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CHAPTER I 

INTRODUCTION 

The Problem 

Statement of the problem. This study intends (1) to ascertain the 

incidence and consistency of the personal-social problems of junior-high­

school pupils, (2) to Show the relation between these problems and such 

factors as grade, sex and intelligence. 

Since the junior high school was organized as a transitional period 

in the education of adolescents which would better effect the change from 

the elementar,r school to the four-year. high school, it would seem that 

one of its basic principles is a more complete guidance program in general 

and a more detailed perspective in particular of the life of an adolescent 

and the extent to which it is affected by the factors which influence him 

in school and out of school. 

Davi;J:/ emphasizes the point when he states that of all the functions 

of the junior high school the most important is nthat which seeks to aid 

pupils in discovering their Olm capacities and limitations, interests and 

distastes, powers and weak:nesses.u 

The personal traits of high school pupils are being given more and 

1/ Calvin 0. Davis, Junior High School Education, World Book Company, 
- Yonkers-on-the-Hudson, New York: 1926, p. 99. 
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more consideration by means of the homeroom guidance programs through the 

cooperation of advisors, counselors, and classroom teachers. 

11 The contention is here urged that a course in personal problems be 

made a major aspect of instruction through class instruction or private 

reading.!/ 

Purpose of the problem. This study Will ascertain tb.e nature and 

number of the personal-social problems of junior high school students. 

It will also determine the extent to which these problems vary from 

December to June in a ·:given year. The relation of these personal-social 

problems to grade, sex, and intelligence will also be assessed. 

Source of the problem. How effective is the junior high school 

today? Has the junior high fulfilled the expectations anticipated for it 

fifty years ago? The answers to these questions would be as varied as 

the respondents. 

Among the many innovations of school organization which can be attri-

buted to the twentieth century is that of the introduction of the junior-

high-school organization into the secondary program in America. 

Since its appearance in Berkele,r, California, in l909, it has spread 

throughout the country to the extent that at the present time ttone-half 

of the students of junior high school age are enrolled in reorganized 

secondary schools .nY 
Since the junior high school has apparently become a permanent part 

1/ American ·Council on Education, What the High Schools Ought to Teach. 
- Washington, D. C.; l940, p. 27. 
gj Paul B. Jacobson, The American Secondary School, 'Prentice-Hall Inc., 

New York; 1952, P• 124. 
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CHAPTER II 

REVIEW OF THE LITERATURE 

Studies of the Personal-Social Problems of Adolescence 

Problems of Youth. Many studies have been made concerning the pro-

blems and problem areas of young people. Though these problems tend to 

fall into quite general categories, investigation demonstrates that the 

causes of personal problems of adolescents and their ramifications do not 

quite so conveniently follow any set patterns. There are many accompany-

ing results. :what seems agreed upon is that if youth is to make the tran-

sition from childhood through adolescence to adult living successfully 

with the least amount of frustration he needs the assistance of the adult 

world about him -the family, the church; the school, and the colTlililiD.ity. 

How such assistance can be coordinated for the optimum result is a 

current and impressive problem; the literature would tend to indicate 

that assistance in the solving of this problem is a responsibility that 

the adult world owes adolescent youth. 

That family and social living are different today from what they 

were a generation ago is a platitude. To effect changes in the organi-

zation of the school and its environment -which will more adequately and 

successfully )meet the problems of modern youth is the challenge presented 
/y 

to the school today. 

Four of the seven functional objectives of the junior-high-school 

deal primarily with the development of personality and its effect on 

12 

'I 

il 
'I 
II 
:\ 

!i 
,I 
'I 







15 

of the latter consideration is Horrocks·tY answer that 11basic drives tend 

not to change, but that the behavior of the organism in attempting to 

satisfy or fulfill these drives does change. This is more a learning and 

cultural function of what environment permits and what society expects of 

its members than it is biological. 11 He feels that there is little doubt 

that an individualts attitudes and ideals are an expression of his per-

sonality. Adolescence is continually subject to new changes, thus it is 

inevitable that significant changes in attitudes and ideals take place. 

ttAdolescents are ordinary people who, because of their dependent status, 

their immaturity, and their lack of experience encounter special problems 

as they endeavor to cope with their enviromnents. 11Y If school personnel 

are to work effectively with youth they should possess a normative view of 

adolescence and its accompanying problems. This view is essential not as 

an end in itself but as a means tmvard a definite goal -the assistance of 

young people in sol $g their personal problems. Strang.1' implies the 

change which "Problems undergo when she considers the following questions 

as two of the most important and least explored problems in the field of 

psychology. First, how do individuals come to think and feel the way they 

do? Second, how do attitudes change and f'Unction in the lives of fudivid-

uals? With reference to the permanency of problems she states: 11Personnel 

workers should know how students• attitudes and interests can be changed 

];_/ John E. Horrocks, Behavior and Deve-lopment, Houghton-Mifflin Company, 
Cambxidge:' 1951, p. 418. 

y Ibid., P• 561. 

'}/Ruth Strang, Behavior and Background of Students in College and 
Secondary SChool, Harper & Brothers, New York: 1937, p. 229. 
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dur:ing the years of high school. 

. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 
Both physiologically and psychologically an atti tud:inal organization is 

not fixed (italics not :in the orig:inal). 

. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . 
The study of attitudes is essential as understand:ing of personality and 

conduct, for attitudes are the dynamic determinants of behavior.ttY 

HansenY depicts all behavior as developmental. He mentions three 

phases of behavior with reference to developmental ps,ychology: (1) the 

effect of maturit,y on behavior; (2) the sequential aspect; (3) the ef-

feet of past experience on the development of behavior patterns. Atti-

tudes affect everyth:ing pupils do. Chang:ing attitudes seem to make a 

last:ing impression on school-age youth. Human emotions are brought right 

:into the classroom and as such are important :in that they have an effect 

on the teachmg-learning situation. "Human be:ings have certa:in needs that 

might broadly be called fps,ychological• which are just as basic as the 

more obyious physical needs.nY Hamr:i!i and Paulson!V describe personality 

as not rema:ining static. Many factors contribute to the sum total knmvn 

as personality. :Some of these are: heredit,y apd environment, experience 

and inexperience, success and failure. The lives of :individuals change fro 

y Ibid., pp. 229, 233, 267. 

Y Kenneth H. Hansen, Public Education in American Society, Prentice 
Hall, Englewood Cliffs, New Jersey: 1956, p. 10$. 

11 !bid., p. 108. 

4/ Shirley A. Hamr:in and Blanche B. Paulson, Counsel:ing Adolescents, 
- Science Research Associates, Inc., Chicago: 1950, p. 27. 
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Usince questionnaires with children need greater length than with adults 

to achieve satisfactory reliabilities.n Position and nyes tendency" set 

were eliminated since the tendency to agree rather than disagree is (a) 

systematic and (b) personality correlated. For each ten item factors, a 

factor scale is incorporated in each form, five items were chosen to con-

tribute positively with an 11an or 11yesll answer and five with a llb11 or Uno" 

answer. 

Many possibilities are opened through the advent of ps,rchological 

testing; used as aids both to the therapist and the client peychological 

tests are an aspect of a positive approach to problem solving. "Per-

sonality estimates with all their imperfections are very valuable in any 
I 

plan of guidance. They are probably more valuable in helping the indi-

vidual to eliminate socially undesirable traits and to develop behavior 

that will be generally useful in indicating his fitness for particular 

t,ypes of occupation, since we do know that certain traits seriously impair 

and others definitely assist in most situations involving relations with 

other people. uY 

!/Jones, op. cit., p. 213. 
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Field Studies Concerning the Problems of Youth 

Carvalho1's Study. Y 1943 .. 

Problem: What are the personal-social problems of junior high school 

pupils? 

Population: Two schools, grades 7, 8, 9, (5.11 pupils). 

Comparison: By school, grade, intelligence, and sex. 

Findings: The greatest problems were :in the areas of arithmetic, failing, 

and earning money. By grade levels the average number of problems :in-

creased from grade 7 through grade 9. The average-intelligence group had 

the highest number of problems. High-intelligence pupils had slightly 

fewer problems than low-inteD:igence pupils. The 8th grade had the 

highest average number of problems. The high degree of similarity of 

problems of pupils in the two schools was outstanding.. Most common 

problems were in schoolwork with the boys leading the girls. Girls lead 

the boys in the number of problems in all psychological areas. Health was 

considered a;n area of secondary importance by the pupils. Some problems 

were essentially the same as Mooney found in his study in Ohio. 

Conclusion: Teachers should study problems of pupils at the teacher's · 

particular grade level incorder to better assist pupils with their 

problems. 

y John .Alves Carvalho, The Questions and Problems 'Of Junior-High-School 
Pupils, Unpublished Master·ls Thesis, Boston University, 1943. 

II 
II I 
'I II 
II 
:I 
II 

il 
II 
'I 

ij ,. 
'I 
II 
II 

li 
d 
II I 
!I 
II 
II 
II 
I. 

tl ,, 

II 

I! ,, 
'I 
It 

'I 
:I 
!, 
II 
II ,, 
II 
I' d 

'I 
II 

\I 
II 

II 
J, 

II 
'I 

1! 

'I 

II 
:I ,, 

II 
,I 
:I 
I ,, 
'I 
It 
II 
il 
i 
II ,, 

1\ 

il 

:1· 
" " 
'I I, 

I 

. :1 

I 

il 

II 

il 
t! 









32 

per cent of all problems. The difference in problems between the lOth 

grade and the 12th grade is small. Pupils turn to parents for the advice 

79.6 per cent of the time and to friends 48.2 per cent of the time. 

(2) Pupils furnish the major source of information upon which the guiaan·ce 

program can be built. 

Conclusion: High school pupils want help in learning about their problems 

and how to attack them. They feel that the school should aid them in · 

their quest, so far the school hasn 1t. 

Moore's study.!/ 1950. 

Problem: The degree of adult awareness of the problems of high school 

youth. 

Population: Grades 10, 11, and 12 of one city (1300 boys and girls). 

Comparison: Problems disclosed by pupils and the extent to which parents 

are aware of them. 

Findings: The major problem areas in order of importance were: 

1. Relations with teachers 

2.. Achievement in school 

3. School program 

4. Educational and vocational future 

5. Psychological self -acceptance 

6. Recreational and social opportunities 

7. Boy-girl relationships 

8. Finance 

1/ Helene Moore, Adult Awareness of the Problems of High School Youth, 
·- Unpublished Doctorate Dissertation, Boston University, 1950. 
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Findings: Seventh grade pupils as a group tend to be more concerned with 

problems of personal appearance, physical health and fitness, money, home 

and family, school life, and peace and war than any other problem area. 

They are not immoral or irreligious. -They have no major P,roblems in 

these two areas. 

Hayden's stuqy.!/ 1954 

Problem: An analysis of the personal-social problems of junior high 

school pupils. 

Population: Grades 7, 8, 9 (1934 pupils). 

Comparison: The effect of bilingualism on Personal-social problems. 

Findings: 1. As a group girls marked· more problems· than boys did. 

2. The average number of problems decreased from grade 7 

through grade 9. 

3. Little difference was found in the average number of 

problems between accelerates and retardates. 

4. Pu:eils with below-average-intelligence quotients marked 

more problems per pupil than did the above-average-quotient group. 

5. Pupils with below-average-intelligence quotients followed 

the same pattern as did the above-average group with respect to the 

problem areas of chief concern. 

6. Bilinguals were older and had lov1er intelligence quotients 

than did monolinguals. 

1/ James R. Hayden, An Analysis of the Personal-Social Problems Con-
- sidered Important by the Junior-High-School Adolescent According to 

Sex, Grade, Age, Intelligence Quotient and Bilingualism, Unpublished 
Doctoral Dissertation, Boston University, 1954. 
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students, experiences of the author as counselor and administrator, review 

of the literature on student problems, and analysis of case records and 

counseling interviews in order to help students with their personal pro­

blems. Students read through the check list, underline the problems which 

are of concern to them, circle the areas of most concern, and write a 

summary in their ow.n words. Mooney felt that a check list could acceler-

·ate the slower methods of analyzing students' problems and that areas of 

attention previously overlooked would be brought to light. A problem 

check list is not a test. It does not measure the scope or intensity of 

student problems with a resultant score. The counts of problems are limi-

ted by the student's awareness of his problems and his willingness to 

reveal them. He listed five reasons for which the problem check list 

could be used: (1) to facilitate counseling interviews; (2) to make 

group surveys leading to plans for individualized action; (3) as a basis 

for homeroom, group guidance and orientation programs; (4) to increase 

teacher understanding in regular classroom teaching; (5) to conduct re­

search on problems of youth. It is with this last area that the present 

writer is most concerned. Moone.y feels that within this particular area 

of research, the check list can be used to show changes and differences 

in problems in relation to age, sex, social background, school ability, 

interest patterns, and other similar factors. Clusters of associated 

problems may be observed and the measurement of changes brought about by 

a planned problem-reduction program can be made. 

The junior high school form of the check list comprises 120 items 

allotted to seven areas with thirty items to each area. Thirty items per 
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area seemed sufficient to cover the range of problems and yet not 

compress any area too much. The seven areas are: 

1. Health and Physical Development 

2. School 

3. Home and Family 

4. Money, Work, the Future 

5. Boy and Girl Relations 

6. Relations to People in General 

7. Self-centered Concerns 

ttProblems can change, even over a few days or weeks. A worthwhile 

method of research is to determine the degree to which the problem check 

list reflects statements of problem changes from one administration to a 

later one, the problem changes being determined by an independent 

measure .nY 
The S R A Youth Inventory.s/ This inventory was developed from the 

free-writing samples o.f over 15,000 pupils of more than 100 high schools. 

"The statistical data upon which this inventory is based were obtained 

from a stratified sample of this group. The results of this study con-

stitute the first .systematic, country-wide analysis of what young people 

consider to be their most important problems. The findings show clearly 

the value of studying students; problems on a regular, systematic basis, 

and the value of this type of measurement to everyone concerned with the 

y Ibid., p. 8. 

?) H. H. Remmers, and Benjamin Shiniberg, Examiner Manual for the S R A 
Youth Inventory, Science Research Associates, Chicago: 1944. 





social, educational, and vocational adjustment. 

The Billett-Starr Youth Problems Inventory.!/ This inventory was de­

veloped in 1953 and revised in 1959. The authors define the inventory as 

a tool £or eas,r, s,rstematic identification of the personal-social problems 

of students. It can be used as part of the student t s record revealing 

what problems the pupil had at a certain time. It will assist the coun-

selor in understanding the individual student and it will also reveal pro-

blems as they pertain to certain groups within the school population. 

Such information can be of great assistance to guidance, curricular and 

administrative personnel in making the school program more effective. 

The problems in the inventory were based on the freely written state-

ments of large numbers of students in junior and senior high schools. 

Three major studies and several smaller scale investigations were made. 

When the problems were readministered to the same free-writing groups in 

the check-list form the frequency with which each problem was marked was 

found to be quite similar to that of its free listing. 

The junior high school level of the inventory contains 432 problems. 

The problems were grouped into eleven areas allowing the student to indi-

cate the intensity of each of his problems by providing for an optional 

No Problem, Some, or Much response. The eleven areas are: 

1. Physical Health, Fitness, and Safety 

2. Getting along with Others 

3. Boy-Girl Relationships 

1/ Roy 0 • Billett, and Irving S. Starr, Manual for the Billett-Starr 
- Youth Problem Inventory, World Book Company, Yonkers-on-Hudson, 

New York: 1959. 
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responsibility in this area. They must teach pupils to think, study the 

alternatives and solve their problem rationally.!/ 

The purpose of education is not limited to fundamentals, the three 

R1s, or academic subjects. Even though a form of reaction is being 

preached in our day with a proposed return toward a form o£ education 

which was suitable a century ago, the fact remains our form o.f government 

and the age in which we live demand more from education than information 

only. nrt. is of especial concern in an evolving democracy that educa-

tional experience shall develop a strong sense of responsibilit,y for the 

direction of one's own affairs. u?:..l Billett and Yeo'l.l define successful 

people as 11people who have learned how to recognize problems and how to - . 

solve them. u The sociopsychological forces which bear upon a pupil as he 

matures will determine to a certain extent the success or failure of a 

pupil. His physical status related to maturation and age also has an 

effect upon youth. 

For this reason Jonerfl./ interprets many aspects of the adult's behav-

ior and personality as being consistent with his adolescent adjustments, 

attitudes, and maturation. HarriJ/ is very much concerned with the 

!I Ibid., P· 36. 

g/National Education Association, Educational Policies Commission, 
Policies for Education in American Democracy, Washington, D. C.: 1946, 
p. 210. 

31 Roy 0. Billett and J. Wendell Yeo, Growing Up, D. C. Heath and 
- Company, Boston: 1951, p. 166. 

!!I M. C. Jones and P. H. Mussen, Child Development, 28: June 1957, p. 254. 

51 Dale B. Harris, 11Life Problems and Interests of Adolescents in 1935 
- and 1957. 11 School Review, No. 3, 1959·, .Autumn, p. 335. 
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administration is referred to as the Pre-Test and the second administra-

tion as the Post-Test. In computation the word 11 Trials 11 replaces Pre-

Test and/or Post-Test. 
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Area VII, nschool Life, 11 7 .61, and Area X, "Mental-Emotional Health and 

Fitness,u 6.64. 

64 

Grade 9 had its greatest mean difference in problem Areas in Area 

VII, ttSchool Life, 11 4.86. Two other Areas showed the following losses in 

problems; ,Area II, "Getting .Along with Others,'t 2.31, and Area X, "Mental­

Emotional Health and Fitness," 3.49. 

The total mean number of problems by Area was greatest in Areas II, 

IV, VII, and X. Area II, "Getting Along with Others, tt had a mean total of 

14.76 problems for the Pre-Test and a total of 11.30 problems for the 

Post-Test -a drop of 3.46 problems. Area IV, IIHome and Family Life, tt 

with a Pre-Test total of 13.42 problems and a Post-Test total of 10.28 

problems showed a loss of 3.14 problems. Area VII, "School Life," with a 

Pre-Test total of 21.81 problems had a Post-Test total of 15.68, a loss 

of 6.13 proqlems. Area X, "Mental-Emotional Health and Fitness,'' with a 

Pre-Test total of 13.71 problems had a Post-Test total of 9.30 problems, 

a drop of 4.41 problems. 

The total mean,nurnber of problems by area was greatest in Area II, 

IV, VII, and X. Area II, ttGetting Along with Others, 11 had a mean total 

of 14.76 problems for the Pre-Test and a total of 11.30 problems for the 

Post-Test -a drop of 3.46 problems. Area IV, 11Home and Family Life, 11 

with a Pre-Test total of 13.42 problems and a Post-Test total of 10.28 

problems showed a loss of 3.14 problems. Area VII, ttSchool Life,u with a 

Pre-Test total of 21.81 problems had a Post-Test total of 15.68, a loss 

of 6.13 problems. Area X, nMental-Emotional Health and Fitness, tt with a 

Pre-Test total of 13.71 problems had a Post-Test total of 9.30 problems, 
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a drop of 4.41 problems. In Total Areas, Grade 8 had the greatest Mean 

decline with a Mean loss of 34.43 problems. Grade 9 had the least Mean 

decline with a Mean loss of l7.23 problems. 

65 

Table 12 lists a significant F for Trials in all eleven problem 

Areas at the l per cent level, with a range of 61.87 for problem Area 

VII, nschool Life,t• to 6.93 f'or problem Area V, 11Personal Finance.n The 

only significant F f'or Groups X Trials was in Area IX, IIPlanning for the 

Future11 - 4. 73; Area Dl, 11Home and Family Life, 11 and Area X, 11Mental-

Emotional Health and Fitness. 11 
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Significance of difference, Areas I through XI, grades 7, 8, and 9. 

Table ll lists only one area which shows any significance among grades 7, 

8, and 9. Area I, "Physical Health Fitness and Safety, 11 had an F of 3.17. 

The only other Area which approached any degree of significance was Area 

IX, "Planning for the Future, 11 with an F of 2.37. The least significant 

of the Areas was Area VIII, 11Heredi ty, u (Individual Potentialities) with 

an F of .08. With the exception of Area I there was no significant dif­

£erence between grades 7, 8, or 9 with respect to Areas I through XI. 
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Analysis of Areas I through XI, grade 8. Table 14 snows that there 

was a significant difference between Trials at the 1 per cent level for 

all Areas except Areas V and VIII. Area V, "Personal Finance, n was sig_­

nificant at the $ per cent level only with an F of 4.0,5. Area VIII, 

"Heredity,n (Individual Potentialities) was not significant at either 

level having an F of 3.38. The Total Areas F for Trials was 49.20. The 

75 

Total ,Areas F for Subjects was 3.29. All Areas except Area v:r, "Interests 

and Activities," were significant at the 1 per cent level for Subjects. 

Area VI was significant at the 5 per cent level with an F of 1.46. 
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Groups. Subjects was significant at the 1 per cent level for all Areas 

in all grades. 
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92 
Table 21 (continued) 

Level of 
Area Variance .F Significance 

(1) (2) (3) (4) 

Groups .83 <I 

Area VI Interests and Trials 14.78 -:f-:f II 

Activities Groups X Trials .12 1\ 
'I 

Subjects 3-77 ** il 
II 
II 

Groups 8.8.5 * 'I 
Area VII School Life Trials 11.39 ** d 

I! 
Groups X Trials .36 I 

Jl Subjects 3.37 ** II 

Groups .08 il 
'I 

Area VIII Heredity Trials 2.04 II 
'I 

Groups X Trials .36 
Subjects 2.4.5 ·:f* I 

.II 

Groups .41 
Area IX Planning for the Tri?].s 7.08 ** Groups X Trials .38 

Subjects 4.02 ** 
Groups .5.17 -:f. 

Area X Mental-Emotional Trials 10.76 *"* Health and Fitness Groups X Trials .,51 
Subjects 3.81 ** 
Groups 4.61 * tl Area XI Morality and Trials 3.33 'I 

Religion Groups X Trials 1.90 
!\ Subjects 1.41 * 'I 
h 

6.27 
!I 

Groups * 
I 

Total Areas Trials 11.12 ** ij 
Groups X Trials .Oih 

!, 
II 

Subjects 4.1.5 ** l Groups Trials Groups X Trials Subjects 
!I 

**Significant at the ! per cent level 6.90 6.90 6.90 1.39 il 
1! 

*Significant at the 2 per cent level 3.94 3.94 3.94 1.26 :I 
II 

'i 
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Analysis by sex differences within grades 7, 8, and 9 combined. The 

second analysis was made to ascertain levels of significance by each Sex 

within the combined three .grades (7, 8, 9). Table 22 lists the Means of 

the Pre-Test and the Post-Test of each of the eleven Areas and the Total 

Means for the Pre-Test and Post-Test. Examining Table 22 the greatest 

Mean losses in number of problems for both boys and girls were found in 

the same four Areas. 

Boys in the Post-Test had the largest Mean losses in Area II, ttGet-

ting Along with Others, 11 3.19, Area IV, 11Home and Family Life, 11 3.23, 

Area Vll, ttSchool Life,tt 6.32, Area X, 11Mental ... Emotional Health and 

Fitness,n 3.33, Girls lost the gret:ttest number of problems in the same 

Areas II, IV, VII, and X, with ·losses of 5.71, 5.06, 9.47, and 6.41 

respectively. 

Girls had the greatest loss in Total Areas with a Total Mean decline 

of 34.58 from the Pre-Test Total Mean. The greatest loss for any one 

Area was in Area VII, "School Life, n with a Mean loss of 6.13 problems. 

Boys had a Total Mean loss of 22.04 problems. 
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I' I 

Distribution of Mean Number of Problems, Sex within Grade for !I 
Grades 7, 8, and 9, Boys; Areas I through XI, Pre-Test and II 

II Post-Test. 
II Table 24. (X = Mean Number of Problems) II 

Variable Boys Boys 
\I 

Grade 7 Grade 8 II 
I, 

xi x2 
II 

Number of xl x2 I 
II 

Problem .Area Problems ;\ 

(1) (2) (3) (4) (5) (6) ,\ 
II 

II 
I Physical Health I 

" " Fitness and Safety (37) 8.37 6.32 6.88 5-35 
'I 

1\ 

II 
II Getting Along II 

with Others (59) 15.02 11.87 13.15 9-33 11 

I 

III Boy-Girl i\ 

Relationship (15) 5.05 4.30 4.02 3.00 II 

(76) 12.58 9.75 
:\ 

IV Home and Family Life 14.33 9.69 II 

V Personal Finance (9) 2.10 1.73 2.06 1.96 
II 

•I 
I 

VI Interests and II 
Activities (12) 2.48 1.80 2.42 1.62 

\I 

VII School Life (88) 20.50 14.37 21.42 14.27 i\ 
! ,, 

VIII Heredity (18) 4.15 2.88 3.65 2.58 \I 

I! 
II 

IX Planning for the 'I 

Future (27) 3.98 3.40 3.81 2.25 
1\ 

X Mental-Emotional il 
Health and Fitness (65) 11.98 10.33 12.79 6.81 'I 

I 

XI Morality and Religion(26) 5.22 3.32 4-44 2.69 I 
I 

II 
Total Areas (432) 91.12 69.97 88.58 59.44 'I 

.I 
:I 

Totals - Mean Differences 21 .. 15 29.14 
1\ 

'I I, 
11 

:I 
!I 
\, 

I 

:1 
•I 

" 
I 
II 
,I 
1\ 
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Analysis by Sex withm Grade for Boys, Grades 7, 8, and 9. Areas I 

through XI. Tables 25, 26, and 27 present the analysis o.f variance by 

sex within grade for boys, grades 7, 8, and 9 for Areas I through XI. 

The Pre-Test compared with the Post-Test shows that for boys, grade 7, 

(Table 25) all Areas for Trials were significant except Areas V, 11Per-

sonal Fmance, fl Area VI, IIInterests and Activities, tt Area IX 11Planning 

for the Future, 1t and Area X, 11Mental-Emotional Health and Fitness.n All 

Areas were significant at the 1 per cent level for Subjects. 

In grade 8 (Table 26) three Areas only were not significant for 

Trials, Area V, "Personal Finance,tt Area VI, "Interests and Activities," 

and Area VIII, "Heredity11 (Individual Potentialities). 

In grade 9 (Table 27) five Areas were significant for Trials. The 

six Areas which did not achieve the 5 per cent level were Area I, 

"Physical Health Fitness and Safety,'t Area III, "Boy-Girl Relationships," 

Area v, ttPersonal Finance," Area VIII, 11Heredity11 (Individual Potentiali­

ties), Area IX, "Planning for the Future, tt and Area XI, liMorality and 

Religion. tt 

All Areas for all three grades were significant at the 1 per cent 

level for Subjects. 
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Distribution of Means for Girls, Grades 7, 8, and 9. Areas I through 

XI. Table 28 presents the Means for the Pre-Test and Post-Test for 

girls of grades 7, 8, and 9 for the eleven Problem Areas. All Areas show 

a decline in the Mean number of problems in the Post-Test. 

Grades 7 and 8 had their greatest losses in Mean number of problems 

in the same four Areas. Grade 7 had a Mean loss of 3.25 problems in 

Area II, "Getting Along with Others, 11 a loss of 2.22 problems in Area IV, 

11Home and Family Life," a loss of 5.85 problems in Area VII, "School 

Life,n a loss of 4. 70 problems in Area X, 11Mental-Emotional Health and 

Fitness.u 

Grade 8 had a Mean decline of 5.88 problems in Area II, 11Gettmg 

Along with Others," a decline of 5.57 problems in Area IV, .11Home and 

Family Life,u a decline of 7.97 problems :in Area VII, IISchool Life,n and 

a decline of 6.97 problems in Area X, ' 11Mental-Emotional Health and 

Fitness.u 

Grade 9 had a Mean loss of 4.03 problems in Area VII, 11School Life, 11 

a Mean loss of 4.22 problems in Area X, "Mental-Emotional Health and 

Fitness,n and a Mean loss of 2.63 problems in Area XI, 11Mora?-ity and 

Religion. 11 

Grade 8 had the greatest Mean decline in the number of problems in 

the Post-Test with a Mean loss of 38.66 problems for Total Areas. Grade 9 

had the smallest Mean loss with 17.74 problems. 
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Analysis by Sex within Grade for Girls, Grades 7, 8, and 9. The 

analysis of' variance presented in Tables 29, 30, and 31 by sex within 

grade for girls grades 7, 8, and 9 for. Areas I through XI, Pre-Test com­

pared with Post-Test, demonstrates that for girls of grade 7, (Table 29), 

all Areas were signific?llt for Trials except Area III, 11Boy-Girl Rela-

tionship, 11 and .Area V, "Personal Finance • 11 All Areas were significant 

for Subjects at the 1 per cent level. 

There was a significant difference in all Areas for Tria+s in grade 

8 (Table 30). All Areas were significant for Subjects except Area VI, 

llinterests and Activities." 

In grade 9, (Table 31), there was a significant difference in four of 

the eleven Areas for Trials: Area III, 11Boy-Girl Relationships,u Area VI, 

urnterests and Activities, 11 .Area IX, "Planning for the Future, u and 

Area X, "Mental-Emotional Health and Fitness." 

In Total Areas all three grades showed a significant difference for 

Trials and for Subjects, all at the 1 per cent level except Subjects in 

grade 9. 
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Analysis by Intelligence Quotient of grades 7, 8, and 9 Combined,._ 
. . 

Areas I through XI. The analysis by intelligence quotient of grades 7, 

8, and 9 combined as presented in Table 37 shows that for Groups, only 

one Area was significant; Area VIII, "Heredity,u was significant at the 

5 per cent level; Area IV, 11Home and Family Life, 11 was the oiE:y other Area 

which approached significance. All Areas were significant at the 1 per 

cent level for Trials. No Areas were significant for Groups X Trials .. 

All Areas were significant at the 1 per cent level for Subjects. 
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Distribution of Means of Problem Areas f£r Grade 7, Boys and Girls 

Combined. Table 38 presents the distribution of the Mean of Problem 

Areas I through XI for grade 7, boys and girls combined. Both groups by 

Intelligence levels showed a decline in the Mean number of problems in 

the Post-Test in all Areas except .Area V, 11Personal Finance, u for the 

High-Middle Group; the Mean number of problems rose from 1.45 problems m 

the Pre-Test to 1.65 in the Post-Test for Area V. 

Among the Totals for Mean Difference, the Low group had the greatest 

decline in the Mean number of problems, a loss of 31.96 problems. The 

High-Middle group was next with a Mean decline of' 23.16 problems, fol­

lowed by the High group with a Mean loss of 23.08 problems and the Low­

Middle group was last with a Mean loss of 9.61 problems. 

The following Areas had the greatest decline in the Mean number of 

problems in the Post-Test for the Low Intelligence group: Area II, 

"Getting Along with Others,u a Mean loss of 4.26 problems; Area N, 11Home 

and Family Life," a loss of 5.85 problems; Area VII, 11School Life," a 

loss of 9. 75 problems; Area X, 11Mental-Emotional Health and Fitness," a 

Mean loss of 2.94 problems. 

The Low-Middle Intelligence group had the least loss in the Post­

Test with Area VII, "School Life,rr having a Mean decline of 2.39 problems. 

The High-Middle Intelligence group had losses in the Mean number of 

problems in the following Areas: Area I, "Physical Health Fitness and 

Safety,n a decline of 3.51 problems; Area rr, UGetting Along with Others," 

a decline of 3.48 problems; Area VII, ltSchool Life, 11 a decline of 5.87 
































































































































































































