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The Junior College V/ith Special Application to New England

The conception of the junior colle^-e in the field of

educati n was first rather definitely defined by a few ed-

ucational leaders in the middle of the last century, Doak

S, Gairpbell''' stated, "v/hen Dupont de Nemours presented to

Thomas Jefferson in 1800 a comprehensive and detailed state-

ment of the orgainzation of a system of education for the

new democracy, he presented v;hat might be termed a European

system adjusted to the needs of an American democracy.

'Golle-;e' as proposed in this report represents rather close-

ly what has later been proposed as the junior college,"

In the program of public education, which "resident Henry

Tappan outlined in 1852 v/hen he became President of the Univer'

sity of Michigan, he described a unit of education which cor-

responds to the public junior college of today, and he also

a^'vanced the idea that the first tv/o years of college work

belonged to secondary education. '.Villiam Y/, Polwell, Presi-

dent cf the University of Minnesota, in 1869, and Andrew Ten

2
Brook in 1875 expressed and re-affirmed President Tappan'

s

view in their a^ldresses and v.T?itings,

It is believed that ther term "junior coller^" -.vas used

first b7/ President Tiarper of the University of Chicago in the

year 1896. He applied it at this time to the lovver division

of that institution.

The causes for the junior college have been stated by

Carl Eolliday'^ as follows:

-•-Doak S, Gam.pbell, A Critical Study of the Stated Purposes of
the Junior Golle e, pp, 1-2,

^Andrev/ Ten Brook, American State Universities and the Univer-
sity of Michigan.

3Carl Holliday, "The Junior College ..ovement," School and So-
ciety, XXX (December 28, 192e") , p .

U'-'^-ccr^
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"1, The terrific pressure of numbers in the larger univer-

sities has caused the state to biiild local two-year colleges to

retain the younger students at home,

2, A tendency to found municipal univ(=rsi ties , supported

by city taxation, and the junior college may be the first step

in that direction,

3, There is the sincere belief of many a parent that his

ooy or girl betv/een the ages of seventeen and nineteen is safer

at home than on some distant campus,

4, The overv/eening desire of every tov/n to boast the pos-

session of a college,

5, The lurking desire of many a high-school principal to

be known as a college president and the more or less latent de-

sire of many a high-school teacher to be knov/n as a 'college

professor '

,

"

W, T, Magruder"^ has added a fevi more reasons for the junior

college

,

"1, .widespread belief that the small college has many ad-

vantages over the larger institutions,

2, Interest and support of '-en of v/ealth of the college

town,

3, The strong religious support given most of these in-

stitutions .

4, The democratic spirit of the American people,"

Mr, Magruder believed the junior college should exist for:

1, "Boys and girls v/ho wish to get a collef-e education and

who could not afford to go av/ay,

2, Boys and particularly girls who are too young and im-

mature to be sent away to college,

1\V, T. I.Iaj-ruder , "The Junior College as a Relief," Educational
Review, LXI (December 1926) pp. 286-287,
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3, Those v/ho would be kept at home by home ties and

du ties,

4, Those who need further moral and religious train-

ing before they are throvm into the vortex of city temp-

tat ions

.

5, Those who are expecting to enter one of the pro-

fessional schools and who could Just as Y/ell get their pre-

liminary education in these colleges."

The movement for the establishment of junior colleges

started in the Hiddle V/est and the Par West and since has

gradually ajid somewhat slowly spread eastward.

The first recorded study of junior colleges was m.ade

by F, M. McDov/ell"'' in 1917, He found sixty-nine junior col-

leges in the United States, In 1923, six years later, L,

V, Koos"^ stated that there were approximately tv/o hundred in-

stitutions which could be listed as junior colleges. In the

Directory of the American Association of Junior Colleges for

the year 1929 there were four hundred and four, a gain of

two hundred and four in six years' tim.e , Junior colleges

have been reported from all but three states in the Union,

l>Jevada, Vermont, Viyoming, and the District of Columbia,

The state of California was one of the earliest states

to include the junior college in its educational system.

This was made possible because of the aid \^iich the state

granted.

In the year 1907 California authorized any high school

M. McDowell, "The Junior College," U, S, oureau Bulletin
(1919)

2
L, V, Koos, The Junior Colle e Movement,
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board of any high school district, to prescribe for their

graduates post-graduate courses which should approximate

the studies prescribed in the first tv/o years of the univer-

sity courses, Fresno High School immediately took advantage

of this opportunity. In 1910 ten high schools v/ere offering

such courses with a combined enrollment of about seven hun-

dred students.

In the year 1917 the State of California recognized

the junior college as a part of its educational system and

passed a law stating, "Any high school district having an as-

sessed valuation of ^3, 000, 000 of taxable property might or-

ganize a junior college department by vote of its bo,:-rd of

trustees," The state promised aid for the establishment of

these junior colleges. The admission reouirements were set

up by the University of .alifornia, as follows:

"1, Admission requirements must be the same as for the

University of California,

2, Program of study must include two years of English,

history, mathematics, foreign lanrxiages, and sciences.

3, Laboratory equipment must be adequate to afford pro-

per facilities for giving science courses of collegiate grade

and must cost, over and above high school reouirements, from

$1,500 to 3,000.

4, Libraries must be enlarged to meet the new demands

of college v;ork for reference books,

5, The degree of I.iaster S .-.rts should be considered the

minimum scholastic recuirement for faculty members,

6, Salaries must be adequate to secure competent in-

structors for junior colleges of Colifornia."
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These atandards have remained the basic standards for

California even up to the present time,

Ty;o years later in the year 1919 there were tv/enty-one

junior colleges in California vrith an enrollment of eighteen

thousand students.

The law of 1921 for junior colleges provided for a prop-

erty valuation of ten million dollars an average daily at-

tendance of four hundred high school students in the district;

and such districts after the second year must m.aintain an

average daily attendance of seventy-five in the junior college

division. Single district, union district, and county junior

colleges were authorised. State aid vias granted to junior col-

lege districts plus $100 per student in average daily atten-

dance ,

Two new types of junior colleges were provided for in

the law of 1927, the district junior col ere and the union

junior college. The district junior college is a junior col-

lege organized in a high school district, while a union jun-

ior college is one which is maintained in a junior college

d:^ strict which includes tv/o or more contig;uous high school

districts. Both demand a certain daily attendance of pupils

and a definite assessed valuation,

'illiam LI, Proctor''' sums up California's contribution to

t'he junior college in the follov/ing: "As the other states

develop this phase of their public school system., California's

proportion of the total number of public junior colleges will

continue to decrease. Ker contribution, however, will have

1
, M, Proctor, The Junior College, Its Organization and Ad-

ministration, p. 1





been made in the pioneering character of the work accomplished

Authorities of the junior colleQ-e in general apree that

the objectives of the junior colle-:'e are: (1) colle^^^e prepar-

atory, (2) teminal, (3) pre-professional, (4) vocational.

These terms have been defined Yf. M, Proctor-'' as follows:

"Preparatory curricula are those desif-ned specifically as a

preparation for the upper levels of the liberal arts course,

Teminal curricula are those designed specifically for those

students who do not anticipate further training beyond the

junior college, but who desire a diploma, either in general

cultural fields or in -vocational courses from whAch they may

enter directly into gainful employment in non-professional

or serai-professional occupations, Pre-professional curricula

are those designed specifically as a preparation for profes-

sional courses, either in the upper levels of the university,

or in separate professional schools v;ith well established pre-

paratory standards. Vocational curricula are those which pre-

pare for gainful occupations, but -vhich are not necessarily

terminal in their nature,"

The curriculum which stands first in the greater major-

ity of junior colleges is college preparatory. This no doubt

has come about becaus- the standardization has been confined

to the preparatory function,

American education has always been a preparation for the

level immediately above. The preparatory- function was the

core of the earliest junior colleges and is generally found

"^".V, :.. , rroctor. The Junior College, Its Organization and Ad-
ministration,
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in practice today.

The difficulty of restricting enrollment in the larr;e

state universities makes it necessary' to eliminate a large

number of st^^dents after the first examination periods.

This practice is not co' sistent v/ith the teachings of a

democracy. The state universities have looked vrith favor

upon the junior collere as a selective agency.

Gortright" has shov/n that the increase of general pop-

ulation in the United States from 1890-1924 has been 79%,

the increase in enrollment in elem.entary schools has been

tv;ice as great, and the ir crease in enrollment in high

schools has been thirty-one times as great. The increase

in college and university enrollment has been four and one-

half times as great as the increase in general population.

This increase in enrollments demands increased facilities

for the accommodation of high school graduates.

The subjects taught in the preparatory cu.rriculum are

those v;hich are found in the first tv;o years of the regular

four year college, namely English, mathematics, Latin, "rench.

Sciences, history. Social subjects, -Philosophy, and Psychology,

In the study which Koos has made comparing junior col-

lege students entering t^e four-year college and university

with students v/ho have done their first two years at the uni-

versity, he declares there is no a preciable difference. In

the §tudy which Eells made of five hundred and ten students

lE. E, Cortright, Experience of Fresiimen Applying to Enter Col-
lege in N.E, and Lliddle States, (Unpublished Study), 1927,

2l, V, Koos. Ibid,
^./. C, Eells, "Records of Junior College Graduates at Stanford

University," Proceedings of the American Association of
Junior Colleges., 1928.
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at Stanford University, he found that the student v/ho trans-

ferred from a junior college made good from both a scholasti

and an athletic standpoint, H. M, Shov/man, however, in his

study over a certain period at the University of California

declares his results show that the students coming from the

junior colle e are inferior.

In the terminal courses the junior college has a much

larger freedom than in the courses which it must offer in

preparatory work. It is no longer duplicating the two low-

v/e divisions of a state universit^^-. Proctor"^ says, "The

:'"ost promising beginnings yet made in f orriiulating terminal

curricula have shown a selection of certain fundamental low-

er division courses, basic either to professional or semi-

profe-sional training, combined in the second year with sim.-

plified adaptations of completion courses. In general, the

emphasis in these curricula is on the practical rather than

the theoretical," Doak S, C'anipbell^ after studying three

hundred and forty-three catalogs of junior colleges states

"that Y;hile seventy-five junior colleges of this nuinber con-

tained curricula definitely terminal in their nature, these

courses were term.inal courses for 42,2/b of their junior col-

le -e graduates. In practice the junior colleges are not

meeting the actual demands which are being made upon them by

their students," Very successful terminal courses are of->

fered by Ontario in Agriculture, Ten courses are offered

including Stock Judging, Dairy Science, Agricultural Botany,

general Horticulture, and others. Business Management,

^W. H, Proctor. Ibid, p, 65

^D. S, Garipbell, A critical Study of the Stated Purposes of
the Junior Gollere. p, 27,
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Draftsmanship, Engineering, and none leaking appear in the

catalogs of various junior colleges under terminal courses,

, Zook-'- believes that the lunior colle r es are a sol-

ution for the pre-professional work which is noiv being re-

quired in medical schools. One year of college is reouired

for the dental profession. The law schools are seriously

contemplating a two year recuirement in arts and science.

Such work, i.r, Zook believes, is the natural v/ork of a jun-

ior colle e. On the side of the student, if the v;ork in

English, foreign languages, elementary mathematics and sci-

ence could be completed in a junior college the faculty and

students of the engineering and medical schools alike could

concentrate on their definite subjects and the results would

be a higher grade of scholarship and greater economy of time.

Such a reduction in years would be a great boon to profes-

sional students, who are now from twenty-three to twenty-

five years of age when they begin the practice of their pro-

fessions •

Koos^ says on this point: "It may be assLimed that strong

junior colleges should find no insurm.ountable difficulty in

endeavoring to provide satisfactorily for the following pro-

fessional groups," Among these groups are Lav/, Lledicine,

Dentistry, Nursing, Journalism, Chemistry, Commerce, Arri-

CT^lture, home economics. Civil, Electrical, liechanical, and

Chemical engineering.

The scope of the vocational department must be deter-

ge, F, Zook, "The Junior College Hovement," School and Society,
XXVIII (October 6, 1S28) pp, 414-417.

2l, V. Koos Ibid. p. 61
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mined primarily by the comirrunities it serves, I.Iiss Free-

man-'- states, "There is a rapid increase in vocational edu-

cation and it is over-crowding our high school curriculum.

The junior college seems to he the natural place in which

a child may best make a decision for his life's work,"

n-. y, Bennett^ in a recent study of vocational training

found a v;ide gap between the vocational subjects of the high

school and those of the university. The vocational occupa-

tions which lie in this gap he lists as: nursing, library

practice, watch-making, and training for the .osition of

railway station a^ent, '"ocational courses answer the need

of 50^ of the students who leave the junior colleges and do

not continue their studies in higher institutions. To say

that there is no further prevision for the training of the

student who has completed a high school course and who be-

longs to the ron-recomjnended group could hardly be justi-

fied in a democracy. Glues as to v/liat these vocational

courses are to be will come from the communities in which

the junior colleges are located ajid from a study of the

cultural and civic needs of the millions of young people

of the ages of 18-21 who are not enrolled in our American

colleges

,

There are three main types of jiinior colleges: public,

private, and state institutions. The public junior colleges

are m.aintaJned by public taxation and are housed for the

most part in the same buildings as the high schools. The

teaching faculty and. social life in many cases are connected

^"f'eda B, Freeman, "The Junior College in Massachusetts,"
Master's thesis at Boston University, Boston 1920

2'^-, V, -lennett. Vocational Education of Junior College Grade
13-16

.
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with the high school, Kansas City, Hissouri, and Grand

Rapids, ^'^ichigan, seem to be the exceptions. They main-

tain junior colleges v/hich are housed in separate build-

ings some distance from the high schools. The public

junior colleges are upward extensions of the public-school

system. Prom 1915 the development of this type of junior

college v;as rapid. In 1921-1922 there v/ere thirty-six in-

stitutions of this type. Today, Koos states there are one

hundreri and fifty junior college units.

State junior colleges are for the most part connected

with normal schools and teachers' colleges. In 1921-1922

there v/ere twenty-four of these state units, A rapid growth

came in 1921, v/hen the state of California took over junior

colleges in high-school districts for teacher-training insti-

tutions. The control of these state junior colleges is lodr ed

in the authorities who direct the institutions. This is usual-

ly the state normal school board. One e iception is found in

the Southern Bra-'ch of the University of California, which is

in charge of the parent institution. The growth of this type

of junior college is due to a motive of expansion from normal-

school to a more widely functioning status, Koos stated be-

fore the American Association of University V/omen held at Bos-

ton this Apr^ 1 that there v/ere thirty or forty of these units

today.

The private junior college v/as the first to appear. There

are two sources for the private junior colle' e. The standard-

ization of the foiir-year college has been too high for some of

the smaller institutions to maintain and therefore they have
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become junior colleges. The old academies v;hich have aspired

to a hipher level have also become junior colleges. Llany of

these private junior colleges are operated under the auspices

of some church or other religious group. Among these v/e find

the Methodist Episcopal Church, Lutheran, Baptist, Catholic,

Presbyterian, Latter-Day Saints, Christian, and Episcopal,

There are some private junior colleges run for private gain.

' e find the greater number of junior colleges located in

the South, Mid-V;est, and Pacific-Coast states. llev; England

and the middle Atlantic states have the smaller number.

i\mong the services which the junior college is likely to

fulfill is that of the reorganization of the University. This

function is considered the most important. Se^reral changes

have been taking place in the colleges and universities so p^rad'

ually that educators themselves seem unconscious of them. The

first of these changes is the advancing age of the person v;ho

enters college. The following Quotation from a Harvard presi-

dent v;ell illustrates this point, "in the four consecutive

years beginning v/ith 1762, the avera-'e age of the students on

entering college was sixteen ;^ears and two months, - - - -

while in the four consecutive years beginning v/ith 1660 it v/as

seventeen years and eight months
_i j. 2. -^^ "^-^ first of the

above-"-pnt i ^^led groups of classes, nearly a third were under

fifteen when they entered
2. jl jl 2. other hand, in the

^ _^ _^ jj_
last group "there v;as but one under fifteen and

only eighteen under sixteen."

Koos- in his study of this question at other colleges

L, V. Iloos Ibid p. 191
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found that in the ^-ears 1827-1831 the freshjnen of Amherst were

fifteen anrl a half years old and younger. The freshmen of

Eov/doin in the years 1810-1817 were fifteen and a half and

younger. The freshrnen at Dartmouth in the years 1800-1804

were soinevrhat inore mature, a sixth were fifteen and a half

and younger, and more than a fourth were sixteen and a half

and younger, V/he:a we read the lives of our poets, we find

that Longfellow v/as admitted to Bov/doin as a sophomore at the

age of fifteen, Emerson is reported to have er^tered Harvard

at the age of fourteen. Today scsircely any freshmen enter

colle ve so young,

V/ith this change in acre have come about other noticeable

changes. The entrance reo'iirements ha-e been broadened and a

dovmward shift has taken place in the college curriculum. For

admission to our Eastern Colleges the requirements in the

classical languages have remained about the same. in the twen-

ties and thirties the credit given for Greek and Latin vi/as

about half of the total number of units for admission. The

change took place outside the classical field in what v;ould

today be classified as elementary school subjects. These

svibjects were arithmetic, English grammar, and geography.

The first subject of high school grade was elementary alge-

bra. After algebra came such subjects as plane geometry,

ancient history, French or Germ^an, and English literature.

It is clear that today a more liberal education is being

recuired for admission than earlier.

By the downv/ard shift in subjects v/e mean that subjects

which were taught in junior and senior years of colle.re a

century ago are today found in the freshman and sophomore years
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This is noticed in mathematics, English literature, and science

Both increasing are of the student at entering collef/e and the

v/ider extent of his education before he enters have brought

about the shifting of many subjects from the upper to the lower

years of college.

Another change v/hich has taken place in our colleges and

Liniver sities is the system of electing major lines of study.

This system allows the student to specialize in his ovm par-

ticular field. It assumes that the student is wise and mature

enough to make a choice of subjects v:hich will 'renefit him.

The cleavage between the first two and last tv/o years in

the universities is another change. These first tv/o years

have been called lower division, junior college, or junior

division. This separation has taken place in the large univer-

sities in the 'Vest and Middle V/est. The lower years are still

regarded by these universities as years for -eneral ediication,

whi'-le the upper tv;o are years for specialization. It is the

field of the imiversity to oster rerearch, and to offer ad-

vanced instruction as a help to research and professional

training.

There has been much discussion concerning the regrouping

of the different grades in our public school system. Before

the com.ing of the junior high school there were usually eight

grades in the elementary school and four in the high school.

This plan v/as called the 8-4 plan, V/ith the junior high school

added, the grouping v/as grades one to six, elementary; grades

seven, eight and. nine, junior hirh; grades ten, eleven, and

twelve, senior high. This plan inay be designated as the 6-3-3

plan.
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Another plan has been advocated as the best form to be

adopted. This is the 6-4-4 plan: six elementary rrades,

foiir junior high grades, four senior hij^h and junior college

grades, Dr, Leonard V, -^oos and Dr. Fredrick Eby-^ are advo-

cates of this plan. The latter says, "The general drift ap-

pears to be toward more consolidation. The reasons for the

complete isolation of the junior college years from the high

school are growing weaker and weaker and less important year

by year. There is a growing conviction that the junior col-

lege of the future v/ill combine the two upper years of the

present hi'h school organization and the two lov/er years of the

standard colle e into a single organization." This 6-4-4

plan is being experimented with is Pasadena, California, a

city of seventy-five thousand people. The results so far found

are economy in financial administration, lowered overhead

expense, elimination of overlapping in content of courses,

better teaching for the last tv/o high school year, greater

holding power through minimizing the break between high

school £Lnd college, and a better chance to develop student and

institutional morale,

"Villiam P. Ewing^ says, ^There is a good reason to be-

lieve that Yihen this type of institution is fully developed,

it v/ill become the modern substitute for the standard four-

year Am.erican cultural colle; e, the ideal training institu-

tion for later adolescence,"

-^Dr, Fredrick Eb- , "Shall v/e Have a System of Junior Colleges
in Texas?" (January Texas Outlook, 1927)

^V/, F, Ewing, "The 6-4-4 Plan of Educational Reorganization,"
The Junior College, Its Organization and Administration,
Chap, XI pp. 155-169,
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The success of the junior college, because it is only an

infant in the educational system, depends upon the personnel

of its faculty more than on any other one thing, Nothing is

more important than the choice of the m.en and v;omen who make

up the teachinp- staff of this type of college. They should be

teachers with not only adequate training but also strength of

character and sound understanding. The teachers of the jun-

ior college mu.st realize the pioneer v/ork v/hich they are to do,

Hhe student body in many junior colleges comes from a localized

circle. For this reason the faculty should come from v/idely

separated colleges to eliminate provincialism. Among a v/ell-

balanced faculty should be found the slow as v/ell as the clever

the matter-of-fact balanced by those who are enthusiastic. In

the leading universities of G/lifornia a Doctor's degree is con

sidered essential for the heads of the departments of language,

literature, pure science, mathematics, history, economics, and

political science. . ifty per cent of the teaching staff hold

Doctor's degrees, /.'aster's degrees are held by a fifth and

Bachelor's degrees by a fifth of the faculty. Music, art,

home economics, engineering, vocat onal arts, physicsj. educa-

tion, and foreign languages are taught by teachers without

degrees but (in the high institutions) by teachers of wide ex-

perience .

In the junior colleges we find seven per cent of the

faculty v/ith Doctor's derrees, forty per cent vrith '-aster's

degrees, and thirty-six per cent with Bachelor's degrees.

Instructors in public junior colleges possess a higher percent-
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af-e of rradnate degrees, and fewer v/ithout degrees.

Since the particular field of research belongs to the

universities and since it is the function of the junior college

to lay the groundv/ork in fundamental training for the university

courses, the junior college faculties are as v/ell qualified as

the university faculties to carry on their work.

The experience of the junior college instructor exceeds

that of the high school teacher and university professor.

Many times the junior college -.nstructor has taught a term

of years in the high school before being advanced to the jun-

ior college, v.'hich v/ould account for his long experience.

Koos gives as a median for teachers of public junior colleges,

9.1 years of experience; instructors in four-year colleges, 8.9

years; teachers in iiniver si tie s , 4.2 years; and teachers in

private junior colleges, 5,0 years. These figijires show that

the student v/ho is enrolled in the junior college is guided

by teachers of experience.

In the New i^^ngland junior colleges, which are for the most

part private, the number of women teachers far outnumbers the

men.

It is difficult to auote the exact salaries paid for jun-

ior collen-e teachers because many are paid for performing ad-

ministrative duties besides their teaching.

The salaries of the junior college teachers in general

are better than those of the high school teachers. Herein lies

a danger, that fhe high school teachers may aspire to junior

college v/ork without the additional training necessary to dis-
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tinguish collerriate from high school standards. The salaries

of the junior college teachers compare favorably with those of

the instructors in the first tv/o years in the university. It

is thought that those of the junior collef:e should be raised.

The feeling st 11 exists that it is more glory to teach in a

four-year colle.^e or university than in a junior college, and

the university offers the opportunity for further work. There-

fore, if the junior college is to attract a high grade of instruc

tor, it must offset these advantages by increasing its salaries.

The heaviest teaching load in the junior colleges is done

in the departments of lanrma^e , history, political science,

and econom.ics. Teachers of m.athematics and science are found

to ha-^e the lightest load. It is difficult to secure an exact

record of the unit hours carried by the junior college teachers,

because many are teaching some high school subjects. The teach-

ing load vajT-ies from tv/elve to tv;enty hours v/ith an average of

fifteen. The number of different classes to be prepared is

found in many cases to be four. ith the teaching load should

be considered all nstructional activities recuired, su.ch as

hours reouired to correct papers, size of classes, and student

conferences. The hours taught per v/eek by the junior college

teacher seems small to the high school teacher, who does not

realize that one unit of college teaching is eouivalent to

one anc' tv/o-fifths of high school. The college professor on

the other hand is appalled at the number of hours the junior

ollege instructor teaches.

The people who support the public junior colleges are yet

to be convinced that the teachers of the junior colleges are
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being over v/orked or that their teaching burdens are excessive.

Miss Marion Goatsl gives us under the heading of "'"/hat an:/

student go..ng to collen^e wants," the follov/ing suggestions:

1, To go on learning beyon^- secondary school,

2, To do this in a congenial atmosphere,

3, To acnuire prestige in so doing,

4, To be surrounded by int ere - ting people,

5, To have freedom to live their ov/n lives under condi-

tions v.'hich they can control.

Y^hat curriculum can the junior college offer in order to

meet these needs?

Three important factors ha -e been suggested in order to

v/ork out satisfactory course of study for any junior college,

namely: the present day social, CLiltural and vocational needs

of students.

The junior colleges are giving four courses to their stu.-

dents; college preparator;/, pre-pr«fessional
,
terminal, and

vocational, l^ot all these courses are to be found in the cur-

ricula of every junior colle e , Many tim.ps the courses taught

depend upon the needs of the community in which the junior col-

lege is located.

The origin of the junior colle;e was to duplicate the

first two years of regular four year college and university,

Doak 3, Gam-pbell in his study of three hundred and forty-thrr^e

catalogues of junior colleges fo-:-nd that the college preparatory

curriculLim predominated. Second came the vocational courses.

1m. Coats, "Junior College," ?orum, LXM^ July 1928 pp. 82-90.
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He found pre-professional curricula offered in a little less

than 50-0 of the publicly supported junior colleges and less

than this number in the private ones. In the preparatory cur-

ricula there is no need of originality. V;hat the university

offers in its first two years the junior college must give.

The universities are inore willing to accept reasonable eoui-

valents as time goes on than they have been in the past. Voca-

tional courses given by the junior colleges differ v/ith the

needs of the coinrnunity. A course in Gil Production v/as given

in one and agricultural courses in others. Among the cultural

co^irses which Sacramento and Modesto are giving are: applied

art, art appreciation, California history/", constitution,

dramatics, French for beginners, public speaking, music theory,

music a;-^: reci ation, and music voice, Am.ong the extension

courses which Modesto offers are listed: contemporary his-

tory, home gardening, educational measurements, Spanish, and

hom.e e c onomi c s ,

In terminal courses the directors of the junior colleges

face a need for careful thought. Frank Waters Thomas"^ ex-

presses his ideas thus: "It is no longer a matter of dupli-

cating the conventional coiorses given in a lov/er division of

the universities. These are essentially foundational in char-

acter with the completion courses reserved for later years.

..ith very little well-tested pioneer work yet available to

serve for guidance, there is need for careful experimentation

in most cases,

"

Ontario offered a superior course in agriculture with its

-F. W, Thomas "The Junior College CTirriculum, " The Junior
College, Its Organization and Administration, Ohap.Y p,65.
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many sub-divisions. Secretarial Science, draftsmanship, en-

gineering, home raal<:ing and nursing are .fo'^nd in many catnlo^-nes

under terminal curricula.

Orientation courses are given in some junior colleges to

the freshjnen as follov/s:

1, Problems of Citizenship,

2, rJov; to Study in College,

3, Contem.porary Cifilization, and the ITature of the V.orld

and I -an.

The American Association of Tiniversity Professors report

courses which they found given by junior colleges for -^'-'se

reasons

:

1, To adjust the student to college environment,

2, To train him in tMnliing,

5, To provide a course which by its very difference from

high school courses shall convince him of the seriousness of

college v/ork.

4, To give him a sound general conception of the nature

of the world and man,

5, To survey the historic background of contemporary

civilization

,

6, To give the student a stimulating and intelligent

interest in the main human problems of the present day,

7, To afford an introductory survey of the whole or at

least a considerable portion of the field of collegiate study.

Orientation courses were first given in California in 1925,

Beside the above mentioned curricula many extra-ciirricular

activities should be included. These must come from a desire




















































































































































































































































