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CHAPTER I
INTRODUCTION

The charactefvof public education in ahy‘state, in

the final analysis;ris determined by the board'that con-

_trols the school,',There is an ever-increasing demand to

improve teacher training,:to improve courses of study, and
to improve our sdhools in»genefaiﬁ To a very.large degree
these improvements depehd.upon'the local boards of
education. | o

It is imperative therefore, to the continuance of

improved education, for each school board member to
- realize that he must represent the community as a whole.
 He must rise‘abové limited.neighborhood thinking. He

must keep ‘himself well informed 1ocally and on nationwide

educatlonal developments and trends.

Statement gi the prdbleh;‘ The purposes of this

' study'aré (1)'£o,determine'to whét extent school board

é members in New Hdmpshire pdsseés some of the qualifi-

- cations considered essential for good board members as d
- established in professional literature -(2) to gain

- definite 1deas as to what board members in New Hampshire

' consider good and bad practices and procedures in our -



g
gdﬁcational program; and (3) to learn of the New Hampshire
board member's peféonalﬁopinions relative to the elementary

educational program in his own community..

b Importance of the problem.. ‘In'ény.ﬁmerican_

jcommunity,‘the uitimaté responsibility.fOrvpublio edu~
tcation rests upon all of its citizens., It is therefore
?cloar that the laymen of any community--those citizens
:not actively engaged in administrative,,supervisory, or
te&chlng capaclties in the publio schools~—have the in~
escqpable responsibllity of seeing to it that the most
‘effective eduoational opportunlties are,made_avallable to
the chiidren of its population. ‘The lay citizens chosen

to serve on school boéfds are the official designates of

.gthe pe0ple; chosen to exercise legal oontrol over the

i

‘public schools and give expression to community needs and
desires‘ |

In 1956 the National school Boards Association

‘}directed a nationwide project study to identify the

'responsibilities of leddership in American puﬁlic edu-~
~cation.l The findings indicate that in their basic

lNational School Boards Association, Inc,; Paths of
Action, A Report Based Upon Issues and Problems of 8chool
,Board Leadership (Chicago: National School Boards Associ-

{

fat.lon, Inc., 1956), pp. 18-20,




: L

;misunderstandings*of"the~ﬁature,'éxteht, and»significance‘

iof their réspbnsibilities, most school board members are

not fulfilling“the §bl1gation'which American democratic

% rinciple has plaoed upon them. 7

! In general, the lack of information and under-

;standing on the part of school board ‘members of their
central reqpon31b111ties stems basically from the wide-

’spread ignorance of the fundamentals of public education
‘on the part’ of the Amerlcan public itself. It is there--
fore expected, to a certain extent that ‘board members
would reflect whatever misunderstandlngs and preconcelved
ideas exist among the general public.

| Most school board members, accordlng to the Project

flndlngs, have ‘a narrow and confined view of their

responsmilities.2 They seem to believe: that they have

5been selected prlnclpally to render approval or dlsapprova;_
of schddl businéssvmanaéement fun¢ti9né, and that by
watéhdogging the administrative‘housekeebiﬁg and book-

‘keeping chores of the‘superintendent,'they érg_fulfilling

;their hajor role in American ?ublié education;,

| ‘The vast hajority of bqard members consider the

definition of a philosophy of public education, and helping.

'A_zNational gichool Boards Association, Inc., ibid.
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to determine the goals Whlch public eduoation should try

to attein, as either among the 1east 1mportant responsi-

bilities of the'school board member, or as not his

responsibility at all.
gchool board members have a difficult dual role to
play. They must”both'be interpreters’of the public's

'

aspirations concernlng 1ts schools, and leaders in point-

ing out to the public what 1t wants in a good school.. The

difficulty lies in maintaining a prOpervbalance between
representatlon and leadership, |

In expressing the will of the people, the board

member discovers that.there is no single, popular "will,M

Rather than one public there are many publics. Boerd_
members themseives trayei in“certain’sooial oiroIeS»which
are usuallj far from representetive,of the community»as'&
Whole. B - |

Within recent years great advances.have been made
toward the improvement of education in Amerioa.b These

advances were - approved by local boards of education. It

s apparent, then, that many board members are well on

their way toward fulfilling their basic responsibilities.

However, the tremendous need for further improveo

| ment in a great many areas pointsiout the fact that too

; meny school board members have not developed educational



;ph11030phies and goals. Too many board members, &long with
‘the communities they represent, héldgthat'education'is a

‘luxury--and an expensive one at that. 'Many still feel that

i . o . o _
3the money spent 1is largely wasted. Accordingly, say those

‘who hold this view, "Cut out thevffills; keep school
‘exPenditures down, and stop t}yingﬂio make silk purses out
of sows' ears."® t“" A

'j, R Tt is féltlﬁhgt thrgﬁgh a sﬁrvey and analysis, SOme"
iinsight into £he existing local situations in New Haﬁp—

‘shire may be given.

5Daniel R DaVis; and Fred W. Hbsler; The Challengg
of School Board Membership (New York: Chartwell House, Inc.,

'T_ 54), Pe. 8Z~




'CHAPTER II-
- - REVIEWJOF,THE LITERATURE

Hlstorically, boards of education evolved out of the

special school committees set up by early New England town

,meetingsc' These committees were created because school

|/ matters became too complex and too demanding to be handled

?byvthe town meeting itself. YAS the.country expanded and
:the school population increased, the function of school

administrationvbecamefe highly complex problem. Adding

. more members to the schccl:boarde'did-not solve this prob-

lem. . The problem required much investigation and study.’

During these changing times’educators-in executive capaci-

ties were becoming well tralned in administrative dutlee,
‘and school personnel was ‘being more highly tralned pro-

| . fessionally. As a result, the advances made in having

' éhlghly trained experts in the adminlstrative field were
scften offset by meddling or 1ack of cooperatlon on the part

"of the board. There. is still evidence of & lack of under-

standing of the scope of a bcard member's duties, which is
respon31ble for much mlsunderstandlng among board members.
and euperintendents.

_ Because of these mlsunderstandlngs and lack of

‘cooperation, the progrees of imprcved.educaticn in many




‘areas has remained gradual This is a time of great
challenge to the ‘school board members of America. Within

ithe last twenty»five years several books and articles have
l

. been written which help to show that the task of the

',school board today 1s_not to run the schools,,but to see

|
i
]
i

that the schools are well run.

ghalifioationsbgi gchool Boefd Membere., It is

, interesting to note that in‘the»majority of the bdoks

- which have been wrltten and in the studles that have been
made regardlng essential qualifications for good school

' board members, certaln.qua;ities and cheraoteristiosvkeep
vf.reappearinga ‘ - V . |
Mmack lists the conclusions of a study made by

George D. Btruble at the University of Kansas, in which

school superintendents_ﬁere asked to'rate'bOard members as
to the ways in which each gave’the best eervice.to the
schools“l o  , | o . |
1. Members of the professlons rank high as board
members=-much higher than merohants or buelnessmen.
2 Farmere, bapkers and manufacturers show most

ability in handling school finances.

, lJohn G._Aimack The School Board Member (New Yorka
| The MacMillan Company, 1935), PP« 18u19. ‘
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3. Housekeepers, doctors, and ex-teachers are of

most service in helping to plan educational policiles.

4, MNen and women who have children make better

school board members then those who do not.

Se The age of greatest efflciency geems to be from

forty to fifty. Neither young men nor old men make

the best members°

6, Retired businessmen are not good board members.

T Ministers are less efflcient than men in other

professiohs.

'8, Members tend to become more conservative and

less-useful the longer they serve.

9. Housekeepers tend to give more time to school

interests than others.

Nations Schools conducted a poll among administrators

in an effort to determine what makes a good board member.

The following results were pu,blished:z
1. Parents, espe¢ia11y those with children in

school, were_réted very high.

2. Merchants rated high as good\board members;'with

doctors. and lawyers coming next.

v 2"What Kind of &chool Board Members?" Nationsg Bchools,
XXXIV (December, 1944) 27. : -
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3. Fifty-four per éent of the éupefinténdenﬁs"felt;
that boérd members shduld have atlléaét e high SChOdl;
education, while twenty;tﬁo per'ceht,felt'that college.
was necessary.' | | |

4., Women, many~superinténdents felt, are too pronel

to emotional judgment. A few supported women,

It is noted that item No. £ is in dtrect contrast to

item No. 1 of the previoué study made over lOvyears earllgr.

Reeder admits that it is easier to state what school

board members should not be than to state what they shoulg -

be 3

Although it will probably never be possible to finfl

‘a perfect candidate for any position, the following tlypes

of persons should be regarded with more or less skepyi-
cism when school board members are being chosen: Thqgse
who have not made a success in any vocation; those who

are dlshonest those who are a35001ated with a textbqgok

who are "polltlcally" mlnded those who have llttle,
cation whether formal or lnformal those who are mor
friendly to private schools than to public schools;

who despise all private schools; those who cannot, o
will not, work with other people; those who are con-
trolled: by a certain church, political party, or some
other group and will not represent the interests of :the

whole community; those who are "penny-pinchers," and| also
those who spend public money like "drunken sallors}"

'
1

i
!
1
1
1

4

SWard G. Reeder, Thé Fundamentals'gi Public Schogl

PPs

Administration (New York: The Macmillen Company, 1941},

75=T76.
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Harlan Hagman has written a handbook for school board
_.members to help them in becoming better members.4 In his - |
book he says: | _
? 1. A good member makes a study of his job so as to
serve weil; | | | |
2 Tolerancé, good humor,,honesty, iﬁtelligence, and
interest in children are all essential qualities. |
3. A good mehbéf subscribes to professional educa-
tional-magazines; and at#ehds educational conferences.
4. Pérenthood heips, but dbes not necessarily make
the best members. -
5o Memberéhip in the Pérent Teacher Association or
‘attendance at their meeﬁings is.veryvdesirable;
| 6. A good board hember_rééogﬁizésvhis legal
authority:aé a7mémber of the béard,‘not as an individual.
Ttem No. 4 differs from item No. 1 in the previous |
study where administrators'fated.parents ambng the best
board members. | |
The essentlal ‘qualities of a good school board member

cas listed by Selmer H. Berg are:®

g 4Harlan L. Hagman, g;Handbobk for thejﬁchool Board -
i Member (Topeka, Kansas: School Activities Publishing
- Company, 1941), pp. 3-15.

: 5se3mer H. Berg; "School Boards as a City Buperinten-
. dent Would Like to Have Them," American School Board Journal,
| CXIII (October, 1946), pp. 25-26,"




a 1. Respect for‘hﬁmanipersoﬁality;‘
| 2. Keén.sensefpfbsqciéluresponsibilityo
3. Ability to think critically and render sound
judgmehtiregardiess’of personal bias or pub11c~pressuree
4=‘vAlert to soéia1 trendé;, o |
5,  Backgr6und'of’experiencé;
 6.: Capécity fortbonfidencékin'sélf aﬁd employees.'
;7;v,Gourage of convictlon.v
"5' - 8. 'Typlcal human belng embodylng the de31rable

qpalitles of the morally strong, wellwadjuster person.

From an article in the Amerlcan School Board Journal .
‘:WSA Shannon relates°6    _ ’ | |

§ N O Aagood schodl.board’mémbér must.be a leader.

. f2._:He must never make de0131ons w1thout facts.

3. He must be a studentm=read, study, and correspond.
4. He must-attend 1ocal state and national meetlngsg
5. He must constantly evaluate the SChOOlSe

An Oplnion Poll conducted by Nations Echoolg in 1956

showed that seventywelght per cent of the adminlstrators felt
that there should be laws settlng up certaln qnallficatlons

;for candidates for the-boardvof education.7 A large number

Sw.A. Qhannon, "Let's Look at Our Schools,“ Amerlcan
.School Board Journal, GXXXIII (October, 1956), 5. -

\

7"Op1nion Foll " Natlons Schools, LXIII (December,
1956), 75. R 4
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' of the administfatofs who‘wéfe‘qpestIOned'félt that a college

?education was véfyvimpbrtanﬂ'for the effective board‘member.
i ,
?A New Englander, however, noted that "Some elghth grade

graduates are better than those with college degreese Edu- -
1

icatlonal requlrements_should vary." A New York adminis-

itratof said, "I have worked with all kinds--education is not

:

always a good crlterlon.“ Another puﬁvlt more strongly "I
|am. not sure about ‘legal requlrements for quallflcatlon, My

'experlence leads me to belleve that the people presently do

P

a.pretty dlscriminating gob_in se;ectlon of thelr board
members« | - | - _- |

| The average board of educatlon is usually made up of
éitizens;who rank h;gh in the‘oommunity 1n7polnt of charac-
ief énd‘aﬁiiitj. William c. BruceVSﬁms up the qga1iﬁids df
4a good board member in. the following vveuy:s“8 | |

The well. qualifled school board member accepts
- membership because he is actuated by lofty motives and
an ambition to.serve his fellow man in a worthy. mannere.
‘His objective is the rearing of the youth,of the
community for truly successful manhood and for honorable
and useful citizenship. As a rule, no educational,
economic, or soclal-class quallflcatlons are exacted.
Public opinion is the sole judge. He enjoys respect and
confidence of his neighbors and friends, and is credited
“with 1ntelligence, experlence, and Judgment.

' 8william C. Bruce, "The Unpopular School Board Member,"
American gchool Board Journal, GXXXIN:(Eebruary, 1957), 66+ -
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The fo11owingkiist_of gqualifications is a composite
of a récent poll among 1aymen,Aschool administrators,
teachers, and school board members in the state of
Washington.® | -
The effective board,member:
1. Has affection for, and interest in children--all
children; everybody's childfén, couéled with & strong |
‘belief in democraéy and in the imﬁortance of free public’
education. | . | :
2. Has vision, courage;'and’énthusiasm.‘
»3. Has time tb devote unstintingly to his job'as &
school:director. | R »
-4, Must be able to listen to:all sides of a qpestion
free from emotlon and pregudlce.‘
,5;; Is friendly, likes people, and is able to appre-
ciate the points of all segments of society. |
,-6.‘;Should have inte;est enough in public schools to
bécome thofoﬁghly informed COncerﬁiné the school program’
and school support.
7. Possesses fhe'ability to work as a member of a
team with other boardfméﬁbérso | |
8, 1Is ffee.from undue préssure from'ény group--has

no "axe to grind.”

9Mrs. Fred A. Radke, "The Effective School Board
Menber," American School Board Journal, CXXXI (October,
1955), 3l . B ;
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9., Is a respected leader in his community.

10, Is a person with ability and common senseo.

11.- bistinguishes between policy makingrand adminls-

d refrains from attempting 4o function in the

A}

tration an
area of policy eXecution.
12. Has complete integrityq

13, RecogniZes the importance of good public rela-

tionse. ‘
14, Is willing and able to take oriticism.

' For purposes ofAthie study those qudalities and

characteristics of a'goed board membe;kwhich‘were mentioned

more than once in the 1iterature were listed and blended

" into a composlte picture, From this 1ist'were extractved

those traits which could be. determlned obgectively by the
member. These serve as criterla for comparlng New Hampshire

‘school‘board members with gobd members, The plcture is as
follows: N o | L
1l. He has made an effort to acqueint'himself with'
the duties of his positlon. ' ' |
2. He was requested to become a candldate.
Sui He is a professional or.a businessman.
4w. He is regular in attendance at meetings, and
takes part in all discussionsg

5., He has served more than one term of offlce on

the board.




é} ‘He is'é han between thirty aﬁd sixty years of
age, with several children aﬁtending or graduated from
public schoolsQ | | | |

7. He is an‘act;vélmember §f a civic or community
- group. _» | . | | '

8. He ﬁovldé.:no other political office.

9. He has at least a‘high‘schéol education.

10, He'is:a'regular reader‘of‘profeséiOnal edﬁcation@l[
magézines.

11."Hé has endeavored to_becqme Well ngyainted,with,

his school system.

Board Member Opinions and Attitudes. Many studies

' made in recent years indicate that the local school board

members provide several major obstacles in the path for

~improved elementary schools. Board members have been
’. accused of being uncdncerned with edﬁcational‘problems, and

. too concernedswith de_tailso

It cannot be denied then that board members, who are

f expected to pefform their duties effectively, must have
, attitudes and opinions favorable to the objectives of those

. educators who are striving for better elementary schools.

Scott and Hill have compiléd many of the more
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Vvociferous attacks against the schools within recent years.lo

The effectiveness of these writings?upon the board members

" who read them is in direot,proportion to the extent of know-

ledge they possess w1th reference to the sohool.

In addition to the above mentioned attacks ‘against
the schools, there are also many other factors which can
help to mold or shape a board member 8 opinion of his
schools. ‘Board members are almost oonstently exposed to
pressures or demaﬁdsﬁfor changes by parents, P.T.A.'g,
teaohers,'texpayers‘ assoeiatione,'and mahy other groups.

Many board members personelly feel themselves that ele-

. mentary schools should place more emphaeis on the three

. R's, or thet there is too much emphasis being placed on

vintramural sports.

Given a little thought and study it‘isveasy,to under-
stand how demande,vpressure from outside, and individual
opinioes; stemming from paet schoollexperiences:and other
faotore, can be deiefmining foroes‘ih shaping the ettitudes
of school board members toward the elementary schools. It
igs also evident that a better knowledge of the schools is

the greatest single-combatanteagainst disaffection.

10g, Winfield Scott and Clyde M. Hill, Public Edu-
cation Under Criticism (New York: Prentice Hall, Inca,
1954), 4147pp.
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For the most part, New Hampshire has a majority of
‘rural school boards. The level of thé economy of the

communities'and'bheir'stability directly determine the

:attitudes of the members Qf a school board. Fafming and
Esmall business would seem fo dictate_coﬁservatism in the
-individual board member. Cunninghem relates that this
jsituation-should not be inferpreted't§ mean'thét the rural
communlty does not want as hlgh a level of education for
its children as does the larger 01ty,11 But there is, in
1the rural area{-a;cqnstant.con501ousness of tax rates. At
 the same time the ihcomes of farmers, and'iﬁ turn the in-
‘comes of the businesses supported by the farms, may fall
Jjust'as easily as they may rise. This instability in the
‘rural economy.mo#t naturally affects the attitude of rural
jboard members. Teachers! sa}érieé, in order to be com-
petitive, often place the teabher; and espécially.the
administrator, amongithe higher iﬁcome grdups of the
community, whioh in turn raises in the minds of ‘some board
members the question of the Justice of these "hlgh“

salaries., Important eXpendltures for currlculum 1tems that

SN

llWilliam L. Cunningham, "Dilemmas of Rural School
‘Boards," American School Board Journal, CXXXVI, (February”
1958), 33._ :
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_Lducators might cohsidor neoesoaryAare considered frills by
hany board'ﬁembers°:

How do these differences'ofoopihionS’and attitudes

between board members and educators arlse? Just as a board

member must know his community thoroughly and sense 1ts

needs, s0 should he become well 1nformed about ‘the sohool

l

program in order to have an intelligent opinion about how

it is meeting pupil and oommunity needs. Davis and Hosler
admit that the task of 1nforming board ‘members about their
schools is indeed Very difficulﬁﬁlz'They advige that:

Good schools of today are different from the good
schools of yesterday, and the farther away yesterday is
the greater is the difference. Memories of what was
tend to get confused with what is. And not only have

" schools changed, but they have become more complex. The
three R's educatlon of yesterday, limited in scope,.
'obgective, and method, was comparatively easy to compre-
hend in its entirety. This is not true of present-day
education which undertakes to guide the growth and
development of "the whole child," and which adjusts it-
self to "individual differences”" .among children.

- 18payis and‘Hoéler, op. c¢ib., pp. 49-50.




CHAPTER III
PROCEDURE

; Purgoses.. The purpdses éf_thié study are (1) to

| determine to What‘extent_school board members in New Hamp-
?shire posses therualificétions considered essentigi for
| good board mémbers’és establishedjin professional liter-
ature} (2) to gain definite ideas as to what board members
in New Hampshire consider gobd and bad practices and pro-

‘cedures in our educational program; and (3) to learn of

the New Hampshire board member's personal opinions relative

to the eleméntary-eduqational program in his own community.

Pr;pariqg the guestionnaire. Bince a study such as

thls was to involve oplnlons and attitudes .as well as

quallflcatlons of school board members, it was necessary

“to build a qpestionngire whioh contained three main sections.
'The first section is in the form of & checklist and

comprises the first page of the four-page insirument. The

fourteen items used in this objective.typekof'inqpiry form

~allowed sach board member io ansWér.objeCtiVely, for‘the

ipurpose of obtaining factual»data related to the eleven

j qualities and char&bteriéticé of a gqod board ﬁémber as

described in the preceding chapter,
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Many of,thésé queafibns were adapted from.a check-
list used bvaonlan iﬁ 1950,,:'L -
 The second section of the;questiohnaire cqmprises
ipages two and three of the ipstrumeﬁt. It provides an
lopﬁortunity for each board member to agree or disagree with
ésome statements which'reflect'crédit on the elementary
}schooi and with some statements which would be unfavorable
‘practices inrthe'elementary school. This section of the
fquestionnairevis adapted from a larger quesﬁionnaire used

2 It is sub-divided into three parts

| by James Gapré in 1955.
, containing stétements,concerning‘discipline,,individual
‘differences, and te&ching of fundamentéls.,'lt was agrged
‘upon by forty’Boston'Universify graduate students, who
‘were teachers and/or‘administrators; that these are the
‘three areas in the'moaern school with which parents are
{leaét familiar from their own experiéﬁces in school, and
‘with which they seem to appear most puzzled. The state-

:ments used for each area were chosen on the basiévof the

: lM&rgaret M. Donlan, "A 8tudy of the Bchool Boards

.and 8chool Board Members in One Hundred Massachusetts

‘Communities" (unpublished Master's thesis, Boston University

SChool of Education, Boston, 1950), p. l22.,
ZJames Capra, "A 8tudy of the Attitudes of Parents

: Toward Current Educational Practices in the Elementary

. Bchools and Some Influencing Factors" (unpublished Doctor's

‘Dissertation, Boston University School of Education, Boston,

1955), pPp. 255-266.
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R answeis given by a criterion group of forty-five tearhers
and adminlstrators attending a Boston UniVer51ty Summer
Session. Only those statements Were used in whlch the
fortyafiVe judges were nearly in complete agreement as
belng statements which deflnltely expressed favorable
practices or unfavorable practlces ueed in the elementary
schools. |

{ | The third sectlon, found on page four of the
questionnaire, asks questions pertalnlng to the local
,51tuation only.» The board members are remlnded tO’think
gonly in ﬁerms ef the‘elementary schools. It deals with
iIasuchimporte.n’t; iesuesbas_teachers'yealafies, experiments
and changes in the elementary schoele,fand what, in the
eboard member's"ppinion,‘is the mbet‘importaht function of
k:ehe'supervisiﬁg elementary eCheoI’principal. This4section '
éwas pfimarily designed to giﬁe the boardnmembers a chance
to air their complalnts and grievances.

To help establish usability of the inquiry form,
coples of the first draft Were shown to three persons. Two
}of these are school board members and the third is the
~secretary of the New,Hampshlre @chool Boards Assoclatlon.
.gﬁll commeﬁts-ahd Suggestions‘wefefcerefully‘studied and

i then the form was spmewhétire?iaed; B

o Distribuﬁion. It Wasvdecided»to try to obtain a

truly representative sampling of school board members from
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%all'of thé cities and tdwns'witﬁih the’state; Therefore, a
‘method of random sampling was chosen whereby every third
’fboard member in the total‘list was sent aaquestionnairé.,
'gFor the purpose of making comparisons betWeen'bbard members
.Eof smaller towns_and b§ard membeisvofblarger tdwns;‘the
Stowﬁs and.citiéé werebdivided into five population groups;
'(1) unqer 5oo; (2) 5ooalooo;-(3),1oooqsooo; (4) 5000-20,000;
(5) over 20,000, " ' |
The hames and»éddresses of all persons serving on the
‘board of'educatién ih‘each town'or.cityKWas obtained from
the office of the New Hempshire Departmént.of Education. -
‘A;letﬁer was enclosed with each questionnaire (see
Appendix A). The letter explainéd(thé purpose of the study
and stressed its:anénymity. ~Itvésked ea@h‘membér's cooper=
éation by.filling out and retufning the form in the return

envelope provided. The letter wasisigngd by this investie

gator. Directly beldw it appeared another short letter from
the President of the New Hampshire School Boards Association.
. This was to show his approval of the study, thereby possibly

' increasing the numbervof members who would cooperate.

. Return of the Questionnaire. The questionnaires were

directed personally to 290's9hoo1 board members. .There are

- only 226 towns and_cities‘ih New Hempshire, but the random
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sampling process using every third member is the reason why

the larger towns and cities with more than three board

“members received more than one questionnaire. There was &

return,of 165 questionnaires representing New Hampshire
towns and cities, for a return of 56.20 per cent of the

questionnaires and a 60.24 per cent representation of all

' the towns and cities.

Analysis‘of the Questionnaire. An analysis of the

data obtained from the qaestionnalres of. 163 school board

members 1s reported in Ghapter IVi
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INQUIRY FORM FOR NEW HAMPSHIRE
8CHOOL BOARD MEMBERS

{Population . - PART I

Most of the questions in Part I can be answered with a
icheckmark; a few require the writing of a number or a word
for completion.; :

Information about the respondent &as an
individual board member

,;le “ Male - Female,
‘2. Age group by years 20-29  40-49 60-69

30-39 ___50-59 70 or over

B -Educationél backgrbund (check only highest completed)

college graduate ___high school graduate
__attended college __attended high school

___completed eighth grade

4. Vocational background (check on left, neme vocation on

right)
Prof3831onal
BuSIness

Farmer

Skilled labor

Unskilled labor

Housewife

Retired

l

5. Reason for becoming candidate
__asked to run by a civic group
asked to run by individuals
personal interest in public education -
—__other (name)

6. How many years have ydu been a board member? -

7. Check any of the following professlonal maga21nes of
which you are a regular reader
___American fichool Board Journal ____School Executive
__ Nation's Schools —__School Management
___Others (name)
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1.

lie.

13,

| 2.5;

What help have you had to understand the duties of a
board member?. . -

. conferences with superlntendent

information from experienced members ’
reading of the board's. rules and- regulatlons
other (name) .

Attendance et meetings 51nce electlon.,,Have'you_
attended? : - REE T
. all meeting&? - '1;”

___ majority of meetings? R

about half of the meetings? :

less than half of tne meetings, because of circum=
stances beyond your control9 S

e ——ci
—m—D

Are you a member of any of these community groupe?
(Check) _ , ,

Parent Teacher Assoclation

Chamber of Gommerce

_Bervice Club .
o Others (name)

‘Hawe you- visited the schools ”o7f

—___ Irequently?
occaslonally? -
. never, because of perconal clrcumstances?

Heve you vislted the classrooms

- frequently? .
voccaSLOnally? S
never, because of personal circumstances?

‘Check eny of these meetlngs which you have attended

professional meetings held for school administrators ’
‘State Bchool Board Association meetings ‘
other educational conferences (name)

Children '

~ How many children have you above the age of fxve?

How many of these are attending or have been graduated
from public schcols? S
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PART II

Draw a circle around the number to the left of each state-
ment which corresponds to the answer that best expresses
your personal opinion. Please think in terms of the ele-
mentary schoolsg only.

A circle around 2 means you AGREE

A circle around 3 means you have NO OPINION
A .circle around 4 means you DISAGREE
(

2.3 4 ) &

(25 4) b

'(254)00

(234‘)@;

:'(254)@.

»ff(,zgs 4) 1.

(23 4)¢g.

(234 ) h.

The solving of a child's problem should be a .
cooperative endeavor between the school and

the homeo

Matters of d1801pline are problems of the
school and should be hendled by the school
alone.

Human relatlons (the art of gettlng along
with one another) is as important as learning
the three R's.

Modern school ehlldren tend to be irresponelble
and disrespectful. '

Children should be given every opportunity to
tell their side of the story« N

The school has no business snooplng into the
child's home life to. discover the source of a
discipline problem.

Ridicule or sarcasm is a poor form of
discipline,

Trylng to reason with dlsc1p11ne cases is a
waste of tlme.

8chool work Wthh is. too difflcult is one cause
of misbehav1or., ‘ . _

'Children are not dISCipllned adequately in the

elementary school.
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PART III

- Fxceptlonally brlght children should be
~ double promoted (skip a. grade) regardless of

their maturity.

Each chlld should be made to feel that he 'is
important and part of the group in a good
elementary school.

Most teachers do not really understand the
slow learning child because they, themselves,

. Were above average studentsﬂ

- 8low children should be given more homework

than the average or. superlor children.

Praise from the teaoher has been a help to
deserving, slow learnlng children,

. The modern school attempts to prov1de for

children who are slow learning by adapting
instruction to their particular level of
ability.

The slow learning child should devote all his

" time to academic work until he is at the

average grade level of his class before being
permitted to participate in dramatics, physi-
cal education; and other phases of non=--
academic school work, ‘

gchools should not concern themselves with
individual problems. : ,

Chlldren should experience frustration and
failure in school Jjust as they will experience

‘when they "get out into the world."

8chools are better equipped today to deal with
varied levels of ability among children.
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PART IV

,fﬂzcircle around 2 means you AGREE

i & circle around 3 means you have NO OPINION

' A circle around 4 means you DISAGREE

i .

' Please think in terms of the_elehentary school only:

g( 2 3 4 ) a. 8chools of 25 years ago did a more thorough
i o Job of teaching than schools of today are

(234 )vb. Not enough emphasis is being plaéed on the
" teaching of the three R's.

(2 3 4 ) ¢y Children receive a poor background in the
fundamentals (skills in reading, writing and
~arithmetic) in proportion to taxes levied for
school use. SR

f( 23 4 as Nothing but thé three R's should be taught in’
; : ~the elementary school, - : '

(23 4) eﬂ‘ Teachers should teach the facts in text books
! , and not be concerned with the interests of
the children. o -

(23 4 ) f. The teaéhing of reading is considered of ut-
’ -+ most importance by the modern school because
it is the basis of most future learning.

|
i(,Z 3 4 ) g. Exeminations should be the main basis upon
il which report card grades are determined.

'( 23 4)h. A text book should be.thoroﬁghly and extensiveiy
' “bovered," hage by page. . ‘

(23 4) i, Children should not have a voice in what they
- ~ would like to study.-

‘(23 4) j. The teaching of sounds of words in reading is |
being neglected. '
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Comments.

| P‘ART v

Do. you" feel that the elementary school teachers'
salarieg in your town or 01ty

—.are adequate? __ need-adgustment?._ __are too high?

Do you believe that your school dlstrlct:should provide
funds to help cover some of the cost of professional
courses for teachers durlng the school year? :

Yes _ iNo Gommentsn

Do you sometimes feel that the elementary schools in o
your town or city have so many activities that there is
nod enough time giVen to academlc learnlng?

Yes No. Go_mment.s°

Do you think that too many neweideas;‘eXperiments, and

changes are being made in the glementary schools?

'Yes S Mo ’OOmments&

—— T e——

Does your 01ty or town have a. supervis1ng prin01pal in |
any of the elementary schools? _ -

—Tes _._' No °
Both of the follOW1ng two dutles of a’supervising ele-
mentary school principal are very important.. Please
check the duty which you believe a princ1pal should .
place first in importance.
instrucetional leadershlp,.such as Supeerslng in-
struction and evaluating teachers' efflclencye .

attention to details, such as the keeping of records
and efficient management.

Comments.‘

Please list any educational control or policy making

activities ‘connected with the elementary schools in which
‘the board is not now involved, but in which you feel the
kboard should be expeoted to ‘engage.

aLo-' } - B . . . bé N .
G e o Commentsg




CHAPTER IV

ANALYSIS OF DATA

This study was based on & questlonnalre distributed
| to 290 school board members in New Hampshlre. An analysis
of the returns shows that 163‘questlonnalres were received,
" which constitutés.a return of 56.20 per cenb.
These questionnaires provided the data to determine
- to what extent school board members in New Hempshire
i‘possess essentlal qualificatlons as established inhproa
fessional literature. _ |

Data were also obtaihed to define the opinions and
attitudes held by New Hampshire school board members toward
current practioes and phllosophies in our modern elementary'
~schools wlthin the three areas of discipline, individual
dlfferences, and teachlng fundamentalsa

The third section of this chapter analyzes Part V of‘
¥ the questlonnalre deallng w1th New Hampshire school board

‘members! personal opinions relative to the elementary school

program in their own communities.
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TABLE I
DIETRIBUTION OF RETURNS OF 163 SCHOOL BOARD MEMBERS
BY POPULATION GROUPS

. . : : Per :Cent

- Towns o j “ Per Cent of Total

Population gent Returned ' ‘Returned  Returned
lunder 500 6¢ 3  60.9 23,4
500-1,000 57 34 5749 20.3
1,000=5,000 91 63 89,2  38.8
5,000-20,000 29 24 82,7 14.8
over 20,000 . B 3 . 100.0 1.8

| Total 244 - 163 .60.2  100.0

Table I shows that all five populations groups were

i represented in,the.etudy,V’The;pereentege of”returns from

- each population group is rather closeq It is significant

to note that all three of the c1t1es with populatlons over
;80 OOO were represented in the returns. However, a total

of 16 board members from these three citles received

f qpestlonnaires and only three of them responded for an

: 18, .7 per cent response»

ALl 10 New Hampehire countles Were represented in

the returns of the questionnalre.
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TABLE I
DISTRIBUTION OF RETURNS oF 163 SCHOOL BOARD
. MEMBERS BY SEX

Sex: ’ _ Number A Per Cent
Male . 100 617 -
- Female ' ‘ ‘ 63 ' - : 3843
~ Total ‘ 163 : 100.0

Table II shows that 61.7 per cent of the total number

. of returns came from>male members.

At the: present tlme, the number of women board

members in New Hampshire is approxlmately 35 per cent of the

. total membership¢ This table reveals that the number of

" women respondents compares very favorably w1th the state=

wide percentage.

TABLE III
DISTRIBUTION OF 136 SCHOOL BOARD MEMBERS
' BY AGE GROUPS

; Age»Group‘by‘Yearsf Number - Lo ' Perrcent
20--29 - ; | 1.8
40-249 , . - 75 i 45.8

5059 B9 17.9
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1TABLE IIT (continued)_

éAge Group by Years Number ' Per Cent
| 60-=69 .10 ' 6.1
{ 70 or over . . =a _ : i
| Total ~ = 163 S 100.,0

i Table iII éhowé that the largest group of respondents
|'4s in the 20--49 agé group. It may also be seen that 93 per
i'cez:d; of all the respondents are between the ages of 30 and
59, Only three members are in the 20--29 age group. Some -

iauthorities,rate'very'young members as the least effectite.A

TABLE IV
EDUCATIONAL BACKGROUND OF MEMBERS

i
e ———————
| g

!

‘Educational Level _ - Number o Per Cent -
College graduate ‘ ' I & 4 . 47 .2
Attended college = : 34 ' 20.7
High school graduate- , 37 , 22.0
Attended high school =~ iz - s
Completed eighth grade . : 3 : 1.8
Total v 1863 ‘ 100.0

Table IV reveals that ‘the respondents have an excell-
ent educational background to serve as a basis for their

work on the boards of education. Over two-thirds of them
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ﬁhaVe either attended college or have been graduated from
ij{coI:Llege. Beveral listed higher,degréess Nearly 90 per cent

fhave at least a high school education.

o TABLE V
| VOCATIONAL OLASSIFICATION OF 163 SCHOOL BOARD MEMBERS

} Vocation ‘ ' ~° "Number .  Per Cent
W Professional -~ L B3 : 32.5

f Business ' e 61 o 375

] Farmer L , S R 9 = 5.5

1 8killed Labo : R .16 9.8

d Unskilled Labor - =~ , : 1 w6
fl Housewife S : o - 22 13.5
il Retired o ’ 1 «6

f Totaxr N | 163 100,0

~ Table V reﬁealé the vocational backgrounds of the
;iboard membefs; Seventy perAéent of thé respbndents are |
i%found in the'proﬁessionalbahd-bﬁSiﬁess classificatidns.
;?Authorities are not . unanimous in“the belief that all members
r?should'belbng'in,these classifications, but the majority of
i‘the studies indicaté_that ﬁhe 5est mémbefs do fall into
%;thesé groupss Only‘one'member in this study indicated that
;%he was an unskilled laborer, and one member indicated that

';;he_was retired.



' The specific vocations of members that were named

|more than once are as follows:

i Times mentioned Vocations

é | 17 * '  ; | Teacher -

| 6 : _' _ Bookkeeper;; farmer; nurse
5 ' IﬁsurahCe-salesman
4 ‘ Physician; retail grocer,

|  ‘ o ' postal service
| 3 - ‘ ; Englneer
2 Forester; Eaﬁker, salesman;
‘ veterinarian; college professor;
quality control englneer

Mentioned oﬁce were such varied vocations as filling
-latation operator,*électricgi contra¢to:; assistant plant
supervisor, 1egislator, milk distributpr;‘ciVil, chemical,
_|and elecﬁrical éngiheer, medical research chemist; office
|manager, ship fitter, 1égal secretary, carpenter, lawyer,
~jautomobile'dealer,'innkeeper, gagémaker, ahd minister. Over
{oneshalf.ofvthe respondents named their gspecific vocations,
| As 1ndiqated above, teachiﬁg.leads the list of
vocations. Authorities show a differenée of opinion regard-
ing the value of teaching expérience as anbaid in enabling a
board member to carfy'out his duties most‘éfficiently. A few"
authorlties say teaching exPerlence 'is valuable to school

‘board members; however, the magorlty of the educators do not

‘mention it among the‘characteristiqs of a good board member.



- TABLE VI | |
REASONS GIVEN BY’RESPONDENTS FOR BECOMING CANDIDATES

Number of

Reason Times Listed
Asked to run by civic group o ) 20
Asked to run by individuals ‘ ‘ 87
" Personal interest 1n public educatlon 100
Other reasons 7.

|
i.
|

| , geveral of the members listed more than one reason
and a few respondents mentioned all three reasons. The

7 members listed “othér"»reasons ag follows:

Interested after being on school building committee
Civic interest

To fill a vacancy

Three children in school

A civic duty.

Could not refuse nomlnatlon

To establish a school lunch program

The fact that 1075members, or 65.7 per cent, of the
respondents were asked to become candldates shows that many
New Hampshire communitles are "plannlng thelr candldatesa
Heugh says that properly qualified persons should be per»

suaded to run for office for the besgt interests of the

community;l

| lyi11iam C. Heugh, "How to Get a Good Bchool Board,”
Nation's Schools, Vol 40, pp. 26-27, November, 1947.

-
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TABLE VII
LENGTH OF SERVICE OF MEMBERS BY YEARS

"Years Number  Per Cent - Years Number  Per Cent

. One . 29 : l7¢9 Ten G 1'8
Two . &3 "14.1 Eleven 1 )

- Three: 2% 14.1 - Twelve 3 1.8
Four 16 9.8 “Thirteen 2 1.8
Five 20 12.6 Fourteen 1 6 -
gix 12 7.3 - Bixteen 2. l.2

- Beven 7 - 4.2 Twenty-One 1 v6
Eight 8 4,8 Twenty-Three 1 6

3T »

. Nine 6
; Median Length of Service--4 years

| ‘Table VII showéHhow_loné thékrespondents have been
i.members dfrthe'schooiuboafds; Length*bf service ranges from
- one year to1tWenﬁyfthree years, and the median is four years.
Previous studieé_hévefindicatedﬂﬁhatrsuperior members havé
served‘relatively Iong‘§erms, aferagiﬁg*gix years. However,
it isvinteresting to.no£e that only 28.4 per cent of the

respondents have served six years or over,
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e TABLE VIII ' |

 NUMBER AND PERGENTAGE OF BOARD MEMBERS WHO REGULARKY
.READ. PROFESSIONAL MAGAZINES :

-Magazine =~ - - . . . Number Per Cent
American School Board Journal : _ . 35 2l.4
‘8chool Executive - - v - 10 6.1

|| Nation's Schools - >.‘,_3 e ";" o180 11,0
{School Management - - S Lot 48 29.4

' Maga21nes other than those recommended 17 10.3

|| No magazines | . D LT 4T.2

o : ’ TablejVIIidrereaie‘tﬁeﬁnunber-of members whovread ‘
1étne recommended magdZineefregulerlye--It’ie}nighli'signifié'
',cent that neariy'helf of £nelmenbers'didnnof'indicate ﬁhaf

B they had done any professional readlng at all to help them

| 1n thelr dutlesg Another lO 5 per cent indlcated that they
read magaz1nes other than the recommended ones. - Some ofg’
these were in addltlon to the recommended ones.: Among otﬁer f
_rmaga21nes mentloned wereg' New Hampshire School Board Associ-
atlon Bulletln, New Hampshlre and Natlonal Education Assoc1~'
atlon Magazlne, Better Schoolss Natlon s Bu51ness, U S Newsk
and World - Report SChools are NeWS, Amerlcan Echool News,
and School Bell. It would seem that many New Hampshlre
Imembers are m1581ng an opportunlty to keep abreast of

changes 1n modern educatlonal practlces._“
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: R . TABLE IX

NUMBER 'AND PERCENTAGE OF MEMBERS WHO USED TYPES OF
HELP SUGGESTED BY PROFESSIONAL EDUCATORS

' Type of Help L 7 o - Number Per Cent
; Conferences with superintendent 132 809

| Information from experienced members - 106 65.0
Reading of the board's rules and Co. 107 65.6

‘ regulations .

-Other types of help not suggested : 39 23.4 -

No help , : 2. 1.2

Tabie‘IX gives the types-of;help'suggestéd by pro-
lfe_ssional_aducators, andlthe‘number of~fespondents who made
iuse of them. It is noted that nearly 20 per cent of the
members dld not check conferences w1th the superintendent,
‘a help congidered most important by the,educatorsa Nearly
‘one-fourth of the méhbefs checkéd help>other than that
‘suggested. This help is listed on the follow1ng page . ‘It
‘was interesting to note that the two members who indicated

‘that they - received no help had done no professional reading.

Other types of help‘mentloned by the respondents weret:

Times mentioned = Type of help
N 8 New Hampshire School Board Associatlon
. Bulletin
4 _ 8tudy of New Hampshire state law.

4 o Experlence




]

i
;

3 ~ New. Hampshire handbook for school board
: members ' :

'Former member of board in another state
Close aéeocidtion with teachers |

Former representative and selectman,
‘regular meetings, letters from the State
Department of Education, member of planning
board, study of town educational history,
former superintendent, former school prin-
cipal; public sentiment, former teacher,
work shop, end P.T.A, Magazine

TABLE X

REGULARITY OF ATTENDANCE AT BOARD MEETINGS
BY RESPONDENTS '

. Total ) . . 163 1

Attendence '~ Number Per Cent
2'5&1 meetings R 116 71.2
i Majority of meetings e 44 26.9
f Less than half of meetings - 3 1.9
00.0

More than seven-tenths of the members have attended
all the meetings of the board aekehown by Table X. A‘few'of
the members indicated that they had missed Jjust one meeting

because of illneeeo; Theee figures reveal a high degree of

E‘regularity of atﬁénd&nce on the pert of the New Hampshire

members,




 Total o 183 10
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TABLE XI

NUMBER AND PERCENTAGE OF MEMBERS BELONGING
- TO COMMUNITY ‘GROUPS

Community Group - S - Number Per Cent
. Parent-Teacher Association = == =~ - 103 63.1
- Chamber of Commerce , ; . 14 8.8
Service Club I R .16 9.8
' Others - ER . B3 14,1
. None . _ . 7 4.2
0.0

A. strong community spirit,,maﬁifested by membership

in community groups, is considered one of the characteristics

of a gcod‘schoolfboard member. Table XI indicates that .

nearly two-thirds of the respondents beidng to the Parent-

Teacher Association. According to the 1itérature,'membership

in this organization was_déemedrvalﬁable to a school board

member. It islinteresting to note thgt nearly all of the 60
members who are notAmembers 6f‘£he,Pareﬁt—Teacher Association
have children in the public schools. It would seem that
there should be nearly a huﬁdred per cent membefship_in the

ParenteTeacher‘Assddiation and that these 60 members are

' missing an excellent'opportunity,tb cbmevinto contact with

one impbrtant element of the;public.'
Most frequently mentioned in other commiunity groups
wereﬂGrange, ohurohldrganizations, women's clubs, and fra-

ternal organizations.
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TABLE XII |

REPOBT ON- 165 ‘8CHOOL BOARD MEMBERS' VISITS
TO THE SCHOOLS AND CLASSROOMS

Visited Schools - Visited Classrooms

" Number Per Cent Number Per Cent
. Frequently 70 0 42.9 17 10,3
- Occasionally - 88 54.1 109 66 9
Never _ .5 3.0 - - 30 18.5
No Answer ' -— -= B -7 4.3

Total . 163 - 100.0 ' 163 ~ 100.0.

Table XIIishowe that all respondents except five have

| visited the school buildings at leastﬂdccasion&lly.b Nearly
one-fifth of the members indicated that they had never
| visited a clagsroom, Three reasons given by the members for

neéver visiting classrooms are as follows: (1) no place for

board member in the classroom; (2) never because of personal

convictions; and (3) principal and superintendent would not

-like it. Educators agree that one important duty of every

board member is to know.his-school system, and visiting the

‘schools is one way he may learn somethinglabout the system.
‘It appears that most of the New Hampshire members-are

‘endeavoring to learn about their school systems.
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TABLE XIII -

NUMBER AND PERCENTAGE OF 163 BOARD" MEMBERS WHO
HAVE ATTENDED EDUCATIONAL MEETINGS

7?Type of Meeting I . . Number Per Cent

QProfessional meetings: held for school 27 16.8
. administrators S

8tate School Boards A58001atlon meetlngs 39 o 23.6
~Other educational conferencee S 24 - 14.9
. No meetings - . S B 44,7

Total S . . 163 '100.0

Table XIII shows that 44.7 per cent of the members

,did not indicate that‘they'had aﬁtended'eny meetings.' The

- first requlrement of an effective school board member is
;that he haVe the 1nformat10n and knowledge on which to base
" his decisions. Lack of attendance to any professional edu=
- cational meetingshlgdlcates a reluctance onlthe part‘of many
New Hampshifeibcard.ﬁembere'tolﬁake;the time to learn some-
thing cf’the current trends and.ﬁracﬁices‘cf_cther‘schocl
::districts:',dther educeticnal cohferences'lisped by the

| members ére’teabhers' conventlons, échooi~union district
.meetlngs, and the annual educatlonal conference eponsored by

| the state Deparﬁment of Education in Concord, New Hempshire.
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TABLE XIV

REPORT ON NUMBER OF 163 BOARD MEMBERS' CHILDREN
OVER THE AGE OF FIVE -

P
—

Number of Children Number of Members Per Cent of Members

One - . 31 18.0
Two | 44 26,9
Three L 45 : 27.4
Five ‘ \ 6 ' - 3.7
gix ' : 6 3T
Seven e R B 1.8
Nine . : 2 l.2
No Children = ' 10 : ’ 6el

' 0.0

Total o 163 , - 10

~ Table XIV shows that héafly 94 per cent;of the New
Hampshirevrespondents have children over the agé of five,
It was noﬁed_that on1y lsbof thé‘lsz-membefévwith children
' over the age of five do nqtjséna‘theii3ch11dren'to the public
schools., - Most,of‘theée 15 béafd members are members in the
smaller towns, ItVCQh be concluded that avaJOfity ofkthe
New Hampshife boafd mémbers\méet the qualifibation of having

children in the public schools.'
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' TABLE XV
i ANALYSIS OF THE 163 RESPONSES TO THE TEN STATEMENTS
| ~ IN PART II (DISCIPLINE AREA)
Il . ST e
|

i ) ) . ; ' No ' No
‘8tatement - o | - Agree Disagree Opinion Answer

|
la. The solving of a child's

| problem should be a cooper-
{

| ative endeavor between the _
school end the home 16l 1 : 1l

‘'be Matters of dlscipllne are

| problems of the school and

© - should be handled by the _

school alone - 21 141 1

‘¢, Human relations (the art of

' getting along with one

enother) is as important

ag learning the three R's 140 . 13 4 6

| d. Modern school children tend
ok to be irresponsible and
disrespectful - 30 1l8 7 8

. .8, Children should.be given
‘ every opportunity to tell ,
their side of the. story = 152 4 "2 5

. £f. The school has no business

snooping into the child's
- home life to discover the

source of a dlséipline S I

‘problem o 13 130 9 11

g. Ridicule or sarcasm is a _ o
poor form of dlsclpllne 153 7 1 3.

h. Trying to reason with a:
- discipline case 1ls a waste
of time ‘ 6 151 3 3

i. School‘work which is too
difficult. l1ls one causs of '
misbehaviorku R (¢ 65 20 8




TABLE XV (cont inued )

; A"_ R o ' T No - Mo
jtatement I Agree Disagree Opinion Answer
i Children are not dmsole_

. plined adequately in the I R
elementary school A 38 96 18 11

Discipline. -In éart'll (discipline) there appears to
be strong agreementfon the part’ofﬁthe bbard members with
"the forty=five criterion group Judged mentioned in .Chapter

III°, This is indeed both a signlflcant and an encouraging '

4

"inding.. School board oplnion apparently is deflnitely in
'qccord with modern school practlces Wthh reflect cultural

dhange and progress. However,»it is alsofimportant to find
ﬁhat never is agreement completee" Evidently there are some

doard members who do not hold to attltudes in regard to -

ﬁ

Jisclpllne that have been accepted by ‘most educatorsu

| - In three of the statements there ls an, expression of
disagreement w1th the educators.v Statement "d" states.»

| "Modern school chlldren tend to be 1rrespon51ble and
dlsrespectfule“ Here, there were thlrty board,members, or
.LS 5 per cent, who agreed w1th the statement VSeveraldmembers'
qualifled the statement by inserting the WOrd “some" or “many"'

 at,the beglnnlng of the statement to change 1ts meanlng.somee

What, and then indicated that they agreedVWith'the statement.
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Statement "i“ reeds;T
"sChool WOrk which is too dlfflcult is one cause of
mlsbehav1or.q There were”seventy_board members, or 42.9 perr
?cent who agreed with tﬁé sﬁatement ’Tbere’Were sixty=five;'
or 39.8 per cent of the members, who dlsagreed with the
'statement The relatively 1arge percentage of members who
dlsagreed would 1ndlcate that many board members feel that
;dlfflcult school work is not a_factor in dlscipllne, or that

1

‘they feel that‘most'ohildren are not experiencingfwork
éwhich is too difficult.--ﬁeseral board membefs indicated by
comments that school WOrk which is too- easy is one cause of
misbehav1or. This would 1ndlcate that psrheps several
board members feel that some of the elementary school work
is too easy» 8tatement "3“ readsa

: "Chlldren are not disclplined adequately in the’
;elementary school. " There were thlrtyaelght board members,b
%or 22.6 per cent, mho agfeed'with,this statement. Here

agaln there is evidence that although most board members

agree with current practlces of dlsolpllne, there is a sig-

1

(

‘nificant number who 1nd10ate that they are not satlsfled with

¢the end results.




TABLE XVI

"ANALYSIE OF THE 163 RESPONBES TO THE TEN STATEMENTS
IN PART III (INDIVIDUAL DIFFERENCES) . _

; ) R - -~ No . No
Statement ' Agree Disagree Opinion Answer

; ;
'h."Exceptionally brlght chlldren
i should be double promoted .
j (skip a grade) regardless of . , '
: their maturity» 14 132 . la 5

b. TRach child should‘be mede

! to feel that he is important

and part of the group in a = L

good elementary school. 16l ¢ e c= 2.

G Most teachers do not_really

understand the slow learning.

child becauyse they, them-

- selves, were above average , , . .
students. - . 19 12z 4 5

d. #$low learning children -

| should be given more home- :

i work than the awerage or . : :

| superior children. 17 132 : 10 4

le. Praise from the teacher has
i been a help to deserving, v :
/ slow learning children. 158 2 2 1

'f. The modern school attempts’
~ to provide for children who
are slow learning by adapt- = . :
ing instruction to their 103 22 10 8
partlcular level of abllity. o '

/g« The slow learnlng child
should devote all his time
to academic work until he is
at the average grade level
of his class before being .
permitted to participate in -
- dramatics, physical educa-
tion, and other phases bf - : E L
non-academic school work. 119 138 0B &
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' TABLE XVI (continued)

Staetement

. o No No
Agree Disagres Opinion Answer

. h. 8chools should not concern

themselves with individual '
problenms. v 5 149 S 3

i. Children should experienoe'
frustration and. failure in
gchool just as they will
eXperience when they '"get - .
out 1nto the world." '“Q 63 : 7 6 17

Je SChools are better equlpped
‘today to deal with varied
- levels of ability among : S ,
children.’ - 141 10 8 4

. Individual Differenceeolln Part III (Individual

leferenoes) there was only one statement to whlch the board
members showedrashigh percentage.of‘disagreement with the;
educators. The etatement'(“i“)-ie“‘ | o
"Ghildren should experience frustratlon and failure
in- school just as they will when they - “get out into the
worlde" 31xty=three board members, ot 38. 3 per cent,'
agreed with thls statement ,whlle only seventy-seven board
members, or 47 2. per cent disagreeda This would perhaps
indicate that many board members, although they agree in
general with educators in the area of 1nd1v1dua1 dlfferences,'

have the feellng that,therells a current practice of over-

- protecting children in our modern elementary schools.

~



It is also 'somewhet Vsignificaﬁt‘to.note that twenty-
two board members, or 13, 5 per cent indicated that they

did not agree that the modernkschool “attempts to provide

1vfor children who are slow learnlng by adapting instructlon

ato their particular 1evel of ability.!

i
I,

In statement "d" ,"Ylow thldren ehoﬁld be giVen‘more'e

i homework than the average or superior children," there was
| C _ :
an attempt made by the~investigat0r to draw conclusions

regardlng the educational background ‘of the seventeen board

members who agreed with this statement. It was felt that
| perhaps board members in the lower educational group would
be’the ones who believe this is.a good practice, while the
:better-educated-members would beemere sophisticated con-
@cerning,the reletionship_between academio aptitude and
gseholastic'echievemente No significant tfend‘or conclusion
§COuld‘be*esteblighed,‘bedduse‘the;etudy reveaied that of the
k;Seventeen‘membere'who agreed with the statement, two gradu- -
~ated from the eighth gfade,;fhree_atﬁended high school, six.
fwere high'sehool graduates, tﬁo‘aﬁtended college, four were
~college gfaduetesg and one of the’eellege graduates was a

: teacher.
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. TABLE XVII

ANALYSIS OF THE 163 RESPONSES TO THE TEN STATEMENTS
IN PART IV (TEACHING FUNDAMENTALS)

51

|

Statement

No

No

Agree Disagree'Opinion Hnswer

! a:b

| e.

g

h,

Schools of 25 years ago did

a more thorough job of
teaching than schools of o
today are doing. : 31

Not enough emphasis is
being placed on the teach- -
ing of the three R's. L 85

Children receive a poor
background in the funda-.
mentals (skills in reading,
writing and arithmetic) in
proportion to taxes levied

for school use. ' 35

Nothing but the three R's
should be taught in the elew

~mentary school. : . 10

Teachers should teach the

facts in text books and not

be concerned with the in--
terests of the children. - 17

The teaching of reading is-
considered of utmost im-
portance by the modern school
because it is the basis of

most future learning. 149

'Examinations should be the

main basis upon which report
cards are determined. = 25

A bext book should be

thoroughly and extensively
"covered," page by page, 41

Boston University

School of Education .

Library

105

98

94

- 150

138

128

93

15

25
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TABLE XVII (continued)

\ - ' No No
Statement o Kgree Disagree Opinion Answer
i. Children should not have a
voice in what they would - ,
like to study. : ’ 44 g7 14 8
" j« The teaching of sounds in
’ words is being neglected. 77 52 29 5

Teaching Fundamentals. In Part IV (Teaching Funda-

§ mehtals) there were seven statements to which board members

displayed definite attitudes of disagreement with the edu-

cators, It would appear that the high_peréentage of contra-

- dictory responses to these stateménts certainly reflects an

attitude of dissétisfaction'on the part of many board members.
S8tatement "bH deblarés that,"Noﬁ enough emphasis is being
‘placed on the teaching_ofAthé three R‘ss“ Eighty-fiVa board
}members, or 52,1 per dent,-agreed with tﬁis statement. How-
éver,_many of these members who agreed added a further
comment that'SChoois‘are improving in‘this ares instead of
slipping, but that muéh horefprogréss needs to be made.
gtatement "i" readg; "Children should not have a voice
in ﬁhat ihey would like to study." Forty-four, or 26.9 per
cent of the memberé,ragreéd with this statementw"This could

indicate that perhaps many board members feel that a "voice
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"in what they would like to study," would give the elementary

school children too much confrol invthis area. Perhaps also

they fear'that_thefteégher woﬁidfailow too much‘bf a choice

without eneugh guidanee and difeetien¢
Stafement’"jﬁ states:f"The teeching of sounds of words

in reading is-beiné negleeted." ‘The fact that seventy-ssven

Imembers, or 47.2 per cent, agreed with this statement indi-

" cates that there'is a great need fof a better understanding

of the readlng program in the modern school on the part of

; the board members. Undoubtedly, many current magezine arti~

cles have influenced the members' thinking in this area. -
It was interesting to note that ten members agreed
with the statement that "Nothlng but the three R's should be

taught in the elementary schoola"

REPORT ON PART V

In this part each board member was encouraged to

' make comments regarding his persenel'opihion’of his own

school system. The board members were reminded to think
only in terms of the elementary schools. - | |

1. Do you feel_that'the‘elementary scﬁool teachere'
salaries in your town or city:‘ :

Are ‘ - Need Are too No , :
adequate adjustment high answer

Number 93 - 66 - - 4
Per Cent - 97 40.4 . - = 2,4
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ﬂ There were sixtywsevenrboard members, or 40 5 per cent,
who commented on thls questlone The 1argest number of s
; ?ommente suggested that the salarles were. at -a maximum bee.
*Lause of the 11m1ted flnancial Tesources of that partlcularl'

: town or 01ty. Aceording to Gross this certalnly is an un- |
professlonal v1ew.2' In other WOrds, 1t appears that many
board members give greater consideratlon to ‘the flnancial

, resources of their community than to the educatlonal needs
,of the school system._ Several board members suggested the
desire of 1ncreaslng the salarles of good new teachers whlle
holdlng the 11ne on "medlocre" long=t1me teachers.

| A large number OL the board members 1ndlcated that

>the1r salarles viere adequate because they were equal to the

i

'state aVeragee. Thls comment could concelvably 1ndlcate that
bhe practlce of wide publlcatlon of state aVerages by the New
_}hmpshire Department of Educatlon has,vln some cases, caused o
kan adverse effect on the teaeher salar& 1eve1s in many =
communlties. |

gome of the board members 1ndlcated that they WOuld

jv[favor a merlt rating system for teachers because of the in-

'.equlty of salary schedules w1th1n a school systemw

i aNeal Gross, Who Runs Our Schools? (Nem York: John
Wlley and Sons, Inca, 1958) 67, ‘ R
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2. Do you believe. that your school district should

: provide funds to help cover some of the cost of pro~

fesslonal courses for teachers during the school year®

.__Yes. | No_ No answer
| Number 63 93 | 7
| Per Cent 3843 - 57 ' 4.2

There were fifty=two board members, or 31.9 per cent,

who commented on thiavqnestlon. The largest group of

- comments indicated that the members'felt’that professional

~advancement was the responsibility of the individual.

Another large group felt that these funds should be

 provided in lieu of adequate salaries or until such time

that adequate salaries were a reality.

A: few members agreed that there should be financial

| help available with the stipulation that the town could re-

' tain the teachers who so benefited from the educational

courses.

There were sixteen members who indicated that their
school‘districts oﬁfrently provide financial aid,-ahd there
were a few members who indicated that they could underst&nd
‘the p0351ble advantages to the gchools as a result of
flnan01a1>assistance to the,teachers, but were still nof in

favor of the ldea.

3« Do you sometimes feel that the elementary schools

in your town or city have 80 many aotiv1ties that there is
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not enough time given to academic learning?

Yes No w |
Number 28 130 .5
Per Cent ©17.1 797 - 3

Nineteen, or 11,6 per cent, of the members commented
on this questidh. It is apparent that the majority of the
members do not feel that this is a problem‘in their schools.

In fact, four of the members stressed that at the present

time there are not enough extra curricular activities in

their elementary sehools.

gome of the act1v1t1es that were listed as being
responsible for taklng up too much school time are music,
art, dancing, television, collections for milk, savings
stamps, lunch, eto;,,and outsideiorganiéatiﬁns such as garden
clubs and P.T.A. |

- 4. Do you think that too manyvnew ideas, experiments,

~and changes are being made in the elementary schools?

Yes - No - No answer
Number 28 129 . 6
Per Cent 17.1 78.8 3.7

A study of the retﬁrns~revealed that thirteen of the:

twenty-eight board members who answered "yes" to this

question also answered fyes to question number three. Nine-
teen of the board members, or 1ll.6 per cént, made comments on
this question. Beveral indicated thgt new ideas,,eXperiments,

and changes were needed for the continuancecof educational
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:progresse Changes that were listed as detrimental are

ﬁ'television, foreign languages, aﬁd "too many practice
f teachers.®

5. Does your city or town have a supervising princi-

;pal in any of the elementary'schdols?

_ Yes No ~ No answer
| Nunber 95 63 5

j Per Cent - - 58.8 383 : _390

| This éuestion was included in the study for the pur-
{pose df comparingfthe‘answers (in'following item number six)
fof board members who worked with‘sﬁpepvisiég elementary

it school principals and board members who did not have super-

:?vising elementafy school ?rincipals in their school systems.

@%the laymen. There are less than.ninety supervising elemen-

; tary school principals in New Hampshire--so the data would
indicate that a clear distinctioh between supervising princi-
Ipal and teaching principal should have been made.,

6. Both of the following two duties of a supervising
5elementafy school principal are very importaht.’ Please
’;gcheck the duty which you believe a pfincipal should pléce
;Vfirst in importance.

Instructional leadership; such as supervising in-

struction and evaluating teachers' eff1c1ency.
(141 or 86.5 per cent) .
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Attention to details, such as the keeping of records
‘and efficient management. (10 or 6.1 per cent)

It is apparent that the magorlty of school board
ﬁuembers have a clear understanding of the import&nt role of
fthe supervising elementary school principal. A few_board
?-embers, howeVer, commented that instructional leadership
&was the duty of the superintenden£ and helping teacher; and

fnot of the principal» ﬁevafal board membere indicated thet

ct
.
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7 Please list any educationai control or policje
efmaking ectivities conneeted'Witn the elementary schools in
qwhich thevboerd=is not'now involved but in‘which youwfeel
%the board should be expected to engage . :

i Only seVenteen,vor 10.4 per cent ef,the board members
;responded to this item. One hundred forty-six, or 89.5 per o
Ecent of the board members, aid not responde This ﬁould
glndicate that most of the board members are satisfied with
1their educatlonal control and pollcyamaking activities.
However, several members commented'on areas of edu—
fcation in whlch they would 1like to partlclpate, A. cleser

.qworklng relatlonshlp 1n the selectlon of textbooks was -

gmentioned several times. Several members stressed the
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yslcal educatlon program developed in

[desire to see a ph

|
thelr elementary schools. A ‘few members complained that

their superintendents were nob helping them to understand

'the reasons and proposed advantages of recent ohanges in

thelr school systems.
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CHAPTER V
SUMMARY AND CONCLUSIONS

One purpose of this study was to determine to what
extent‘school'board members.in.New Hempshire possess seme
of the qualifications eonsidefed essential for good board
members as established in'professioﬁal literature.

It may be concluded fromvthe.data oollected in this
'study that New Hampshire school board members are a dedlcated
intelligent group of profe931onal and business men and
'pswomen, possesslng an excellent educational background. Their
children attend or have been graduated from public schools. .

The magorlty of them have become candidates because
of their personal interest in publlc education and because
they Were asked to beédme'candidates by civic groups and
individuals; More.than'ﬁalf of them have served longer than
a three-year (one tefm) periodwee

Nearly half of the members have indicated that they
are not regular reeqers-ef-professional educational liter-
ature, and so;it‘can be‘assumed“that a definite‘weakness
~exists.in respect to effort extended by the members to
orient themselves for their tasks and duties as board members.

They help to»aoquaini themselves‘with their school

systems by occasionally visiting schools and classrooms.
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T;They are very faithful in attendance at all board heetings.
The'composite'piC£uré of‘the_qualities and character-
ﬁ'isticé of a good board member as they éppear in Chapter 111
f are listed below, and treated individually for the purpose
M of comparing New Hampshire members with each criterion. The
f comparisons are made on the basis ofioné hundred sixty-
 ;three respondents, | |
1. He has made an effort to acquaint himself with
?,the.duties_df his positidn. Here, the co@parison'would be
IF considered favoraﬂleo',Ovaf eighty per cent of the members
ivhave had conferences with their superintendents, and several
jlcﬁher tyées ofbhelp were lisﬁed,’
2. He was requested to become é‘candidatee
f Approximateiy'th-thirds_Qf the hembers indicated that they
i were requested to become candidates.' However, the other
f third would have to be compared unfavorably wiﬁh this cri-
il terion. - Mapy members of this latter group 1ndiéated a per-
il sona1 interéét‘in public eduoation, whiChnis ﬁaﬁurally~
 :desirable, but not avcompletely re1iab1e criterion upon'
# which to paSs_judgmeﬁte “In many instanceé members can be
; "interested in public education“‘for the purpose of gaining
%?pblitical ekperience or répreseﬁting>a particular group or
faction of the commﬁnityu | v H

3. He is a professional or a businessman. A favor-

iiablelcomparison may be made here. Although a wide variety
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; _
of vocations was represented; seventy per cent of the members

fall into this category.
| | o
'New Hampshire board members should be rated high in this

4. He is regular in attendance at board meetings.
gqualification,- Over séventyvper-cent'attended all board
v%meetings and_nearly all of the remaining‘group had attended
- the majority of the meetings. |

5. He has served more than one term of ¢ffice on
fthe»boardov Generaliy,,one-term‘of‘office in New Hampshire
Eis three years. Mofe than half of the members indicated

| that they were in their second or third terms. Forty-six

; per‘cent ﬁeré in their first term. Here, NewkHampshire :

é board members cénnot be coﬁpared'as.faVOrably,as would be

‘ desirabiéa
| 6; He is a man between thirty and sixiy years of

age, with several childreh attending orrgraduated from publiec
schools. 8ince ninetymthree per ceﬁt of the mémbers are be-
pWeeh the ages of thirty and sikty,'andioVer seventy per

cent have two or more children attendingvpublic schools, it

can be cdncludéd that New Hampshire board members rate very

. high in this criterion. | | |

| 7; Hé is aﬁ active member of a civic or a community
groﬁp¢ New Hampshire board memberé'rate high in this quali;
fication° Nearly ninety per ceht are members of some community

group. A general Weakness exists in this area in reference
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to the P;T;A;” over a thira of the members are ot associ-
ated with the PoT@E;,'even'thoﬁgh most ofvthémvhaVe children
in the public schbols.rlt‘ -

8. 'He‘has ai.lééSt a high schdol education. Members
cdmpare very favorably.with ﬁhis'qualificaﬁion; Nearly |
ninety per‘cent have at leasf a highvschqol‘educatioh, and
nearly haiflof them arefcbllage}gfaduatesﬂ' | | |

| 9.‘ He is a regular reéder of.professipnal edu-
'cational‘magézines‘i Here, an unfavéfablé comparison would
have to be made, kNedrly one half of the members did not |
indicate‘that‘théy had doné anjkprofessional reading at all.

10. He has endeavored to become well acquainted with

krhis school gystem., Nearly all of the board members have

visited schools and.class;ooms at least occasionally. The

members would therefore compare very favorably with this

criterion.

The éonclusion’which'maj be drawn froﬁ thesé com-
parisons is that,'generally'spegking,-Néw Hémpshire school
board members poésess_mOSt of thé eésenﬁial qualifications
as suggested By ﬁroféssional litéréture; ,.

Another purpose of this study waé to gain definite
ideas aS’tO‘whatiboard'members in New Hampshire consider

good and bad practices and procedures in our elementary

~educational program. The following conclusions can be made:
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l. In generai, the attitﬁdes énd opinibns expressed
by the Néw Hampshire school board memfers»are in accord
with thosé held by professionaibeducétofs, esPéciélly within
the areas Ofi“Discipline"-and “Ihdividual‘Differences.“
2. There seemed to be no indication in this 1imited

study that board members who are college graduates are in

-greater accord with educators than high school and non;high'

school bbard members are, with reférences toﬁpractices used
in the modern elementary schools., |

3. It was noted in thp study that the greatest dis—
agfeemenﬁ bétween.board ﬁembefs and.educators seems to be
in the area dealingﬁwiﬁhﬂ“Teachiné of Fundamentals."” Theré
were two‘sﬁatémentS'ih‘this-area’in which the one hﬁndred
sixty-three board,meﬁbers'were nearly equelly divided in
their opinions. TFour of theﬁremdining~eight statements
showed a very significant number of board,members‘disagreem
ing with the educators. It could therefore be suggested
that the practices“or philosophies implied by the six state-
ments in the area of "Teaching of Fundamentals! need
further study in an effort to lesrn the exact nature and

sourcerf'the wide differencésvin attitude toward these

' practices between board members and educators.

4. Nowhere in the study was it found that anything
near complete unanimity exlsted among the board members on

any of the issues in the questionnaire. There were minority
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égroups on every issﬁekpresént§d; ,This_indicates.that there
%is at least sqme"miSunderstanding.Of the school_practiceé
ieven among the people who should be most qualified, as lay-
men, to interpret the modern school objectives and practices.
% | The third purpose of this study was to learn of the
New Hampshire board ‘member's personal opinions relatiVe to

the elementary éducatibnal'program in his own community, The
following conclusions are submittedf

J L. Over forty.per cent of the board members in the
;study indicated that they feel the elementary school teachers'
’?salaries in their’cémmunities need adjustment. Many of them
{aefended the situation on the basis of "limited financial
:resources" in their towns, while several indic&mgd that they
%avor some sort of merit system in conneétion with saldry
'adgustments. ; '

f 2, Nearly forty per cent of the board members feel
%nat their school district should provide funds to help
'éover some of the cost of professional courses for teachers
durlng the school yéaf. Many of the board members who do
not agree with this praotlce 1ndicated that they feel that
professional advancement is the responslbilmty of each in-
dividual teacher. 'Over hine per cent indicated that the
Eractice of providihg the funds is.currently_in‘effect in
theirrcommunities. | | | |

3. A significant minority, over seventeen per cent

of the board members, feel that too‘many activities
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7are resulting 1n 1nsuff101ent tlme allotment to academlc

leernlng,, Many in thls same group thlnk that too many new
ideas, eXperlments, and changes are belng made in the ele~
mentary schoolso HoweVer, nearly eightv per cent of the
members do not share these oplnlonse | |

“ 4, The study p01nts out that a large magorlty of

the New- Hampshlre school board members possess a clear

i understandlng of the role of - the supervxslng ‘elementary .

school prlnclpal Most of them agreed that lnstructional

»leadershlp, such as superv1sing 1nstruot10n and evaluatlng

teachers' effleienty, come flrst in 1mportance as a duty of

the superv1slng elementary school pr1n01pa1 The six per

~cent of the members who thought that attentlon to detalls,

such as the keeeing of records and efflclent management
should be first 1n importance,lattempted to Justlfy their
thinklng by commentlng that 1nstructional leadershlp and,A
evaluatlon was the Job of the superlntendent and helping
teacherq~‘ E

- 5. Nearly all of the"one hundred sixty-three board

‘members appeared to be satlsfled w1th thelr control and

pollcyameking act1v1t1es connected with the elementary

sohools. Over ‘ten per cent commented ‘on areas of elementaryavv
P education in whlch they wouldﬂllkevto partlolpate.‘ Two of
é, these - areas 1ncluded selection of text books,"and the

vlnltlatlng of a physical educatlon program in their ele-

mentary schoolsq
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fin apparent 1imitation of this study is that only
;fifty;six per cent of the questionnaires were returned.

%Therefore,'such'a small number of respondents as one hundred
i ' ~

% sixty~three made compafisons of attitudes among the members

% quite insignificanﬁ'in regpect to educatiqnal and vocational

packground, 3£ and'length of servioe on the board.

v 5 The writer would like to suggest as further study the

i
| 1. A. comparison studj-using the ten statements in
: _each'areaaa”Discipline, Individual Differences,
and Teaching of Fundamentals“-awith a repre-

sentative group of parents in New Hampshire.

following areas:

2. A study of the attitudes of parents in one
community: whose children &are doing well in school
compared with the attitudes of parents in the
" game community whose children are doing poorly
in school: s ,

3. A study of board members' opinions and attitudes
toward the role and the duties of the supervising
 and the teaching elementary‘school principal.

4, A comparison gtudy of board members in Lwo dis~
tinctly different groups or types of communities--
one group of communities with overall above-average

socio-economic status, and the other group with

2

overall beloweaVerage»soclo»economio status.
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APPENDIX A | | ,

N 73 Turnpike Street
Buncook, N.H. -
January 28, 1960

{Dear 8chool Board Member:

I am making a study of the school boards of many
{representative communities in New Hampshire. This is being
! done in connection with a research project at Boston Uni-
versity @chool of Education. I am a graduate of Plymouth

' State Teachers College and am now working in New Hampshlre.

The enclosed 1nqu1ry;form serves a three-fold pur-
pose. First of all, it is an attempt to secure data about
'school board members. Secondly, it is an attempt to gain
‘definite ideas as to what board members consider good and
bad practices and procedures in our educational program,
And thirdly, it seeks a board member's personal opinion
~ relative to the educational program in his own community.

All answers on the inquiry form are to be in terms
-only of elementary schools. Your reply is intended to be

" completely anonymous. The item at the top of page one giving
. the populatlon group is for classification purposes only.

' Would you please help me with this study by promptly com-

t pleting the questionnaire and returnlng it in the self~-

| addressed envelope? Your cooperatlon is especially
appreciated.. :

'31ncerely,_
H&roid H; Matav&r

By taking the few mlnutes required to answer these_
questions, you will be not only doing a very special
personal favor to Mr. Matava, but you may also help to
bring about a better understanding of the needs for future
study and programs to be undertaken by your New Hampshire
S8chool Boards Associatlon.

;sincerely yours,

John L. 8aturley, President
N.H. School Boards Association
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APPENDIX B

COOPERATING CITIESIAND TQWNs -

The one hundred forty-seven 01ties and towns in New

f Hampshire which were represented in the survey are as follows:

A@Worth Epsom
Albvany ~Errol
Alexandria Exeter
Allenstown
Alstead Fitzwilliam
Andover " Fremont -
Antrim o
- Ashland Gilford
Atkinson Gilmanton
Auburn - Goffstown
' Gorham
Barrington Grafton
Bartlett ~Grantham .
Bath Greenland
Bedford Groton
Bennington :
Berlin ‘Hampstead
Boscawen Hancock .
Brentwood Hanover
Bristol - Harrisville
Brookfield "Haverhill
S Hebron
Campton Henniker
Candia Hill
Canterbury “Holderness
Chatham Hollis
Chester Hooksett
Chichester . Hopkinton
‘Claremont ' , ’
Colebrook " Jackson
“Concord Jaffrey .
Cornish - Jefferson
Croydon ‘ T
Keene
‘Danbury Kensington
- Deerfield Kingston
‘Dorchester :
Dover - ) . Laconia
_ - Lancaster
. Baton’ Landaff
Enfield "~ . Langdon
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~ APPENDIX B (continued)

Lebanon
Lincoln
Lisbon
Litehfield
Littleton
Loudon
Lyndeboro

Madison

Manchester
Marlboro -

. Mason

Merrimack
Milford
Mont Vernon.

Nashua _
New Boston
New Durham
New Ipswich
New London
Newfields
Newington
Newmarket
Newport
Newton

Pembroke
Penacook -
Peterborough
Plainfield
Plymouth
Portsmouth

Rindge
Rochester
Rumney

Rye

-8andwich
Seabrook
Sharon
Somersworth
South Hampton
‘Btewartstown
Ytoddard

~8trafford
8tratford
Stratham
Sullivan
Burry
Swanzey

~Tamworth
Tilton
Troy

Unity

Walpole
Warner
Warren
Washington
Weare

- Webster
Wentworth
Westmoreland
Whitefield
Wilmot
Windham
Windsor
Woelfeboro

Goshen-Lempster (Cooperative)
Hillsboro-Deering (Oooperative)
Meredith (Cooperative)

,Durham (Cooperat1Ve)




