the study. 

Table 3 shows each child's age at the mid-point of the study. 

Table 3. Ages o.f aubj ects at Mid~point of Study 

Names Ages 

(1) (2) 

Neil~e••~•e•••• 4 years 11 months 
Harry e . .,. •••••••• . 

fr 
years 11 months 

Laurae· •• e •••.•• ~ years 9 months 
Billy ••••. • •••• 4 years 9 months 
.A:r.n.y •• ~ 61' ........ ·-· 4 years 9 months 
Nancy .......... ·•·• 4 years 8 months 
Mark._ •• e •••• .., .• ~ 

fr 
years b months 

Mickey ........... years months 
Noreen •••.•••• ·• • ;tt years 6 months 
Ralph ............ years 5 months 
Timothy ......... tt years 5 months 
Isabel •••• · ••••• years 4 months 
Emily .......... ~ 

fr 
years . months 

Natalie ......... years 4 months 
Norma ••• ~". ~~ ••• :fr years J.months 
Eddie ........... years 3 months 
Nellie~ •••••••• .4 ·years 2 months 
Arthur .......... tt years 1 month 
Michael ......... years 
Howard •.•• e. • ••• 4 .years 
Calvin ....... :.;. 

tt· 
years 

Alice •• ~••••e•<> years 

Characteristics of the .four .... year-old child.-- In the 
. . ... 1/ 

writer's experience, substantiated by Gesell- and others, 
. ' . 

the four-year-old may be descr:Lbed as .follows. ·Four is an 

1/Arnold Gesell, The First Five Years· o.f Life, Harper and 
Brothers Publishers, New York,, 1940, and Infant and Child in 
the Cul.ture of Today, Harper and Brothers Publishers, New York, 
1943. . 
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age of assertion and defiance. · It represents a swinging away 

from the docile, pleasing ways of the three-year-old. The 

four is no longer as dependent on adults as the three~ Since 

he is broadening his interests and his social relationships, 

he feels a new sense of pers.onal };)..ower within himself. The 

a}:)proval of adults. is no longe~ so neees sary to him because 

life has become bigger and better. .There is .challenge in new 

relationships, in new friendships, in his capacity for broader 

social contacts. He doesn't know how to handle his new pewers 

wisely; they go to his head and he is likely to be intolerably 

aoneeited. With an increased and tremendously enlarged vocab-

ulary at his command, he begins to verbalize and he talks and 

talks. If adults interfere with his plans, they are open to 

the most scathing cri tie ism an<;i, are .. as likely as not to be 

called names such as dope, dum.bell,: stinky, stupid, etc. 

Fours run in high gear. ·Theyare physically very active 

and lively. They run fast, hop, jUmp, and elimb with ease. A 

four can learn to skip, whereas. a three can only skip in a 

lame-duck fashion8 His motor drive is high and he speeds up 

and down on tricycles, showing off with all kinds of fancy 

tricks~ His small muscle control has advanced along with this 

and he is.more capable with scissors, crayons, puzzles and 
. ' 

tools. He can dress himself quite well and can manage buttons 

and zippers. He can. stand on one foot and throw a ball over ... 

hand. He walks more freely and his hands, arms, legs, and 
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· feet are becoming emancipated from· his total postural set. 

His dancing an:d response to rhythm are moregraceful and bet­

ter coordinated.· 

His mind is also working at-a vastly accelerated pace 

and he is full of ideas'". I3:e·talks constantly and can now talk 

at the same.time that he is doing other:things. It is an age 

of questions and he incessantly asks 'why'., 1why' ~- 'why'; some­

times seeking information, sqmetimes wanting social contacts,­

and sometimes -just enjoying hearing :Q.iinself talk. He is no 

longer c ont.emt with simple. sentences and he uses adverbs, con­

junctions, and expletives. He i.s particularly interested in 

silly sounds and loves to play on words. Bathroom talk is at 

a height. He has· a fluid imagination which often goes beyond 

bounds. This same fluidity makes him a fabricator and he finds 

it difficult to draw the line between reality and imagination. 

However, this same ;riuid imagination makes it possible for him 

to dramatize almost any experience he has had and provid.e·s a 

definite impetusfor socializationthrough dramatic play. The 

drawings and paintings of the four-year.;,;·old have recognizable 

form; as if ·by miracle, .the blobs of. c·olor of the three-year­

old have now become' formed. He can. draw· a man, even though his 

sense of proportion is poor •. For_ eiample, he may draw huge 

ears and omit the neck entirely; or attach legs directly to 

the head and omit the body .. _ His-understanding has. also-begun 

to incr!3ase and he is trying hard t.o grow up. He longs to be 



five years old and birthdays take on a new significance for 

him. He is able .to understand a few rules and will accept 

boundaries, as long as he is not held in too tightly. 

·Emotionally, the four-year-old is much less stable than 

he was at three. At four, he is moving on toward five when 

he will come into focus again. The period in between is a 
1/ . 

rather unsettled and unstable one. Gesell believes that 

this emotional imbalance is part of the general growth pro-: 

cess. He says: 

"The four-year-old tends to go out of bounds ..... but 
fundamentally he is striving (through his growth ~pul­
sions) to identify himself wi.th his· culture, and to com-. 
prehend its intricacies.n 

The four-year-old is becoming truly a social being. He 

wants to play with other chil~en and his play life becomes 

a·very important part of his existence .. Even though the fo~­

year-old tends to be bossy anddomineering, he is extremely 

sociable and delights in playing with other children in a 

fairly integrated fashion. Sociodramatic play is his delight 

and housekeeping play, . doctor, .trains, and block-building 

offer. opportunities for role playing •. · His play is becoming 

much more cooperative and two or more children tend to work 

together on a block construction and contribute their efforts 

toward a common goal~ Although social patterns are partly 

offset by anti-social conduct, the four-:year-old is basically 

1/Arnold Gesell, Infant and.Ghild in the Culture of Today, 
Harper and Brothers Publishers, New York,·l943,pp. 226-.227. 
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more interested in socialization than in resistance. Because 

the four-year-old seems to be so much more capable and is ac­

tively more sociable, seeking out companions, and engrossing . 

himself in cooperative or social-dramatic play with other child­

ren, there is a tendency for parents to reduce supervision at 

this point in the erroneous belief that the child is capable 

of handling social ·Situations completely on his own. Concern-
. 1/ 

ing this v~ewpoint, Gesell holds the following opinion: 

"The four-year-old still needs very watchful super­
vision. It is often at this age that too much is put 
upon the child... He may now be able to fight his own bat­
.tles, and acquires more self-control because he can han­
·dle a situation alone. But many of the battles need never 
have been fought if proper supervision had been given in 
the first place .. " 

The four-year-old child is in a transitional period be-

tween the two calmer, more stable ages of three and five. He 

is breaking away from the babyish dependence of the three-year­

old and preparing himself for _the increased knowledge and skills 

that he will have mastered by the time he reaches five. It is 

a stormy period of reaction that can be likened somewhat to 

the period of adolescence later on. It represents a breaking 

away from dependence and a wild surging toward independence 

on a higher level. 

A teacher of four-year~olds needs to feel fairly secure 

in her own right. She must have a stability 6f her own, be-

cause she receives little gratification from her relationships 

. --. -----, 
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with her pupils. She must be ·able to .take insults. and not 

i'eel personally threatened. Above ·ali, she must be able to 

give i'reely of her love and understanding to children who seem, 

at the moment, to deserve it least; who are no longer oriented 

toward her· but who are moving away from her. The four:....year-

old needs to feel especially secure in the knowledge that he 

is loved in spite of.his e.x.treme four~year-old pehavior. It 

is a challenge to the teacher of fours to give them uncondi­

tional love, along with reasonable limits and infinite under­

standing. 

The teacher's philosophy concerning the handling of anti-· 

social aggression iri t'our":"year-olds .-:-- A thorough study of the 

literature and research dealing with. aggressive behavior pro ... 

vides a ba~kground f'or the teacher's philosophy. There is no · 

1 one way 1 to deal effectively with aggressive .behavior~ There 

are many ways and they will vary from person to .person and sit­

uation to situation •. · Basically, however, there are some impor ... 

tant considerations to keep in mind.·. 

Children need guidance. They need to be taught ways of 

getting along with other children. They need to be helped to 

learn about shar.ing and taking turns, but they need gentleness, 

love, and understanding. They need to fe~l that the teacher 

is on their side; that she knows it 1 shard to remember; that 

she is willing to make allowances for mistakes; that .she is 

willing to remind children again .and again; that her standards 



are not too high ap.d that she does not expect children to 

remember just because she told them oncee 
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Although the teacher allows children to settle some ot: 

their smaller fights and arguments (according to their capa­

bilities), she does.not sit back and insist that adults have 

no place in helping children settle their quarrels. She steps 

in,· she gives guidance, she sets limits,. she makes sugges­

tions, she interprets behaviOr and feelings, and she prevents 

children t:rom hurting one another. 

She accepts children's hostile and aggressive feelings 

at the same time that she limits the behavior. She says 

things like: ''I know you feel angry, but I can't let you 

pinch Susie because it hurts her .• " 

She helps children channel their aggressive feelings in­

to acceptable outlets. She provides.soft dolls to be spanked, 

clay to be pounded, punching bags to be hit, hammers and nails 

to bang upon. On the .long range side, she provides experi­

ences with ·plenty of paints, t:inger-paints, moist clay and 

water play, as therapeutically excellent materials for reduc­

ing some of the tensions that lie behind the outward manit:es­

tations of aggressive behavior. 

The teacher arbitrates, encouraging each child to express 

his feelings; helping him learn to recognize them.. She enters 

situations to.help; not to blame. She tries to find out what 

the matter is and helps children find.solutions t:or their 

problems. She knows that young children have to learn ways 



of' gettingalongwith one another. 

She avoids making childre11; . .feel sma;Ll and ihadequate. 

She doesn't.shame, threaten, o~ call: names• She avoids using 

terms such as· 'bad boy 1 , 'naughty girl'. She tries to sepa­

ra'te the behavior from the ch_ il.d, because she believes with 
fj 

Lawrence Frank that: 

tt •••• socializatiori for the child without undue emo.:. 
tional stress and strain quring the process· .. ~ •• has such 
great consequences for. OUJ:l social life·. If we could 
persuade parents and teachers to avoid characterizing . . 
the child as bad or naughty, while defining the behavior, 
and then give the child a.n;tple reassurance when receiv-
ing such lessons, undoubtedly we could make an im:rnense 
contribution to the reduction of delinquency, criminal­
ity .and other non-criminal,. but socially destructive 
conduct on the part of those who spend their adult lives 
proving by the acquisi.tion of property, prestige, and · 
power that:. they are riot a~ guilty or as worthless as 
they were repeatedly told;in childhood." 

· There is an underlying feeling of 'Wa;pm:t'h and affection 

for children and she is able to give children unconditional 

love in spite of' their anti-social behavior. A judicious 

combination of.love and limits'is essential in the teacher's 

treatment of' the aggressive behavior of. f'our-year-olds •. 

l/Lawrence K. Frank, "The Fundamental Needs of the Child,'' 
Mental Hygiene (July, 1938),· 22:::376. 



CHAPTER IV 

THE STUDY 

1. Description of the Experiment 

Trial observations.~~ During the fall of 1950, trial 

observations were made in the nursery scho'ol to determine the 

possibilities of initiating a study of the teacher's role in 

the treatment of the aggressive behavior of nursery-school 

children. From an examination of these trial observations, 

it was decided to limit the study to: (I) the four-year-old 

age group (2) a study of only the anti-social types of aggres­

sive acts (3) acts directed against other children only and 

not those directed ,toward adults, animals, or inanimate ob­

jects (4) the kinds of treatment used by teachers (5) the 

immediate results (6) a four month period of time. 

How the data were collected.-~ The investigation was car­

ried on, in the four-year-old group of the nursery school, by 

the method of direct observation, during the 1951-1952 school 

year (from October 1951 through July 1952)¥ A mimeographed 

form was used, with the following headings: (1) date {2) name 

of' child (3) situation C4) aggressive act {5) teacherts treat­

ment (6) result. The play situation,.the .aggressive acts, and 

the teacher's treatment were described as f'ully as possible 

during.the recordings. The results were class;i.f'ied as either 

successful or unsuccessful. An incident was considered to 

-68-. 



have been treated successfully if. the child stopped that par­

ticular act of anti-social behavior and if he did not ~edi­

ately go on to another anti-social act. For the purposes of 

this investigation, the term anti~social aggression was used 

to denote any verbal or physical behavior, on the part of a 

child, that was directed against the person or activities of 

another child or group of children~ 

Because of the fact that theinvestigator was director 

of the nursery school,. teacher of the four-year~old group, . . 

and responsible for the training of student-teachers; it was 

not possible for her to record every instance of teacher­

treatment given to every act of anti-social aggression. This 

limitation. was counteracted, in part, by extending the length 

of the investigation from four months, as originally planned, 

to a period of ten m6nths. 

A sample set of the observations will be found in the 

appendix.. The investigator recorded 155 acts of anti-social 

aggression, which were treated successfully or unsuccessfully 

by teachers in the four~year-old group of the nursery schoolj 

over a ten month period of timee 

2. Classifications of the Data 

Kinds of teacher treatments.-- The investigator found 

that there were .four general classifications o.f treatments 

used by teachers. They were (1) physical treatment, help or 

restraint (2) simple commands (3) suggestions of things to do 
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(4) interpretations. Physie~l treatment included moving near 

situation, removing or restraining aggressor physically, pro­

viding substitute toys or similar equipment, adding or remov ... 

ing equipment, and ~ntering the play to give it directiono 

Simple commands included statingr ules, disapproving or pro-
, 

hibiting~ Suggestions included warning child ('gently'' 1 try 

to remember'), stating proper use o:f equip!l;\ent, suggesting a 

new activity (related or unrelated), sending child to a rou~ 

tine activity, suggesting .child call :for teacher's help, sug­

gesting solution or reconciliation, suggesting child verbalize, 

and suggesting acceptable outlet :for aggression. Interpreta-

tiona included explaining ownership, turns or sharing, inter­

preting situation, interpreting other child 1 s :feelings, inter­

preting other child's behavior, interpreting aggressorls :feel­

ings, and interpreting aggressor's behavior. 

Kinds o:f aggressive acts.-- Aggressive acts were divided 

into.:four classi:fications (1) physical acts directed against 

p:ersons (2) verbal acts directed against persons (3) physical 

acts directed against the activities o:f persons (4) verbal 

acts directed against the activities o:f persons. 

Kinds o:f results.-- Results were classi:fied as sueeess:f'ul 

or unsuccess:ful, according to the immediate e:f:fectiveness o:f 

the treatments. The data did not include su:f:ficient in:forma-

tion to test the long range e:f:fectiveness o:f treatments with 

any degree o:f accuracy. However, looking at the behavior 
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changes of specific children, there seemed to be a tendency 

for aggressive behavior to decrease progressively durihg the 

second semester; possibly, due to the fact that Children had 

had a longer experience in the nursery school. From a long 

range point of view, one child who accounted for the largest 

percentage of aggressive acts (33 percent of all the aggres­

sive acts recorded in the data) showed a marked improvement; 

specifically, the .first semester he accounted for 45 percent 

and the second semester for only 17 percent of all the aggres­

sive acts recorded in the data. In other cases, the tendency 

was not quite so marked and, in a few cases, aggressive behav­

ior seemed to increase very slightly during the second semes­

ter. However, the investigator was not able to record every 

instance of teacher-treatment given to every act of anti­

social aggression and therefore both me.asures of aggressive~ 

ness and of long range effectiveness of treatments tend to be 

quite inconclusive~ 

3. Analysis of the Data 

Effectiveness of kinds of teacher~treatment used for 

aggressive .acts in relation to age, sex., and time differences.-­

Table 4 shows the effectiveness of each of the four kinds of 

trea~ent in relation to age, sex., and time differences. 

Interpretations were used most frequently for all ages, 

both sexes and at all times; but were only most effective with 

older children and girls. Possibly, this is due to the fact 
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that interpretations involve an understanding of the feelings 

and purposes of others and maturity would certainly be an 

asset here (girls have been rated by. several investigators 

as maturing more rapidly than boys at the pre~school age 
. . 1/ 

level). 

Table 4. Teacher Treatments for Aggressive Acts in Relation 
. ~/ 

to Age, Sex, and Time Differenc.es 

Teacher Treatments 

Differences 
Physical Commands Suggest- Interpret-
Treatment ions ations 

T s % T s % T s % T s % 
Younger 

57. 6 Children. 21 12 8 75 20 17 85 41 32 78 
Age 

Older 
Children. 16 11 69 6 5 83 15 12 So 25 22 88 

Male ••••• 30 16 53 12 9 
Sex 

75 26 22 85 53 41 77 

Female ••• 7 7 100. ·z 2 100 9 7 78 13 13 100 

First 
Semester. 27 13 48 {3 5 63 19 15 79 27 18 67 

Time 
Second 
Semester. 10 10 100 6 6 100 16 14 88 ~9 36 92. 

~/T tried 
S successful 
% percentage of success 

l}Elise Hart Green, Ibid. 
Helen C. Dawe, Ibid .. 
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Treatments were used 90 times for younger children and 

were 74 percent effective; 62 times for old.er children and 

were 81 percent effective; 121· times for boys and were 73 per­

cent effective; 31 times for girls and we::fe 94 percent effec .... 

tive;; 81 times during the first semester and were 63 percent 

effective; and 71 tiines during the second semester and were 

93_percent effective. 

Treatments were used :most· often for younger children, 

for boys, and during the first semester but were completely 

reversed in effectivenes.s. TP.at teachers were most effective 

in treating the. aggressive behavior of older children, of 

girls, and during the second ~emester woUld again seem to 

indicate that maturity and length of nursery school experi­

ence were factors· whi.ch contributed· to the .success of the 

teacher t s trea:t;ment of-aggressive· behavior .. 
. . 

Kinds of aggressive acts in relation.to age, sex, and 

time differences.-- Table 5· shows the .relationship between 

the various kinds of aggressive acts and· age,. sex, and time 

differences. 

There was very li·ttle verbal aggr.ession recorded in the. 

data and all of it was treated successfully by teachers. 
. . 

Older children used_ verbal types of.aggression more frequently 

than younger· children, which. is natural since language devel­

opment increases with age during the pre-school years. It is 
. '· .. 

also not surprising that verbal types of aggression were used 

more often during the second semester than earlier in the year 
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because the children had had the. benefit 'of a longer nursery 

school experience and were beginning to learn to channel their 

aggression into verbal· expression, as a substitute for the more 

direct physical expression. That boys exceeded girls in verbal 

types of aggression is rather unusual,. because most investi-

gators found the opposite to be true. However, the number of 

verbal incidents· in this .study is very small and therefore 

this probably does. not represent a true sex difference .. 

Table 5. .Kinds of Aggressive Acts in Relatk/ 

t'o Age, Sex, and Time Differences 

Aggressive Acts 

Dif.f.erences Verbal Non-verbal 

Against Against Against Against 
Persons Activities Persons Activities 

T s fa T s %_ T s fa T s % 
Younger 
Children. 2 2 100 .. . 

·Age 
69 .. , 5o 72 16 14 88 

Older 
Children. 4 4 100 3 3 100 44 34 77 13 1'0 77 

'· 

Male ...... 6 6 100 3 3 100 89 '62 70 22 17 77 
Sex 

Female •••• · . 24 22 92 7 7 100 

. First '' 

Semester .. 2 2 100 64 38 59 15 11 73 
Time 

Second 
Semester. 4 4 100 3 3 100 49 46 94 14 13 93 

a/T tried 
S successful 
fa percentage of success 
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Effectiveness of kinds of teacher treatment in relation 

to aggressive acts.- .. Table 6 shows the effectiveness of each 

of the four types of teacher treatments used inhandling each 

of the four 'kinds _of aggressive acts which were recorded in 
. . t·' -

the data. 

·. Table 6. Effectiveness of Teacher Treatments 
·. . y 

in Relation to Aggres·sive Acts 

.Teacher Treatments 
Aggressive 

Acts Physical Commands Suggest- Interpret-
Treatment ions ations 

T s % T s % T s % T s % 
Physical Acts 
Against. 

28 16 54 Persons •• ~.~· 11 8 73 28 24 86 55 44 8o 

Verbal Acts 
'Against 
Persons •••.•• ~ 3 3 100 6 6 100 

Physical Acts •' 

Against 
6 75 Activities ••• 8 3 ' ' .3 100 7 5 71 5 4 8o 

Verbal Acts · · 
Against 
Activities ••• l ·1 100 

a/T tried 
S succe-ssful 

· % --·percentage of success 

Frequency of various kinds. of. aggressive acts.-- Of' the 

155 aggressive acts, 131 were directed against persons-and 24 
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against the activities and play materials o~ other children. 

0~ the 131 acts directed against persons, 122 were physical 

and nine were verbal. Only one o~ the acts directed against 

activities was verbal; the other 23 were physical. The major­

ity 0~ all the aggressive acts were physical; 145 out o~ 155 

possible acts. 

From this analysis, it can be seen that teachers inter-

~ered most ~requently in aggressive acts o~ the physical type. 

This ~inding would seem in agreement with that o~ other inves• 

tigators who ~ound that con~licts o~ young. children were pri~ 

marily phy:Sieal in nature and although they are quite brief', 

they tend to be violent and o~ten require adult intervention 

to prevent serious harm to the victim. 

Frequency o~ use of' various teacher-treatments.-- Inter­

pretations were used most ~requently ~or physical acts against 

persons and next most o~ten ~or verbal acts against persons. 

Physical treatment was used most o~ten ~or physical acts 

against persons and next most o~ten .~or physical acts against 

activities. 

E~~ectiveness o~ treatments in relation to kinds o~ 

aggressive acts.-- In the ·analysis o~ the e~fectiveness of' 

treatments used· ~or speci~ic types of aggressive acts, all 

treatments were 100 percent success~ul when used ~or verbal 
. . 

acts o~ aggression. In the treatment of' physical acts of' 

~ggression, suggestions· and interpretations were practically 
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equally effective; 83 a:q.d 80.percent successful, respectively. 

It is evident that· the treatments that were used most 

frequently were not always the most effective· ... Suggestions 

and interpretations were. equally effective; 83 and 82 percent, 

respectively, however interpretation~· came first on the. usage 

list and suggestions, third. Although physical treatments 

came s.econd on the usage list:, they were found to be least 

effective (64 percent)~ Simple commands were used least but 

were 79 percent effective .. · It is difficult to account for 

the fact that physical treatments were used so frequently in 

spite of the fact that they were so seldom successful. It is 
. . 

possible that teachers of young children often have to use 

physical treatments as emergency techniques to prevent child­

ren from hurting each other during t;he violent quarrels that 
' . 

are so much a part of the social play o.t pre-school age child-

ren .. 

Results.--.The results of this study show that teaching 

techniques were most effective for older children, for girls, 

and during the second semester; and that the most effective 

treatments used by teachersfor acts of anti~social aggres:.. 

sion were suggestions and. interpretations. A generalized 

interpretation·of .these results would seem to indicate that 

they are very much.in·agreement with the basic values of nur~ 

aery school experience,· where the major emphasis is on learn­

ing to share 1 take t-llrns, and get alon:g with one's peers .. 



CHAPTER V 

SUMMARY 

Purpose of' the study,-- The purpose of' this study was to 

gain a broader understanding of' the aggressive behavior of' 

young children and· of' nursery school teachers' methods of' 

dealing with it~ 

D_escription of' the experiment.-- An experiment was set 

up to test the ef'f'ectiveness of' teaching techniques on the 

aggressive behavior of' f'our-year~olds in the nursery school. 
. . 

The experiment concerned itself' with only the anti-social 

types of' aggressive acts directed against other children or 

their activities. 

The investigation was carried on, over a ten month peri .... 

od of' time, in the f'our ... year-old group of' a nurse~y school. 

The group ·consisted of' H3 children, nine boys and nine _gi:r:>ls; 

. with an average age, at the mid--point of' the study, of' f'our 

years and f'ive months. The majority of' the parents of' these 

children were engaged in business or professional careers. 

The staf'f' consisted of one teacher andthree student-teachers. 

The school, used. in this study, was a small private nursery 

school, located in a suburban community. 

Direct observation was the method use.d f'or the exper­

iment. During the recol?dings, the situation, aggressive act, 

.... 78-
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and teacherl s treatment were described as fully as possible 

on a mimeographed c form. Results were classified as success­

ful or unsuccessful. An incident was considered to have been 

treated successfully if the child ceased and did not immedi­

ately go on to another aggressive ~ct. The term, anti-social 

aggression, was used to denote any verbal or physical beha-v­

ior on the part of a child, that was directed against the per­

son or activities of another child· or group of children. The 

investigator recorded 1.5.5 acts of anti-social aggression, 

which were treated successfully or unsuccessfully by teachers 

in the four~year-old group of the nursery school, over a ten 

month period of time. 

The investigator found that there were four general· clas­

sifications of treatments used by teachers (1) physical treat­

ment, help or restraint (2) simple commands (3) suggestions 

of things to do C4) interpr·etations. Aggressive acts were 

divided into four classifications (1) physical acts directed 

against persons (2) verbal acts directed against persons (3) 
' . 

physical acts directed against the activities of persons C4) 

verbal acts directed against the activities .. of persons. 

Results were classified as suc·cessful or unsuccessful, accord­

ing to the immediate e;ffeetiveness of treatments. 

Conclusions.-~ An analysis of the data showed that inter­

pretations were used most frequently for all ages, both sexes, 

and at all times; but they were only most effective with older. 
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children and with gir1;s, possibly· because interpretations 

involve an up.derstanding of the feel_ings and.purposes of oth-. 

ers and more mature children would be able to respond better. 

In general, teaching techniques were used most often for 

younger children, :for boys, and during the first semester; but 

were completely reversed in effe.ctiveness. That teachers 

were most effective in treating the aggr.essive behavior of. 

o].der children, of girls, ·and during the second semester 

would again seem to indicate that maturity and length of nur­

sery school experiehce were factors which contributed to the 

success of the teaehert s treatment of aggressi.ve .behavior11 . . . 
. . 

In the analysis of the effectiveness of treatments used 
. . 

:for specific types of aggressive acts, all treatments were 

100 percent su~cessful when used for acts of verbal aggres-

sion. However, the mrm.ber of verbal acts was comparatively 

small; 10 out of 155 •. ·Suggestions. and interpretations wer~ 

. equally effective in t:he treat:m.ent.o'f physical· acts of anti­

social aggression; 83. and 80 percent, respectively .. 
. . 

The data also showed that the t:t>eatments. used most .f're-

quently were not always the most effective!>· Suggestions and 

interpretations were equally effective for all kinds of ag­

gressive acts (83.and 82 percent, respectively), but although 

interpretations were used most frequently, suggestions came 

. third on the usage list. · Physical treatments came sec.ond on 

the usage li~?t, but were folind to be least effective (64 per~ 

cent). That teachers used physical treatment so frequently, 
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in spite of its ineffectiveness, seems to indicate that nur­

sery-school tl?achers often have to use physical treatments 

as emergency techniques in order to prevent children from 

seriously injuring one another during the violent quarrels 

that are so much a part of the socialization process of 

young children. 

The two most effective treatments used by teachers, sug-

gestions and interpretations, are very much _in agreement with 

the general philosophy of nursery-school teachers whose aim 

it is to provide acceptable outlets for aggressive feelings, 

make suggestions, interpre-t situations, and help children 

learn to share,. take. turns, and get along with other children 

. of similar age. 

Limitations of this study.-- There are many limitations 

to this study. The sampling is small,. being limited to one 

group of four-year-olds in a single nursery school. It is 

difficult to measure· emotional behavior and , therefore, only 

the outward manifestations of anti-social aggression or the 

aggressive acts could be recorded. 

A recording of the treatments given by teachers were 

also limited by many factors. Only tangible techniques, as 

evidenced by verbal or physical treatment, could be recorded; 

whereas the teacher .... child relationship, which is often an in;.. 

fluential factor l.n itself, could not he measured. Inmost 
. . . 

cases, a combination of treatments was used by teachers, arid 

often rather arbitrary decisions had to be made to· determine 
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which treatment was the dominant one of the combination. 

In addition, the data are likeiyto be biased because 

the author, who was teacher of the group, used her own methods 

of treatment as part of the observations. Because she firmly 

believes in the values of these methods, and because she has 

attained a certain skill in using them, she is most likely to 

use them more frequently and more often successfully than 

another teacher might do. 

Suggestions for·further research.~- More research needs 

to be done on this subject. It would be valuable to test the 

long range effectiveness of teaching techniques used to treat 

the aggressive behavior of nursery-school children. Also, a 

study could be made, relating the personality of the teacher 

to her effectiveness in dealing with the aggressive behavior 

of nursery-school children; ~ecause most of the previous 

reseal:'ch tended to shoW' that the teacher-child relationship 

was often more important than any of the·techniques they used· 

in dealing with aggressive behavior. Therefore, research 

needs to be done to determine what constitutes a desirable 

teacher-child relationship in the nurseryschool. 
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NAME 

Nellie 

Ralph 

Howard 

DATE 

10/16 

10/24 

10/25 

SITUATION 

Water-play 

Getting up . 
from Rest 
(mats were 
being put 
away) 

Raking 
leaves 

Nellie 11/13 Clay 

AGGRESSIVE ACT 

Pushed Amy away 
from sink and 
grabbed teapot 
away from her 
and threwit on 
the floor. 

Ralph pushed Alice 
into her ·cubby and 
held her there; 
pressing her quite 
viciously, hurting 
and frightening 
her. 

:-

Hit Ralph with 
rake when Ra~ph 
w~s raking near 
him and their 
rakes became 
entangled ace:i:­
dentally. 

Nellie hit Norma 
on the head with 
clay several 
times. 

TEACHER' S TREATMENT 

Teacher moved near. 
Amy slapped Nellie 
and grabbed the 
teapot back. 

When teacher no­
ticed it, she re­
moved Ralph and 
told him that it 
hurt Alice· very 
much. She also 
comforted Alicee 

Teacher· explained 
that ~t was acci­
dental and that 
Ralph was not try­
ing to take away 
Howard n s rake. 

Teacher said, 
"Keep the clay on 
the clar,-board, 
Nellie.' 

• 
RESULT 

Successful 

Unsuccessful 

Unsuccessful 

Successful 

co 
~ 

i 

l 
.1 

j 
~ 
~·~ 

j 



NAME DATE SITUATION AGGRESSIVE ACT 

Howard 11/19 Yard play Howard wanted the 
wagon but Amy was 
using it. He 
tried to push her 
out and when she 
held her own, he 
bit her. 

Amy 1/31 Painting Am:fr painted on 
Nataliers·arm 
and kept on 
painting even 
when Natalie 
asked her to 
stop. Amy 
shook a brush­
ful of paint 
into her face. 
(Natalie had 
taken the color 
that .Arlly wanted) 

• 
TEACHER'S TREATMENT RESULT 

Teacher called firmly, Successful 
11 No,rr also removed him 
physically, saying: 
"Biting hurts. If you 
want to· use the wagon, 
ask Amy if you can have 
a turn with it., .Come, 
I '11 help you ask her .. " 
Amy refused him and the 
teacher said: rtAm.y says 
tnot nowt. Amy, you 
mean you 1 re using it 
now •••• a little later, 
when you're through? 11 

Amy agreed. · 

Teacher said: "I know Successful 
you are angry with 
Natalie because you 
wanted that c an of 
paint, but you could 
have asked me to fix 
you another one. 
Natalie doesnrt like 
to have paint splashed 
over her face. Remem-
ber to ask me next time. n 
(Teacher fixed Amy a oan 
of the desired color of 
paint). 

$ 



NAME DATE SITUATION 

HoWiard 3/4 Yard Play 

Neil _ 4/22 Cowboy 
-·_Play 

AGGRESSIVE ACT TEACHER 1 S TREATMENT RESULT 

Impulsively, with- Teacher removed him, Successf'ul 
out provocation saying: "You f'eel 
grabbed Mickey and like punching, but 
jumped on his back, that hurts Mickey. 
knocking him down, Come, let's get the 
yelling,. and punch- punching bag. You 
ing him wildly with can punch ·it all you 
his f'ists. want to. · It 1 s just 

made of' o.ld stuffed 
cotton.. It doesntt 
ha~e f'eelings so you 
can punch- it as much 
as you like •••• hard 

-tooen 

Neil grabbed at Teacher told 1 cow- Successf'ul 
Arthur as he ran boys 1 to settle . 
by an(i pushed him, down a bits_ that 
saying: 1tMrs. Teach-Neil was_n 1 t play­
er, theytre getting ing th~ir game and· 
too wild. 11 didn 1 t like to be 

pushed. She sug­
gested that all the 
1 cowboys 1 and Neil 
work together to 
put more boards on 
their 'shack' roof'. 
She provided a 
blanket for a roof. 

• 

o:> 
\Jl. 
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