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The problem,-- Aggn
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CHAPTER T
INTRODUGTION

resslve behavior and.methods of deal-

s of universal concern to those engaged

very young. VTeaehers, who are other-

en have little understanding of the ag-
ildren and of suitable techniques for
ny teachers, hostllity and its expres-

vior, is a thing to. be condemned re-

These teachers expend their energies

~in an effort to elimina
-eonfiict behavior in tk
 the opposite'extreme; £

expression to’childfen

1eir classrooms.

te all outward signs of aggression or

_cher teachers go to

'ive no guidance at all and allow full

s aggreéSive impulses. ‘Parents show

the same confusion toos
. restfietive to5th0se;m
teachers, particularly,
the aggressive'Beﬁavio

age children are most

ho are over~permissive.
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Nursery-school

need te know more about how to treat

r of youﬁg children, because pre-school

their'aggressive‘impuls
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in the subject.u— The author has been

interested in this subj

eot for many years, both from the point
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of view of & nursery-school teacher and that of a parent. The

- author has both brought up and'taught'children during each of

the extreme periods of theories of ohild development the period

-of rigid»schedules, the period of complete freedom of. expression,

‘and finally the middle course.. The questlon of how to handle

the aggressive behavior |of ohildren has been a deep concern for

fmany.years. Regerdless of the theory popular at the tlme, it

never seemed wholeheartgdly wise, either to repress aggressive

behavior or to allow it oompletevfreedomcof expression. This

study stems from thevauthor's attempt to‘gain a broader under—v

':standing of methods of 1reating chlldren’s aggress1ve behavior

and to formulate a working philosophy to . serve her in her role

- as nursery—school teach r .and parent of three childrena

The purpose of thi

of teaching techniques

olds in the nursery school,

method of direct observltion,

study is to test the effectiveness
n the aggressmve behav1or of four—year-k
The experxment carried on by the

concerns itself with only the

anti—soolal types of aggress1ve acts directed against other

»ohildren or their act1Vities.

Basis for. establishing the criteria for this 1nvest1gaa-‘

tionm.--
f;of parenthood, eritical
vbehavior, two psychiatr~
tens1ve reading and thot

establishing the criter

Twelve years of

=

nursery—sohool teaching, fifteen years .
observations of ohildren's aggressive
e seminars on chlldren‘s emotions, in-

1ght on the subgeot form the basis of

ia for this_investigetion,
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CHAPTER IT

TURE IN THE FIELD

Some Opinions on the SubJect

al ——A serious consideration of any .

of the problems of,human
account the;prooeSSes.as
of ‘the ohildorjMuch has
havior of ohiidren. {The

lyveﬁirred—npistatee”of

”..;.represeﬁt,néture'S]

1/

havior...." Aggression

growth,and development must take into:
sociaﬁed«with’tnenemotional’reactions'
been written ebont‘the emotional be-
emotione‘have been described as high-
bhe organism and have been said to.
arov1sion for the motivation of be-

can be olassified as:one of the

stronger manifestations

self is one of consideral

6f emotional behavior. The term ite/
o

le. breadth. According to Symonds,

‘the term aggre331on has four distinct meanings.

"....self -asgex

an act of hostility

*tiveness and vigor of movement....
with the intention of attack and

destruction....to gain possession of a person or an

object....to gain ¢
of another person..

Menninger

1l/Louils P. Thorpe, Child

says: "The px

G

ntrol or dominance or management
"'

'oblem'of;life‘is the.problem of con-

Psychology and Development The Ron—

" . ald Press Company, New Yd

2/Percival M. Symonds,."A

Guidance, The Philosophi

3/Karl Menninger, Love A

rk, 1946, p. 366,

ggression, Encyolopedia of Child
al Library, New York, 1943,‘p. 11.

(&

ainst Hate,. Harcourt Brace and Com-

~ pany, New York, 19&2, p.

190.
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trolling and directing a

Constructive aspect

ggressions.

s of aggression.-a Although aggression'

is usually‘thought-of~as

is.cften used only in it

remember that the positi
significant part in the

an undesirable%quality and the word
s negative sense, it 1s important to
ve iﬁfluences of aggression play a

development of personality. A person-

ality with no-aggressianeSS‘in.it does not function well in

our partiCular_society;
" 'in the development of le
the worthwhile. accompiis

Aggression 1s an important ingredient
adershiphandfis the basis of many of

hments of man. Aggression in’its'

broader sense can be - constructive and a motivating force toward

progress-and fruitfu1~ac

complishment.

Contribution to per
infants are not usually.

beginning in the eerlies

~ing throughoutllife,‘agg

sonality‘structuresue Babies and young
thought of in terms of aggression; but
t stages of develcpment and continu-

resSion’is an‘element of considerable

value in the process of
aggression as essential

"Children can
their parents by sl¢
sive energy and act
parents with a cert

2/

Stephen emphasizes the

1/

growth and learning. ‘Symonds~ sees

éor growth. He says..

J ‘

only learn to ‘separate themselves from
ow degrees, by putting forth aggres-
ing independently and by reacting to
ain degree of opposition.”

importance of the aggressive limpulses

 when they are,used by the'child in helping‘to defend himself

I/0p. cite, P. 11.°
2/Karin Stephen, ”Aggres

nal of. Medical Psycholos'

sion in Early Childhood " British Jour-
(1939), 18 189




- . Symonds
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and to secure satisfaction of his needs and desires. He sayss:

".eeesin the face of frustration or privation a child
reacts with rage and aggression, and this reaction has a
useful function to jperform if it is directed either towards
attacking and getting rid of the source of pain or towards
getting mastery. over the desired and frustrating object.
From this it would follow that aggression 1s essential for
successful living, land that we should be entirely misguided
if we aimed at eradicating it, which is just. as well since
the task would certainly be beyond us.

Frustration‘and ag ression.~= It is generally believed ‘

that frustration normelly leads to- aggression. According to'

1/
there are thred kinds of frustration that lead to ag-
gression,

They are deprivation or unfulfilled desire, inter-

ference or restriction-of eotivity*and.ettack,from without

threatening harm, pain &r-somebkind of discomfort. He says:
"e...aggression is the most primitive and universal
- response tovfrustrﬁtion....aggression has two main func-
tions: 1 to wrest satisfactions from the outside world,
and 2 no/destroy the source of pain...."™
2

Dollard hag made a very thorough study of frustration

and its relation to aggression. 'He calls it the frustrationa'
aggression hypothesis and in his work, aggr6581on, frustra~
tion and their relationsnips are defined. He defines aggres-
sion as: o ' 'M ' k | |
”....an act whose goal-response 1is injury to an or- -

ganism (or organism
follows frustration
tion-produced insti

Lsurrogate)....that response, which
, reduces only the secondary, frustra-
gation, and leaves the: strength of the

original instigation unaffected."

1/Ibid., p. Il.

2/John Dollard, Leonard W. Doob Nesl E. Miller, O. H. Mowrer,
Robert R. Sears, Frustra%ion and Aggression, Yale University
Press, New Haven, 1939, p. 1ll,. ,




Frustration, he defines as ",.,...that condiﬁi?n which exists
when a goal-response suffers interference."  He found that

the'amOQnt,of frustration directly.influences'the‘strengthvof

instigation to aggression and that the imhibition of acts of -
 direct aggression constitutes an additional frustration, which
.initurn instigates aggr%ssion against'the_inhibitor.‘ Aggresf'
sion, then, tends to begdisoiaced.to other objects and ex-"
pressed in modified form. Sublimation,is a socially approved
modification. ' ‘ i V | |

’ From this study, it can be deduced that aggression is a
.necessary consequence oi frustration. However, the consequen-
tial aggression méy take many forms of expfession. The expres--
sion may be direct, oveft and an obvious reaction to the frus-
tfation involved; or if'thevinhibition to the direct'act of
aggression is too'great, the expression msy become displaced

from one object to another, changed in form or in extreme cases,

turned back agalnst the‘self. A thoughtful examination of the

material of this study, strohgly suggestslth&t expression of
aggression, in one way or another, is necessary when frustra-
tion presents 1tself. It also suggests the therapeutic value
‘of the aggressive act iA releasing,the emotional tension that
: isieaused by frustfatioﬂ; Aggressioh_is,thus portrayed as an
sid,'helpful in.defendiqg the pefsbnslity from the anxiety

which would inevitably result from unreleased frustration,

I/7obn Dollard, op. cit., p. 1l.




- Stephen speaks of the dangers.of unreleased frustration,

sayings

'....what is really disruptive 1s not passion itself
but impotent passion, passion which is inhibited and frus-
trated so that it cannot be discharged in a smoothly co-or-
dinated way."

2/ L
Effects on physical health.-— Teagarden describes the

effects of violent emotion upon the autonomic nervous system.
Strong emotions and the‘thoracicolumbar division of the auto-
-nomic nervous syétem prepare the body for the strains and the
stresses of emergencies. Thekeffects ~of strong emotion on the
heart, stomach and other organs, may be felt for a long time
afterward. She states thats
"8 child who 1s allowed to grow up having con-
stant fits of anger and rage, or suffering debilitating
fears all the time will have his thoracicolumbar system
'in gear!' far too frequently. Such-a child will suffer
not only from the standpoint of social acceptance and
mental hygiene, but also from the standpoint. of physical.
health," : : :

Anti-social aggression ih‘youngvchildren.~= Throughout '

the literatureveonoerning itself with the development of the
pre-school age'child there seems to be a universal-accept-
ance of the normality of aggressive behavior among. children
of this age.. Isaaes> sees it as representinquuite a def-

inite stage in social development and'believes“that aggres=

I/0p. cit., p. 182,

2/Florence M. Teagarden, Child Psychology for Professional
Workers, PrenticeaHall Inc., New York, 1946, p. 3119-

3/Susan Isaacs, Social Development in Young Chlldren, Har-
court, Brace and Company, New York, 1937, p. 231, 232.




8,
siwe behavior contributes to a greater freedom of feeling and
action, indicating that the child is less inhibited by anxiety.
Murphyy_ in her intensive studies on sympathy in young child-
ren, found a definite correlation to exist between sympathetic
‘and aggressive behavior_in"children. Children who scored high
in sympathy records ‘also exhibited considerable unsympathetic
‘behavior and scored high in aggression. She also found that
both aggressive and friendly responses increase with age dur- o

2
ing the prewschool years. Isaacs descr;bes.the aggressive
behavior of young children vividly,
"The group relations of children under seven are
unstable, not because their goodwill for each other 1is
- weak, but because their hostility is equally strongse..
They love and they hate with an equal simplicity and
wholeheartedness, and they may pass in & moment from
fondness to anger,; from co-operation to quarrels and
tears. They have not yet learned to select their im-
pulses along the lines of congenial friendships and
- selected loyalties.

',Part of the socialization process.-- All of this seems

to bear out the same general theory that children of pre-
school age areVQuick to love andieqnally qnickfto hate in
their relationships.with one another., 'However, neithen the

- depth of their love nor the-intensify of.their hate is in any V
way comparable to the sdult expreSSion'of these emotions,
Rather, it is impulsive, guite brief and more often than not,

a part of the soclalizatlon process of the young child. Ybung |

'l/Lois ‘Barclay Murphy, Social Behavior and Child Personality, :
Columbia University Press, New. York, 1937. a

2/Susan Isaacs, The Children We Teach . University of London
Press, Ltd., 1937, P 91. o




‘ . 9
children lack experience in handling themselves in social sit-

uations and are likely to be quite primitive in theif i;actions
' 1

to the normal give and take of group play. Carmichael agrees

_ > _ R

with Issacs that aggressive behavior i1s a normal part of the
sooialization process of young children. He says:

M. ee.s8uch aggressive behavior frequently is mild in
nature and arises as an incldental feature of the child's
general activity as he moves about, explores his environ-
ment, Interferes with others, or seeks to obtain their
material or to protect his own possessions., Occasionally
a child's anger 1s: aroused when he. 1s rebuffed by other
children whose play he tries to join....Fighting and bick-
ering, usually of a relatively mild sort, are likely to

" occur most frequently in the relations of chlldren who
associate with each other a: good deal and whose relatlion-

- ship with one another is predominantly of a friendly sort.
The child who is most active socially and who is most ver-
satile in his social contacts is also likely to get into
a larger number of situations in which controversy may
arise than is a child who is less enterprising.”

Correlation of aggression to the general: activity of the

child.=- Jersildz/ sees aggression as correlated to a high
degree with the general activity of the child and pictures it
as a normal part of the social friendiy\intercourse among young
children. He observes that aggression»againSt another child
may serve many purposes, both friendly and unfriendly. He also
notes that many of the conflicts of pre- school children center

about_protecting or procuring play materials, and this 1s due

Vi

1l/Leonard Carmichael, Manual of Child Psychology, John Wiley
and Sons, Inc., New York, 1946 Po. 772. .

2/0p, cit.

3/Arthur T. Jersild Child Psychology, Prentice-Hall, Inc.,
New York, 1940.




_ ‘ _ 10
to the fact that ideas.involving propertyfrights‘and.sharing
and taking turns have not yet been Eormed. Jersildl also
oomments, ‘ag do several other writers, on. the confusion that
mnst arise in the minds of children,gwnen they are strongly
 admonished by their parents never to hit or fight, but they
find“that in their play group, menbersnip'etatusvprecludes a
certain amount of'hitﬁing and.fighting in order to be 're-
spectably"accepted.b Moreover,‘there is the problem of when -
aggressive action is Justifiable, as . in the case of self-de-

fense, Many writers have concern7d themselves with a discus-
1,
sion of this problem and Jersild states'v

"....if the child is a 3001able creature, occassions -
are bound to arise when he is practically forced to de-
fend his interests and hils rights. If the child does not
rise to his own defense, he practlcally is denied the .
freedom to share and enjoy the social contacts and oppor-
tunities afforded by the group situwation....an adult's
abstract moral stand against aggression may be splendid
as a general rule of conduct and yet may be artificial
and needlessly rigid when brought to bear against the
normal little tussles which arise in the social relations
of young children. Training in morals and good conduct
should proceed with due regard for the abilities and -
problems of children at different stag7s of their growth "o

2
Explosion of . energies theory.~- Wblff approaches the

ubject of aggression in the young Ohlld from another point
of view and sees the aggression of the young child as an ex~r
plosion of his energles. He says.l

"The behavior of aggression has a different signif-
fioance in the preschool child and in the adult. Aggres-

1/02. cite, Pe 403

2/Werner Wolff, The Personality of the Preschool Child, Grune
and Stratton, New York, 1946, P. AO.




sion in the adult 1s the direction of energies of the
adult's self against non-selves; but the child, for whom
the self and non-self are not yet differentiated, does
not direct his aggressiveness. The aggressiveness of

‘ the young child is ‘an explosion of his energies, as is
the case with his other bodily functions....The child
attacking another person is not interested in the reac-
tion of that person, but in the experience of his own
explosion. ‘

This particular theory would seem o be illustrated'by the
large number of incidents obsérvable in the aggressive acts
of.childrenvof pfe4sohool age,ﬂwhere itpseems that the child
treats the victim of his aggression more like an inanimate
‘object than like another personii.It isvpossible that his
seemingplaek of concern at such times, sfems from the very
nature of his chiidish expiosive eggressiVeness.

" The role of educetion.uw'Many statements appear concern-

ing the value of educational processes, in the-trea;ment of
. . - -' - ; )
anti-social aggression in young children. Symonds = states:
- "The solution of the probLem.of destructive aggres-'
sion rests mainly with education, for it 1is only through
education . that aggressiveness can be turned into con-
structive channels.
The nursery school can serve & most useful purpose by provid~
- ing ample opportunities for aotive play and the working off
- of aggressive tendencies through social play under the skill-
"ful guidance of understanding teachers., In our culture, it
is a recognized fact that a certain-amount-of personal combat

. and destructiveness is a wholesone ingredient of the social

1/ivid., p. 1l.
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play of young children. This'serves as a relief or acts as a
safety valve, draining off the aggressive feelings of the grow-
ing child. - Hartleyl/ speaks of the values for the child, to
be gained from.dranatic:piayg.séying: “dramatic’play can theo~.
| retically offset seme of the inevitable frustrations ef life
and help him adapt to the feél wofld." Ghiidren can work out
and work through their aggreseions through dramatic play and
thereby come to nnderefand.them better. Play of this‘kindkis
strongly influenced ny the5child's dominant need to grow Upe

Teaching sooially useful techniques and.providing accept-

able outlets for aggression,=- One of the functlons of educa-

tion 1s represented to be that of channeling aggression and

providing socially acceptable methods of.eXf;ession for the
o s 2
aggressive feelings of children. Menninger  speaks of child-

ren's need to be taught soCielly useful'techniques. He says:

"Children don't need to be. taught that they are ag-
gressive or that other people are aggressive; they need
to be taught the techniques whereby these aggressions can
be disposed of....Under the benevolent influence of a
teacher whose fairness and friendliness and affection for
her children are unclouded by. confusion or resentment of
her role, the child has not only & model but a technique
for mastering aggressions or directing them fruitfully
eessthe child's motive in learning is based upon certain
instinetual needs....the need for exchanging love with
other human beings and the need for expressing in so-
cially approved ways the aggressive tendencies,”

I/Ruth E. Hartley, Lawrence K. Frank, Robert M. GoldensOn,
Understanding Children's Play, Columbla University Press,
New York, 1952, p. 19.

2/0p, ecit., p..251, 247,
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Bacmelster calls aggression a strong ego urge and suggests

that teachers work especially toward providing socially ac-
‘ceptable outlets for it_énd toward_building up positive social
satisfactionsvto.balancerit. Among-thevaCCeptable outlets,
she suggests ﬁurning ﬁhe child's aggressive feelings against
inanimate objects; and suggests poundingbthe clay, punching
the punching bag and spanking the dolls. Her description of
the release of feelings, both hostile and pleasant, through

- the medlum of expression of the.creétive.arts and music 1s
one to be seriously considered by the nursery-school teacher,
because young children are not always able to talk out their
feelings the way an adult can. . Through painting, a child can
release and discharge deep feelings that he could not possi-
bly express 1in words. After the use of such artistic outlets,
children often'Sj;m in a better mood. |

Bacmeister, along.with'others, also believes that the

young child needs education in social skills and in the hand-
1ing of his aggressive impulses. She says:

Meooohe Wili need teabhing. 'Please' and 'thank you!
will help him with adults. Taking turns, sharing, ex-
changing(and persuading others to do the same) will get
him further with the children. He can learn to get sat-
isfaction from helping other children and win their help
when he wants it, to cooperate and to lead, as well as to
keep hands off and let them alone if they prefer....Bas-

ically the problem is learning to like and respect them
as people, and to consider their wishes., That is not easy.

The world and youngstefsvbeing what they are, a child

- I/Rhoda W. Bacmelster, Your Child and Other People, Little,
Brown and Company, Boston, 1950, p. 221.
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alsc needs to-.learn how to meet aggression and to defend
himself and his rights when necessary. Part of it is in-
stinctive, but there are skills involved too. One needs
not only courage, & good healthy resentment of injury,
‘and some knowledge of the manly art of self-defense, but
~an idea of where to draw the line. There have to be lim--
" its on what one may use as a weapon (teeth? rakes?) and
_other concepts of what constitutes a fair fight."

The role of the nnrseryaschool teacher.m- The role of the

nurseryuschool teacher.assumes eonsiderable 1mportance in the
treatment of aggressive behavior. ‘The teaoherlprovides for
this both. in the planning of.the nursery school environnent}
and in her consideration of the,various techniques to be used
in the treatment of;aggressive heharior.: She_needs consider_
able‘insight into the personality deﬁelopnent of young child-
ren and must formﬁlate for herself a thoughtful and dynamie
philosophy'of d1301pline, commensurate with the growth needs
of young children. She must be "toLerant and accepting of a
child and yet plan>for a child's growth in more mature direc-
tions."l ' She must have a eapaeitj for warm and meaningful
' relationships with other people and possess sufficient emo-
: tional maturity for appreciating and understanding other peow-
ple for their intrinsic value. _Frenda/ saysvthat teachers

should endeavor to £ind a middle course somewhere between

1/Perciva1 M. Symonds, The Dynamics of Parent Child Relation-
ships, Bureau of Publications Teachers College, Columbia Uni-
versity, New York, 1949, p. 111. S :

2/Anna Freud, "Psychoanalysis and the Training of the Young
Cﬁilg," The Psychoanalytic Quarterly, New York (January 1935),
g3l : . o
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fepreSsion and the full expression of aggression. She states:

"The instinctual urge must not be driven into repres-
sion, thus preventing its sublimation, i.e., its diversion
into other and aceeptable chamnnels, nor must it be allowed
full satisfaction....The path to mental health lies some-
where between these two extremes.

An excellent description of the role of the nurseryaechool

teacher in the'treatmint of aggressive behavior is to be found
1
in the 1950 Yearbook where they state:

"By and large, feelings must be expressed if we are
going to learn ways of dealing with them that are satis-
fying to the individual and acceptable to the groups in
which he lives....recognition of inner and outer reality
is shown by the good nursery-school teacher. She does.
not say to Johnny as he raises a shovel to strike Susan,
'don't do that; that's bad.!. She 1s likely to say some-
thing of this sort: 'I know. you are angry at Susan be= -
cause she knocked down your sandhouse. But you can't hit
Susan. It would hurt her. Come with me and we will find
some nails and wood; we can pound them into the wood over
there at that work bench.' This teacher has acted in an
effective way, She has recognized and acecepted the fesl-

" Ing; it is real and, in that sense, valid. She has set
social limits and given reasons for those. limits, She has
offered a soelally acceptable Way of releasing tensions.™

Combination of education and maturatione-- The nursery-

school teaoher‘mMSt not'only‘eonCern herself with techniques
for guidance, but must 2lso be mindful of the inner forces of

- growth and maturatiop,‘and the readiness»to.learn. Reynoldszy
speaks“of:this; when she describes the difficulties that child-

ren ezperience in learnihg fo,get along'with each other. She

l/Association for Supervision and Curriculum Development, Fos-~-
tering Mental Health in.our Schools, (1950 Yearbook), National
Education Association,'Washington,-D Cesy Do 7.

g/Martha May Reynolds, Children from.Seed to Sapling§, McGrawu
Hill Book Company, Inc., New York 1951, P 92.
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describes it as a oompllcaﬁed-process,_involving~an under-
standing of the'rights and feelingsAof otners. She speaks of
the social techniques of children as crude, their linguage as

meager and +heir experlences as limLted. She - says:

"How much this is due to training and how much to
inner growth of muscles and brain and nerve connections
we do not know, but undoubtedly each contributes its
share. It would be of no use to try to make year-old .
babies play nicely together; they are not sufficiently
developed to learn this from even the most skillful:
teacher, and, on the other hand maturation alone will
not accompllsh it. It takes the right combination of
these two to develop the ablllty to make satisfying
gsocial relations. ’

Discipline.--. The litenature,on discipline bears a rela-
tlonship to this study becanse'this study 1s concerned with
the effectiveness of the ﬁeohniques used by nurseryqschool‘
teachers in the treatment of'aggressiverbehaviof. Discipline
islessentially treatment and in its derivatory sense mey be
: thought of as 'treatment suited’to-a leerner'g/ oomlng from

the Latin orlgins of the component parts of the word.
To many people, the term dlsclpline has become confused
in meaning and erroneously considered synonymous w1th the terﬁ
_punlshment. Pinishment 1nvolves inflictlng a penalty for an

offense and has a distinct element of revenge in it. Blatz

calls discipline ”a‘plan'of training, not, as is usually im-

_/Martha May Reynolds, op. oit., p. 92.

2/Abigail A. Eliot, Lecture on Child Psychology, Boston. Uhi-
versity, January 3, 1951. .

3/Williem E. Blatsz, Uhderstandlng the YbungﬁChlld Wllliam
Morrow and Company, New York, 194, p. 57.
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plied, a system of chastisement.” Rexford  sees discipline

‘a8 "training the child in a desirable adaptation to»reality."
‘She believes that controls need to be put up; not only to pro-
_tect other children and adults, but also to help the child

1earh to manag7 his own’feelings,vhis Wwishes and his impulses.
_ 5 v o S _
Washburn  believes that children need to know two cer-

fainties in their relationshipS"with disciplining adults. The
first 1is that the adult w1ll be con31stent and just. The'secQ
-ond has to do with ‘unconditional 1ove, the fact that the child
needs to know that the dlsclpllnlng adult does not love him
any less, even though_she disapproves qf what he has done.

The philosophy of unconditional lové,ﬂaS-?n important factor -

in discipline, is also outlined by Frank who says:

"What you really want to do in your discipline is

a. to show the child clearly that some acts are not wise,
not helpful, not what 'we'! do and b. to show or tell him
that you can go on respecting and admiring and loving him
all the time....Discipline can help the child be clear ‘
about what is permitted and what is not. You make a child
~emotionally stronger when you give him the feeling that
there are social rules, necessary rules....omit the terms
bad or naughty....you can make the child understand that
although what he did was not acceptable, he himself was

" not 'bad! or 'maughty'. 4Also, by ruling out terms such
as 'bad boy' 'bad girl', you don't give the child a pic-
-ture of himself as all 'bad'....parents help the child to
build up an image of himself. If time after time he is
told that he is a 'bad boy', then he may begin to get a
rather gloomy picture of himself L v

1/Dr. Eveolens Rexford Seminar on Children's Emotlons, The
Douglas Thom Clinic, Boston, Massachusetts, March 1951,

2/Ruth Wendell Washburn, Children Know Their Frlends, Willlam
Morrow and Company, New York, 19h9, Pe 35

_/Mary and Lawrence K. Frank, How to Help Your Child .in School,
The Viking Press, New York, 1950, p. 24, 25.
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:Barucﬁy has made one of the most fécent contribut;ons
to the literature on disciplihe._ She présents @ new philos;
ophy of disciplina, in‘which.she recoﬁmends;accepting the
child's feelings, both good and bad, and mirfOring ﬁhﬁm. She
says: |

"When we fail to help a child release his feelings,
when we handle him so that he denies them and pushes them
into his unconscious mind, they move out of his control.
He becomes blind to them. He can no longer see them. He
can do nothing about them....Self-control lies in the
other dirsction. It lies in keeping the 'bad'! feelings
in the open until they work themselves out. It lies in
helping children learn to direct thelr feelings into un-
hurtful and harmless channels. Learning to channelize is
learning. to control. For then they steer thelr feelings.
Then they do control thelr emotions. By directing the
type of expression; not be denying what exists.”

Generalized opinions on aggresaion.e- There seems to be
a universal aéceptance of the ﬁormélity of aggressive behavw
ior among children bf'preuschool’age. Many writers consider
it an importént paft of fhe socialixatiqn procéss; correlated
to the general activity of the child, as a normal part of the
soclial friendly intercourse among«joung children.

Even in 1its an%iasocial sense, aggression is generally
YCOneedéd to be a ndfmél eomponent of tﬁe pérsonaliﬁy of the .
preuschoolvage child, However, ifgaggressioh is to Be_consid—
ered as a valuableftool‘in péfsonality growth and adjustment;
"1t 1s essential that educators éﬁ&eavor, not only to under=-
stand, but algo to constructively guide children in socially

acceptable methods of expression of their aggressive feelings.

l7borothy Walter Bafuch,‘NeW’Wéys in Discipline, Whittlesey
House, McGraw-Hill Book Company, Inc., New York, 1949, p. 71,72.
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2, Research Studieé on Aggﬁessive'Behavior

Aggressive behavior.-- Some.researchfhae been done on the

subject of antiuseciel.aggresSion in foureyear-old childfen in
the nursery<schoolyl Most of this rese&reh.centers around quan-
bitative and qﬁelitativekanalysesvef écts'ef enti-social aggresu
eion and the ceﬁflicts’er-quarreiseoficﬁildren of nursery school
aée, The primery cencern of ‘the iﬁﬁestigatore has been either
the attitudes of young children toward their aggressive feel~
‘ings and behavior or an inﬁestigatien of the amount and intené
gity of conflict behevior,among-childreﬁ of this age; its rela-
“tion to age,lsex,'or ehvironmentel differenbes.

| ’Purposes‘ef investigations.—=ldne ef.the earliest pleces:

| o 1/
- of research on the subject was made by Goodenough - in an at-

v'teﬁpt to,diScoverethe frequeney, dﬁration, eeuses‘and methods
of hahdiingvapger outbursts among children in ﬁhe homse. Greedg/
cenducted an investigation in order to determine the relative
"roles of group play and quarreling in the socialization proc-

ess, to study age and sex differences, and to analyze the types

2
of play-in'which quarrels arise. Caille'- made a study of

l/Florence L. Goodenough, Anger in Ybung Children, Institute
of Child Welfare, Monograph Series Number 9, The University of
Minnesota Press, Minneapolis, 1931. .

Z/Elise Hert Green, "Friendships and Quarrels among Preschool
Children,” Child Development (1933),_4 237-252. , ,

" 3/Ruth Kennedy Caille, Resistant Behavior of Preschool Child-
ren, Child Development Monographs Number 11, Bureau of Publi-
cations, Teachers College Columbisa University, New Ybrk, 1933.
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‘resistance'in the‘prewschool child'in order‘to investigate'
the immediate causes, types of responses, and general situa-i
'tions surrounding resistance. Dawe analyzed 200 quarrels
of pre- school children, with the aim of studying and analyzu
_ing them.as they arose spontaneously in a - relatively uncon~
trolled social environment Jersild and Markevg/bmade a study
for the purpose of recording:lnd analy21ng aggressive, resist—
- ant and hostile acts, as exhibited by children in their dealw
bings with one another. Hattwicki/lstudied 60 behavior items
»in nurserybschool children to determine 8ex ‘differences in |
behavior. Hattwick : also conducted an investigation to de=—.
‘termine the influence of nursery school attendance upon the
behavior and personality of the young child Roff and Roff

analyzed the variance of. conflict behavior in pre-school

l/Helen c. Dawe "An Analysis of Two Hundred Qnarrels of Preal
‘school Children," Child Develgpment (1934), . 5 139-157.

Z/Arthur T, . Jer31ld and Frances V. Markey, Conflicts between
Preschool Children, Child Development Monographs, Number 21,
- Bureau of Publications, Teachers. Oellege Columbia Universmty,
_'New York, 1935, pp. 1= 1800

/LaBerta a. Hattwick, "Sex Differences in Behavior ef Nursery
'School Children,” Child Development (December »1937), .3h3a355.

| Q/Berta Weiss Hattwick, "The Influence of NUrsery School At-
tendance upon the Behavior and Personality of the Pre-school
Child," The Journal of Experimental Education (1937) 5 180-190.

o é/Merrill Roff and Louise Roff, "An Analy81s of the Variance

- of Conflict Behavior in Preschool Children," Child Development,
(1940), 11: 43- 0. N |
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children.~ Fite made a study of dhildren's attitudes toward
| physical aggre831onfas they were seen to~ develope ing?nd |
g~through their social life in nurseryvschool.l Baruch car«v
_ried on an investigation 1n order to gain insight into the-
“1iVes and emotions of nursery=school children. Appel,x maderl
a study of the aggressive behavior of nursery—school children'
| and of teachers' methods of dealing with.this behavior. Muste_\
and Sharpe - investigated pre school children from two Amernv |
v;ican environments in order to discover the possible relation-
;ships>between factors of age, sex, gross environmental differﬂ‘
‘ences on the one hand and the frequency and types of" aggres~v-
h.sive behavior, the techniques of response to aggréession on the'
vother hand. Curwood , studied the techniques of the nnrseryb_(V
, school teacher in establishing good social relations in a

group of three=year~old children in a nursery school situation.’

l/Mary Delafield Fite, Aggressive Behavior.in Young Children
and. Children's Attitudes btoward Aggression, Genetic Psychology
‘Monographs, The Journsal Press, Provincetown, Massachusetts,

' (1940), 22:151- 319,:

VZ/Dorothg'W' Baruch, “Aggression During Doll Play in & Pre- o
‘school,” The American Journal of Orthopsychiatry (April, 19&1),»a.
11:252-259. R |

/Madeleine Hunt Appel, "Aggressive Behav1or of Nursery School
Ghildren and Adult Procedures in Dealing with such Behavior,"
Journal of Experimental Education (Deoember 1942), 11: 185 ~199..

A/Myra J. Muste and Doris F. Sharpe, "Some Influential Factors ,
in the Determination of Aggressive Béhavior in Preschool Child—',
ren,  Child Develqgment (1947), 18:11-28, ,

5/Sarsh T. Curwood, Social Relations of Three Year Old Child~
ren in a Nursery School, Unpublished masters thesis, Boston ‘
University School of Eduoation, 1947ov '
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- Goodman investigated the role of the nurseryeschool teacher
'in developing social from ant1~sooial behavior. Bantong/
=made a study to discover the varlous techniques used by the -
: teachers in. two nursery sohools to develope social from anti-
ocial behavior and to evaluate the relative effectiveness of
the various techniques. Sears made an intensive study of

1 child training and its effects on personality and endeavored
fspecifically, to inveetigate the consequences of punishing
children for. their aggressive behavior.

Methods of investigation,n- Although a variety of methods

were used, the larger number of the investlgations were earried
on by direct observation of children in nursery sehools. Di-
rect observation ie "the,method.by'whioh behav1or 1s recorded
‘vhile’it ie in the/process of occurring in its natural set-
~ting.™ ()1.'1Jrl'wooci-;f made.obeervations in a nursery school of
complete ineidentsiofysoeiel behavior'where teachens entered'b'

in. Direct observations in lh:differenﬁ.nursery schools were

I/Cecile Cohen Goodman, The Role of the Nursery School Teacher
in Developing Social from Anti-Social Behavior, Unpublished
masters thesis, Boston University School of Education, 1947.

2/Marjorie Boynton, Evaluation of Three Teacher Techniques in
the Soeilalization Process of Bighty-Five Nursery school Child-
ren, Unpublished masters thesis, Boston University Sohool of -
Education, -1948. _

Robert R. Sears, "Spare the Rod," Harvard Alumni Bulletin
February 10, 1951), PPe 381;;-388. ,

,A/Madeleine HuntxAppelg op. cit.,-p. 185,
5/0p. cit. | I
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- used by Appel  to record 6hl aggressive episodes. ‘Goodman
"and'Boynton ~each used origlnal check lists and 16 three hourh~
‘robservations in two different types of nursery schools to ob-
‘taln their data. Dawe employed theobehevior.sampling techp |
nique, using»arstop_watehdwhieh wasestarted‘immediately upon
.noting evidenees of'sistrngglefend stopped;when the lssue‘ﬁas N
settled or when the teacher interfered.f Jersild end'Markey
;:observed each‘child 1n a nursery school env1ronment for lS

minutes at a tlme.. U31ng a stop watch, tbey‘recorded all acn,,'

'vtivities that might be construed as: belligerent defen31ve,

'offensive, resistant or provocatlve on the part of the Chlld

fwho was being observed,» Galller also made use of time con=1jf
htrolled observations of free play 1n a nursery school, obtainn.
;‘ing 1002.f1ve minute observations, includlng data on acquieSw

cence, aggre581on and resistanee.} Green ’ used the time same'
d»pllng technique, observing each Chlld in a nursery school en-kl
vironment for a 30 second interval,; Children were observed

Uin a varied order from day +to day,,in order to guard against

 I/TEEE:
2/0p._cit.

E 3/0p. clt;
‘jlg/ p. cit. |
- .5/0 Qe cit.-'\
6/0p. cit.
1/0ps eit. |
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errors. that might have arisen if a given ohlld had always been
observed early or late in. the play period |

Three 1nvest1gators used the method of direet observatlon
in nursery school supplemented by experimental situatlons and
interviews with.parentsg -Fitelv made an intensive study of &
few ind1v1dua1 ehlldren and used direot observatlon of their
play in a nursery school at frequent 1ntervals over ‘a period
of 1 1/h years°: She added to this," data oomplled from inter- -
views with parents and with teaehers, and the data from two
kinds of experimental 31tuations, n&mely, interpretation of
pictures portraying aggressive behav1or, either through Ve
.ubalizatlon or through doll”playe Baruch?/'madeifullobserva“
‘tionalfreeords‘of_the‘aouiyitiesfof ohildren”in'fhe nurseryf |
‘school situation and in addition used material from frequent

:parent»conferencesa(with;fathers and with mothers,'eaoh‘sep-
“ 'arately). She elsobempioyed an experimental situation, using
‘pley'withbdolls‘representing the‘ohild‘s feﬁily. Sears .
used the method of direot observatlon and obtalned measures
of aggressiveness 1n nursery sohool play over a fouramonth B
period of time. At the end of this perlod of tlme, he em-
ployed the intervxew method asking mothers to report in de-‘

taill their own behaviorpuowerd their ehild's‘aggressive acts,

I/0p. cit.
2/0p. cit.
3/0p. _cits
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iAn experimental situation, doll play w1th a family of dolls
'who lived in a six=room dollhouse, was then used. The child—
. ren were presented with the dolls on two occaSions for about
20 minutes each, in an effort to measure each Ohlld's aggres%’d
”siveness in fantasy. Comparisons of the three kinds of data .
uere.then made.i~

Only three investigators made no use of direct observa— |

tional methods An nursery schools.; Muste-and Sharpel/ uti—,uf

vilized two standardized experimental situations in which‘the
HT.play materials and the children present could be controlledo_:'
'One situation involved a toy farm With barn, animals, me-—-
chineg, and people. The other s1tuation centered about a wash;
tub half filled w1th.water, equipped with.small floating toys.‘
3 Children_were paired in various ways, acoording to sex and age :
) differences or similarities, and were. observed in the experiﬁ
h‘imental situation for 15 minutes. In addition, casge studies of

iindividuals within each of the env1ronments represented were-

V;made in order to add knowledge of environmental background to -
2/ '

B ‘the interpretation of aggressive behavior. Hattw1ok was.'

ﬁbthe only investigator to use a behavior rating scale. She reéﬂ

,corded the frequency‘with which 60 particular types of behav-

| 3/
ior had. ocourred during a month. -Goodenough . = enlisted the

I/0p. cit.
‘_'gyLaBerta,WQ HattﬁiCk, op. cit. i
3/0p. elt.



B ‘cooperation of a group of intelligent mothers, in making her;b

_observations of anger in young children,‘ Mothers kept reoords~
,v”for one month of the anger outbursts of children in their |
,homes. Daily record sheets were: kept, recording the child's s
lgeneral condition and a full description of each anger out-
burst (time, plaoe, duration, provocation, type of behavior,
' direction, afterweffects, methods of control, and outcome).

Characteristics of aggressive behav1or.wm Many . different

kinds of acts of anti-sooial aggression were found in. the data
.of investigators, These included hitting, biting, kicking,
bossing, grabbing toys, refusing to- share or. take turns, temuzf
per tantrums, breaking toys, interfering With activities of
other children, pushing, pulling and many others. Fitel/
found that children naturally tended to express their feelings
in open aggression whioh.is the‘most Simple»and direct form.
The most oufstanding'oharacteristic'of Hattwick'sg/ behavior
rating scaléfwas.fnelprevalence ofvaggressiﬁe,veXtroverted

- types of‘behavior‘snch asr*aggreSSive approacheS‘to other
i:children, negativism.to adults, marked physical. activity,
grabbing toys attacking, refusing to share, bossing, refus~'

al of foods, breaking toys, rushing 1nto danger, and temper

"outbursts. Curwood,v, in her study,of the social relations

1/16id. o
2/Ibid. |
3/Ibid.
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of threemyear~oldichildren in a nﬁrseryvsehool' found that‘
:_39 percent of all social situations fell into the category

gof aggressive behavior. Baruch;/ reported that more than two '
: thirds of the children showed aggression in some form, indi-
cating that.aggression-was.a common’ manifestation at all ages.v
She‘found that methods of'showing aggression'varied consiaere
ably and included separating one member of the family from the
‘ others in the dollmplay experiment spankipg them, burying

" them under boxes or pillows, crushing orvtwisting them, oallg
ingithem names,'drowning‘them in thevtoilet'or putting fecal
 matter ontthem;”'Aggression was found to be'frequently con=

nectjd with the toilet and with elimination. Jersild and Mar-

~key  reported an aVerageuoftone confiict every five minutes.
. They ranged from hitting, biting and kicking to milder types
*:of aggressive aetse Two thirds of the conflicts were precip~
itated by overt or verbal aggression against another child's -
‘materials, possessions, space or play activities; approximately
one third were precipitated by aggression against the person-

of another child. They tabulated their data in four oatego~-

- ries (1) physical acts of aggre331on or: defense centering . |
karound material,‘space or aotivities (2) physical acts of. ag—‘
‘vgression and defense centering around.attacks on another per— :

son (3) verbal acts of aggression and defense () weeps;bcries,

1/Ibid.
Z/Ibid.
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calls teacher, calls for help, dispiays anger, Both Goodman
and Appelg/ found that = gfeet many’aggfessivekacts.were‘
caused by conflict ofer“bosseSSiohfof property. In Appel'sg/
 study, 36 percent of the acts of antiwsocial behavior fell
‘into this category. In Goodman'sl/study, the majority of them
' idid. 'She observed aggressive-behav1or.of~eight types (1) eon-
flict over;ﬁossessiohs (2) coﬁfiict over'taking tufns (3) 1n;
trusion of new child into activ1ty (h) rlvalry for teacher‘s
attention (5) crowding (6) hitting, pulllng, pushlng, biting, :
spitting.' Similar categories were’ used by BoyntonS/ in addi-‘
tion to conflict over usge- of equipment, teasing, annoying,
swearing, destruction of equlpment and disruptlng group activ=

'1ty,' She found ‘that just three kinds of 51tuation3'accounted
'for 67'pe?cehtief all the aggr6531ve behavior in her data,
o thej werefﬁeasing and annoying, conflict over use of equip- |
‘i-ment and conflict over possessions. Goodenough listed as:'
icauses for anger, desire- for attentian, 1nab11ity to make de=
sires understood thwarted desire to share in the activ1t1es
of others, difficulties over sharing posse331ons, disagreeu N

‘ments with playmates, problems of - social adgustment and cone_-

: fllcts w1th authority.' Green _ found that the activity which‘i

T/TETE
 2/mbid.
3/1Ibid.
 L/moia.
 5/Ibid.
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provoked the moét quarfels, iﬁ relation to the number of
times it was participatedbin, was sand play; aggressive behav- -
ior octurred one foufth of the time. Next in order (one fifth)
came consbruction work and dramatiec play, followed by (one
sixth) play with’toyé and des£ructive'énd meddlesome acts.
Gaille  found that children resisted other children more than
they resisted édults‘ DaWe,g/ in:analyzing‘éoo qﬁérrels of
-pre-school ohildren, fouhd thét the average duration of quar-
rels was 23 seconas.‘ In agreement With Goodman and‘Appel,
she also found that the‘majority of quarrels were started by
a struggle forbpossessions. Dawég observed aggressive behav-
ior within four categories (1) posséssions (2) physical vio-
lence (3) intefference with activity (h) Social adjustment.
Her data'showed that pushing and pulling were the most common
motor activity ahd crying, forbidding; and commanding were the
most common vocel activities. She sfates: |
"The most striking thing about motor activity is

that it is almost invariably present as the most prom-

inent aspect of the quarrel. The brevity of the quar-

rel and the apparent lack of disagreeable after-effects

would indicate that the child 'drains off! his anger
through motor activity and gets it out of his system.”

- I/Tpid.
2/Ibid.
3/Ibid.

L/Ibig.
‘5/ﬁelen C. Dawe, Ibid., p. 155.
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Sex differences,~-— Most of thetinvestigstors’reported

:rsex-differences~in the-aggressiue behavior‘of nursery—school
children; In a few of the investigatlons,‘no attempt was made
to'record sex differencesa Roff and Roffl/ differed from the
magority'of the 1nvestigators in that. they found that sex dif-
ferences in their groups were campletely negligible in rela-

btion to aggressive behavior. A1l of “the other 1nvestigators

found that boys exhibited conSidjrably ‘more aggressive behav-
2

- dor than dia girlse Goodenough reported sex differences in

the frequency of anger outbursts as in favor of boys at all
ages after two years. The boys also lead in striking and hit-
ting, whlch seemed to increase w1th age durlng the pre school
per:Lode Green found significant sex differences, the data
showing that the:average quarrelsomeness 1ndex,for'all the
boys combined was eonsiderably higher than that of all the
girls. She also found that boys quarrel W1th boys the most
frequently. For the purposes of-this investigation, it is
1nteresting to note that ‘she says" |
",...the highest quarrelsomeness index obtained by
the girls is found at the thres year level, and there-
after there is_a steady decrease, ' The boys do not reach
their high pOint until four years of age, but this too is
followed by a decrease....Many points of evidence in this
study lead to the conclusion that girls are more advanced. .

in their social development than are boys. The fact that
the number of friends that girls have, reaches the peak ‘

1/0p. cit.
~ 2/Ibid.
. 3/Ibid.
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and begins to decline earlier, that girls ‘reach their

" high point of quarrelsomeness earlier, and that the ratio

of their quarrels to their friendships is consistently -

_'less.a..all lend credence to this hypothesis." 1/

Gaillee/ found sex differences in'which the ‘boys . exceeded the
girls in aggression by an amount which approached very closely :
to statistlcal significance (99 chances in 100). Dawe 1 also
found a true sex difference. Boys were found to quarrel more |
frequently-andvweregmore‘aggreSSive than_girls during quarrels{
iHer findings correlated?WithiGreen‘sg in showing ﬁhat girls
'resched the peak of their aggressirerbehAVior'during theiri
'third year or about a year earlier than boys dOo Girls cried
‘more than boys and gave slightly more factual comments. -In _
agreement with previous research, definite sex differences
~ were also noted by Jersild and Markeye " Boys exhibited both
a higher average number of- aggressive acts and of conflicts
won. ..Boys hit more than girls and.showed’a larger.number_of
vacts of attack andfdefense in connection'withfmaterials. This
: study found no. conclusive sex differences in verbalization dur~
ing conflicts,‘although the girls cried and screamed more than

the boys. The sex differenees were founc to increase as child-

‘ren grow older. At the age of four years, boys do more. hitting

I/Elise Hart Green, Iblde, p. 250,
2/Ibid.
3/Ibid.
L/Ibid.
5/Ibid.
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‘and less screaming and drying thaﬁ_giris.lrﬁattwick— also
found that boys,significg@tiy'tendéd $o be more aggressive
than girls; attacking,fgraﬁbing'toys,‘haying temper.outburété,,
rushing into danger, and ré%using to share more than girls.

in only one_aspebt of behaﬁiér; bdssing'of others, did girls
show the more aggfessive teﬁdency. 'Sincéjbossing in&élvés |
verbalization, it is:nbﬁ'Surprising'that giris,.with theirbl
superiority in‘sﬁeech dé#elopmént,‘exéeededﬁboyg on this~item,
VSex differenoes'Wére noted ﬁy‘Muste.aﬁd:Sharpeg/'whoireﬁorted
that boys lead‘in freéuehcy qf aggreséidn; in grabbing maﬁea
rials, and in dynamié; outgoing responsesifo'aggression,in
counter-aggression, Giyls‘used mére'vérbal‘ﬁechniQues then
did boys. Only in offefé to compromise;or ghafe, wefé boys .
fbﬁnd to surpass girIS’inzthé’usé of.vérbalizatidﬁ. Boynﬁdn;é/
in agréement with many~othef'invéstiéators,lfound that boys -
“exhibited Qonsideraﬁlyjﬁére aggréSsiVe bébav1of than gifls; 

62 percent and 38 pércent,.reSpectivelfs

Age differenges,;; Most of the investigators also re-.
:ported age_differencesi although,éffew'investigations did not'.
record any information_about:age diffefehcesgl Caille  did

not find any sighifi¢ant‘relati¢nship betweeh_age and aggres-

2/Ibid.
 3/Ibia.
L/roia.
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1/ K
give behavior. Goodenough found that hitting and striking

" reached a peak in four year—old boys and that four-yearaolds

. .were found to show anger:most often in connection with diffi-
.eulties arising during play With other children.; The preblem-
of social adjustment seemed.to constitute the most frequent
31ngle source of anger outbursts amcng fouruyeareolds. 'The
'anger outbursts of younger children. were found to occur most
frequently during solitarylplay;, Possibly, because of the j,
| inahilitybofﬂthe;young'childvtorsuceessfullyﬁmanipulate hlSr
'nhySical'environment' he is oftenrirritated‘at this early’age; .
.'Greeng found that the size of the friendship index increased
‘regularly with age, as children tended to become more. socia1~_
iized and the quarrelsome friendship index showed. a steady de—,
‘crease as children grew older and became well enough adjusted.
'in their social development to play with other children.amica~
bly. Dawe2 found that the quarrels of older children lasted;.“
longer than these of younger children and that there was a
tendency'for aggressiveness andlretaliation to increase w1th.
'; age. The younger-ohildren started the most quarrels, but the‘.
' older children played & more aggressive role during the quar—i;

-vrels. Jersild and Markey;' noted that,conflict behavior

B vjusry
2/Ipid.
| 3/1bia.
L/Ibid.
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- showed a decline with_age after the age of three. Hattwick
found that certain techniques of social adjustment showed
greater improvement for fourayear -olds than for threeuyear«
olds,v Refusing to share, grabbing toys and attacking others
were found to be cons1derably 1ess for»the fourayear-old group
- with the longer nursery school experience. : This would seem
to have two implications for the present investigation (1) nur-
.serybschool'experience,Jindirectly'including ﬁhe role of the
‘ teacher, has some influenoe on children's ability to handle
their aggressive feelings (2) four yearaolds are the most re-
ceptive to the guidance/a nursery school offers along these
: 2/ : .
lines, . Hattwick says: » _
' . "This would suggest that not until they are four-
years of age have children matured sufficiently to get
the most benefit from their contacts with other child«
ren in the nursery school. _
: In compliance with routines, three year=olds seem
to profit more from the nursery school' experience, while
in techniques of social adjustment....the four-year olds
seem t0 ghow the. greater advance.“ _
3 :
Baruch found that 78 percent of the four year»olds displayed
aggression, representing the 1argest percentage of any of the
age groups.. Appel' ‘ investigation showed that the aggressive

behavior of four~year~olds was accompanied by a stronger diSa_

play of emotion and was more directed than that of other ages.

‘I/Ibid.
z/ibid., Po 185, 1893
3/Ibid. |

-'Q/Tbid.
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”'-FOureyearﬂolds’ﬁere‘fonnd‘to*carry“theirsaggresSive behavior .
into more stages and to meet the situation more positively
‘;and effectlively when they'were v1ctims of aggression. Muste
‘and Sharpel/ reported that, as children grew older, an in-.

 érease was found in the frequency of aggression.

Generalized findings on aggressive behavior.wu The gener-

_ialized findings of ‘these research studies would,seem to indi~'”
x-,eate that aggressive behavior servesga.useful purpose‘in thek
development of children and that it 1s a vital part of the
b'socialization process.b In finding a positive rei?tionship
. 2/ :
between friendliness and quarreling, Green says*
"It is probable that quarreling is an. essential partf
of friendly social intercourse....quarreling is a social-
izing agent and enmities are not likely to result. Play
" that includes quarreling and making up, is excellent

~ training and probably.teaches children to minimize their -
grievances and to be good sports. L , '

' 3¢’ Research Studies Concerned Primarily
with Teaching Techniquesk .

Teaehing;techniques.»— Very little research is available i“

on the role of the nurserywschool teacher in relation to her a
n;treatment of acts of anti social aggression. A very snall

| lnumber of investigators have concerned themselves primarily
~with teaching techniques, but with a variety of ages on the

 pre-school level. There is no investigation of the nurserye’

gkl/Ibid.

"_/Ibid., p. 251.



| | 36
- school teeeher's‘treatment{of'acts of anti»soeiel aggfessiOn
exclusively on the four=year~old age 1evel

Four 1nvest1gators concerned themselves prxmarily with
the teaching techniques of nurseryasehool teachers. Theytwere,
i Appel,;/Goodman,?/Boynton, \and Curwood* - A1l but one of
these investigations considered the tedhniques used by nure’
,serymschool teachers, speciflcally'ln relation to the aggres-
sive behavior of pre=school chlldren. The main emphasis of
the other 1nvestigation, Curuood's, was on the different tech-
niques used by teaehers‘to.establish, maintain and spread good
gsocial relations in‘a group of three%yeareoid children in a
nursery‘scbool situation. | ) |

1/ 1/

Appel's investige tion.~= Appel _ classified the methods

used by teaehers'in dealing_with'aggressive behavior, desig-
neting some eS"teaching techniques‘tand others as 'ending
.teChniques‘o Teaehing teohniques included explaining‘propn
erty :ights, urging\selfwdefense,isuggesting a solution, sug-
gesting children find a'soiution; interpreting, encouraging
friendly acts, msking light of troublestor hurts, requiring;
good manners, disapproval and suggesting retaliation° Ending

techniques inecluded diverting, separating, removing, restrainu

I/IB1d;
2/mia.
© 3/Ibid.
- L/Ibia.
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»ing, arbitrary decisions and enforcing ru.les° _

of the ending techniques, diverting and’ separating were{
esuccessful most of the time, 93 percent and 85 percent vreei
‘ Spectively, they'were rated good 95 percent and 75 percent,
’Erespectively.v Diverting appeared to be more desirable bee
'cause it provided for the redireotion of energy into new- activ~3'
ity, thereby reducing frustration and consequent aggressiono‘
cpArbitrary decisions were rated 65 percent effective but only
57 percent good. Although it was sometimes necessary to use
~vending techniques, on the whole, it was conSidered better guidui
ance to use techniques more suited to the learning situation.~_“'

Of the teaching techniques used interpreting the wishes,f
-'feelings, and purposes of one child to another, ranked high*if
771 percent effective and 89 percent good. Thisffinding is of.

'considerab}e'significance-to‘nursery=school-teachers'and Appel

suggestsz:
' “Since failure in understanding is one of the causes
of hostility betweern human ‘beings, teachers can make a
ccontribution by fostering from the early years the habit - v
of seeking out and trying to. understand the purposes and_*'
,feelings of othersep‘ : o : .
Explaining property rights, another technique which encouraged~
'consideration for others,iranked 69 percent effective and AZ
percent good Suggestions were almost equally effective, 66
lpercent and were rated good 83 percent of the time. Suggese

tions were more successful when the teacher was clever in

l/Ibide, p. 193 191;
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making her suggestions fit in with the chlldren's purposes.
Disapproval or moraliz1ng gseemed to put children on the defena
sive and was effective only MO percent of the time; the child-
ren becoming occupied Wlth.their emotional relationshlps with
adults rather than being free tO‘conSider what behavior would
"be constructive in the particular situation involved. Verbal;
ization was effective only 33 percent of the times used, be-
cause children of nursery~school_age,are_nothsufficiently me=
ture to rely completely.on verbal adjustment. Some techniques
werefconsidered,unsatisfactoryﬁbecause‘they’lacked realism,
_such,as telling children that ‘we donit hit?, when in reality
children often have to hlt to maintain their rights and hold
.their place in their group.

The.best techniques were’those-that avoided unnecessary

‘ blobking of children's purposes’and'energiesov A negative apw

- proach was found to be desirable only when accompanied by an
explanation and.when aceeptable outlets were suggested. It
was found . helpful if teachers provided plenty of harmless out- |
: lets for destructive aggressive feelings, such as clay to
thump and nails to hammer.’ Young children are only beginning
4to learn to tolerate frustration and therefore techniques that
oaused too much frustration were found to be undesirable at
this age level because they only fostered eounteraaggreesion.

1/
Although Appel believes that teachers need to interfere

1/Ibid. .
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when one child is. endangering or taking advantage of another,‘
she cautions that teacher guidance ‘should be at a minimum in

many minor conflicts because the limits that children set for'

each other - in their counter=aggressions arse often more easily

. assimilated by the aggressor and involve 1ess frustration than o

'if the frustrating agent were & beloved parent or teacher,
whose interference may be interpreted.as regection_or lack of
love. Through,firstihand»experience,'children learn a great
deal from each-other‘about the realities of social intercourse.

1/ e |
Goodman's investigatione=~ Goodman  classified teach-

'ing techniques used for dealing with anti~socia1 behavior of
*nurseryuschool children as ignoring, moving toward situation,
encouraging, disapproving, moralizing, interpreting wishes or
feelings of one child to another, explaining property rights,
directing to new activity,‘suggesting solution, sympathizing
verbally or physically, supplying equipment, assisting in use

- of equipment, removing child from group, removing equipment,

and restraining.child. Results_were_classifiedvas complying

- gladly, wandering around aimlessly,,eontinuing’anti=sooial be-
havior, resolving into socialvbehavior, leaving’the situation
spontaneously w1thout teacher suggestion, entering new activ—
ity, physically or verbally attaoking teacher or another child,
and continuing the activity-that wasminterrupted, either soli-
tary or social. .No_significant findingsvemerged from this par-

‘ticular study., On the wholé more positive3*sympathetic.techs‘

1/Ibid.



Lo
niques offering a concreﬁe‘solution were followed by more safu
isfactory results, but’thiS'tendenby was not vefy marked.

1 _ 1 Raetdly

Boyntdnﬁén investigation,~- prntoﬁf divided teaching

techniques for,déaling with aggressive behavior into three
main classifications-(l) obstrﬁcting.fhebdfive of the child’
(2) recanalizing the dri#e,of,ﬁhe child (3) appeasing the |
drive of the child. :The obStructiﬁg épﬁroéch iﬁcluded remov«
ing child, removing‘équipment, suggesting unrelated actlivity,
' _stating rule, giQing>order, admbnishing, disapproviﬁg; inter-
preting standpoint of victim tobéggreSSOru"The recanalizing |
approach included sﬁggeéting aoceptable outlet for aggression,
modifying use of equipment, suggesting reconoiliation of Ciaims,
and supplying‘new'similar equipment. The appeasing approach
'included tolerating siﬁuation and.supporting the aggressor.
Outcomes werse olassifieé‘as contiﬁﬁing anti-social’behavior,_
deﬁeloping'social‘behavior; 1éav1ng situation to start new
ahti~socia1 behaviora andvléaving sitﬁation to start new so=-
cial behavior. - |
.The data yielded the following fésuits concerning the
effectiveness of techniques.uégd ﬁj nursery;school teachers
- in the treatment of aggressi#e:behévior} Teachers were sucw
cessful 69 pérceht'of tﬁe tiﬁe.':They“used 6bstructing ép-
proaches 73 perqent of.the time,(reéanalizing approaches 18

- percent of thé time &nd appeasing approaches 9 percent of the

I1/ibid.
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time. NThe recanalizing,approach was'sncceSSfui 89 percent of
the time, the appeaSing’approach 79 percents and the obstruct-
ing approach 62 percent In 87 percent of the cases where
teachers failed they had used obstructing approaches, in 6
percent of the_failures a recanaliZing approach- and in 6 per- A
cent an eppeasing approach,: The recanalizing approach was

found to be the most effective one for nurseryaschool teachers.;

'v,‘Not‘only did 1t show the highest percentage of success, but

it seemed to be the(most’adequategone from the point of view_"vj
of the'child‘because the'child.was ahie to:oontinue in the

‘desired activity, satisfying his original drive and secure in
ithe knowledge ;hat his new behavior was approved by teachers.

Curwood' v investigation.~= Curwood listed as tech- .

-~ niques forihandling aggressive behavior, trying to find out
the cause, redirecting the behavior into desirable channels,
in harmony with the original motive, maintaining the estab-
.lished rules of right and wrong, remOVing the aggressor or i
the disputed obJect from.the immediate situation, and redi-‘ -
recting interest into a'desirable‘activitye It is interest-
‘ing to note that the teacher entered into the~SOcial relations -~
of three-year old ehildren most often in situations involving
aggressive behavior (39 pereent of all situations) The rea-

sons for the teacher's interference were to prevent physical

_;]_.]I.bid.- ]
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harm, to give.the‘child more.sooial control than he could ex- |
eréise albhe,»and to‘maintéin group standards of conformity.
The guldance of thé téachef was.largely‘positive, although it
was calléd forth in response‘fo’négative‘behavior on the part
of the children. Almost one fourth of these incidents repre-
sented attempts,.on the part of the teaoher, to .guide chiidu

ren in similar directions tb-Whibh they;were originally going.

i, Research Studies in which Teaching Techniques

WérevIncluded'aska Minor Portion;of;thevDafa

Teaching;techniQnes.uabSbme research workers have given
consideration to the role of'thezhurseryeschool teacher as a
minor‘portionbof thair study, sometimes iﬁcludingvit in the
aﬁalysis of‘theifﬂdata,’and.sametimes merely'mentioning it in
the summary under,éducational implications. In other inves-
tigations, teaching techﬁiqués hdvevbeeﬁ so far divorced from
the interests of the ihveétigatorlas‘tovWarrant>discafding
the data, if teachers inﬁerféredyﬁith fhe aggressive behavior
of nursery-school children,v‘H6W§ver, éven the investigétioﬁs
that concefned themsélvesbprimafiiy'with tﬁe underiying causges
of conflict behavior or the methods children used to solve
their own quafrels, gave‘séme recbgnition to the fact that
the nursery-school tegoher'svrole.is gignificant. Jersild

Y |
and Markey, in concluding their study of conflicts between

I/Ibid.
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pre~school children; state: "The.present findings suggest the
need of a criticalsstndykof'the technioues.used'by“nurseryel
school teachers.in dealing with conflict~behavior." *

2/ 3 |
Green's, Dawe'sl and Roff and Roff's investigations.ﬁ57

These three investigators reported negatively regarding the
influence of teaching techniques on aggressive behavior of nur-
seryhsohool~chlldren. Green?/ said that teachers were present,
but they didvnot interfere unlessbthere was danger of physical
injury on unfairness. If teachers interfered with any child
who was being observed, the record was discarded. Dawe ‘ was
also not interested in teaching techniquese She chose the
morning free-play peniod‘for her‘obsefvations particularly,i
becauss teacher-control wasbat a minimum then. The observer
terminated her observations whenever the teacher interfered.
Roff and Roff reported that thelr data 1ndicated that nei=-
ther the number of teachers nor the amount of teacher inter=

ference with conflicts had any marked effect;

o E/ : . / .
Goodenough's investigatione~~ Goodenough found that

the methods of control used most often by parents of children

who had frequent outbursts of anger, were - granting of the child's

1/Ibid., P 177
2/Ivid.
3/Ibid.
/1014,

5/Ibid.
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deéire; remdving_source of trouble;‘cdaxihg, soothing, andQ
threatening. Methods of control used most'qften by parents

of children who had few-oufbufsts of anger were diverting the
childts attention,’reasoning, ignofing ﬁhe’outburst, isolation,
and scolding. It was also concluded that the immediate effec-
tiveness of a method does not always cofrespoﬁd to its value

. in training for self-control 6n similar occasions.

1/ |
Jersgild and Markey's .investigation.-- This particular

study included in its aim; the ihvestié&tiOn of the behévior
of adults toward children*s altércatioﬁs. Three kinds of
teacher interferencesiwer; recorded (1) teacher intervenes
during conflict, glves camm&nd‘or'suggestion'éﬁd children keep
on fighting (2) ﬁaécher iﬁterferes and,terminates conflict be-
| fore either child has prévailed ovéf'the other (3) teacher en;
ters situation after children have abparently,themselves

_ brought the conflict tp_aﬁ'end. o

| Confliets occurred most fréquaﬁtly'in the group with the
smallest number of teachers. It was often observed that an
aggressor would stop activity when the teacher spproached,
Therefore, more teachers had the effect-of reducing the num-
ber of conflicts, quite apart from the actual interferences.
ihe‘nuréery—school group that showed the sméllest amount of
conflict behavior was subject to the most restraint bj teach-

ers, However, the data also indicated that restraints that

1/Ibid.
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wero imposed bj téachors’did ﬁot progressively lower the fre-
'_qﬁency of oonfliot'behavior, but had only a temporary inhib-
iting effect, because this same group showed an increase in
aggressive behavior the following year in a kindergarten with
less teacher interference. On the other hand, the children
who were less interfered with and who were allowed to use
their own,methods of solving conflicts did'not grow progresé
sively more combative, but'ohowéd é véry slight declineé in
aggressive behavior the next.year; |

The inveStigators were unable to advance specific recom-
mendations about the‘effect~of teacher guidance on children's
combative béhavior.‘iThey mere1Y~statéd_thét.the methods usod
did not bring about'o pfogreésive decline.inbaggressive behév~
ior. They did, hoWever, obsérve'that tho.teaohers used:the .
same bland methods in termlnating violent disputes as in ter-

1/
minating milder_confliots,, They stated'

"From the point of view of the child, it must have
been difficult to distinguish between the teacher's ob-
‘Jections to distinectly grave trespasses and her objec-
tions to aggressions of a mild and relatively innocuous
sort, It is possible that a little less striving for

- angelic perfection through efforts to curteil all minor
disputes among children, and a little more severity in
dealing with the child when it seems that dispipline
actuall; is needed, would have ?:more salutary effect,'

2 2,

Fite's investigation.-~ Fite makes considerable mene'

tion of the role of the teacher in the formation of children's

1/Ibid., p. 175-176.
2/Ibid.
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attituaes toward aggressive behavior. Techniques, used most
frequently by teachers in handling aggfessive behavior, were
making suggestions either for blay ofvfdr a way out of the 4if-
. ficulty, gettiné the child to settle the conflict by verbal-
ization, and removing the aggressof from the:siﬁuation. Leés
frequently,,teachersvwere'found:td usejteéhniques sugh as
pointing out to the aggréésdr”thét‘he is hurting the other
ohild,'interpreting the wishes of the victim, changing the
subject, having,the‘qhild meke restiﬁution, pointing out the
consequences of his act, telling him that he‘deserved the re-

. taliation he received, and a few simple prohibitions.

The immediata responses to»fhese teéhniques were varied,
but it was noted that ﬁéchniques;wére'ﬁbre/successful.if they
led to a satisfaction 6fvthe wants and needs of all parties in
the cbnflict. The teacher's Cooperation inbaotively helping
‘attain a solution seemed to be the most realistic and success-
ful technique of treating aggressive behavior in the nursery
school. Verbalizétion, as a technique, was found to be only
moderétely.succeszul. Fit;l/ thoﬁght that this was due to
. the teacher's apparent assumptionfthgt»verbalizationishOuld
be a way of making clear juét'whatrthe_aggressorvor the vie-
tim wants; whereas the child is, in réality, 1ook1ngbfor a way
koutband not for more eipreésion of feeling.

1/ S .
Fite  belleves that an important consideration of the

I/Ibid.



w7
" tesacher in.treating‘aggressioanhould be the deeper implicaf
tions of the treatments*usedﬂand not. the immediate results.

('A child has a deep need-to'win'love and at the same time must
have some -outlet for aggre831ve feelings. Uhconditional acéz
“.ceptance of the children by their teachers was found to be

more important than any of the techniques they used:

"However the children behaved ‘the teachers funda-
mentally accepted them and the chlldren responded to this -
fundamental feeling more than to any techniques the teach--
ers tried to use." 1/ ‘ v

2/
- Muste and Sharpe's investigation‘—a In this study, the

role of the teacher is merely given pa551ng mention in their

‘ deseription of . the rigid school where the children were

thought to be inhibited in the expre351on of aggr6381ve drives
for fear of weakening their already uncertain relationships
with adults. Mention is also made of the teacher in the col— _l
lege nursery“school describing the Warm, individual, and affec-s
tionate relationship that seemed to exlst between teachers and
chlldren. These investigators, in agreement with Fite, also
. noted that, under pressurebfrom controlling adults, some:child-
"ren find indirect expression for theilr aggression because they

are fearful of losing the love of adults.l

4 17Ibido’ po égll..
2/Ibid.

3/Ibid.
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Caille's  invesbtigation.-- Caille  found that the vari-

ation Seemed to lie, not so.ﬁuch in the ﬁéphﬁiqueg the teachefs
used, but in such intangible elements as the general personal-
ity of the teacher, her actions; tone of voice, and emotionél
éondition. Some teachers éppeared.tqlbe‘sﬁperior to othérs in
their»ability to make children understand that they expected
positive respohses.‘ | A |

2/ _ , .
Baruch's investigation.-- Concerning the role of the

teacher in the treatment of aggressive behavior in the nur-
sery school, Baruch states:

"The importance of guidanee at this early age was
visibly enumerated In almost as many instances as there
were children. The average teacher, however, is ill-
equipped for guidance, She has, for one thing, not
learned to admit and understand children's aggressions,
She denies their existence. She tries to make children
be 'sweet! and 'social”.. In conséquence, the children
do not have sufficient opportunities to face and live
through their aggressive feelings, ard so have greater
difficulty in handling such feelings realistically as
they go through life. When aggression does crop up,
the pressure of guilt all too frequently leads into the
sort of solution that is far from constructive, either
to their own personality or to the society in which
they live. Can teachers learn.to admit, without too
great anxiety, that aggression in young children is nor-
mal? This is a duestion of indisputable importance.”

The student»teachers, who as part of their training partic-
ipated in this dollfplay experiment, were'found to be percep-

tibly influenced in their attitudes.tow&rd»aggreséive behavior

I/151d.
2/Ibid.

3/Ibid., p. 257-258
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 and changed their approaeh to children from externally di-

| rected.teaching”te a more fundamentally cenfered guidance.
They were able te.consider avdisplay ef aggression, not as a
personalfaffront, but rather as a”normal part of the emotionsal
and social development of children. They became more natural
and spontaneous in,their abiliéy.to work with children, and
because of their increased undenstanding they tended to do
less of the sort of guiding that would enhance the child's
sense of guilt.

-1/ |
Sears's  investigation.=- The direct observations in the

nursefy sohool, coupled with the perent interviews; indicated
that, up to a certain point, theichildren who were more severe- .
| 1y punished by their parents dispiayed more aggression‘in the

 nursery school than children who were punished only slightly.

However, it'was observed that in‘cases of.extremely severe '
punishment, involving repeated spankings and threats of deser-
tlon, the children tended to show less aggressiveness at the _
nursery school. '

' The doll-play experiment was used‘to test the pfediction
that the most severely punished children, who were inhibited
in the overt expression of theif_eggression, would show the
highest expression in their fantasies. Meesures of each
child's aggressiveness in fantasy were‘obtained'by finding

the percentage of his total acts that were of an aggressive

177514,
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nature in the doll-play experiment. For comparison purposes,
children were classified- in three grOups (1) punished little
(2) moderately punished (3) severely punished. Although the
first and third groups rated low in measures of actual aggres-
siveness inﬂthevnursery school,‘grenp “three (the.severely pun~
ished children) Wefe fcnnd'to he significantly more aggnessive o
in their fantasy‘than either of the cther groups. Although;
mothers had been able to make children non—aggressive and com»i
‘ pliant in their overt sooial behavior by using very severe
punishments, they had not been able to eliminate the basic
hostility within the child.. R |
The data suggests that Very‘severe pﬁnishment for aggres~ v

sion is an undesirable method of developing in children a
.strong moral sense about inguring others.” This 1is based on
evidence that‘unreleased hostility 1nterferes With children's _
ability to identify'themselVes sucCesSfully with their parents,
and identification is cons1dered to be an important mechanism
by which morality is inculcated into young children. Searsl/

states:

....punishment of aggress1on in childhood is itself.
a frustration for the child, and hence actually increases
his tendency to be aggressive as long as the punishment is
not too severe. Further, when-the severity is great enough
to reduce actual aggressive behavior in real life, there is
nevertheless a strong residual tendenc¢y toward aggressive-
ness in fantasy. And finally, when this residual aggres-
sion exists, there 1s a tendency for it to spill over and

!._/Ibido, po 3880
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pervade such apparently non-sodial belief systems as
those involving religion and theories of illness,

Obviously no society can exist. if 1ts members are
at one another's throats constantly. There must be some
~degree of control. Thils suggests that we might well
seabch for the causes of aggression and for other meth-
ods of control than punishment.”

Generalized findings on teaching,techniques.~~ In general,

investigétors found a higher”percentage 6f success in the use
ofvthevmore positive technigues thgt took into cpnsiderétion '
the child's feelings and purposes. Tt was found helpful if
teachers ?rovided plénty of:hanmlesé outlets for aggression.
Aithough some research has been_done in an effort to dis—
cover suiltable methods of handling the aggressive béhavior of
ybung childreﬁ,.much more reéearéh'still needs to be done. |
Redli/ speaks of this need, when he says:
| «e.e.omore studies (need”to) be made on the dynemics
of influencing behavior. To know why things happen is
only half the job. The next step is to know how to deal -

with behavior....to find a much more precise instrumen-
tology for 'interfering' with it...."

i1

1/Fritz Redl, Tare Parents Worrying About the Wrong ThlngSV"
Child Study (Summer 1953), Pe To

- Boston Uhiferaiiy
fchool of Eaucstifl
S, bibrary -~ ‘



' CHAPTER ITI
THE SUBIECTS

Nursery schools.-- Nursery schools" have been establlshed

- for & sufficiently long tlme to ‘have proved their/yalue in the
1
field of the educatlon of the . young. child, Read defines the

nursery school as:

"a school serving the needs of two-, three-, and
four-year-old children by offering them experienoes
adapted to what 1ls now known about the growth needs of
these age levels. It shares with parents the responsi-
bility for promoting sound growth in a period when growth
is rapid and important.”

In additlon to its educational value, the.nursery‘schodl,has
méde a significant’contribution to research through its use
as' a laboratory for learning about hﬁman behavior, »
One need pnlyllook at the Iowa Studies and the achieve-
ments of schools like the Merrill Palmer to ascertain the
values of nursery-education,' However, it‘does not necessarily
follow that all nufséfy schools are equally good; and the in-
,adequacies of some, make it necessary to tell what a good nur-
sery school is. - Unfortunately, leglslatlon concerning stan-
dards for nursery schools is stilllrelatively 1nadequate and |
the result has been that many'90~called,fnursery'Schools' have

 been allowed to fuhction with.in&dequate faéilities, uhtrained

_/Katherine H. Read The- Nurserx School W B. Saunders Com-
pany, Philadelphia, 1950, p. 17.

52—
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staff, unsuiltable equipmeht,rand over-crowded conditions.
Because of this lack of uniformly good standards for nursery
schools and because the nursepry school movement is still rel-
atively a newcomer ﬁo the educational field, meny popular mis-—
conceptions have sprung up concerning the function of the nur-
sery school. Therefore, it seems veluable'to make an.gttempt
to define, in so far as it ie possible, what is meant by a
good nursery‘soh001. |

The good‘nursery'school gives careful consideretion to
many factors. iThe educatioﬁal objeetives eﬁbrace the.all-”
round adjustment of the child —«’phyeically, emotionally, men-
tally, and socially, promoting the health, safety, happiness,
and learning of ‘each. Chlld Withln the group. The equipment
is planned to meet the needs of young. children, providing
opportunlties for both large and small muscle activity, social
and dramatic play, experiences w1th creative materials such
as moist clay, easel paints, flnger paints, water play, blocks,
stories, mnsic, rhythms, science experiences etc., The group-
ings are smali and informal and there is emple oPportunity.for'
free piay and exﬁerimentation.> The program is flexible enough_
to provide for. individual differences in the children and to
meet the needs of each child in the g'r.oup.‘ .There 1s plenty
~ of spéce.for play, both indoors ard"outdoors, and standards
for building safety, fire precautions, good sanitation and
health conditions are,maintained;- The teaching staff consists

of teachers who are adequately prepared in the specific field
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of nursery educetion and child development' This includes
- .courses in child development and psychology, methods and mate—
rlals, family and community life, ‘and supervised practice-
teaohing 1n nursery,schoolsa -The;good,teaoher of young child-

‘ren-also possesses personal attributes that'contribute\}o her
A - 4 T : _ : 1 '
sultability as a nursery-school teacher, described as:

"The good teacher of young children is a person with
a warm, genuine liking for children and an awareness of
their emotional needs, apart from her own. She is suffi-
ciently mature to be able to establish good relationships:
with adults and takes a professional responsibility for
her work. She realizes that the nursery school experience
is but one part of the child's 1life and, therefore, seeks
to work constructively with his parents and the other
adults important to him. The good teacher has a comfort-
able attitude toward authority, deals with out-of-bounds
behavior in a non-punitive way, but can set up appropriate
limitations to & child's activity when these are needed.
She is responsive and spontaneous but sufficiently calm
and secure within herself to create a milieu of confidence
and support Withln which the young child . can grow.,

The good nursery school affords parents the opportunlty to ob-
serve their child in relation to otherpchlldren of similar age;
as weli_as the‘opportunity”to‘obserVe.ohildren other than their
own and to draw someeoonolusions fnombtheir’observations, con-
cerning the normaljoharacter of much,of their’oWn child's behav~
ior. Opportunities for individual conferenoee; for group dis-
pouSSions with parents and teachers provideethe:importgntjrela_

tionships between home and school.

1l/Subcommittee on Day Care Standards and Licensing Procedures,
Recommended Minimum and Preferred Standards for Agencies Giv-
ing Day Care to Children under Seven Years of Age, Massachu-
setts Department of Public Health, 1952, p. 5.
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The values of & nursery school exPerienoe are described

1/
- by Biber as enriching

me...the 1ife of the young child, bringing to greater
fulfillment the impulses which are: natural to him at this
stage of his development. Further, it has been indicated
how important are the attitudes surrounding these experi-
ences in relation to his growing sense of ego, his ex-~ ,
tended kinship feelings beyond the 1limits of home and fam-
ily, the development of his. creative and expressive capac-
ities, his confidence in his own ability to discover, in-
vent, and solve problems, his, indirect resolution of emo-
tional problems through symbollzed drasmatic play....Cer-
tain features of nursery school are distinet from those of
the home. For the sake of the child's wholesome growth as
a psychologically independent individual there is great
value in his realizing as early and as deeply as possible
that the world outside the home and family holds a full
measure of warmth and security, great possibilities for
pleasure and accomplishment. For some of the specific
problems of his emotional development the nursery school
hes & distinct contribution to make just because his
teachers, though intimate and close to him, &dre not as
emotionally involved with him as are his parents, because
there are children to enjoy with whom he does not have to
work out sibling relationships, because the stage can be
“set for his childish interests and activities without
interfering with the needs and preferences of adult liv-
ing. For many children therée is healthy satisfaction,
also, in the expanded opportunities for achieving skills
that add to one's feelings of independence and, more than
that, an emerging sense of hav1ng a 1ifs of one's own."

Thus, the world of the small child is extended through a
nursery SGhool'experience. The nureery school is a supplement
to the home rather than a substitute and mekes its own unique

contribution to the all- round development of the young child.

A description of the school used in this study.~~ The .

school used in this-study is'a'smallrprivate nursery school,

1/Barbara Biber, How Can Nursery School Be Expected to Bene-~
fit a Child?, New York State Association for Nursery Educa-
Tiom, New York, 1949, pp. -5, .




| looeted in areubﬁrben communi‘ty° >Its building is an eight
'roomlhouse, converted into a nurserymschool from & private
dwelling. ~There are two large fenoed—in play yards, pfovid»
ing sﬁnny and shaded;areas. -Severai 1&rge-ﬁrees, a pine grove,
and e stone wall compleﬁe.thelnatural‘eetting.of the yard. In
addition to the standard type:of nnisery»school'yard equipment
(swinge, slide, sand-Box, wheel toys, paoking boxes andbplanks,-
jungle-gym, etc.) there is a small play-house under the poroh
and two pet rabbits ere.each housed in their own sturdy cages.
Indoors, the first flooreis used oy a group of 18 four- |
year-old children and the second flOor is used by a group of
12 fhree—yeareold children. - Each department has a large room,
two or three small rooms and a bathroom. There are individual
cubbles for each child's clothing and 'treesuresf. There are
bullt-in eagels for painting,‘enamelntop tebles for finger-
painting, low sinks‘for water-play, low shelves with moist
cley, crayons, manila peper, puzzles, sciesors, paste, games,
books, etc., Buildihg blocks and acceseofies to construction
are arranged on low shelves with plenty of'floor space nearby
for buiiding. There is a completely equlpped housekeeplng cor-
ner and 'dress-up' clothes are prov1ded A piano, phonograph, |
and various musical 1nstruments (drums, sticks, xylophone,
bells,}etc ) are available for musical experiences. There. is
an indoor climblng apparatus, swing, and small slide to provide

ﬁor active indoor play. A midﬁmornihg lunch of fruit jﬁice and
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éréckers is served at small tables, with the children seated
on small size chairs. :Individually oWnéd‘feSt méfs'(kapok 
filled and plastic covered on the side that touches the floor)
are used for midemOrﬁing rest. Téblé 1 shows the'appfoximate

' daily schedule for the school.

Table 1,. Approximate Daily Schedule

Time = | . Activity

1) I )
8:45 é}m..... 1 Arrival at‘échool and morn-

ing health inspection

8:115-9:30.... Outdoor play
9:30-10:30.0+ ‘Indoor activities
10:20~-10:30.. Toilet routine
10:30-10:40.. Julice and crackers

10:40-10:55.. Rest

10:55-11:10.. | Music and rhythms or story
11:00-11:45.. | Outdoor play
11:45....000. - | Dismissal

The\school iS'staffed,Ey a'difeotof;‘adsistant teadher,
and six student—teadhers‘ The diréctor teaches the four-year-
- 0ld group.' Shé:is 8 college graduate and has done graduate.,‘
- work in pre-school education towérd,a maétefs degree;bshs is
married end has three childreh.

There are no specified raoiai;'réligious, cultural or
‘economic requireménts'féf«admiSSion;féndrchildren'are admitted
ih order of appiicatidn,,withﬁpreferénce given to_neighbor_

hood children or younger siblings of prévious'pupils. A phys-~
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10&1 examination is required and certificates of 1mmun1za-'

tion to diphtheria, whooping oough and vaccination against

small pox have to be filed.

The four—year—old group.—- The data for this study was -

collected in the four-year-old group,»between the dates of

October 1, 1951 and July 31, 1952.

ren in this group; nine boys and nine girls.

There were eighteen child-

For the'summer

gsession, three boys and one girl were.added to the group, some

of the previous members of the group were. no longer present,

and some younger children shared the same ﬁlayground.

size of the group“remained'the same.

The staff

one teacher and three student teachers.

The

consisted of

Table 2 shows the eduoational and oceupational levels of

the parents of each chiid.

Table 2.

Educational and Occupational Levels of Parents
Child's | Occupation | Education | Occupation |Education
Name of Father of Father of Mother, |of Mother
-+ | before
marriage.

(1) 2) (3) (L) {>)
Alice.... |{Business - College Student College
Amy...... {Businesg. High school |Business Business

, ' ; ' school
Arthur... {Professional {College Student - 1College
Billy.... [Semi~profes- |High school |Professional [{College

, sional — . '
Calvin... |Business High school [Business High school
Eddie. .. |[Professional {College Professional [College
Emily.... [Professional {College Business . {College

(concluded on next page)
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o

BEducation

Child's |Occupation |Education |Occupation
Name of Father of Father |of Mother, of Mother
: ' before
‘ marriage
“(1) (2) 3 ) (5)
Harry.+.. {Professional {College {Student College
Howard...|Professional |College Professional |{College
Isabel...|Professional |{College - Student College
Lauras.... |Professionsal [College Professional |College
Mark.....|Professional [College - |Professional |[College
‘Michael., |Business College . |Business- College
Mickey...|Business: College - |Business Business
- ‘ - : - school
Nancye..o (Military College = |Professional |College
Netalie..|Professional |College = ~|Business = [College
Neile.oo. |[Professional |College Professional |{College-
Nellie...|Business High school |Semi-profes- {High school
S o . - |sional :
Noreen... {Business - College Business Business
| A T L school
Norma.... |Skilled- High school |{Business High school -
trade ‘ L : ’ :
Ralph.... |Professional |[College Professional [College
Timothy.. [Military  |College = |Professional |Professional
S SR - - Training

The majority,of théBeLchildren.qome from-Well~educated.parents;

most of whom are bqth oqllegé graduates and many of whoﬁ hold

graduate degrees. 'Eighty,percent of the fathers and sixty-four

.percent of the mothers are college graduates. ‘The parents of

the children are engaged in business,6r'profeSSional careers

predominantly; the fathers béing uﬁiversity professors, phy~

slcians, business men, electricians, engineers,'teachers, pho-

tographers;'buildersignaval officers and army officers.

The children used in'this study ranged in age from four



years to four years and eleven months; the average age was

four years’and'five'months‘at the,mid;péint of the study.
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Table 3 shows each child's age ét'the mid-péint of the study.

Table 3.

Sfudy

years .

Ages of Subjects at Mid-point of
Names- . Ages
1) R (21
Nedllieeovaosass - lj years 11 months
HOrTYeesoooaone | L years 11 months
T LaUr8ieceicienna i years 9 months
BillYeeeavivoos L years 9 months
Any..oieeeneens li years § months
NanCyeeossossos li years 8 months
. Mark.auncoooooel' : ) 1“' yEarS 7 months

MiekeFevsveosoo. Iy years 6 months
NOTEeNaeeesssos -l years 6 months
" Ralphe.eioveosa L years 5 months
TimOthYeeeovoen - li years 5 months
T5ab6leceeacces li years -5 months
CEmilYessecssens -l -years Il months
Natali€eeeosooo - i years L months
NOrm8eeeisoesses i years 3. months
" Eddie, oéto‘ IR : s )..’. years 3 months
Nelli€:i.ieosoes - L} years .2 months
Arthur..ieceves I years 1 month
Michaelesosesss L years ..
Howardessossses | 'l years
CalVviNe.eesesns ki years
Aliceocoooooaoa’ )-I.

Characteristics of the four-year-old child.-- In the

1/

writer's experience, substantiated by Gesell &

theifbur~year-01d may‘be described»as fo11oWs.

nd others,

‘Four is an

- 1/Arnold Gesell The First Flve Yéars of Life, Harper ‘and
Brothers Publishers, New York, 1940, and Infant and Child in =

the Culture of Toda e Harper and Brothers Publishers, New York,

1943,
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age of assertion and defiance.~‘It represents a swingling away
from the docile, pleaéimg ways of the three-year-old. The
four is no longer as dependent on adults as the three. BSince
he 1s broadening his interests and his social relationships,
he Teels a new sense of personal power within himself. The
approval of adults. is no longer éo necessary to him because
life has become bigger and better. There is,challenge in new
relationships, in né%‘friendships, in his capacity for breoader
social econtacts. He doesn't know how to handle hls new pewers
wisely;.they go to his head and he is likely to be intolerably
sonecelted, With an increased and tremendously enlarged vocab-
ulary at his commend, he«beginé to verbalize and he talks and
talks, If adults interfere with his plans, they are open to
the most scathing criticism and-are as likely as not to be
called names such as dope, dumbell, stinky, sbupid, etec.

Fours run in high gear. They are physically very active
and lively. They run fast, hop, jump, and e¢limb with ease. A
four can learn to-skip; whereas a three can only skip in a
lame-duck fashion. His moter drive 1s high and he speeds up.
and down on tricycles, showing36ff with all kinds of faney
tricks., His small muscle cbntrol has advenced along with this
and he is .more capable with scissors, crayons, puzzles and
tools., He can.dress himself @ﬁite well and can manage buttons
and zippers. He can. stand on one foot and throw a ball over-

hand. He walks more freely and his hands, arms, legs, and
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- feet are;becoming.emancipated from;his”total postnral sete
His dancing and response to. rhythm are more: graceful and betw
ter coordinated.r | | | ., N |

: His mind is also working at a vastly accelerated pace
b’and he is full of ideas, He talks constantly and can now talk
at the samettxme;that he is dOInglother»things. It is an age
- of questions and:heflncessantlyfasksp{ﬁhy{;ifwhy'; }whyv; some-
times seeking lnformaticn,‘sometimes“ﬁanting'socialﬁcontacts;‘
_and sometlnes Just enJOylng hearlng hxmself talk. He is no
longer content with simple sentences and he uses. adverbs, con-

junctions, and expletives. He is particularly interested in

silly sounds and loves to play on Wcrds. Bathroom talk is at

. a height. He has a fluld 1mag1nation‘wh1ch often goes beyond

bounds. This same fluldlty makes him a fabrlcator and he finds
| it difflcult to draw the 11ne between reallty and nmaglnation.
However, thlS same fluid 1maginatlon makes it possible for him
to dramatize almost any experience he has had and prov1des a‘v
definlte impetus for soclallzation through dramatic play. The
'4drawings and paintlngs of the fouruyearuold have recognlzable

‘ form; as if by miracle, the blobs of color of the three-year-
0ld have now.become formed. He can draw a man, even though his
' sense of‘proporticn‘is‘bocr. For example, he may draw huge
ears and omit the neck entlrely,,or attach legs dlrectly to

| the head and omit the body. His understandlng has. also begnn

: to increase and he is trylng hard to grow up. He longs to be
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five years old and birthdays take on a ﬁew significance'fork
him, He is able to understand a few rules and will accept
' boundaries, as long as he is not held in too tightly.
Emotionally, the four- year -0ld is much less stable than
"~ he was at three. At four, he is mov1ng on ‘toward filve when
~ he will come into focus again. ‘The perlod in between is a
rather unsettled and‘unstable.one4 _Gesell;/ believes'that'l

this emotionel imbalanoe‘is part of the general growth pro-
cess. He says: '» '

"The four-year-old tends to go out of- bounds....but .
fundamentally he is striving (through his growth impul-
sions) to identify himself with hlS culture, and to com-.
prehend its intricacies.. :

The fouréyear-old is‘becoming tfulyoa social being. He
‘wants to‘play,with’otherlchildren ano"hls play life becomes
a very important pert of hie’exletenoe;i:Even'though the fouf—
pyear=old tends to Dbe bossy'end3domineeping,rhe isg extremely
sdclable and delightsvln pleYihg With other children in a
Afairly integrated'fashion;' Sooiodrametic pley is his delight
and housekeeping play, doctor, trains, and block-building p
offer opportunities for role playlng,! His play is becoming
much more cooperative and two oftmore,children tend to work
together on a block oOnstruction»endéoontribute:their effofts '
 toward a common goal. Although sooial patterns are partly

'offset by antl soelal conduct the four =year- old is ba51oally'

 I/Ernold Gesell, Tnfant and.child in the Culture of Today, =
‘Harper and Brothers Publishers, New York, 1943, pp. 226-227.
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more interested in socialization than in resistance. Because

the four-year-old seems to be so much more capable and is ac-
tively more sociable, seeking out companions, and engrossing
himself in cooperative or social-dramatic play with other child-
ren, there is a tendency for parents to reduce supervision at
this point in the erroneous belief that the child is capable
of handling social situatlo7s completely on his own. Concern-
1

ing this viewpoint, Gesell - holds the following opinion.

"The four-year-old still needs very watchful super-

vision, It is often at this age that too much is put

upon the child. He may now be able to fight his own bat-

tles, and acquires more self-control because he can han-

-dle a situation alone. But many of the battles need never

have been fought if proper supervision had been given in

the first place." ,

The four-year-old child is in a transitional period be-
tween the two calmer, more stable ages of three and five. He
is breaking away from the babyish dependence of the three-year-
old and preparing himself for the increased knowledge and skills
that he will have mastered by the time he reaches five. It is
a stormy period of reaction that can be likened somewhat to
the period of adolescence later on. It represents a breaking
away from dependence and a wild surging toward independence
on & higher level.

A teacher of four-year-elds needs to feel fairly secure

in her own right. She must have a stability é6f her own, be-

sause she receives little gratification from her relationships

T/0p. cits, p. 23k

e
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» with her pupils.‘ She must be able to take insults and not
'feel personally threatened. Above all, she must~be able to
give freely of her love and understanding to children Who seem,

at the moment to deserve it least°»who are no longer oriented

toward her but who are moving away from her. The fourayearw
| 0ld needs to feel especially secure in the knowledge that he
._is loved in,spite of}his extreme fourwyear-old behavior. _It
_is a challenge to the teacher of fours to give them uncondi-
‘tional love, along with reasonable limits and infinite under—
standing. | o |

The teacher's philosophy concerning the handling of antia

social aggression in four ~-year- oldsoas A thorough study of the

literature and research dealing with,aggressive behavior pro~
- vides & background for the teacher's philosophy. There is no -
‘,'one way' to deal effeotively With aggressive behavior; sThere'
are many ways and . they will vary from person to person and sit-
uation to situation. Baeically, however, there are some impor~
tant considerations to keep in mind.

Ghildren need guidance¢ They need to be taught ways of
‘ getting along with other children.i They need to be helped to
learn about sharing and taking turns, but they need gentleness,b
love, and understanding. They need to feel that the teacher.
o ds on their side; that she knows it's: hard to remember, that
she is Willing to make allowances for mistakes, that she 1is

willing to remind ohildren again and again, that her standards
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are not too, high and that she does not expect children to 2

remember just because she told them once.
Although the - teacher allows children to settle some of

their smaller flghts and arguments (according to their capa-

| \‘bilities), she does not sit back and in31st that adults have

no place in helping children settle their quarrels. She steps
in, she gives guidance, she sets limits, she makes sugges=

tions, she-interprets-behav1or and feelings, and she prevents
children from hurting one another.;-‘ | | |

She accepts children 8 hostile and aggress1ve feellngs
at the same time that she limits the behav1or. She saysk
things like: "y know you: feel angry, but I can't let you -
pinch Susie because it hurts her."

She helps children channel their aggressiVe feelings in-
to acceptable outlets. She provides goft dolls to be spanked,
clay to be pounded, punching bags to be hit, hammers and nails
to bang upon, On,the‘long range side, she provides experi-

" ences uith'plenty of paints,.fingerupaints,kmoist clay and
water play, as therapeutically eXcellent materials for reduc-
ing some of the.tensionS'that lie behind the outward manifes-
tations of aggressive behavior, |

The teacher arbitrates, encouraging each child to exprese.‘
-~ his feelings, helping him learn to recognize them. ‘She enters
.situations_to ‘help; not to blame. She tries to find out what
the matter is and helps{children find;solutions for their |

pnoblems. She knows that young children havebtovlearn ways
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of getting along with one another. |
She avoids maklng chlldren feel small and inadequate.
eShe doesn’t shame,_threaten,‘or call names. She_avomds using
terms such as-'bad boy' ‘naughty girl‘ -She‘tries to Sepa~

~“rate the behav13p from the child because she believes with
} : 1/
Lawrence Frank  thaty .

"”....sociallzatlon for the chlld w1thout undue emo-=
tional stress and strain during the process.:..has such
great consequences for our social ‘1life. If we could
persuade parents and teachers to avoid characterizing ‘
the child as bad or naughty, while defining the behavior,
and then give the child ample reassurance when receiv-
ing such lessons, undoubtedly we could make an immense
contribution to the reduction of delinquency, criminal-
ity and other non-criminal,. but soclally destructive
~conduct on the part of those who spend their adult lives
proving by the acquisition of -property, prestige, and

- power that’ they are not &s guilty or-as worthless as:
- they were. repeatedly told: in chlldhood u :

rThere is an underlylng feeling of warmth and affeotion
for children and she is able to glve children unoondltlonal
love in spite of their anti~socia1 behavior. A judiecious
combination of. love and 1lm1ts is essentlal in the teacher'e

treatment of the aggressmve behav1or of four-year~olds.

l/Lawrence K. Frank "The Fundamental Needs of the Chlld "
Mental valene (July, 1938), 22.376 :




CHAPTER IV
THE STUDY

1. Description of the Experiment

Trial observations.«e During the fall of 1950, trial

observations were made in the nursery school to determine the
possibilities of initiating‘a study of the teaeher's role in‘
the treatment of the aggressive behavior’of nursery-school
children. From en exeminatien of these t;ial observations,

it was decided to 1limit the study to: (1) the four-year-old
age group (2) a study of oniy'the aﬁti—social types of aggres-
sive acts (3) acts directed ageinst‘ofher children only and
not those direeﬁed ﬁowardvadults, animals, orvinanimate ob-
jects (L) the~kinds_of'treatment used by teechers (5) the

immediate results (6) a foUr‘month.period of time.

How the.data were collected.-- The investigation was car-
ried on, in the feur-year-old group Qf the nursery school, by
the method of directvobservation, during the 195151952 school
year (from October 1951 through'July 1952).1 A mimeographed
form was used, with the following headings' (1) date (2) name
of child (3) situation (L) aggressive act (5) teacher's treat-
ment (6) result. The play 51tuat10n, the aggressive acts, and
'the teacher's treatment were described as fully as possible
durlng the recordings. The results were cla351fied as either
successful or unsuocessful, An 1n01dent was considered to

~68~4
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have been treated succesefullj.iffthe'child stopped -that pare
ticular act of anti-social behavior and if he did not immedi~
ately go on to another~anti—social act. For the purposes of
this inﬁestigation,tthe tern‘anti—social‘aggressiondwas used
. to denote'any'verbal'or physical behatior, on the part of a
child, that was directed against the person or activities of
another child or group of children. : |

 Because of the fact that the. 1nvest1gator was director
of the nursery school teacher of the four~year~old group,
~and responsible for the training of student-teachers; it was
not possible for. her to record'every’instance of teachera
treatment given to every. act of antiasocial sggression. This
llmitatlon was counteracted, in part by extendlng the 1ength
of the investigation frdm four months, as originally planned,'
to a perlod of ten monthse |

A sample set of the observat1ons will be found in the

appendix. The 1nvest1gator recorded 155 acts of anti-social
aggression, which were treated successfully or unsuccessfully
by teachers in the four-year ~0ld group of the nursery school,

over a ten month.perlod of txmea

2, Classiflcatlons of the Data

Einds of teacher. treatments.«~ The 1nvest1gator found

that there were;four general classifications of treatments
used by teachers. They'were (1) physical treatment, help or

restraint (2) simple commands (3) suggestions of things to do
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(L) interpretations. Physical treatment inciuded moving near.
situation, removing or restraining aggressor physically, pro-
viding substitute tojs or similar equipment, adding or remov-
ing equiﬁment, and entering the play to give 1t directione.
Simple commands included statingr ules, disapproving or pro-
hibiting., Suggestions included warning child ('gently!'; 'éry
to remember!'), stating proper use of equipment, suggesﬁing a
new activity (related or unrelated),~sending child to a rou=
tine activity, suggesting child call for teacher's help, sug-
geéting solﬁtion_or reconciliation, suggesting child verbalize,
and suggesting acceptable outlet for aggression. Interpreta-
tions included explainihg ownership, turns or sharing, inter-
preting situation, interpreting other child's feelings, inter-
preting other child's behavior, intenpreting aggressor's feel-
ings, and interpreting aggressor'!s behavior.

Kinds of aggressive acts.-— Aggressive acts were divided

into four classifications (1) physical acts directed against
persons (2) verbal acts directed against persons (3) physical
acts directed ageainst the activities‘of persons (h) verbal
acts directed‘againsﬁ'the'activities of persons.

Kinds of results.;w Results were'claséified as successful

or unsuccessful, according to the immediate effectiveness of
the treatments. The date did not include sufficient informa.
tion to test the long range effectiveness of treatments with

any degree of acCuracy.' However, 1éoking at the behavior
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changes of specific children, there seemed to be a tendency
for aggress1ve behavior to deorease progressively during the
‘gsecond semester; possibly, due to the fact that children had
had a longer experience in the nursery school. From a long
range point of view, one child who accounted for the 1argest
percentage of aggressive acts (33 percent of all the aggres~
gsive acts recorded in the data) showed a marked improvement;
specifically, the first gsemester he accounted for MS percent
and the second semester for only 17 percent of all the aggres-
sive acts recorded in the data. In other cases, the tendency
was not quite so merked and? in a few cases, aggressive behav-
ior seemed to increase ‘very slightly during the second semes-
ter. However, thevinvestigetof‘was not able to record every
instance of teacher-treatment given to every act of anti-
eocial aggression and therefore both measures of aggressive-

ness and of long range effectiveness of treatments tend to be

quite inconclusive,

3. Analysis'of'the Data

Effectiveness of kinds of teacher-treatment used for

aggressive acts in relation to age, sex, and time differences.ww

Table l shows the‘effeotiveness of each of the four kinds of

treatment:in relation to age, sex, and time differences.
Interpretations were uSed.mOS£,frequently for all ages,

both sexes and at allvtimes;'but‘were only'most effective with

older children and girls. Possibly, this is due to the fact
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that interpretatlons involve an understanding of the feellngs

and purposes of others and maturlty‘would certainly be an

~agset here (girls have been rated by several investigators

as maturlngrmore rapidly.thanjboys at the pre-school age

S —-- successful .
-=- percentage of success

l/Ellse Hart Gveen, Ibid.
Helen C. Dawe, Ibido“

Y
" level).,
Table l. bTeacher'Treatméntsvf¢f Aggressiﬁe ﬁpfs in Relation
N : ) -a )
to Age, Sex, and Time Differences
= : o
 Teacher Treatments
Differences T — S ' v
o {i Physical Commands | Suggest- Interpret-
Treatment E : . lons ations
T IS| % T |s|%fr |s |% S |'%
YbUngér wr _ : o
Children.|21 | 12| 57} 8 | 6| 75{20 {17 | 85|41 | 32} 78
Age = . N ) :
- Older | B 1 e » o _
Children.ff16 |11} 69f 6 | 5| 83§15 | 12 | 80|25 | 22| 88
. ~Male,...4130 16( 53(12 | 9| 75026 |22 | 85(53 | 41| 77
Female...|l: 7 | 7|100§ 2 { 2100} 9| 7 |78}13 |13 100
First - f | | [ L
Semester.f|27 [13| 48} 8 | 5| 63f19 |15 |79le7 | 181 67
Time , ) L o
Second l" ' - ' : N -
Semester.|10 |10|100{ 6 | 6]100{16 |14 |8839 |36 | 92
8/T -- tried
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Treatments were used 90 tMmes for younger children and
were 7h percent effective, 62 times for older children and
were 81 percent effective, 121 times for boys and were 73 per-
cent effective, 31 times for girls and were 9u percent effec—
tive; 81 txmeS“during “the first semester and were 63 percent
| effective; and 71 times during the second semester and were
v93 percent effective.. | | |
Treatments were . ‘used mnst often for younger children, f
:'for boys, and during the first semester but were: completely
reversed in effectiveness. That teachers were most effective
in treating the aggressive behavior of - older children, of
’girls, and during the second semester would again seem to
«indicate that maturity and length of nursery school experi—
~ence were. factors whioh contributed to the .success of the
teacher's treatment of aggressive behaViorg

Kinds of aggressive acts in relation to age, SEX, and

time differences.-~= Table 5 shows the.relationship between

the various kinds of aggreSSive acts and age, sex, and time'
differences.- | | - |

| There was very little verbal aggression recorded in the
data and all of 1t was treated successfully by teachers..
Older children used verbal types of aggression more frequently
than younger‘children, which.is natural since language devel-
opment increases w1th age during the pre school years. It is
also not surprising that verbal types of aggres31on were used

more often during the second semester than earlier 1n the year ‘
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because the childfen had had the. benefit of a 1onger'nﬁrsery

school experience and were beginning to learn to channel ‘their

aggre351on into verbal expre831on, as a substitute for the more"

cxdirect physical expressiono That boys exoeeded girls in verbal
types of aggression is rather unusual, because most investi-

- gators found the opposite to be true. H0wever, the number of
-‘verbal incidents in this study is very'small and therefore

. -this probably,doesﬂnot represent a true sex difference.

v Table,S;‘,Kinds of Aggressive Acts in Relatien

to Age, Sex, and Tlme Differences

Aggressive Acts

_Differencesv . i Co Verbal S L Non-verbal
| Against " Against ~ Against Against
Persons . Activities Persons Activities
T s |glz s [%lr |s [glz s (&
Younger. || 1 , D o
o Childrend| 2 .| 2 00| |- | -{69 |50 72|16 | 14| 88
Age ol ' SR T S | o
: - Qlder B B B - R
Children.|f L | L (100f 3 | 3-[1oofjll | 34| 77|[23 | 20 77
‘Male.....| 6| 6 o0 3| 3J1ool[89 | 62| 70ll22 | 17 77
Sex : B I o N :
 Female... | b felkteay ot 7 7 (oo
First i o ‘ s :
 Semesterd|. 2 { 2oo)l |} .} 6l | 38 59{j25 | 11| 73
Time. = . fl | . o o c . ,
o "Second : ) . o R : }
Semesterdl L | L j100)| 3| 3[100l{49 | 46 | olji1l | 13| 93

/a/T -~ tried
'S -~ successful
% -- percentage of success
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Effectlveness of klnds of teacher treatment in relatlon

‘to aggressive acts.-~ Table 6 shows the effeotiveness of eaoh

of the four types ef teaoher treatmenﬁseused in' handling each

of the four'kiﬁdsfoHeggreesiVeéacte'whieh were recorded in

the data,

_ Table b.

Effectiveness ‘of Teeeher Treeﬁments

'in’Reletionvﬁe;Aggressive,Aets

8/

Aggressive
. Actg

'_.Teeeher Treatments

Physical
Treatment

- C

ommands’

_Suggest—

dons

Interpret-
ations '

‘Physical Acts

Against

PersonS.essas

v,;Verbal'Acts
‘Against

Persons..,..;'

Physical Actsi

Against

"~ Actilvibies... .

Verbal Aetsj”

Against

Activities... -

TS| %

S

.

ya

ésee16.554

11

3., 3 100 - |

o8

| 3]100

71

86

55

m

80
100

80

13/@ ~-- tried n

. ~— successful Lo
 % -~ percentage of success

Freqﬁency»of varieus kindsfofueggreesive acts,—- Of the

155 eggressive acts;v131 were §ireefed_egainst persons-end"éh -
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against tne activities and play materials of other children.
Of the 131 acts directed,against persons,4i22 were physical'
and nine were verbal. Only one of the-aets dineoted against‘
activities was verbal; the other 23 Were phy31cal. The major-
ity of all the aggressive acts were physical, 145 out of 155
possible acts. |

From this analysis, it can be seen that teachers inter-
fened most frequently in aggressive acts of the physical type.
This finding would seem in agreementvwith that of other inves-
tigators who found that conflicts of young children were pri-
marily physieal in nature andialthoughrthey[are quite brief,
they tend to be violent and often fequire adult intervention
to prevent serious harm to the victim. | |

Frequency of use of Various teacher treatments.w~ Inter~

r

-gpretations were used most,frequently for_physical-aots against

persons and next most often for verbal‘aets'against persons.
Physical-treatment was nsea most often'foriphysical acts
against persons and next nost eftenffor physical acts against
activities. o

Effectiveness of treatments,inbrelation'to kinds of

aggresgsive aots.~- In the analy51s of the effectiveness of

treatments used- for specifio types. of aggressive aots, all

treatments were 100.percent successful When used for verbal
acts of aggression. In the treatment of physical acts of

aggre331on, suggestions and interpretations were practically
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‘equally effective, 83 and 80 percent successful, respectively.

It is evident that the treatments that were used most

o frequently were not always the most effective.. Suggestions ;>

and interpretations were equally effective, 83 and 82 percent .
-respectively, however interpretations came first on the usage s
list and suggestions, third.. Although phySical treatments

-came second on - the usage 1lst they Were found to be least

" effective (6h percent).‘ Simple commands were used least but

,Were 79 percent effective.. It is difficult to account for i
the fact»that physical treatments were. used so frequently in
spite of the fact that they.were_sovseldom,successful. It is
possible that teachers of yomg_.children often have to use
physical treatments as eﬁefgéhcy'teaasiqueé to prevent child-
.*ren from hurting each other during the violent quarrels that
| dare so much a part of the social play of pre school age child—
cren.~ | ' § i , .<.> : | : |
Results.éévThe‘resultshofithislstudyJShoW.that teaching
3 teohniques Were‘most~effective”f0r older'children, for girls;
: ;and during the second semester, and that the most effective
_:.treatments used by teachers for acts of ant1~social aggres~
sion were suggestions and 1nterpretations. A'generalizedw
interpretation of these results Would seemito indicate that
they are very much 1n agreement w1th the basic values of nur-
sery school experience, where the maJor emphasis is on learn—

ing to share, take turns, and get along w1th one‘s peers.




GHAPTER V
SUMMARY

Purpose of the study.~- The purposevof this study was to

gain a broader understanding of thse aggressive behavior of
young children and of nursery school teachers' methods of
dealing with it.

Description of the experiment - An experiment was set

up to test the effectiveness of teaching techniques on the
aggressive behav1or of four-year -olds in the nursery school.'
The experiment concerned 1tself with only the anti~social
types of aggressive acts directed against ‘other children or .
‘their activities, R |

The 1nvestigation was carried on, over a: ten month periw
od of time, in the fouruyearuold group of a nursery school,
The group con51sted Qf~18‘chiidren, nine bcys and nine girls;
“with an average ege,-atrthe mid-point of the;study, of four
years and five monthe.‘ The majerity of the parents of these
children Were‘engagedlin business or professional careers.
The staff conslisted of cne teacher andfthree etudent~teachers.
The school, used in this study, was a small private nursery
school, located in a suburban communlty.

Direct observationewas the method_used for,the sxXper-
iment. :Duringlthetrecordings, the situation, aggressive act,




| and teacher‘s treatment were described as fully as possible
von a mlmeographed form. Results were dl&SSlfled ag successw
ful or unsuecessfuls An 1ncident was con51dered to have been
treated suceessfully if the chlld ceased and did not immedi -
ately go on to another.aggressive act, The term, anti-socisal
aggression, was used to denote any verbal or physical behav-
ior on the part of a chlld that Was directed against the per-
- son or activitles of another ehild or group of children. The
investigator‘recorded 155taots of antiésocial aggression,
which were tfeated snceessfullj or‘nnSuecessfully by teaehers
in the fouruyearuold.group of the nursery senool,'over a ten
month perlod of time. | | | t |

The 1nvestigator found, that.there were four general clas;
gifications of treatments used by teachers (l) physical treat-
ment, help or restraint (2) sﬁ@ple commands (3) suggestlons
of thlngs to do (h) interpretatlons, Aggnessivevacts were
‘divided into foufvolaeeifieatiens (1) pnysicalyacts directed
against persons §2)_verbal actsadireeted‘against,nersons (35
physiealyacts dineeted againet the.aotiVities'of persons (h)
- verbal acts directed against the aetlvities of persons,
Results were olassified as successful or unsuccessful accord«

ing to the immediate effectiveness of treatments.f

-Conclusi‘ons.,—-.a An enalysis of the data showed that inter-
'pretations:were used-most‘frequently for>a11'ages, both»sexes;

and at all times; but they were only most effective with Qlder-
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children and withvgirls, possibly ‘because interpretations
1nvolve an understanding of the feelings and purposes of othyn~
ers and more mature children Would be able to respond better., -

In general teaching techniques were used most often forv

younger children, for boys, and during the first semester, butk:

",Were completely reversed in effectiveness.f That teachers

were most effective in treating the aggress1ve behavior of
older children, of girls, ~and - during the second semester' |
: Would again seem to 1ndicate that maturity and length of nur-
‘sery. school experience were factorsuwhich.contributed to the
success of-the teacher‘s‘treatmentiof agéreSSive behavior.

In the analysis of the effectiveness of treatments used'
for specific types of aggressive acts,'all treatments were
lOO percent successful when used for acts of verbal aggres-—
vsion. However, the number of verbal acts was comparatively L
‘small 10 out of 155. Suggestions and interpretations were
.equally effective in the treatment -of physical acts of anti-
social aggress1on, 83 and 80 percent respectively.

The data also showed that the treatments used most fre-
quently were not always the most effective.' Suggestions and
1nterpretations were equally effective for all kinds of ag-
 ‘gressive acts. (83 and 82 percent,. respectively), but although
iinterpretations were used most frequently, suggestions came
",third on the usage list. Physical treatments came second on
the usage list, but were found to be least effective (64 per-

cent) That teachers used physical treatment 80 frequently,
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in spite of -its ineffectlveness, seems to indicate that nur-
"sery-school teachers often have to use physical treatments |
as emergency teohniques in order to prevent chlldren from
seriously ingurlng one another durlng the v1olent quarrels
that are so much a part of the 3001alizatlon process of
‘ young children. | | | '

The two most effectlve treatments used by teachers, sug-
gestions and 1nterpretat1ons,_are very'much_ih agreement With
the:generalvphilosophy ofthﬁrserj~schooi,teachers whose aim
it is to pro#idedaooeétabie oﬁtlets;for‘aggressive feelings,
make suggestionsé interpret situat;ons, and.help chiidren.v
learn to share,ftakeftarns, amd getzaionghwith other chiidrehv
- of similar age. L

Limitations of this study.-» There are many 11mitations

»to.this study. The sampling is small belng llmited to one
group of four- year olds in a s1ngle nursery ‘school. It is
difficult to measure~emotiona1 behavior and R therefore, only
the outward manlfestatlons of anti-social aggre381on or the
aggressive acts could be" reeorded.,»

A recording of the treatmentssgiven byvteachers were
‘also 1imited:by many factors. Ohly’tangible teohniques,‘as
evidenced by verbal or physical treatment, couid be reoorded;‘
"~ whereas the teacherwchild relatlonship, which is often an in-
'efluential factor in itself, _oould not be measured In most

cases, a combination of treatments was used by teachers, and |

-often rather arbitrary decisions had to be made to determine
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Which treatment was the daminant one of the comblnatlon. h
In addltlon, the data are likely to be blased because
the author, Who was teacher of the group,‘used her own methods
‘-of treatment as part of the observatlons, Because she flrmly"
believes in the values of these methods, and because she has'
v attained a certain skill in u31ng tham, she is most 11kely to:

i use them more frequently and more often successfully than,

'<another teacher might do.

Suggestlons for further research S More research needs

‘to be done on thls subject. _It Would be valuable to test thed

ylong range effectlveness of teachlng technlques used to treat

the aggressiVe behavior of nurseryfschool children. Also,.a,

study.could be‘made}-reiatinglthe personality of the teacher.,

to her effectivene‘s_s 1r_yaéa11rié with the'faggressive behavior

7of nnrserymsohool Chiidren; because.mOSt'of-the pretious

x research tended 'to show that the teacher ch11d relatlonshlp

. was often more important than any of the: techniques they used .
in dealing Wlth aggressmve behav1or. Therefore, research

needs to be done to determlne what constltutes a de31rable

teachernchlld relatlonshlp in the nursery school.
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NAME  DATE

. Nellie 10/16
Ralph  10/2l
Howard 10/25

Nellie 11/13

SITUATION

Water-play

Getting up .

from Rest

- (mats were
being put

away)

Raking"
leaves

Clay

him and their

AGGRESSIVE ACT

Pushed Amy away
from sink and
grabbed tesapot
away from. her
and threw it on

the floor.

Raiph pushed Alice
into her cubby and
held her there;

pressing her guite
-viciously, hurting

and frightening
her. '

Hit Ralph with
reke when Ralph
was raking near

rakes became
entangled acci-~

dentally.

v«Neilie hit Norma

on the head with

. clay several

times.,

TEACHER!S TREATMENT

Teacher moved near.’
Amy slapped Nellie

and grabbed the
teapot back.

‘When ‘teacher no-
ticed it, she re-

moved Ralph and
told him that it
hurt Alice very

~much. She also

comforted Alice.

’:Téachbrxexplained-
that it was acci~

dental and that

"jRalph‘was not try-
ing to take away .

Howard's rake.,

Teacher said,

- "Keep the clay on

the elay—board,
Nellie.™

- RESULT

Successful

Unsuccessful

" Unsuccessful

Successful

€9
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NAME

DATE SITUATION

'waard 11/19 Yard play

amy

1/31 | Péinting"_

AGGRESSIVE ACT

Howard wanted the
wagon but Amy was

~using it. He »
tried to push her

out and when .she
held her own, he
bit her.

Amy painted on
Netaliets arm

- and kept on

painting even
when Natalie
asked her to

. stop. Amy
shook & brush-

ful of paint

‘Into her facse.

(Natalie had
taken the color
that Amy wanted)

TEACHER'S TREATMENT RESULT

Teacher called firmly, Successful

- "No," also removed him
. physically, saying:

"Biting hurts. If you
want to use the wagon,
ask Amy if you can have

. & turn with it. .Come,
I'11 hélp you ask her."

Amy refused him and the
teacher said: "Amy says-
'not now!.  Amy, you
mean you're using it
now,...2 1little later,
when you're through?
Amy agreed. ' :

Teacher said: "I know  Successful
you are angry with ) ‘ '
Natalie because you
wanted that ¢ an of
paint, but you could
have asked me to fix

~you another onse.

Natalie doesn't like

to have paint splashed
over her face., Remem-
ber to ask me next time."
(Teacher fixed Amy a can
of the desired color of
paint).

g




NAME

DATE

waard 3/h

"vNeilk

L/e2

SITUATION

Yard Play

Cowboy

AGGRESSIVE ACT

- Impulsively, with-

out provocation

knocking him down, .

TEACHER'S TREATMENT -

Teacher removed him,
saying: "You feel

grabbed Mickey and 1like punching, but
jumped on his back, that hurts Mickey. -

Come, let's get the

yelling, -and punch- punching bag. You

ing him wildly with can punch it all you 
his fists.-

‘Neil grabbed at .
- Arthur as he ran

by and pushed him,

want to. - It's just
‘made of old stuffed
cotton., It doesn't
have feelings so you
can punch it as much
as you like,....hard

'tOQo"

’Teéchef.told teow=

boys' to ‘settle -
down a bit,. that

saying: "Mrs. Teach-Neil Wasn‘t play-

er,.they're getting ing their game and -

too wild.,

didnt®t 1like to be

~pushed. She sug- .
gested that all the

‘cowboys! and Neil
work together to
put more boards on
their !'shack' roof.
She provided a
blanket for a roof.

RESULT

Successful

Successful

S8
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